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Introduction 

 
Holistic development is a practical approach to the education system considering the 

intellectual, physical, emotional and spiritual growth of a child. The holistic approach not 

only focuses on learning but also on implementing what has been learnt (Gene2Genius, 

2019). 

 

My target pupil is a 10 year old female in Year 5. This pupil is considered by the school to be 

one of their more able and talented (MAT) pupils and this was reflected in her recent national 

test results. She  represents the school in both sporting and musical events, often as extra-

curricular activities. Following discussion with the class teacher, I felt the holistic approach 

and development was important to this pupil because of her intellectual and social 

environment.  

 

The research and data taken from this pupil for this assignment was undertaken at a mixed 

gender Primary school in a County town in West Wales. There are currently 380 pupils on 

roll and is in the Amber support category with a free school meal percentage of 20.3. This 

free school meal percentage reflects the area of deprivation. The school prides itself on 

valuing individuals and helping pupils to achieve their personal best.  

 

 

Data Collection 

 

The Mosaic Approach was used to collect data. This approach, first used in a study in a pre-

school in 1999 (Clark and Moss, 2001) is about listening to children, something that has 

become important in with regard to policy making, research and teaching practice. This is in 

accordance with Rinaldi’s (2001) concept of pedagogy. Furthermore, Clark, McQuail and 

Moss (2003) and Clark, Kjorholt and Moss (2005) state the importance and growing interest 

in listening to children. This is what I have attempted to achieve whilst undertaking this 

research as Langsted (1994) declared that children are ‘experts in their own lives’. This 

approach includes the combination of adult-directed research methods with participatory 

tools for children, a combination has been used for this research. Additionally, James and 

Prout (1997) emphasized the concept of children as ‘beings’ rather than ‘becomings’, linking 

to holistic development. Similarly, it has been argued that children and young people should 

play active roles rather than passive roles in the research process. This role is further linked to 

Article 12 of the UN Convention on the Rights of the Child (United Nations, 1990).  

 

The interpretivist approach declares that we should try to understand how children should see 

the world ‘in order to understand their actions’ (MacNaughton, 2003;171). It should also be 

noted that the view of children is also in keeping with constructivist model of learning in 

which children play an active role in the search for meanings (Vygotsky, 1978; Bruner, 1985; 

Carr, 2000; Ryan and Grieshaber; 2004).  

 

The Mosaic approach has 3 specific interlinked stages. Stage 1 is gathering information from 

adults and children and beginning to address these findings. Stage 2 allows adults and 
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children to discuss and interpret the meaning of the information collected. Stage 3 poses the 

question of ‘what will change?’ after the other stages are complete. I have used stage 3 to 

consider the next steps. The name Mosaic refers from taking pieces from different sources in 

the aim of creating a complete picture of the child’s perspective. The tiles are the put together 

to form this approach (Gardner, 1993). 

 

However, this approach has strengths and limitations. Taylor (2007) declared that this 

approach is inclusive for all people. Through implementing this approach, the process of 

learning is considered to be highly valued (Langston and Doherty, 2012). However, Brown 

(2015) states this approach is not scientific enough and that the data cannot be generalised as 

simply as the approach suggests. Ultimately, she suggests that the approach cannot be 

disregarded and it offers an insight into the lives of young people in ways that more scientific 

approaches cannot.   

  

The different tiles of data collection used to create the Mosaic approach included 

observations, interviews and discussions with both the pupil and class teacher, pupil 

photographs, map making and the use of the pupils reading record. These data collection 

methods have both advantages and disadvantages.  

 

Observations were used to assess behaviour towards learning. This would then able me to 

better understand the child, highlighting her strengths, interests and needs. However, it is 

important to note that due to the child knowing that they were under observation, their 

behaviour and attitude may have changed and this must be considered with regard to the data. 

The Hawthorne Effect (1958) must also be considered. 

 

During interview, I used open ended questioning and ensured that the pupil had time to think 

so I was able to investigate the issue with a deeper understanding. However, I was aware that 

interviews could be time consuming. 

 

Children’s own photographs are more likely to reflect what matters to them (Samuels, 2004) 

and these can then be used as a prompt during interview. However, it is important to ensure 

the child knows what they must photograph as not all children may understand the 

importance of being sensible with this method.  

 

Map making can provide an analytical and creative perspective from the pupil. Despite this, it 

can also be a time consuming process and requires the total compliance of the pupil.  

 

Additionally, I have made use of the ASK model (Nottingham, 2013) to show a holistic view 

of learning. This model is discussed further throughout this essay.  
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Figure 1. The ASK model (Nottingham, 2013). 

 

Throughout this research, I have ensured throughout that I work in accordance with the 

BERA (2018) guidelines. I ensured that I operated within an ethic of respect for the people 

involved, was mindful of structural inequalities and that I gained consent from the 

participant, the participants parents and the class teacher (see Appendix A). I made the 

participant aware that they were able to withdraw at any time. Throughout this essay, I will 

ensure that all people involved remain anonymous. 

 

Analysis of Learner 

 
Before analysing the learner, it should be stated that due the completion of national tests from 

the 7th -13th of May, some evidence may be lacking or missing.  

 

Nottingham (2013) created a success criteria for an outstanding pupil including curiosity, 

being open to new experiences, being persistent and resilient and being willing to ask for 

support and coaching. It can be argued that this specific pupil meets all of this criteria in all 

lessons in school, especially literacy.  

 

Additionally, Eccles’ (1993) expectancy value theory should also be considered. This is when 

the effort someone puts in to a task is equal to how much they want to achieve it multiplied 

by how much they expect to achieve it. Both the pupil, her parents (due to their cultural 

background) and her teachers have high expectations. However, it could be argued that the 

expectancy of this pupil may result in her rebelling in the future as society and wider 

environment pressures are different today when compared to those of 26 years ago.  

 

Mathematics 

 

Upon conversations with the class teacher, it was agreed that this pupil was currently working 

at a solid level 5 in this subject at Key Stage 2. The class teacher informed me that this pupil 

is vocal about her opinion that maths is not her favourite subject, despite having the ability. 

The pupil also voiced this to me during interview, seen in Appendix B. It was noted that 

during maths lessons, the learner was always engaged and completed all work set. It could be 

argued that perhaps gender has an effect on attitude towards this specific subject. Both 

Gugliotta (2010) and Hyde et al. (1990) concluded that females have more negative attitudes 

towards maths. Nonetheless, this may not be the case for this pupil.  

 

During interview the pupil concurred that she preferred a mix of practical and written 

activities rather than more of one or the other. This will be discussed further in the next steps. 

 

It is evident that the learner is able to identify and reach solutions to solve problems and are 

then able to decipher whether their results are correct in the context of the problem set. She 

does this to a good standard. She is also able to describe situations in a mathematic style 

using symbols, words and diagrams, drawing her own conclusions and explaining her 

reasoning for this. It could perhaps be argued that she needs more practice on applying 

inverse operations to check answers. 

 

Literacy and Language 
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As can be seen in Appendix C, upon conversations with the class teacher, it was agreed that 

this pupil was currently working at a high level 5, including some elements of level 6 in her 

work. This can be seen in the annotated pieces of her literacy work in  Appendix D. From 

this, it is evident that she uses a rich range of vocabulary, something that could be attributed 

her passion for reading. When being asked to complete a list of hobbies, she stated that she 

reads at school, before bed and at other times of the day. The learner also uses good, rich 

language in the classroom and during discussions. This is in agreement with what was noted 

in the Estyn inspection of the school in 2018.  

 

“In KS2, many pupils develop good speaking and listening skills and make effective progress 

with their reading” 

 

Similarly, the inspection report all states that MAT learners use a wide range of interesting 

vocabulary, expressing their ideas and opinions maturely. This would then enable these 

learners to operate more actively in both active and passive skills. It was observed that this 

pupil does this (Appendix E).  

 

The report also declares that MAT pupils write extended pieces well. Evidence of this can be 

seen in the persuasive speech that this pupil wrote which can be viewed in Appendix D. 

Again, this could also be linked to her love of reading.  

 

Additionally, when asked to create a map of the classroom (see Appendix F) labelling those 

areas that mean the most to her, the pupil drew attention to the literacy area. She also made 

reference to the images painted on the walls in the classroom taken from popular books. It 

should be stated that the only areas in their classroom that this pupil labelled and elaborated 

on during interview (see Appendix B) were all literacy related. When asked during interview, 

she stated: 

 

“I love reading and writing so I am glad that my desk is close to the literacy area in the 

classroom”.  

 

Barrett et al. (2014) states that the classroom has the ability to meet some of the needs of 

individual learners. The above quote is an example of this.  

 

Upon asking the target pupil to take pictures of areas around the school and within the 

classroom that are important to her, she photographed the library, she then stated during 

interview that being a school librarian was important to her, making her feel useful. This then 

links to her holistic development by enhancing her self-esteem. 
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Figure 2. A photograph of the library taken by the pupil. 

 

It is evident that reading is this pupil’s strongest element of English, attaining a level 6 in this 

strand. She is able to discuss a wide range of texts selecting relevant words and phrases and 

commenting upon their significance to the text and the effect they have. She is also able to 

provide a personal response and opinion to both literary and non-literary texts, providing 

justification for her views. This pupil can then summarise a range of information from 

different sources. It is for the reasons listed above that the pupil meets the level 6 criteria of 

the reading strand. 

 

Upon reviewing this pupils work, her writing is varied and interesting. Additionally, she 

expresses opinions, supported by reasoned argument. As previously noted, her choice of 

vocabulary throughout her written work is imaginative with the majority of words she uses 

being spelled correctly. Her work is always well presented, neat and legible. It is this criteria 

that currently puts this pupil at a high level 5 for the writing strand of the English 

programme. However, it should be considered that if this pupil were to make the correct next 

steps, she could possibly achieve a level 6 in all strands of the English programme. These 

next steps are discussed further in the next section.  

 

With reference to the ASK model (Nottingham, 2013) including attitude, skills and 

knowledge, this pupil always has a positive attitude towards her work, including curiosity and 

persistence. This in turn links to the success criteria of an outstanding pupil. In addition, she 

also possesses the skills required to carry out the actions needed for gaining understanding 

and achieving in this Area of Learning and Experience (AoLE). Finally, through her love of 

reading and her knowledge of the world and common concepts, this pupil is familiar with 

information, theories and practices in a given field, enabling her to achieve. Her breadth of 

knowledge may be a result of her social and home environment. 

 

Health and Well-being 

 

Health and well-being is one of the six core AoLE’s set out in the new curriculum for Wales 

(Donaldson, 2015). This AoLE comprises of the physical, psychological, emotional, cultural 

and social dimensions, enabling every learner to participate as best as they can.  
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As previously stated, due to the time of year in the school calendar, evidence for this AoLE is 

lacking. However, the pupil completed a check-in every morning and always checked in at 

level 1 meaning that they were happy. It could be argued that this was the easiest way to 

answer and was not a true reflection of her feelings. Additionally, when being asked to 

complete a list of hobbies, the pupil declared that they often listen to music as they find it 

relaxing (seen in Appendix G). 

 

When considering the four core purposes of the new Welsh curriculum, this learner meets 

some of the criteria. With regard to ambitious capable learners, she is able to recognise how 

her environment, mind and physical state can impact their health and well-being and this is 

shown in the way that she conducts herself in the classroom and how she interacts with her 

peers. She shows resilience and confidence in all lessons and this is reflected in her work. 

 

As an enterprising creative contributor, she is able to express her ideas, thoughts and 

emotions relatively well. She shows empathy towards her peers and is a great friend in times 

of need and this has been witnessed by both myself and the class teacher. This again could be 

linked to her home environment. However, it could be argued as to whether or not this is 

learnt behaviour from others or biologically in her nature. She also contributes to sports and 

music clubs for both the school and the County.  

 

This pupil shows daily how she is an ethical, informed citizen. She has a good understanding 

of her rights and the rights of others around her (United Nations, 1990). She shows tolerance 

in a non-judgemental manner towards her peers as a respectful member of the class and 

school community and this is reflected in her everyday behaviour and persona in the learning 

environment. As previously mentioned, she contributes positively to her physical and social 

environments through club involvement and engagement. 

 

As a healthy, confident individual, she is beginning to develop positive qualities that lead her 

to make informed decisions about her work, school environment and wider Community. It 

could be suggested that this is perhaps due to her home life as both of her parents are science 

graduates and her sister is also a MAT pupil. This may also be the reason that she is able to 

develop mature, positive relationships with teaching staff and her peers, relating to the initial 

strand 5 of this AoLE. When referring to strand 4 of this specific AoLE, she is starting to 

make connections between her physical, social and cultural environments and her health and 

well-being. This again is something that may be taught in her home environment as well as 

school. This is reflected in Bronfenbrenner’s 1979 theory about micro-sytems and meso-

systems, thus linking to her holistic development.  

 

Topic 

 

The topic for this class was Mountains. As Nottingham (2013) stated, some topics taught in 

the curriculum may not always be of interest to all pupils; this was initially the case for my 

target pupil. This could have been because of her lack of knowledge in this subject area. 

However, through the use of pupil voice, the learner became more enthusiastic about this 

topic, becoming an outstanding pupil (Nottingham, 2013). The pupils in the class were asked 

to think of ideas of independent challenges relating to mountains that they would like to 

complete during ‘Lightbulb Learning’. As Nottingham (2013) states, using pupil voice to 

plan lessons can often help to motivate pupils whilst allowing the children the opportunity to 

prepare for lessons. This was the case for a science experiment undertaken on the 10th of May 

2019 and for the lightbulb learning challenges planned for the week beginning the 13th of 
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May 2019. The lesson plan can be seen in Appendix H. It should also be noted that the 

initiative of pupil voice in Wales (2014) stems from the Mosaic approach. When asked to 

initiate ideas of investigations and challenges, the pupil’s attitude towards her learning 

changed. This may be because she was then able to relate more to the challenges and 

activities produced, something that is of benefit to this pupil.  

 

Welsh 

 

It was stated in the Estyn school report of 2018 that the Welsh language skills of pupils are 

developing well and that most show interest and enthusiasm during lessons. This chimes with 

my target pupil. During interview, it was stated by this pupil that she loves learning new 

languages and this may reflect her ability of using the Welsh language. During discussion 

with the class teacher, I was made aware that this pupil learnt English at the same time as 

learning another language as both of her parents are from the Mediterranean and wished for 

their daughter to be bilingual.  

 

It was also stated in the Estyn report that across Key Stage 2, learners begin to confidently 

express their thoughts and ideas in Welsh. Upon observation it was evident that this specific 

pupil was beginning to do this but further work is needed (see Appendix E). With reference 

to the ASK model (Nottingham, 2013) the learner showed great enthusiasm and motivation 

towards this subject. This could possibly be linked to the concept of national pride, 

something that is included in the school ethos.  

 

 

 

 
 

 

 

Next Steps for Learner 

 
Mathematics 

 

The priority step for this learner in mathematics would be to develop their love of this 

subject. Having observed this learner in other subjects, I feel that this could be done through 

the use of practical activities. This was written in an Assisted Reflective Conclusion (ARC) 

written on the 21st May 2019 (see Appendix I). The EEF (2019) state that using 

manipulatives in maths lessons can help to encourage pupil engagement with mathematic 

ideas, something I feel needs to be achieved. It should be noted that the pupil is always 

engaged but may require that intervention to keep her enthused about this subject. However, 

when using manipulatives in lessons, many practitioners state that they need to be used 

purposefully and have an impact.  

 

Additionally, I will ensure that I use the ASK model to plan further lessons in an attempt to 

meet the next steps for this pupil in this AoLE. I will ensure that the first lesson exercises her 

curiosity and creates questions. During the second lesson I will decide which questions 

produced during the first lessons have the most relevance to the topic and which will help the 

pupil gain more knowledge. During the third lesson, I, as the teacher, will ensure that the 

pupil is able to gain knowledge about the topic by persisting, referring back to the attitude of 

the learner, when answering questions she struggled to answer in the first lesson. In doing so, 
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the learner is then able to see the progress she has made, and this will provide them with the 

confidence that they may perhaps need to complete the task and tasks set during future 

lessons. However, teaching attitudes and skills often comes under criticism as some believe 

that knowledge is more important when in reality, all three go hand in hand.  

 

As the teacher, I will also ensure that I model the attitude I wish this learner to have. As 

Nottingham (2013) stated, children mimic those around them so if I show that I am enjoying 

learning in maths, learning from my mistakes and I am willing to try new things, the learner 

will also start to do this.  

 

I will ensure that the learner is aware that she needs to read the questions carefully and 

thoroughly, considering what the question is asking her. Having taught this pupil 

mathematics, it is evident that further work on addition, subtraction, multiplication and 

division is needed to really conquer techniques in order to further enhance learning in other 

areas of this subject. This will be done after half term. I feel that teaching different strategies 

to complete the calculation will enable the learner to choose which strategy works best for 

her and she feels comfortable using. These strategies will include the Big Maths Method and 

column addition, subtraction and multiplication. I will also introduce the bus stop method of 

division as I feel that this is a method this learner will prefer. In doing so, I am enabling the 

pupil to develop a rich mathematical knowledge, independence and motivation.  

 

In order to develop the pupil’s metacognition, I will begin to ask the learner to partake in 

creating success criteria. Clarke (2009) declared that to have the maximum impact on 

learners, success criteria must be generated and produced by the pupils, enabling them to 

have ownership over their work. The Cambridge Assessment of International Education 

(2018) agree with this. Additionally, Nottingham (2013) states that children should be given 

the opportunity to prepare their own learning and this is one way that she will be able to do 

this. feel that doing this would benefit the learner and ensure that she knew exactly what she 

had to do in order to complete the task. In turn, this would build confidence, further assisting 

the use of the ASK model (Nottingham, 2013). 

 

Literacy and Language 

 

In order to ensure that this pupil reaches her full potential in this AoLE, it of utmost 

importance to continue to encourage her passion for literature. It is vital that I ensure to 

incorporate rich words into lessons so she can continue to include these in her writing. I will 

do this through modelling in lessons, including this in my planning.  

 

Despite attaining a high level 5 in the English programme of study, I feel that this pupil needs 

to complete some further work on the use of punctuation and this was noted in tracking (see 

Appendix J). I feel that this would benefit the pupil and perhaps she would then be able to 

attain a level 6 in the writing strand as well as reading.  

 

There are also specific programmes that, with the agreement of the school, could perhaps be 

implemented in order to assist this pupil in her learning. For example, Evenlode Primary 

School in Penarth implemented a strategy which required MAT pupils to attend a weekly 

session with a specialist teacher. During these sessions, the pupils were required to read a 

novel and using the framework to help them, write their own extended story. This will then 

link to the literacy topic of story writing next term. For obvious reasons, this programme 

requires parental support and this may be one of the limitations of this programme. However, 



1701676 
Word Count - 4911 

 11 

this is unlikely as this pupils’ parents have a great relationship with the class teacher and 

myself and are very involved and enthusiastic about their daughter’s academic work. This 

strategy would also lend itself to the pupils love of reading, as mentioned in the previous 

section. This strategy would also encounter additional costs. Evenlode Primary School stated 

that those Key Stage 2 pupils that were a part of this programme all began to produce work at 

level 6 across all 3 strands in the English programme of study. This is obviously something 

that this specific learner is more than capable of achieving and perhaps this programme 

provides the support she needs to do so.  

 

Alternatively, Langstone Primary School in Newport introduced a programme of study called 

‘Pages through the Ages’. This approach provided MAT pupils with stimulating 

opportunities to apply their skills successfully, therefore gaining subject-specific knowledge 

(ASK model, Nottingham, 2013). Pupils were required to use a common set of ‘tools’ to plan 

their thinking and scaffold their learning independently. This is something that this specific 

learner may benefit from. The school are adamant that this programme has had a large and 

sustained impact on developing MAT pupils’ planning, written work and decision making. 

Again, this programme may aid the learner in achieving level 6 across of all strands of the 

English programme of study. However, this would obviously need to be a whole school 

approach and this is one of the limitations of this programme.  

 

Despite the great achievements of these programmes it should be noted that the area of 

deprivation of these schools differ immensely from that of the school that this research was 

undertaken. The free school meal percentages of 1.8 and 2.4 reflect this. Therefore, these 

programmes may not be as successful. Nonetheless, parental support will have a large impact 

when attempting to implement these types of programme and this is something that the 

parents of this pupil provide.  

 

Topic 

 

Next steps for the learner in this subject will include ensuring that she maintains a positive 

attitude at all times. To do so, I plan to use the Skype in the classroom application on HWB 

to learn more about a specific topic from professional or learn from other classrooms around 

the world. In using this innovative teaching approach, I feel that I would be able to maintain 

the learner’s enthusiasm and interest in the subject but also provide her with additional 

knowledge about the topic. With reference to the ASK model (Nottingham, 2013), by altering 

the learner’s attitude towards their learning, using this strategy will ensure that I have 

exercised curiosity to create relevant questions for future lessons.  

 

Health and Well-being 

 

Upon analysing the learner, it became evident that her next steps would involve meeting 

other strands of this AoLE. It should be stated that it was apparent that she had a very good 

grasp and understanding of the elements in these strands but they could be enhanced further. 

This could be done through further health and well-being lessons about healthy eating and 

other choices. I will attempt to do this through innovative and exciting lessons, sparking a 

positive attitude towards her learning (Nottingham, 2013).  

 

In agreement with Bandura (1977), it is clear that her knowledge and understanding in this 

AoLE may be a result of social factors that are central to her learning. However, this could be 

argued to be the case for all AoLE’s mentioned.  
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Welsh 

 

The Welsh Government (2017) aim to ensure that there a 1 million Welsh speakers by 2050. 

It is for this reason that I will ensure that the pupil makes progress in Welsh. I will guarantee 

to teach further Welsh lessons to the class as a whole, using innovative teaching approaches 

to enhance this pupil’s enthusiasm. This will be through the use of role-play that relates to the 

next topic of Castles. Pupils will be required to learn a script in Welsh, proving to be of 

interest to this learner who has been enthusiastic about previous opportunities that have 

included drama. For example, she will be representing the school at the Book Slam 

Competition, instigated by the Welsh Book Council.  

 

When writing in Welsh, I will provide the pupil with sentence starters about the subject that I 

feel would interest her. For example, using topics such as sport, music or reading. It was also 

observed that this pupil needs to complete work regarding soft mutations (see Appendix E). 

 

As previously stated, the learner now needs to begin and continue to express further thoughts 

and ideas in Welsh. I shall ensure that this happens as I will continue to use as much Welsh 

as I can in the classroom, therefore encouraging pupils to speak as much Welsh as possible. 

The more they use the Welsh language, the more their confidence will grow. This is what has 

happened with my use of the Welsh language upon undertaking this PGCE. 

 

It should be noted that there are alternatives for all of the next steps provided and these could 

be considered if the current next steps declared for this learner prove to be unsuccessful.  

 

Conclusion 

 

Reflecting on this process, I have learnt how vital it is, to establish the individual learning 

requirements of the pupils in the class. This enables practitioners to undertake the next steps 

in their learning process, incorporating the holistic development of the pupil. With reference 

to the target pupil, it would ensure that she reaches her maximum potential within the 

national levels, flourishes, and is not held back by her classroom peers.  

 

The data collected has both strengths and weaknesses. Some AoLE’s have a large amount of 

research but some AoLE’s are lacking this, possibly impacting my findings. When 

developing these next steps, it is important that the pupils’ holistic development is considered 

as these can often help or hinder performance. 
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Interview Transcript 

 
Location: School library. 
Date: 21st May 2019 
Number of attendees: One interviewer, one pupil/interviewee. 
 
Interviewer: What do you enjoy about school? 
 
Pupil: I like that I am able to spend time with my friends and the teachers are very friendly 
and they really help me. 
 
Interviewer: What are you favourite and least favourite subjects in school? 
 
Pupil: Um, my favourite subject is English because I love reading and writing.  I’m so glad my 
desk is close the literacy area of the classroom. If I had to choose I’d probably say my least 
favourite subject is maths because sometimes I get stuck but I know that I can ask for help if 
I need it.  
 
Interviewer: How do you feel you learn best? Through practical or written activities? 
 
Pupil: Urm I think a mix of both probably. Too much of either gets very boring and repetitive 
especially if there are lots of sheets of paper from worksheets.  
 
Interviewer: Do you feel that practical activities help you understand some concepts? 
 
Pupil: Yes I do, especially I maths. Maybe I need more of those [laughs].  
 
Interviewer: On the map that you’ve kindly drawn for me, you have made reference to the 
drawings on the wall in the classroom, why? 
 
Pupil: The drawings make me smile. I love the Harry Potter drawing because I’m a massive 
fan of HP . I also like the Gruffalo drawing because that used to be one of my favourite 
books when I was younger.  
 
Interviewer: Do you like learning Welsh in school? If yes, why? 
 
Pupil: Yes I do, I love learning new languages because of my mum and dad.  
 
Interviewer: What element of the school is most important to you and why? 
 
Pupil: Definitely the library, probably because I love reading so much. I also love that I am a 
librarian, that’s really important to me because it makes me feel useful and that I am doing 
something in the school. I can also help my friends in the class when my books needs 
changing.   
 
Interviewer: That’s lovely. 
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Pupil: Thanks Miss [laughs]. 
 
Interviewer: Thank you for answering my questions and thanks for your time. 
 

[End of Interview] 
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1B 

Session Plan – Key Stage 2 
Name of trainee:           Chloe Eileen Thomas                 Session ref: 14/05/19/03 

Personal target(s) in relation to QTS:  S2.4 They understand how learners’ physical, intellectual, linguistic, 
social, cultural and emotional development can affect their learning. 
S2.7 They know a range of strategies to promote good behaviour 
and establish a purposeful learning environment.  
S3.2.6 They record learners’ progress and achievements 
systematically. 

Year group: 5 No. of learners: 35 ALN:  Teacher focus group  

Additional Adults:   

Learning objective(s):  Success criteria: 

Links to previous learning: Previous learning about mountains, measurement and science planning.  

Curriculum coverage (range, skills) 
Literacy(LNF) 
 

Numeracy (LNF) 
 

DCF Thinking 
Think logically 

ESDGC YCC 
 

Key vocabulary(English/Welsh): Insulator, Conductor, Experiment  

Time 
 

Session activities, organisation and management Key questions & Assessment 
for Learning opportunities   

5 
mins 

Introduction 
 
Explanation of challenges for the next fortnight. 
 
 

 
 
 
 
 
 

  
 

 
 

 
 

 

 

 

45 
mins 

Main activities 
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Focus Task – Science Experiment – which material acts 
as the best insulator? – children have been asked to 
bring in items from home they feel would act as the 
best insulator. Using the stopwatch, children are to 
measure the temperature of the water at different 
intervals (3 insulators and 1 control) and record their 
results.  
 
Maths Challenge – Use results from Pete’s Mountain 
Fitness Challenge to create a graph to show the results. 
Either use J2Data or Excel Spreadsheet and save to your 
HWB account. 
 
Literacy Challenge – to write a diary of an expedition or 
a climb up a mountain. Create an advert to sell your 
new mountain gear.  
 
Creative Challenge – Create a clay mountain based on a 
real mountain. 
 
Thinking Challenge – Find the lost explorer by following 
the given clues on the cards and using a map to get the 
next clue. 
 
Physical Challenge – Try and beat the fitness tests on 
challenge cards. Keep a record of your own results. 
Don’t cheat as you may be asked to perform the results 
to the class.  
 
 
 
 
 
  

 
 

 

 

 

 
 

 

5 
mins 

Plenary  
 
Class discussion about the findings of the challenges 
and focus task experiment.  
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Subjects/areas 
of learning: 
 
Literacy 
 

Date: 21.05.19 

L.O: To write 
with a clear 
purpose.  
 
Appropriate?   
Yes/No 

Next steps for learners 

Names of 
Learners 

RAG rating 

 G More work on punctuation needed. 



1701676 
Word Count - 4911 

 48 

 

 

 

 

 

Appendix K 

 

 

 

 

 

 

 

 

 

 

 



1701676 
Word Count - 4911 

 49 

 

  

  

 

 



1701676 
Word Count - 4911 

 50 

 

   

 



1701676 
Word Count - 4911 

 51 

 

 

 

 

 

 

 

 

 

 



1701676 
Word Count - 4911 

 52 

 

 

 

 

 

 

Appendix L 

 

 

 

 

 

 

 



1701676 
Word Count - 4911 

 53 

 

 

  



1701676 
Word Count - 4911 

 54 

 

 

 

 

 

 



1701676 
Word Count - 4911 

 55 

 

 

 

 

 

 

Appendix M  

 

 

 

 

 

 

 

 

 

 



1701676 
Word Count - 4911 

 56 

 

 

 

 

 

 

 

 

 

 

 

 

 

Date Book and Page Number Remarks 

29.04.19 Eragon. Page 240 next. Beautiful reading with excellent expression. Well 
done! 

01.05.19 Eragon. Page 351 – 
end. 

Lovely reading, fantastically fluent.  

07.05.19 The dog who lost his 
bark. Page 1-10. 

Lovely reading with great tone and expression.  

09.05.19 The dog who lost his 
bark. Page 57-63. 

Fluently read, well done! 

14.05.19 The dog who lost his 
bark. Page 134 – end. 

Perfectly read with a happy finish. Da iawn! 

16.05.19 The girl with the lost 
smile. Page 2-13.  

Excellent reading, well done.  

20.05.19 The girl with the lost 
smile. Page 74-83. 

Lovely reading again, da iawn! I am thoroughly 
enjoying you reading this book to me. Thank you.  

23.05.19 The girl with the lost 
smile. Page 186-190. 

Great reading again today, well done.  

24.05.19 The girl with the lost 
smile. Page 195-210. 

Keep up the fabulous reading, you are doing so well 
and I am really intrigued with how this story ends. 
Da iawn! 
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