Learning for life: a critical analysis of the evidence for which education in Wales prepares Children and young people for a good life in a rapidly changing global context.

Throughout this assessment I shall define key aspects in which categorise a good life according to available literature. I shall also identify how education in Wales is preparing our children and young people for the future for maintaining a good life.  I shall link to the global development goals how this is incorporated into the education in Wales. Whilst critically analysing whether education in Wales is working and what improvements could be made, as well as critiquing some of  the pressures and expectations we are putting on our children and young people and the education system.
King and Napa (1998) states that meaning in life, happiness and money are  all contributions to a good life. They also sought to find the meaning of goodness in which they categorised into two types. Firstly being the desirability about the quality of life and weather others would aspire to that life; Secondly the moral goodness which, was down to how others perceived how good or moral a person was and if their life was rich in meaning.  There has been extensive research and discourse around subjective wellbeing and that of happiness (Myers and Diener, 1995; Schwartz and Bilsky,1987). 
A good life is also that of having a good wellbeing as we are aware wellbeing is subjective to the individual. The New Economics Foundation states that ‘wellbeing comprises two main elements; feeling good and function well’ (The New Economics Foundation, 2008, Online). 
Robert Waldinger suggests that the most important aspect for a good life to be happy and healthy which revolves around relationships and social connections (Waldinger, 2016).  There has been research undertaken in regards to what effects relationships and social connection and the Scottish Government (2018) found that  barriers which existed were those such as transport, housing and public spaces. Tracy and Brown (2015,p. 755) state that it is also important to consider the internal traits of an individual in regards to social connections.  Historically it has not been necessary to think about a global context as there was no scientific evidence for the consumption of resources and the impact it was having on the globe. However with the increases in population and the development of science we are more aware of the impact of economic growth and resource consumption (Daly,1998,p.19)  is having on the health and wellbeing of the population including children and young people. 
Myers and Diener (1995), state; 
By asking who is happy, and why, we can help people rethink their priorities and better understand how to build a world that enhances human wellbeing (Myers and Diener,1995,p 17). 
In 2015 seventeen goals were identified for a better world to build a better future for everyone (Global Goals, No date). With these two points in mind, subjective wellbeing needs to be thought of in a broader sense, rather than the traditional thinking such as that of  economic growth and standard of living (Cameron, 2010).

 ‘Happiness and Wellbeing are … universal goals in the lives of everyone’ (World’s Largest Lesson, 2019) The world’s largest lesson is a campaign about teaching about sustainable development and global goals across the world. Sustainability is an important factor in regards to the current and future generations as previously mentioned by Myers and Diener (1995), that we needed to rethink about our priorities to enhance the wellbeing of ourselves and see things in a larger global context, the global goals have this intention. There has been much discourse in regards to preparing our children and young people for the future (All Party Parliamentary Group, 2017). However can be challenging to know what the future may hold the global goals try and tackle the 17 main issues in which effect the planet and the wellbeing of humans and in turn by achieving these improving the overall wellbeing of the world. Should we be teaching our children about the global goals and should we be making it inclusive within the curriculum encouraging global citizenship?  
  The 17 Global goals 
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Currently throughout Wales there is a large amount of focus on the wellbeing of future generations act 2015 which is about improving the social, economic, environmental and cultural wellbeing of Wales, within the act it hold seven wellbeing goals;
· A prosperous Wales
· A resilient Wales 
· A healthier Wales 
· A more equal Wales 
· A Wales of cohesive communities 
· A Wales of vibrant culture and thriving Welsh language 
· A global responsible Wales  (Welsh Government, 2015).
These seven goals now underpin much of how local authorities’ education, health and leisure develop and practice. Working together to ‘give current and future generations a good quality of life’ (Welsh Government, 2015). It seems evident that these wellbeing goals have established from the global goals and are  progression points for the future development of Wales. Within the Act it emphasises sustainable development to achieve the wellbeing goals,  within the act sustainability means a ‘process of improving the economic, social, environmental and cultural wellbeing of Wales’ (Welsh Government, 2015). Sustainability has also been seen as “development that meets the needs of the present without compromising the ability of future generations to meet their own needs." (World Commission on Environment and Development, 1987).
Historically there has been a huge amount of compromise for the human race. The first industrial revolution caused significant unhappiness, ill health and wellbeing for many (Stearns, 2007). However without these advancements in technology and economics we wouldn’t have the societies we have today. Hindsight is a wonderful thing and needs to be utilized. We need to learn from our mistakes to improve the future, educating our children and young people will shape our future and in turn make better, wiser, more informed decisions.
When discussing education we need to expand the traditional views of it being taught in institutions such as schools, as education needs to run throughout the life course (Dewey, 1997). Education can be more broadly viewed as information gained throughout the home, community, peers, experiences and services such as youth provisions (Grigg, pp910, 2016). However the message and information regarding sustainability needs to be consistent and progressive through action 
There are two main themes in regards to education styles. Firstly seeing teachers as delivery agents of knowledge by sharing knowledge from one mind to another. Secondly seeing the educator/teacher as a facilitator for learning, leading, and developing thinking skills (Cumberland, Bignold and McGettrick, p81,2009). Identifying that there are two main teaching styles identifies how a child or young person is expected to behave in that teaching environment. A facilitator is neutral and is on level ground with the learners regarding their approach and with their knowledge base. Facilitation also allows for learners to learn within an environment which is similar to the real world and allow for learner interactions and a variety of learning techniques (International council on Archives, section for archival education and training,2005). Delivery of knowledge is the most commonly seen way of teaching within schools in Wales, learners are there to absorb information form the more knowledgeable presenter and teachers deliver a message to the students. Although this has important aspects, it can sometimes be seen as restrictive and lacks the learner in developing critical thinking skills (Cambridge centre for sixth form studies, 2017).  
Should teaching develop ways of best of both although understandably this can be difficult, with a range of learners needs and large classroom sizes. Teachers feeling like they are more like crowd controlling than teaching, and excessive paperwork and assessments are overwhelming (Grigg, p253,2016).
It’s also important to consider the changes that have been made regarding the roles and responsibilities of educators. After the murder of Victoria Climbié in February 2000, Lord Laming made a number of recommendation which led to the policy document ‘Every Child Matters’ (HM Treasury,2003). Five outcomes of the report were identified; Be healthy, Stay safe, enjoy and achieve, make a positive contribution and achieve economic wellbeing. In turn these outcomes have been intrenched into all of education, although this has also raised questions regarding educators roles and responsibilities as well as workload (Boofey 2015). This form of education is not sustainable for the future and to provide students with a robust consistent education system for the foreseeable in able to give good education as within the global goals. 
Nick Gibb (2015) states that education is the engine of our economy and the foundation of our culture and is essential preparation for adult life (Department of Education, 2015). Education is dictated by the governmental power at the time depending on the agenda they wish to achieve and their ideologies (Pollard et al , 2008)  and therefore often the curriculum changes in turn. Education is a form of social control (Davies,1976), in dictating what is  within the compulsory education curriculum, which is to a certain degree controls our knowledge and understanding for the future. There is also much emphasis within education in regards to classroom management (Dixie, 2007). Strict, assertive classroom management is a common theme within secondary education (Malmgren, Trezek and Paul, 2005). This management style can limit enthusiasm, constrict the challenging of ideas and knowledge in turn limiting critical thinking and students involvement in the learning process (McNeil, pp.ix, 1999). This  also creates another form of social control, although could also be referred to as social learning theory about learning behaviours in which are appropriate (Long,p166, 2006). Even in the way schools are built is to ensure that continuous supervision and monitoring can take place (Schwan and Shapiro, 2011 cited in Aubery and Riley, 2017). 
This demonstrates another form of learning beyond what’s stated within the curriculum regarding social learning and preparation for future life in the real world as an adult. Without these teachings children and young people may not understand what is socially acceptable within the wider society.  Education is clearly more than what is just within the curriculum and what is within the classroom and goes beyond classroom management and statutory schooling.  Although it can be questioned in regards to weather it fully supports young people in real life contexts, such as subject based learning. 
Senge (Cited in O’Brein,2016) states;
‘education for sustainability is more than just a new curriculum. It is about the content and process of education can be interwoven with real-life contexts to create opportunities for young people to take the lead in building sustainable communities and societies.’ 
This point is important for consideration as previously mentioned. We place a lot of emphasis on institutions such as schooling in which are to educate our children and young people, as Senge states education should be interwoven into real life contexts to place real value. Education in Wales has made some adaptation to its curriculum to include the inclusion of communities into the structure of education. In September 2007, the Welsh baccalaureate was rolled out in schools across Wales with the aim to develop skills for work or further education. The Welsh Baccalaureate is split into 4 main components. Individual project which equates to 50% of the overall grade, enterprise and employability Challenge 20%, Global citizenship Challenge and Community Challenge. Both the Global Citizenship and community challenge aim is to develop knowledge, understanding and engage in activities (WJEC, 2017). These two challenges only equate to 30% of the final markings towards the award. 
The global citizenship challenge requires learners to understand and respond appropriately to a global issue (WJEC,2017).  In recent months children and young people have been striking and protesting for more to be done about climate change. However there have been much contested views on if it has been appropriate for this type of action (Duell, 2019). Regardless that part of the curriculum is about understanding complex issues, with ideas, opinions, and delivering a solution to an audience (WJEC, date). The Global citizenship challenge encourages students to be expressing their passion and to be creative and to communicate in such way, yet when students have done so have been criticized with such comments from Teresa May and others.  While young people stating their reasoning and view points to an audience, ‘Young people stating in what’s the point of learning and gaining an education if there is no future’ (BBC, 2019). The information they are receiving from schools and other bodies is contradicting the curriculum in which they have developed and delivering.

Children and Young people are wanting a healthier nation. They are arguing about Wales and global responsibility in which are both key themes within the Wellbeing and Future Generations Act 2015 and such actions have also been linking to the United nations sustainable development goals. Climate Action, affordable and clean energy, responsible consumption and production, life on land, life below water. Children and young people making a stance for their beliefs while also promoting sustainability for a better future, while being informed of consequences to their actions because they left school for one day (BBC, 2019). Students were told that they are wasting classroom time and increasing pressures on teachers (Watts, 2019). There needs to be greater clarity in what they want students to do and achieve rather than criticism  their actions from the authors experience these opportunities are not being used in the most effective way by local authorities and governments. Young people striking outside local authority buildings one Friday afternoon led to negative comments of council employees rather than using the opportunity and discussing with the young people about what they want and what the local authority is currently doing, participating the young people in their own learning and future. 

There needs to be a more inclusive and rounded view of the benefits for children and young people taking part in these protests, the educational benefits for the future skills  are vast. Children and young people are applying action and context to what they are learning in the classroom and this sort of action should be recorded as a success for the education system across the world. The students are engaged, they are listening to the local, national and global context.

The Welsh Baccalaureate isn’t the only time global citizenship, global goals or sustainability appears within the Welsh curriculum. Personal and Social Education (PSE) is also a key part of the compulsory curriculum, according to the Personal and Social Education Framework for 7-19 year olds in Wales. The key aims of PSE are to prepare learners to be;

“Personally and socially effective by providing learning experiences in which they can develop and apply skills, explore personal attitudes and values, and acquire appropriate knowledge and understanding” (Welsh Assembly Government, p4, 2008).
The framework outlines that the specific aims of PSE are to develop learner’s self-esteem and a sense of personal responsibility, promote self-respect as well as respecting others. To equip learners to live safely and healthy, as well equipping for choices and opportunities (Welsh Assembly Government, 2008), while empowering students to participate and develop positive attitudes and behavior towards being active citizens, sustainable development and global citizenship. While preparing learners for challenges and responsibilities for adult life (Welsh Assembly Government, 2008) . The PSE framework also identifies five themes, in which are to support learners become active citizens (Welsh Assembly Government, 2008). 
The PSE curriculum in other countries such as England have been reviewed and evaluated by researchers whom have explored the credibility and value of personal, social and health education (PSHE). Key findings by Formby and Wolstenholme (2011) found that often schools did not value PSHE as they did with core /measurable subjects and that there was inconsistency from school to school depending on the priorities of the school. This is not so dissimilar to the discourse around PSHE in Wales,  however there seems to be a lack of evidence based reviews in regards to the Welsh PSHE curriculum. The PSHE association defines Personal, Social, Health and Economic education (PSHEE)  ‘as a planned programme of learning through which children and young people acquire the knowledge, understanding and skills they need to manage their lives now and in the future (Cited in  Long, 2019). However as reported by Brown et al that the devaluing of PSHE goes beyond the school ethos but is also from other influences such as funding for staff accessing continuing professional development (Brown et al, 2011). 
The Macdonald Review (2009) suggested in making PSHE in school statutory to improve the health and wellbeing of individuals later on in life as well as a contribution to the schools role’s role to the five every child matters outcomes (McDondald, p7, 2009). The PSHE curriculum plays an important part in the achieving the five outcomes in the every child matters initiative.  Knowledge and access to information can develop positive behaviors, experiences and understanding for children and young people. The exploration of attitudes, knowledge of differences and values support the health and wellbeing of students.
McDonald also stated within his report PSHEE plays a vital role for young people in our complex, rapidly changing society (McDonald, 2009) .Regardless the importance of a sturdy and consistent PSHEE, there is a lot of freedom within schools to decide how it’s delivered and its contents (Department for Education cited in Brown et al, p121, 2011). Although this allows flexibility for teachers and students to meet the needs of the learners, it offers the opportunity of inconsistency and interpretation to the curriculum coordinator. This inconsistency means that the opportunities to young people can be unequal and vary on the location they gain their education from in turn affecting their future prospects (Formby and Wolstenholme, 2012)  



Inequality and fairness has been shown to be the one of the biggest contributors to unhappiness across the world (Alesina, DiTella, MacColloch, 2004; Oishi, Kesebi, Diener,2011; Becchetti,Massari,Naticchioni,2014) and contributes to two of the global goals, number 10 and 5. Education in Wales is set by a curriculum and is a standardised method to ensure that young people are receiving the same level of information and opportunities to learn. This is also a responsibility of the school to provide to allow all learners reach their full potential (Welsh Assembly Government, p6. 2008).   Although there is UK policy in place such as the equality act (2010) there is still vast amounts of in inequality within Wales (Wales Institute of Social and Economic Research Data and Methods,2009).
A Report into Gender equality in Wales released in 2018 showed a small decrease in the Gender pay gap, however is still existing in many work places (In Brief, 2018,Online). Education should be at the forefront of providing children and young people with the expectations of the real world as Nick Gibb stated that education is the essential preparation for future life (Department of Education, 2015). If we cannot get the foundations of equality correct, how will children and young people be able to expect it in the rest of their lives allowing them to have good health and wellbeing for a better perspective of achieving a good life.
Education is not exempt of inequality and also is often under scrutiny around ensuring that all pupils can achieve, and the need to close the attainment gap has always been a strong topic (Department for education, 2013, Online). One in three year 11 pupils leave school without five GCSEs at grades between A*-C (Bevan Foundation, 2018).  Research undertaken by the Bevan foundation found that these are often no fault of the pupil, but rather the challenges and difficulties they have had during their life course such as ill health, limited choices of opportunities and financial barriers. Although not limited to these attainment was also down to location, gender, ethnic background, place of learning and absenteeism rate. Due to not being able to achieve five GCSE’s, the impact on the individual future is vast and long lasting. (Bevan Foundation, p3, 2018). 
Although there is provision in education to support pupils with certain aspects such as free school meals, there is still significant differences in attainment of those eligible to those who are not  (Bevan Foundation, p9, 2018). There is much evidence that socio economic background, gender and ethnicity, influence attainment for children and young people (Goodman and Gregg, 2010; Sammons et al 2014). Fryer and Levitt (2004) put emphasis on the schools quality as a large attribution to the attainment gap. Whereas Strand (2014) suggests that although schools do play some part in closing the attainment gap, there is more influences effecting this outside the school such as community, home learning environment, peer effect as well as others.  With this in mind schools are limited in closing the gaps in regards to inequality, however the education and knowledge of which schools deliver regarding inequality/equality has not been explored and only what schools can do to ensure equality. 
A key finding in the Bevan foundation report is that of mental health, it found that  young people post 16  found that this was a huge barrier to accessing further education or employment (Bevan Foundation,p30, 2018). Within my own practice and within the school environment there is opportunities to access in-school counselling services and was a commitment made by the Welsh Government (Area 43, No date, Online). In 2017 a programme had started it’s piloting stages in providing teachers and support staff, training and information from specialist Child and Adolescent Mental Health Services (CAMHs) workers to support pupils more inclusive (NHS Wales, 2017). 
These measures put in place for the education in Wales not only meets and supports the Future Generation Act 2015 but in turn feeds back into the global goals. Measures are being put into place to support students within the school environment to become a healthier and more equal Wales, to promote health and wellbeing in future life, although inclined to agree that there is some gaps which need to be addressed. Such as training opportunities post 16 and making certain aspects more desirable for those whom are low attainers in formal education settings.  The alternative routes such as traineeships and college has a  low income of around £30 per a week. However when an individual reaches eighteen they are entitled to claim state benefits such as Job seekers allowance or more recently known as universal credit which is much more financially viable.  This often leads learners leaving post 16 education to be able to gain extra financial support especially if they are from low economic backgrounds (Bevan Foundation,p44, 2018). This subsequently causes an ultimatum for some young people about the choice of finance or education in which is an inequality which needs to be addressed, rewarding people equally or more favourable for the more sustainable choice. 

Alternative Education is also a key part for those whom may be unable to attend mainstream education and statutory guidance is given by the UK government regarding alternative education (Department for Education, 2016).
Good alternative provision is deemed as one that meets the needs of the pupil, which allows them to reach an equal educational attainment as their peers (Department of Education, 2013). The statutory guidance for alternative provision also states that it should work with other agencies such as CAMHs, youth offending teams and drug support agencies (Department of Education, 2013). The authors opinion is that this type of multi-agency working should be integrated throughout education and not only within alternative provision, as this has the possibility in reducing the amount of young people needing this type of provision or support as they get older. As previously identified, steps towards this are being made such as the pilot programme of CAMHs supporting schools staff. However the fact that those whom are receiving alternative education are more at risk of adverse childhood experiences’ (ACE’s) and general vulnerability (Lloyd and Griffiths,1998), it is a good base to ensure that the young people are accessing early intervention through multiple agencies (Hart, 2013).
Global goals, the future generations act and the new curriculum are all about ensuring a good life, improving the health and wellbeing for all, ensuring that each individual has the best chance of a good life, and that Wales can be healthy and strong in a consistent changing global context. What needs to be highlighted is that a good life is subjective, it depends on what the child/young person wishes to achieve and what contributes to good wellbeing (Larkin, p103, 2013).
If the good life is about being happy, having a positive perspective on the future and preparation for changes which may be before us. Currently those children whom are from low income families are less than half as likely to achieve good GCSE grades than those from better off homes (Bevan Foundation, 2016,Online). Which in turn has a serious impact on the young people’s future and can generally make an individual negative about the future and unprepared for changes (Needham, Crosone and Muller, 2004). These strains can cause emotional ill wellbeing which consequently does not lead to a ‘good life’ or good future prospects as previously stated. 

The Bevan foundation believes that there is more progress to be made regarding the education in Wales such as more expanded opportunities with those lower than level 3, with more financial support for post 16 education and additional support for those with health issues (Bevan Foundation, 2018). I’m inclined to agree with the Bevan foundation with their recommendations as a professional working with young people whom are currently not in work education of employment.  However also consider the point as Senge stated that education is more than just the curriculum, it needs to be more than just opportunities,  it’s also about the wellbeing of the educators. Since 2014 there has been a drop of registered practicing school teachers in Wales (Education Work Force Council, 2014-2016), educators are the main resource for education in Wales (Cumberland, Bignold and McGettrick, 2009). Teachers and educators are coming across increased pressure from a variety of sources, governmental, society and parents (Grigg, p253, 2016).  The role of community and other sources are clear influences to an individual and such has been identified in Brofenbrenner’s ecological systems theory (Psychology Notes HQ, 2013, Online) and needs to be taken into consideration regarding the impact of preparing children and young people for a good life. Education cannot take the brunt of the blame as it is purely restricted with too many limitations to achieve everyone’s expectation. Education is not the failure in many case for those whom have poor wellbeing but actually a variety of factors.
Education in Wales is changing and developing to a more rounded and inclusive education system (Welsh Government, 2017). However the current curriculum has good intentions but it is too patchy and inconsistent throughout and amended a few too many times. This in turn causes more stress for teachers and students, the role of schools and teachers also needs to be made clearer as they are expected to take on extra duties and responsibilities which may have not been expected when they went into teaching. Where does the line draw into parental, society, governmental and schooling role’s and needs serious consideration.  This can be made clearer by being written into policy, the new curriculum and guidance for schools and teachers in how much involvement the state should have on an individual.
[bookmark: _GoBack]With education being a large amount of public expenditure (Organisation for Economic Co-Operation and Development p13, 2010), we need to make it an effective expenditure.  As a society we expect that education and training is sufficient to meet the future and forever changing demands of the workforce and global context, while also decreasing barriers to access such (OECD, p14, 2010).  With the new curriculum in Wales due to be released in upcoming years we need to ensure that it’s robust in meeting the needs of the children and young people as well as the global changes. Historically we have patched up where needed (Pudner,2018) rather than knocking it over and rebuilding from the start. Much like a house in disrepair, Wales has now taken steps to rebuild the education system from the foundation with consultation from teachers, (Welsh Government, 2019) to ensure that it has strong foundations to last. This is evidence that there is hope that the new education system in Wales will prepare our children and young people for a good life. Although there is going to be continuous challenges for all, as the  nature of global context adapts. It’s fast paced nature and unpredictability is almost like your running a race on a treadmill, and never really knowing if your going to reach the end goal. Education in Wales needs to be forever evolving to meet these needs and continuously evaluated to do as such. 
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