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People from all walks of life coexist in the immensely diverse civilization that is present in modern-day Britain which make the UK one of the diverse society in the Europe. Diversity was seen as a sign of an inclusive, multicultural society's vitality and something to be appreciated and expressed in all spheres of society. This paper commences its discussion from the definition of diversion, inclusion and disability and then proceed to its main concepts -  the concept of diversity and inclusion of children with disabilities in the United Kingdom. 

Diversity can be classified as differences between individuals and groups of people based on geography, ethnicity, race, socioeconomic class, gender, dissimilarities, language, and sexual background and it can also be related to experiences, viewpoints, and lif experiences (Gillings School of Global Public Health, 2010). Petriwskyj, A. (2010) also suggested that an environmental diversity in an early childhood setting includes, but is not restricted to, variances in demographic factors like gender, ethnicity, and socioeconomic position, as well as individual differences in experiences, orientations, interests, and ways of thinking. Undoubtedly, a diverse society can contribute to the development of important learning experiences for children, as well as teach them how to confer and acknowledge the viewpoints of others (Broadbent, 2015). However, even in contexts that promote diversity, a focus may be put on one value or talent, leaving others with opposing ideas or abilities in the minority and potentially putting them at risk of negative experiences (McFeeters, 2014).  As a result, it's crucial to accept various families and children in diverse situations.

The idea of inclusion has been interpreted in various ways by individuals, organisations, and nations, for different people, inclusion implies different things, and it frequently reflects developmental stages of inclusive behaviours (Clough and Nutbrown, 2006), in fact, in practice inclusion can have any meaning, and there are various form of inclusion as there are many settings, specialists, children and families that are compose of peculiar living and learning practice. The interpretations of inclusion encompasses a variety of perspectives based on borders, including diversity in terms of colour, sex, religion, disability, and other categories, as well as human rights (Ainscow et al. 2006). The virtues of respect for one another and tolerance are becoming more crucial because England is a country with a large diversity and is going through a number of changes (Maddock, 2017).  A child's personality and qualities are honoured within an Initial Years framework, giving them a sense of acceptance within the environment (Crawford, 2015). More significantly, inclusion "will always remain the condition of becoming," according to Crawford (2015, p. 346). This highlights the necessity of reviewing inclusion's definition on a regular basis. 

According to Section 6 of the Equality Act of 2010, a person has a disability if they are physically or mentally impaired and that impairment significantly and persistently limits their capacity to carry out daily tasks.  It could be argued that the Equality Act (2010)'s definition of disability - a person's incapacity to "carry out normal daily activities" - suggests prejudice against those with impairments who are perceived as being largely dependent on others. Additionally, by using the word "normal" in this situation, the prejudiced stereotype that individuals with disabilities are less valuable than others is maintained (Lanci, 2018). In addition, contrary to most other traits, disability is not a constant, unalterable, or unchangeable state, fundamentally different from traits like gender in that most persons with it did not inherit it and nationality, skin tone, and language do not define the group of people with impairments (Jaeger and Bowman, 2005). Around 6% of children in the UK are disabled, compared to 16% of individuals in the labour force and 45% of adults who are State Pension age (GOV.UK, 2014). 
With children living with disabilities, it is beyond allowing the children with impairments to participate in a setting, it is an aspect of ensuring their complete development and ability to add without facing stigma (Blamires and Estrada, 2013). For instance, in order to combat this stigma, a comprehensive strategy is essential for improving inclusion and decreasing stigma within the institutions such as schools (UNICEF, 2022) and in reference to Fuchs & Fuchs, (1994) suggested inclusion definitions among the many of which include keeping special education children in regular education courses and providing support services to child in need rather than the other way around.  

This chapter elaborates its views on the essential areas of inclusion - education, social and health, of disabled children. The requirement for inclusion of the impaired children is justified by their impairment. Therefore, adapting the system to the requirements of the students with a disability rather than the other way around is what is known as an inclusive education (Alliance for Inclusive Education, 2018).This means that the system must change to accommodate those with disabilities; they shouldn't have to change to fit the system. The educational system must acknowledge that it puts obstacles in the way of disabled students, such as when certain areas of the school are inaccessible. For disabled students and teachers to access the curriculum, accommodations and support may be needed. 
In inclusive education, the social context of play has been emphasised as a crucial concern. It's crucial for impaired children to have the chance to play with non-disabled kids in a school setting. This is partially due to the fact that impaired children often spend more time with school employees than with other students in both normal and special schools (Watson, 2000).

The vulnerabilities of disabled children expose them to threats in compared to their able peers. Children with disabilities are more vulnerable to all types of child abuse. The best safety practises for disabled children and teenagers include prevention, identification, and assistance for the children and their families (de Alwis and Horridge, 2016). Their vulnerabilities prompted their exclusion from the public schools.
Abello et al., (2016) affirmed social exclusion does not have a precise definition where a person is excluded based on a set of conditions. However, discriminating behaviour that leads to exclusion often begins in childhood (Rutland and Killen, 2015). This highlights the value of early education in helping children acquire moral ideas and learning how to practice these values, including equality, to real-world situations (Fitzhenry and Trudi, 2017).
In the health related exclusion issues children and adolescents with autism spectrum disorder (ASC1) frequently struggle when interacting with and understanding their environment (Autism Education Trust, 2022). Many additionally experience more difficulties with their learning and behaviour, and they are more likely to experience mental health issues (Simonoff et al., 2008) - for their futures, each of these factors has enorm impacts. In addition to all of these challenges, young autistic people also seem to be more likely to be excluded from school, a concern frequently brought up by parents and teachers (Brede, J., et al. 2017). Studies on school expulsion that have a broader focus on students with special academical needs and disabilities (SEND) provide a more formal indication of the scope of this problem (Brede, J., et al. 2017).  Furthermore, most regions in England is witnessing an increase in the proportion of autistic students being excluded from school of between 45% and 100% over the past five years. Inadequate processes and policies, budget cuts, and staff failure to make acceptable adaptations for students are a few reasons why this is the case (Guldberg, K., 2022) and also affirmed the effects of exclusions on autistic students and their families can be severe and last a lifetime, forcing them to balance financial strain, time away from work, and managing their mental health.

This paragraph discusses how laws, regulations, and procedures all work together to shape community expectations, removing obstacles of a personal and cultural nature and fostering a sense of inclusion among all people with disabilities. Mathieson, (2015) affirmed legislation has influenced how the public views early childhood education and inclusive practises. Legislation has specifically established the duty of practitioners to practise inclusively and the right of children to receive quality education (Marshall and Goodall, 2015).  
The Warnock Report, for instance, transformed educational services by adopting new language like "learning challenges," which decreased stigma (HMSO, 1978). Additionally, the report (1978, cited in Shaw, 2017) as well promoted the mixture of children with peculiar institutional want in regular education. The use of language is another illustration in area of social framework of disabilities. In place of "children with disabilities," the word "disabled children" is preferred. This demonstrates assistance for the social framework of disability, which differentiates between a child's physical "impairment" and their sense of "disability" (e.g. Swain, Finkelstein, French, & Oliver, 1993). The latter is brought on by societal issues including prejudice and discrimination towards those who have disabilities, which is demonstrated, for instance, by uneven and insufficient access to facilities, services, and jobs. Additionally, by using this word, it means that the child's handicap is seen as an essential component of who they are, not as something distinct from or "extra" to who they are as a child. 
The need to make equitable modifications so as to give children with disabilities opportunity to thrive has improved the integration of children living with disabilities  (DfE, 2014). In Equality Act of 2010, nine main pieces of legislations were merged together in this act. In accordance with the Equality Act of 2010, reasonable modifications must be made to ensure that people with disabilities are not potentially at a disadvantage. This highlights the difference between disability and other protected characteristics, where establishing equality of opportunity for people with disabilities is more likely to be achieved if they are treated more favourably than people without impairments (Parliament. House of Lords, 2016). In reality, since it would not give people the same opportunity, equal treatment might potentially entail indirect discrimination (Office for Disability Issues, 2011). Therefore, the goal is for people living with disabilities to be treated fairly, which can eventually lead to equality. (Government Equalities Office, 2010). The approach taken at the policy grade has shifted more and more in favour of the social framework of disability. Quote 
Additionally, the Equality Act (2010) declares some behaviours to be illegal, which necessitates the implementation of steps to lessen any disadvantage that people with disabilities may face. On the other side, it is asserted that because the Disability Discrimination Act (1995)'s provisions are covered by the Equality Act (2010), the protection for those with disabilities has been eroded (Parliament. House of Lords, 2016). This is because it is thought that since the Equality Act began protecting other protected traits, the prevalence of disability has decreased (2010, cited in Lee, 2010). 
However, one may argue that the Children and Families Act has increased the rights of people with impairments (2014). This might be the case because the legislation supported the practice Code of SEND: 0-25 years, the legislative guideline (DfE, 2015). This is because the code (2015) and legislation (Children and Families Act, 2014) place a strong emphasis on the customization of services, the value of children's opinions, and the empowerment of parents through their participation in decision-making (Hellawell, 2017; Palikara et al., 2018). In contrast, research has shown that the code (2015) has not improved educational provision (Lehane, 2017). For instance, a survey on special educational needs by The National Autistic Society (2016) revealed that in twenty school children one had been permanently expelled from school and that only 50% of parents were happy with the SEND services provided to their child.

In conclusion, it is evident that the importance of including children's needs, especially those of children with disabilities, has grown in recognition, and that both legislation and practise can now support the development of an inclusive practise. As a result, this emphasises how tailoring the educational programme to each child's needs is crucial because using a one-size-fits-all strategy could result in each child's individual needs not being met. In order for children to grow as individuals, the environment must be tailored to meet their needs. This highlights the environment's critical relevance. Children with disabilities can, however, thrive and have fulfilling lives.
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