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[image: ]School Background 



For this presentation, I will be taking on the role of the headteacher of Rosemary Lane Primary School in Aberdare in South Wales. There are 150 pupils in the school which caters for children aged 3 to 11 years old. It is an English- medium school, where Welsh is taught as a second language. There are around 30% of children who are eligible for free school meals (FSM) and around 35% of the children have additional learning needs (ALN).
There are six single year groups and one nursery unit for 3 to 4-year olds. There is a yearly intake in September of each academic year. It is not compulsory for the children to attend the nursery unit, however, it would be strongly recommended and parents will be encouraged to make use of this facility. There is one ALN unit within the school, with children of many differing additional learning needs. Although it is an English-medium school, around 10% of children speak fluent Welsh as a second language. 
The school has recently had an Estyn inspection in which an action plan has been formulated to raise standards in areas of improvement. The current headteacher, took up her role in September 2015. 
The school runs a breakfast club every day from 8 am to 8:45 am and an after-school club from 3:30pm when school finishes, to 5:30pm. Both clubs’ cost £1.50 per child per day to help pay towards the cost of food and different resources for any activities. 
















Evaluation 

Learning Outcomes
Synthesise and critically evaluate initiatives designed to bring about effective transitions and demonstrate confidence and flexibility in identifying and defining the factors that influence pupil transition from one school context to another.
Throughout my research into transition to school, I have found a great deal of information which coupled with my passion and understanding of the Early Years and Foundation Phase, which has developed my subject knowledge and understanding of the factors that influence effective and seamless transitions to school. I have critically analysed the interventions discussed and aimed to balance the positives and negatives of each. 
Demonstrate a secure understanding of the importance of developing and   maintaining professional relationships to enrich the quality of children’s learning.
Throughout the assignment, I have addressed the importance of developing positive and professional relationships with children and their parents and carers, both prior to the children starting school and after, to support and encourage them in their learning. I have also explored the necessity of staff being effectively trained in supporting young children’s speech and language development throughout their education, as well as promoting partnership with parents and carers through enhanced communication. 
Develop a deepened understanding of the principles and values relating to the United Nations Convention of the Rights of the Child (UNCRC) and well-being of Future Generations Act (Wales) and issues relating to social justice including current legislation and policy within Wales and Europe.
I have referred to the relative articles within the United Nations Conventions of the Rights of the Child (UNCRC) and the Well-being of Future Generations Act (Wales) both directly and indirectly and incorporated the values and principles of both, in ensuring children’s entitlement within their educational experiences. I have a greater understanding of how current legislation, both in Wales and Europe are linked and should be at the forefront of all that we do in the Early Years and throughout school. 
Critically evaluate information relating to the professional life of teachers, e.g. roles and responsibilities to ensure progress, teachers and the law, relevant legislation, Welsh Assembly documents, Estyn publications, The Equality Act, SEN Code of Practice and other guidance on professional ethics.
Throughout the assignment, I have addressed the importance of the different roles and responsibilities that teachers have in ensuring progress throughout children’s learning and development within education, as well as the necessity of having appropriately trained staff to support them. Especially in the Foundation Phase (FPh), the staff need to work effectively together as a team to ensure that all children’s needs are being met and staff know all the children well. Whilst the FPh teacher has the overall responsibility for the class, I have observed the need for constant communication and collaborative working with support staff. Indirectly, I have incorporated the issues highlighted within the Equality Act (2010), especially in relation to the educational equality of opportunity irrespective of the child’s background or ability. Children who start school with speech and language difficulties are at a disadvantage and this needs to be identified at the earliest possible stage, in line with the Additional Learning Needs and Education Tribunal (Wales) Act, (2018) (previously referred to as the SEN Code of Practice). 
Organise their knowledge and learning through the use of a range of information sources and present their work at the appropriate level.
I have used a range of different information sources to support my work, that are appropriate to the level and context of the assignment. These sources range in dates, some being more up to date than others. However, I have used the relevant information from the sources where necessary, to support my work and develop a greater understanding of the issues raised within the assignment. My work is organised clearly, in a structure that is easy to follow and is clear and concise. 
Evaluation of Video 
Throughout my video presentation, I found it difficult to keep it to the allocated time due to volume of relevant information that I wanted to include. Although I have had to cut my script down in some places, any information that I removed is still available in my supporting file (see appendix 9). 
I found it necessary to record each slide individually, to ensure that it matched with the necessary information. However, I found it quite difficult to record myself as I find it difficult to talk quickly (which was necessary in order to convey the important information). I believe that whilst rapid, my voice is clear and easy to understand. 3
Overall, I am pleased with my video presentation and believe it provides a very detailed description of different interventions that can be implemented to support children in developing the important areas of speech and language development. 

Generic Assessment Criteria 
Engagement with Literature Skills
[bookmark: _GoBack]My engagement with literature has been wide and extensive and has included the most recent literature and legislation. (1st)
Knowledge and Understanding Skills
I have an excellent understanding and vast knowledge of the principles and theories of current research, in relation to the Early Years and speech and language development. (1st) 
Cognitive and Intellectual Skills 
I have critically evaluated, thought carefully and analysed everything that I have read and thought independently beyond the issues, in order to establish how to make a significant difference to young children’s language skills. I have also been able to critically evaluate myself in my performance throughout this assignment. Through my reading and discussion with my Specialist Support Lecturer (SSL), I have a greater understanding of the broader field and wider concepts involved in developing Early Years speech and language. (1st)
Practical Application Skills
I have used different resources to gather research on my chosen transitions and issues and possible interventions that can be put in place to support them. The context of research within the assignment is related to the assignment title and answers the question well. I have identified problems within the topic, throughout my work and have proposed excellent, relevant and useful solutions to these. I believe that I have been very creative throughout this assignment, through discussing the different interventions that I have proposed and creating resources to show how they would look or work. (1st)
Transferable Skills for Life and Professional Practice 
Throughout my work, I have communicated my ideas and opinions in a professional and confident way, as well as using research to support. I believe that both the video presentation and the file are in a suitable format to convey the important messages within the assignment and my work is coherent and presented in a professional manner. I also believe that through taking part in this research and problem-based assignment, I have gained a greater understanding of the Early Years and Foundation Phase and how to support children throughout their education and this new knowledge will undoubtably support and drive me to further development within these skills and area of expertise. (1st)



Interventions

I have chosen to focus on interventions that will;
· Raise standards in early years speech and language skills
· Encourage greater parental involvement 
· Support children transitioning from home and pre-school environments, into school.
Below is a poem that I came across during my research, which inspired me to choose the interventions that would help to develop a stronger partnership with parents, in order to promote early years speech and language development and involvement in learning. Establishing an effective partnership with parents at the earliest possible stage prior to children starting school and in assisting their child’s transition, is vital.                                              
Partnership
I dreamed that I stood in a studio
and watched two sculptors there.
The clay they used was a young child’s mind,
and they fashioned it with care.
One was a teacher,
the tools she used were books, music and art.
One was a parent
with a guiding hand and a gentle loving heart.
Day after day the teacher toiled,
with touch that was deft and sure.
While the parents labored by her side
and polished and smoothed it over.
And when at last their task was done,
they were proud of what they had wrought.
For the things they had molded into the child
could neither be sold nor bought.
And each agreed they would have failed
if they had worked alone.
For behind the parent stood the school
And behind the teacher the home.
Author Unknown
Throughout my experiences in different schools, I have observed and taught children of different abilities and with different additional learning needs (ALN). For these experiences, I have attended schools within different areas, some more affluent than others and have noticed that many children are starting school with speech and language difficulties, whilst some are showing traits of having speech and language difficulties but are not receiving support. 
It is important that children are given the opportunity to learn from birth and experience different learning environments and activities to do so. The parents are a child’s first educators and therefore should provide early learning opportunities for them to begin to develop skills. 
It is understood that, there are many pressures and challenges when raising children, from all different backgrounds and areas. However, it is essential to know that ‘every effort made at this early stage will help and the benefits will last a life time’ (Kirsty Williams, cited in Welsh Assembly Government, 2018b). Through interacting and engaging in learning activities at home with their children, parents are enabling them to develop these essential communication skills, necessary for a strong development. I feel that it is extremely important for young children to be provided with these opportunities before they start school, and therefore I have created a ‘Pre-school Information Booklet’ to support parents in doing so. 
The Welsh Assembly Government (2014) suggests, increasing parental involvement in children’s learning, within primary schools, ‘has on average two to three months positive impact on learners’ progress’ (Welsh Assembly Government, 2014). Therefore, inviting parents into the classroom to take part in activities with their children, can have such a benefit as they are able to support their child in their learning, whilst also beginning to develop their understanding of how they can further support their child at home. It is also essential that through establishing this intervention, parents understand the need for both structured and play activities at home, to encourage communication between them and their child. It is suggested that, ‘good role models will engage children in discussions so that they can develop their thinking and understanding of their experiences, as well as a wide and varied vocabulary’ (Welsh Assembly Government, 2008). 
However, I understand that it is not always easy to know how to develop children’s vocabulary as, ‘parents/carers who have low literacy are more likely to see learning as a school-only activity and do not recognise the importance of modelling reading at home’ (Welsh Assembly Government, 2014). As a result, I have created ‘Language Kits’ for each child, containing support materials that are individual to each child’s needs. This contains a support booklet for the parents, to provide them with an understanding of how to support their child in their oracy and reading skills. 
Although parental involvement in children’s learning is vital it is also important for teachers to facilitate this. It is suggested, ‘teachers often lack the confidence and knowledge to work with parents and schools do not always recognise or value the ways in which parents are already engaged with children’s learning’ (Department for Education, 2010). I have created ‘Home to School Communication Books’ to provide teachers and parents with an effective means of constant communication. Through using these books, teachers and parents can communicate daily or whenever there is a need to discuss an issue, in an easy way, especially if schedules are busy.  However, it is important for teachers to be sensitive to all family’s backgrounds and commitments and recognise any contributions already made by the parents towards their child’s learning and aim to empower them to continue (Department of Education, 2010). The books do not have to be written in daily and parents can communicate in different ways, such as, providing a picture of an activity that they supported in at home. 
I believe that all parents and carers make a highly valued contribution to their child’s learning and the impact on the development of early years speech and language. 


A response to a problem based learning scenario, exploring progression in the primary school - The transition from home to nursery.
Good morning everyone, I appreciate your presence here today. Our recent Estyn inspection has highlighted some aspects within the school that could be improved. Today I will be focusing on supporting the development of early years speech and language, during the transition from home to school, and will be focusing on the aim of increasing parental involvement in both learning environments to achieve this. 
Life is a series of transitions. Each one is significant and as important as the previous one, in the development of an individual’s life. Vogler, et al. (2008) state ‘children face many important changes in the first eight years of life, including different learning centres, social groups, roles and expectations’. At five years old, children make one of their major transitions to school. There are a variety of pre-school learning environments that help young children to develop important skills for starting school and enable the process of separation from parents or carers to be familiar.  
It has been suggested that children have an eagerness to learn from the moment they are born. Allowing for and supporting a child in their learning before school can be extremely beneficial for their development and then they enter school with greater confidence. Lack of social interaction with a child before school can hinder their progress in skills relating to language and communication (Elaine, 2015).
The Welsh Assembly Government, (2014, p.11) state, ‘by age five, children from more disadvantaged backgrounds will be over a year behind in their vocabulary compared with their peers from less disadvantaged backgrounds’. This reinforces the importance of language development from a young age, as when children are aware they are behind their peers, they may lack self-confidence or struggle in their learning and form a negative attitude towards education (Elaine, 2015). 
Save the Children state, ‘79% of reception teachers in Wales…often see children who join their school struggling to speak in full sentences’ (Save the Children, 2016). Each child’s life will be affected by their environment and the experiences that they encounter. Welsh Assembly Government (2013) suggest that there is a great importance placed on the learning opportunities and teaching being provided by the parents. Those who interact and actively engage in learning with their children and encourage them to become independent, impact on the child’s attainment in literacy, language and personal and social skills, in preparing them to start school (Welsh assembly government, 2013). 
Many families from disadvantaged backgrounds often have difficulty in finding affordable high-quality pre-school facilities in their local area and in some cases, rely on the child’s older siblings to provide childcare. This can often hinder the learning, as today, many children are occupied through technology, therefore not experiencing responsive communication in order to develop their language skills. The use of technology can support language development, if children communicate with both their peers and carers whilst using them. However, a child who uses technology for long periods of time on their own will not receive the necessary face to face interaction with real people (Action for Children, 2017). 
Throughout recent years, Estyn, (2016) have recorded a decrease in the number of part-time providers in education for three to four-year olds. This could be a result of the ages of statutory education, as although the Foundation Phase Curriculum, (Welsh Assembly Government, 2015) caters for children ages 3 to 7, it is not statutory for children to attend nursery before starting school. In successful futures, Donaldson (2015) suggests that it is fundamental for children to have the opportunity to engage in stimulating activities to aid them in their learning and development to prepare them for school. 
Throughout recent years, Estyn, (2016) have recorded a decrease in the number of part-time providers in education for three to four-year olds. This could be a result of the ages of statutory education, as although the Foundation Phase Curriculum, (Welsh Assembly Government, 2015) caters for children ages 3 to 7, it is not statutory for children to attend nursery before starting school. In successful futures, Donaldson (2015) suggests that it is fundamental for children to have the opportunity to engage in stimulating activities to aid them in their learning and development to prepare them for school. 
The well-being of our children is paramount, throughout their transition into school. A lack of emotional well-being during such a significant change can cause anxiety, worry and stress, which will later have an impact on their learning and how they view school (Fabian and Dunlop, 2007b). Therefore, supporting children throughout their transition is vital in preparing them for learning and development in school. Preparing parents and children for this transition and helping parents to be involved in their children’s education is not only a necessity for their development, but also for their well-being. 
Encouraging children to visit our school in the weeks prior to entry, can help prepare them in the best possible way, allowing them to become familiar with their new learning environment, essentially making their adjustment to full-time education as smooth as possible. Alongside this, our FPh staff will endeavour to visit each child within their home setting, to observe the child in their familiar environment and the educational facilities that they have already experienced (Fabian, H and Dunlop, A. 2007). (See Appendix 9).
We need to ensure that our children’s well-being is being measured, as well as supported. In the Foundation Phase classes, the staff will introduce an intervention called ‘Special Time’, in which they will meet with each child for 10 minutes a week. This will allow observations to be made on the child’s well-being and progress, whilst also building an individual relationship with them (Griffiths, 2002). Well-being will be measured at the beginning and end of each day using ‘Check ins’ (Appendix 4). The class mascot will be placed in a corner of the room, which the children can speak to about their worries. (See Appendix 9).
It is also important that we prepare parents for this transition, so that they can support their child throughout the process. In the term before their child’s first visit to the school, the parents will receive a ‘Transition Handbook’ (Appendix 5). Enabling parents to take part in and understand the importance in preparing and supporting their children throughout their transition, is a great starting point in increasing parental involvement (Fabian and Dunlop, 2007). (See Appendix 9).
In addition, preparing our FPh staff for the transition of new children into their class is also crucial for supporting the well-being of each child. Each child will be given an ‘All About Me’ booklet (Appendix 6). This allows for the teachers to get to know each child individually and cater for their needs, to enable them to progress in their learning. (See Appendix 9).
It is essential that parents are involved with their child’s learning, however, it is understood that some parents have difficulties in finding the time to do so due to their many other commitments, or in some cases, a lack of subject knowledge or understanding of how to support their child’s learning. Therefore, implementing different interventions to focus on greater parental involvement, will encourage them with this. Welcoming parents to stay for 10 minutes each morning, to take part in an activity with their child, would be extremely beneficial for them. They can see what their child is learning about each day and begin to understand how to implement strategies at home to support them further (Fabian and Dunlop, 2007). (See Appendix 9).
Additionally, it is crucial that children are given the opportunity to develop their learning through both spontaneous and structured play activities, as it is through play that children begin to develop skills in independence. Implementing an intervention such as ‘Guided play sessions’ will aim to assist parents in developing knowledge in supporting their children at home. It is essential that this intervention is available at a time that allows for working parents to attend and due to this nature, they will be able to bring food with them as well as make use of the buffet provided (Fabian and Dunlop, 2007 and Cooper, et al. 1978). Parents will also be encouraged to sign up to the ‘Families First’ website, which has free resources, tips and programmes that they can use for further support and allow them to get more involved within the school community (Welsh Assembly Government, 2013). (See Appendix 9).
Regular communication between parents and teachers is paramount in ensuring that the children’s needs are met and in achieving greater parental involvement. ‘Home to school communication books’ will be prepared in both English and Welsh and if necessary, translated for any other language required. The children will benefit through experiencing consistency and continuity in both learning environments. (See Appendix 9).
Lastly, as we are aware, the education that children receive before they enter school is vital in preparing them for important skills in their development, especially in speech and language. As a school, we are aware of the diverse range of backgrounds that our children come from and understand that many families find it difficult to find facilities for their children. It has been suggested through parent feedback that information on pre-school facilities would be of great benefit to them when they registered their children with us. Therefore, we will create a ‘pre-school information booklet’ (Appendix 8), to provide them with this information. (See Appendix 9).
In article 28 of the United Conventions of the Rights of the Child (UNCRC) it states, ‘every child has the right to an education’ (UNICEF, 1989). The use of this booklet will essentially encourage parents to help to provide their child with the necessary, affordable or free education that they are entitled to.
Whilst we acknowledge that parental involvement is fundamental in children’s learning, we need to be equipped in being able to deliver necessary required support to our children (Webster and McConnell, 1987). Continuing Professional Development (CPD) courses will be offered in both speech and language therapy and inclusive practice and communication for four teaching assistants, two from each phase. The speech and language course will cost £425 per person (One Education). The inclusion and communication courses are free online and offer resources for support after completion (NASEN). These officers will be another point of contact for parents. They will also endeavour to support all children and families throughout their time in our school. (See Appendix 9).
It is vital that we use all our staff within the school, to ensure that our children are receiving the best education possible. ‘Talk Time’, will allow children with speech and language difficulties to have one to one sessions with the appropriate qualified teaching assistant. These sessions will last for 40 minutes and will be held with each child once a week, where the teaching assistant will work on these skills in a non-directive manner and encourage the children to communicate using objects, sounds, pictures and words (Griffiths, 2002). (See Appendix 9).
‘Language kits’ will also be introduced to each child, which will be individualised to their specific needs and targets and will be taken home each day (Webster and McConnell, 1987). 
To conclude, it is important to remember that the parents are the first educators in a young child’s life and there are many influences that impact on early childhood development. Developing effective partnership with parents needs to be established at the earliest possible stage. Through these planned interventions, we aim to provide the best possible support and education for our children. We need to acknowledge, that with the best plans in place that are implemented effectively, we still may see resistance, reluctance or difficulties in establishing these interventions with some young children and their parents. Therefore, it is important to we reassure and encourage parents that they are not alone, and it is better for them to reach out for support than to risk their children’s education being affected. 
Please take some time to read the poem on the slide.
I look forward to hearing your responses and any suggestions that you may have in other interventions that could be put in place to raise standards in these areas within our school. 
Thank you. 
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Our school prospectus 
There are 150 pupils in the school which caters for children aged 3 to 11 years old. It is an English-medium school, where Welsh is taught as a second language. There are around 30% of children who are eligible for free school meals (FSM) and around 35% of the children have additional learning needs (ALN).
There are six single year groups and one nursery unit for 3 to 4-year olds. There is a yearly intake in September of each academic year. It is not compulsory for the children to attend the nursery unit, however, would be strongly recommended and parents will be encouraged to make use of this facility. There is one ALN unit within the school, with children of many differing additional learning needs. Although it is an English-medium school, around 10% of children speak fluent Welsh as a second language.  
The school runs a breakfast club every day from 8 am to 8:45 am and an after-school club from 3:30pm when school finishes, to 5:30pm. Both clubs’ cost £1.50 per child per day to help pay towards the cost of food and different resources for any activities. 
Contact Us
The Square,
Aberdare,
RCT
CF44 UWL
Telephone: 01685 839467
Email: admin@rosemarylane.rctcbc.gov.uk
Web: www.rosemarylaneprimary.co.uk
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School Information  



Daily Routine: Year 1 to Year 6
· Breakfast club starts at 8am. There are different healthy options for breakfast, including; cereal, toast, fruit, yogurt and Weetabix. 
· The children enter their classrooms at 8:50 am. 
· At 9:00 am, registration will be taken by the class teacher and dinner money will be collected.
· Lesson 1 begins at 9:10 am. Break time commences at 10:!5 am. 
· Lesson 2 commences at 10:45 am.
· Lunch time commences at 12:00 pm for the Foundation Phase children and at 12:15 pm for the Key Stage Two children. 
· Lunch time ends at 1:15 pm for all children and the afternoon lesson begins at 1:20 pm. 
· Afternoon break commences at 2:10 pm and ends at 2:30 pm.
· Afternoon lesson continues until the end of the school day at 3:15 pm. 
· After-school club commences at 3:30 pm and ends at 5:30 pm. 

Daily Routine: Nursery and Reception  
· Breakfast club starts at 8am. There are different healthy options for breakfast, including; cereal, toast, fruit, yogurt and Weetabix. 
· The children enter their classrooms at 8:50 am. 
· At 9:00 am, registration will be taken by the class teacher.
· Parents are welcome to stay for a ten-minute activity with their child, at the beginning of each day. 
· Parents will be able to leave after this. 
· The children will be encouraged to brush their teeth for 2 minutes, with support. Each child will have their own tooth brush, with their name on it.
· Throughout the day there will be a range of different activities, in the indoor and outdoor environments and the children will be encouraged to take part in different spontaneous and structed activities. 
· The children will have fruit and milk during the morning break and water during the afternoon break. 
· The children may be collected from 2:30 pm onwards. 
















Transition Interventions   




School visits: in the term before your child starts school, you and your child are welcome to visit the school to familiarise yourselves with the learning environment and different learning activities. During this time, you will be able to have a chat with the Foundation phase staff. 
Home visits: with your permission, the Foundation Phase staff would like to visit you and your child at home, to observe them in their familiar learning environment and to gather information regarding their learning experiences. This information will be used purely to support planning for your child, to help them in their learning and development within school. 
10-minute activities: at the start of each day, you are welcome to join your child for ten minutes to take part in an activity with them. This will allow you to see what they will be learning about each day, so that you can encourage them to continue learning at home. 
Guided Play sessions: these sessions will take place once a week after school, at a time that is convenient for most parents to attend. During these sessions, you will be able to support your child in their learning, whilst also being supported by a member of staff if needed.  




Transition Activities  




As well as the interventions that are in place within the school, below is a list of different activities that you can do with your child to prepare them to start school and develop skills in independence. 
· Deciding on breakfast – asking questions, saying please and thank you, taking turns to wait in line. 
· Brushing their teeth – this will support them when they start to brush their teeth at the start of each school day. 
· Getting dressed – this will support them in getting changed for P.E sessions and when they want to dress up within the role play area. 
· Making friends – discuss the characteristics of a good friend and what they should do if someone is being unkind to them. 
· Recognise their name – teach them to recognise their name and when someone is taking to them, teaching communication skills is very important that this stage in their development to ensure that their basic needs are being met. 
· Talk about school – talk enthusiastically about school, ask them how they feel about school, if they are happy, scared, worried etc. Talking about school can be very helpful in easing their anxiety about the transition. 
· Get to know other families – getting to know other families with children in the same class can help to support your child, but also yourself, as you are able to build friendships and reduce the worry por anxiety about the transition. Remember, other families are in the same situation as you and your child when starting school. 



There are many different fun and engaging activities that you can take part in with your children, that also allow for them to progress in their development. Below are some ideas:Pre-school Activities 

· Singing nursery rhymes 
· Reading books 
· Building blocks 
· Messy/sensory play using different materials i.e. paint, water, sand, rice, food colouring, pasta, fruit, play dough. 
· Role play – dress up, shop, investigating.
· Cooking – looking at different skills (gross motor) i.e. mixing, stirring, picking things up, grabbing, holding. 
· Mini movers – beginning to develop their special awareness and balance 
· Arts and crafts 
· Going to the park/ different trips – outdoor activities 
· Colouring activities 
· I-pads/ electronic tablets 
· Games 







Colour matching bag – match different colour objects to learn the different colours in the rainbow.Home Learning Activities 

Sensory bag – place different objects with different textures into a bag to allow child to investigate using their senses. 
Nursery rhymes – learn to count, add, odd and even, days of the week, months of the year (depending on nursery skills within the National Curriculum).
Magnetic letters and numbers – learn the alphabet, develop of learn sounds/ blends/ words. 
Matching shapes – find objects with the same shape. 
Catch and throw – developing gross motor skills. 
Dancing – developing special awareness and balance and how their body works.
Arts and crafts – cutting, sticking, different materials, holding a pen, mark making – developing fine motor skills. 

Useful websites  



www.class4kids.co.uk
www.familiesfirst.org.uk
www.actionforchildren.org.uk
































































Picture of drawing of child 
All About Me 


Name

Important information 








Allergies:

Additional Learning Needs:

Medication: 

I can be picked up by:

Prior-learning 








I can….



I may sometimes need some help with…



I haven’t quite mastered…


About me  




I dislike 
I like 



My least favourites
My favourites 


When I grow up, I would like to be… 

If I was a/an … I would be/have…
Animal: 
Superhero:
Food: 
Insect: 
Monster:
Drink:
Plant:




My family  











Guided Play Sessions Questionnaire  


Would you like to attend? 
Yes/No 
What day would be best for you?
Monday/Tuesday/Wednesday/Thursday/Friday
What time would be best for you?

What activities would you like to observe your child in?
________________________________________________________________________________________________________________
Would you make use of the buffet?
Yes/ No
If yes, do you have any dietary requirements? 
________________________________________________________
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Our school prospectus 
There are 150 pupils in the school which caters for children aged 3 to 11 years old. It is an English-medium school, where Welsh is taught as a second language. There are around 30% of children who are eligible for free school meals (FSM) and around 35% of the children have additional learning needs (ALN).
There are six single year groups and one nursery unit for 3 to 4-year olds. There is a yearly intake in September of each academic year. It is not compulsory for the children to attend the nursery unit, however, would be strongly recommended and parents will be encouraged to make use of this facility. There is one ALN unit within the school, with children of many differing additional learning needs. Although it is an English-medium school, around 10% of children speak fluent Welsh as a second language.  
The school runs a breakfast club every day from 8 am to 8:45 am and an after-school club from 3:30pm when school finishes, to 5:30pm. Both clubs’ cost £1.50 per child per day to help pay towards the cost of food and different resources for any activities. 
Contact Us
The Square,
Aberdare,
RCT
CF44 UWL
Telephone: 01685 839467
Email: admin@rosemarylane.rctcbc.gov.uk
Web: www.rosemarylaneprimary.co.uk
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What is the Childcare Offer?
The Childcare Offer is 30 hours a week of free early education and childcare for eligible working parents of three and four-year-olds for up to 48 weeks of the year. It consists of a combination of the existing Foundation Phase Nursery (FPN) provision open to all three and four-year-olds and additional funded childcare for eligible families.
How many hours of childcare am I eligible for?
The offer is a maximum of 30 hours of combined education and childcare.  RCT already offers children, from the term following their 3rd birthday, 15 hours of FPN education.  This means that during term time, eligible parents can access an additional 15 hours of childcare.
Parents are not required to access their early education entitlement in order to access the childcare element of the offer. However, their entitlement will include these hours whether they access them or not.
If your child’s school offers full time FPN, then your term time entitlement through the Childcare Offer will be taken up by the FPN provision.  You will still be eligible for 30 hours of childcare for nine weeks of the school holidays.
How many hours of education am I eligible for?
The education element of this offer is subject to normal RCT School Admissions rules.  Parents must apply for a FPN education place in a school setting.  If there is no school place available, children may be able to access their education place through a Registered Education Provider (REP).  Please note we only fund education places in REP’s for children who are 3 between September and March each year and cannot access a school place until the following September.



If you choose not to apply for a school place for your child, you will not be able to access a funded education place in a REP. 
Also, you will not receive more than 15 hours of funded childcare per week during term time if you do not take up an education place (i.e. we cannot ‘top up’ the funded childcare element of the offer to 30 hours per week during term time). 
Rhondda Cynon Taf, (2018) What is the Childcare Offer? [Online] Available at: https://www.rctcbc.gov.uk/EN/Resident/ChildrenandFamilies/ChildmindersandDayNurseries/WelshGovernment30houreducationchildcarepilot/ParentInformation/WhatistheChildcareOffer.aspx [Accessed on: 18th October 2018].








Local Pre-school facilities 

[image: ][image: ][image: Image result for books and babies]
Books and Babies 
Cwmdare Road 
Aberdare
CF44 8RE
01685 873933
Friday-
10:00am – 12:00pm
Aman Playgroup
Godreaman 
Aman Centre 
Aberdare
CF44 6DF
01685 652540
Monday to Friday - 
Morning: 9:00 – 11:30 am
Afternoon: 1:00 – 3:30pm 



Stepping Stones Nursery 
Cambrian Lampworks 
Robertstown Industrial Estate 
Aberdare
CF44 8YY
Monday to Friday –
7:30am – 6:00 pm

[image: ][image: ]Cylch Meithrin Aberdar
 Urdd Centre
Wind Street
Aberdare
CF44 7ES
07751 523729
Monday to Friday –
8:00 am – 5:00 pm
Breakfast and Afterschool club available 
The Gingerbread House Day Nursery 
Cwmbach
Maeshfryd
Aberdare
CF44 0DL
01685 870449
Monday to Friday 
7:00 am – 6:00 pm
Flying Start setting 
Breakfast and Afterschool club available


There are many childminder facilities available within the Aberdare area. You can access this information on the RCT Family Information Service website: https://www.rctcbc.gov.uk/EN/Resident/ChildrenandFamilies/ChildmindersandDayNurseries/Searchforchildcare/Childminders/childminderdetails.aspx?providerid=432 

Rhondda Cynon Taf, (2018) Childcare [Online] Available at: https://www.rctcbc.gov.uk/EN/Resident/ChildrenandFamilies/ChildmindersandDayNurseries/Searchforchildcare/Searchforchildcare.aspx [Accessed on: 24th October 2018]. 




There are many different fun and engaging activities that you can take part in with your children, that also allow for them to progress in their development. Below are some ideas:Pre-school Activities 

· Singing nursery rhymes 
· Reading books 
· Building blocks 
· Messy/sensory play using different materials i.e. paint, water, sand, rice, food colouring, pasta, fruit, play dough. 
· Role play – dress up, shop, investigating.
· Cooking – looking at different skills (gross motor) i.e. mixing, stirring, picking things up, grabbing, holding. 
· Mini movers – beginning to develop their special awareness and balance 
· Arts and crafts 
· Going to the park/ different trips – outdoor activities 
· Colouring activities 
· I-pads/ electronic tablets 
· Games 







Colour matching bag – match different colour objects to learn the different colours in the rainbow.Home Learning Activities 

Sensory bag – place different objects with different textures into a bag to allow child to investigate using their senses. 
Nursery rhymes – learn to count, add, odd and even, days of the week, months of the year (depending on nursery skills within the National Curriculum).
Magnetic letters and numbers – learn the alphabet, develop of learn sounds/ blends/ words. 
Matching shapes – find objects with the same shape. 
Catch and throw – developing gross motor skills. 
Dancing – developing special awareness and balance and how their body works.
Arts and crafts – cutting, sticking, different materials, holding a pen, mark making – developing fine motor skills. 

Useful websites  



www.class4kids.co.uk
www.familiesfirst.org.uk
www.actionforchildren.org.uk

Explanation of Interventions 

School Visits 
This allows for the children to become familiar with their new learning environment and can begin to develop friendships and a relationship with the staff.
Home visits 
This allows for the Foundation Phase staff to visit the child in their familiar learning environment and observe their prior learning opportunities. This will also give them time to chat with the parents about their child and begin to develop a relationship with them.
‘Special Time’ 
A member of staff will meet with each child, for ten minutes, once a week. During this time, only the staff member and that child may be present, and the child may decide on whatever activity they would like to do. This will allow for the staff member to make observations on the child’s well-being and progress, in order to cater for their needs. 
‘Check ins’ 
These will be used to measure each child’s well being at the beginning and end of each day. Each child will show how they feel through selecting sticker faces which show different emotions. This allows them to communicate how they feel in a more comfortable and less anxious way. The class mascot will also be placed her so that the children can talk to it and express their feelings. 
Transition Handbook
This booklet will aid parents in supporting their child in preparation for starting school. It will include;
· information regarding the school
· routines
· different transitions interventions in place within the school
· transitions activities that can be done at home to prepare the child
· pre-school activities to aid learning before school age
· home activities and useful resources
‘All About Me’ booklets 
This booklet will be used to support the staff in preparing for the transition of new children into the class. Each child will be given a booklet for the parents to fill out with any important information regarding their child. This can include information about;
· Any allergies 
· Additional Learning Needs (ALN)
· Medications
· Who the child can commonly be picked up by
· Prior learning (I can, I may need support with, I haven’t quite mastered)
· Like, dislikes, favourites, aspirations 
· If I was a/an… I would be/ have
· My family members (can use photographs, drawings, or both)
10-minute activities
Parents will be welcomed into the classroom each morning to take part in an activity with their children, to gain knowledge in how to support them further at home. Parents can then encourage their child to talk about their day. However, it is important that in doing so, parents try to use only open-ended questions, and not suggest or assume what the child is trying to say, as this may work in reverse and hinder language development (Griffiths, 2002).
Guided Play Sessions 
These sessions will allow for parents to take part in and support their children in activities, whilst also being supported by a member of staff if needed. The sessions will be held at a time that is convenient for most parents and a buffet will be available. A questionnaire (Appendix 7), will be sent to parents to find out which is the best day and time for the sessions to be held. It will not be compulsory to attend every week, but an attempt must be made to attend a minimum of two sessions a month. Again, parents will be encouraged to attend these sessions with their children, as they will be able to guide and assist their child during the activity, whilst also being supported by the class teacher. Each child will be encouraged to take a book home to read and bring back the next week. 


Home to school communication books
These books allow for daily communication between parents and staff, especially if they are unable to meet in person, to inform of any concerns or worries regarding the children’s wellbeing and allowing for a constant link between home and school. The children will benefit through experiencing consistency and continuity in both learning environments.
Pre-school Information Booklet
This booklet will provide parents with the necessary information regarding pre-school facilities that are available to them. The booklet will be used in conjunction with the Rhondda Cynon Taf (RCT) Family Information Service website and updated annually. 
The booklet will contain information such as;
· The childcare offer (RCT) 
· Pre-school facilities (RCT)
· Pre-school activities 
· Home learning support
· Useful resources 
Continual Development Courses (CPD) in;
CPD courses will be offered in speech and language therapy and inclusive practice and communication. These courses will be available for four teaching assistants, two from each phase. This will provide our school with two certified speech and language therapists and two certified inclusion and communication officers. The members of staff will be able to support the children and their parents/ carers, throughout their education in our school. 
‘Talk Time’ 
During these sessions, children with speech and language difficulties will meet with the appropriate member of staff, for 40 minutes, once a week. The member of staff will work with each child in a non-directive manner, encouraging them to communicate using objects, sounds, pictures and later being to develop words. 


‘Language Kits’ 
These kits will be individualised to each child’s abilities and targets within their speech and language development. It will contain resources for support such as; 
· Books (picture, words or picture and words) 
· Phonic cards (sounds, blends)
· Magnetic letters (to begin to build on words) 
· Prompts (pictures, objects – to aid in starting a conversation) 
· Stories (for parents to read to/ with child to allow for discussions)
· CD (phonic CD with different sounds, blends and words on)
· Support booklet for parents (containing information and tips on how to use the language kit and other activities that they can do to support their child in their speech and language development). 
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	Priority 
	Aim/ Objectives
	Stakeholders
	Cost
	Achieved by
	Measures/ success criteria
	Review


	Raise standards in early years speech and language 
	CPD course in speech therapy and ALN for two teaching assistants, one in each phase. SCHOOL DEVELOPMENT PLAN 2018-19






CPD course in inclusive practice and communication for two teaching assistants, one in each phase.

‘Talk time’ – 40-minute session a week for children with speech and language difficulties with trained TA. 
Language kits – containing support materials that are specific to supporting each individual child’s development. Taken home each day to practice with parents. Support booklet for parents. 
	Teachers/ TA’s to support children





Teachers/TA’s to support child

Child 


Parents
	One Education online course - £425 each = £850
Free online - NASEN




Cost of resources to make booklets and kits
	June 2019







June 2019



June 2019
	Meetings to assess progress of staff completing course.
Surveys to assess effectiveness.



(See above)



Mini assessments 
Observation books.
Tracking achievements.
Communication book between parents and teachers.
	Certified speech and language therapists. 
‘Talk time’ running smoothly and effectively


(See above)



Increase in early years speech and language development in school and at home. 
Increase in parental involvement. 

	Increase parental involvement in children’s learning 
	10-minute activities – parents to interact and support their child in activities each morning and understand and gain support in how learning can be continued at home.
Communication books – allow FPh Staff and parents to communicate daily with any information regarding the child i.e. concerns, support, worries, how they worked each day. Allows for a permanent link between home and school. 
Guided Play and ‘Families First’ – after school/work once a week to allow parents to support their child in play activities and gain an understanding of their learning and how to support them at home. ‘Families first’ website offers tips and programmes for parents to get involved with. 

Pre-school information booklet – contains information about different pre-school facilities for their child and what they and their child are entitled to before school age. Given to parents when applying for school. This information is provided by the Family Information Service for the Rhondda Cynon Taf (RCT) county. 
	Parents and child 



Parents and FPh Staff




Parents and child 







Parents
	Free 



Cost of resources




£1.50 per week to attend.  
Free website 




Cost of 
resources 
	September 2019


September 2019 (or whenever a new child starts)
September
2019







January 2019 to send out when parents apply
	Observation books. 
Meetings with parents and children.

Survey from parents. 
Children’s wellbeing measured.
Constant and effective communication. 
Meetings with parents weekly to discuss progress.  
Meeting with children – assess learning.
 

Survey from parents. 
Observations of children attainment in speech and language when entering school.
	Good feedback and improvement in skills and Improve--ment in parental involvement 
Used successfully allowing effective communication between parents and teachers. 

Good attendance.
Improvement in parental involvement. 
Most parents using the website. 



Rise in average of speech and language in children entering reception.
Increased parental involvement. 

	Support child and parents in transition from home to school
	School visits – children to begin to familiarise themselves with the learning environment, make friends and meet teachers. 
Home/pre-school visits – FPh Staff to observe child in familiar learning environment – prior knowledge, play activities, structured activities, home background and family environment. 
Parents meetings – FPh Staff to gather information about child and begin to build a relationship with parents. 


Special time – FPh Staff and child meet for 10 minutes per week to have a chat, play, put on a show (child’s choice) – this time is for the staff member and that child only, allows for staff members to observe and to build a relationship with each child.
‘Check ins’ – used to measure children’s well-being each day and support this – children show how they feel at start and end of day using faces with different emotions i.e. happy, sad, scared, worried, excited etc. 
‘All about me’ books – contains useful information about each child i.e. allergies, prior learning, background, likes, dislikes, worries etc. Staff member can use this to begin to build a relationship with the child as well as knowing how to support them in their learning. 
Transition handbooks – given to parents in the term prior to their child starting. Contain information on the school and different activities/ tips on how parents can support their child in preparation for the transition. 
	Child



FPh Staff 



Parents and FPh Staff



Child and FPh Staff





Child and FPh Staff




FPh Staff 







Parents to support child 



	Free



Free




Free




Free






Cost of resources




Cost of resources 






Cost of resources 




	June 2019



June 2019




June 2019




January 2019





January 2019




September 2019






June 2019 
	Observation books.
Surveys from parents.
Measuring children’s wellbeing.  



Parents open to giving information.
Teachers able to plan effectively for child’s needs.
Observation books – track types of activities – check ins. 



Circle time.





Informs planning and differentiation. 
Building relationship with each child. 



Survey from parents.
 




	Good feedback/ attendance. 
Well-being generally good on entering school, less worries. 


Observation of how this knowledge relates to child’s development. 

Observations of children – openness and comfortable in surrounding learning environment.

Comfortable to share feelings with staff/ peers. 



Informed planning and positive relationship with children. 




Well- being generally good when entering school. 
Children may settle quicker in some cases.
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