	
	
	



HPEN 7007 Assignment 
[bookmark: _Int_QyoU9acZ]Qing He (UWTSD Student ID: 2306690)
A Portfolio of Task Sets 
(first and second tasks are from Dr Peter Mitchell; 
third and fourth tasks are from Dr Wright)

Task 1
Assignment Task of Vocabulary and Invention in early Modern English (from Dr Peter Mitchell)
Part 1 Look at the words in the leftmost column of the table below, and then the same words in the context in which they can be found in plays by Shakespeare. Try to specify what each means, and identify firstly what parts of speech have been changed into what other parts of speech, and secondly, by what means (e.g. by adding an affix (a prefix or a suffix) to them).
(To simplify the answers, the original table is partly deleted) 
	Word
	Meaning 
	Change in Part of Speech
	By What Means

	bemonster
	make ugly face to sb
	from noun to verb
	adding an prefix ‘be’

	enwheel
	encircle, surround
	from noun to verb
	adding an prefix ‘en’

	fishify
	turn into fish
	from noun to verb
	adding an suffix ‘ify’

	lieutenantry
	being a lieutenant
	from noun to noun
	adding an suffix ‘ry’

	oathable
	capable of having an oath administered to
	from noun to adj
	adding an suffix ‘able’

	outstorm
	to overbear by storming
	from noun to verb
	adding an prefix ‘out’

	razorable
	fit to be shaved
	from noun to verb
	adding an suffix ‘able’

	rumourer
	someone who rumours
	from verb or noun to noun
	adding an suffix ‘er’

	underhonest
	not entirely honest
	from adj to adj
	adding an prefix ‘under’

	unscissor’d
	not cut with scissors
	from verb to adj
	adding an prefix ‘un’

	unfool
	make less of a fool
	from noun to verb
	adding an prefix ‘un’



Part 2. Here are ten examples of functional shift from Shakespeare. In each case, first identify the word which has been ‘shifted’, then try to paraphrase its meaning in the passage. Identify the grammatical shift that has occurred in each case: 
a) Iago is saying to Othello that sexual licence is common yet despicable (Othello IV.i.70):
O! ’Tis the spite of hell, the fiend’s arch mock, | To lip a wanton in a secure couch | And to suppose her chaste
word being ‘shifted’: lip
paraphrase its meaning in the passage: to kiss (your wife in bed)
grammatical shift: making a verb out of noun
b) Vincentio, the Duke, has gone away, leaving Lord Angelo as Duke in his place. Angelo, Lucio says, is really acting the part. (Measure for Measure III.ii.90):
Lord Angelo dukes it well in his absence
word being ‘shifted’: duke
paraphrase its meaning in the passage:to behave as a duke
grammatical shift: making a verb out of noun
c) At the beginning of The Two Noble Kinsmen (I.i.43), three queens talk about the cruelty of Creon, who will not let their dead husbands be properly buried:
He will not suffer us to burn their bones, | To urn their ashes,
word being ‘shifted’: urn
paraphrase its meaning in the passage:to contain ashes with an urn
grammatical shift: making a verb out of noun
d) Ulysses is railing against Achilles who is full of self-importance and anger. (Troilus and Cressida II.iii.173)
Kingdomed Achilles in commotion rages
word being ‘shifted’: kingdomed
paraphrase its meaning in the passage: royal
grammatical shift: making an adj out of noun
e) Bolingbroke addresses the Duke of York: ‘My gracious uncle’. But the Duke is angry with him, as this reply shows (Richard II II.iii.86):
Tut, tut! Grace me no grace, nor uncle me no uncle
word being ‘shifted’: grace;uncle
paraphrase its meaning in the passage: grace: treat me in a graceful way; uncle: treat me as an uncle
grammatical shift: making a verb out of noun
(f) Hamlet is warning the visiting actors against over-acting. Herod was a tyrannical ruler (Hamlet III.ii.14):
It out-herods Herod; pray you, avoid it
word being ‘shifted’: out-herod
paraphrase its meaning in the passage: be extremely tyrannical just like Herod
grammatical shift: making a verb out of a noun (a name)
(g) The Theban Palamon asks why he should make his appearance suit the image (‘glass’) of someone he wants to please. Should he be out of favour because his beard is not liked? (The Two Noble Kinsmen I.ii.54):
My poor chin too, for ’tis not scissored just | To such a favourite’s glass?
word being ‘shifted’: scissored
paraphrase its meaning in the passage: to cut with a scissor
grammatical shift: making a verb out of a noun
(h) In Cymbeline (I.vii.64), Iachimo is describing the pangs of love felt by a Frenchman he knows:
There is a Frenchman […] that, it seems, much loves | A Gallian girl at home. He furnaces | The thick sighs from him
word being ‘shifted’: furnaces
paraphrase its meaning in the passage: he was signing like a furnace for her
grammatical shift: making a verb out of a noun
(i) Antony has sent his friend Enobarbus some treasure. A soldier warns him to give safe-conduct to the messenger who brought it, protecting him from the army (‘host’) (Antony and Cleopatra IV.vi.26):
I tell you true: best you safed the bringer | Out of the host
word being ‘shifted’: safed 
paraphrase its meaning in the passage: make the bringer safe
grammatical shift: making a verb out of an adj
(j) In Antony and Cleopatra (IV.xiv.72), Antony asks his friend Eros to kill him. Eros refuses, and Antony asks him whether he would like to see his master (Antony) taken prisoner back to Rome:
Eros, | Wouldst thou be windowed in great Rome and see […] Thy master thus […] submissive, docile, subjugated
word being ‘shifted’: windowed
paraphrase its meaning in the passage:look down from a window
grammatical shift: making a verb out of a noun 

Part 3
Below are some examples of compound invention in Shakespeare. First, just read them through enjoying their effects. Then attempt to ‘unpack’ them by paraphrasing the underlined words, or even the entire passages:
a) down-fallen is a adverbial+past participle compound pattern, coming from ‘to fall down’, consisting of ‘down’ followed by the the past participle form of the verb ‘fall’. In this passage it is used to describe the birthdom or the country that should be protected with sword has fallen down. The reason why it is ‘down-fallen’ instead of ‘fallen-down’ is to stress its being downward. 
b) snow-broth here is a noun+noun compound pattern, used figuratively to describe the cold-bloodness or mercilessness of Lord Angelo who does not feel all kinds of human emotions and senses. The word ‘snow’ is creatively and vividly used with ‘broth’ to visualize this cold personal characteristic.
c) mouth-honour in this paragraph of Macbeth is a noun+present participle compound pattern, meaning that Macbeth reflected that instead of having honour, love, obedience and loyao friends in old age, his life is filled with profound curse or hate and hollow and superficial honour. He was happy to end his life but dare not to do so. This compound is creative in revealing the cruel reality of honoring with only hollow words rather than heartfelt expressions.  
d) care-crazed here is a noun+past participle compound pattern, used to describe a mother who is over-exhausted with caring about her sons. Alliteration is used when‘care’ and ‘crazed’ are compounding together creatively; beauty-waning in the second line is a noun+present participle compound pattern, meaning the widow’s beauty is fading. These two parallels together vividly describe Elizabeth Grey who seduced the King away from his role of majesty.   
e) There are four compound words in this passage. 
out-storm is an adverbial+storm compound pattern, used figuratively as a verb meaning to fight against the wind and rain; 
to-and-fro is an adverbial+adverbial compound pattern, used to mean being forward and backward. The words ‘to’ and ‘fro’ are a pair of adverbials with opposite meanings. On the one hand, it shows the directionless and fierce feature of wind and rain. On the other hand, they are rhymed to make a vivid sound;
cub-drawn is a noun+past participle compound pattern, used to describe the scene that even the hungriest mother bear, sucked dry by her cubs, would stay in the den in this night, which shows the terrible weather condition. 
belly-pinched is a noun+past participle compound pattern as well, to describe the similar scene that like the bear mentioned above, the wolf is so hungry that it seems that its belly is pinched. 
In all, without great sensitive sensation and genius in crafting the words, these creative words can not be coined by Shakespeare.  


Task 2
Assignment Task of Syntax and Style in Present Day English (from Dr Peter Mitchell)
Part One of three parts:
A Short Essay on Changes in Syntax and Its Effects for Readers
As presented in this part, there are three main types of sentences, namely the simple sentence, the compound sentence and the complex sentence that can be categorized into ‘paratactic style’ and ‘hypotactic style’. Each style has its features and effects in conveying the meanings in structing sentence and organizing content. In authentic and formal text written by native speakers, there is no text using only one feature of syntax and the interpretation of a text depends on the proportions of different types of syntax patterns. This short essay aims to analyze and discuss the effects of different sentence patterns based on the points proposed in this part. Following the sample analysis, I will begin with the analysis of the revised version of the passage from Joyce’s Portrait of the Artist.

When [subordinate conjunction] 
the bell [subject] rang [verb] for night prayers [adverbial phrase], 
he [subject] filed [verb] out of the study hall after the others [adverbial phrase].  
Having run down the staircase [subordinate non-finite verb], 
he [subject] went along [verb+prep] the corridors to the chapel [object].
 He [subject] could see [verb] that [object clause] the corridors and the chapel [subject] were darkly [adverb] lit [verb], 
And [conjunction]
he [subject] knew [verb] that [object clause] soon (adverbial) all [subject] would be (link verb) dark and sleeping [adjectival phrase]. 
When [subordinate conjunction] 
he [subject] felt [verb] the cold night air in the chapel [object], 
he [subject] noticed [verb] that [object clause] the marbles [subject] were [link verb] the color [object] the sea is at night [subordinate clause]. 
He [subject] remembered [verb] that [object clause] the sea [subject] was [link verb] cold day and night but colder at night [predicative]. 
All this [subject] made [verb] him [object] remember that [object complement clause] 
although [subordinate conjunction] 
it [subject] was [link verb] cold and dark [adjective phrase] under the seawall beside his father’s house [adverbial phrase], 
it [subject] would be [link verb] warm inside [adjectival phrase] 
because [subordinate conjunction] the kettle [subject] would be [link verb] on the hob to make punch [adverbial phrase].

As shown above, the major differences between the revised one and the original one are two aspects. First, the revised version features the use of subordinate clauses, such as ‘Having run down the staircase, he went along the corridors’, ‘. When he felt the cold night air in the chapel’, etc. The other is that the revised one uses a couple of objective clauses following the subject ‘he’ and the transitive verbs, such as ‘He could see that...’, ‘he noticed that...’, ‘He remembered that...’, etc. The original one is the ‘paratactic style’ which mainly constitutes the compound sentences with simpler intransitive or linking verbs while the revised one is, by contrary, ‘hypotactic style’ with hierarchical structure and transitive verbs. By using paratactic style, a sense of brevity and simplicity is created. Compound sentences give the readers the impression of non-hierarchy and objectiveness. By contrast, by using hypotactic style, a sense of sophistication and complexity is created. Complex sentences arouse the reader’s curiosity to engage more with the text. 
Next, I will compare the effects of the two styles regarding this passage. Let us look at two examples of different versions of the passage. 
Example 1: 
[Original version] The bell rang for night prayers and he filed out of the study hall after the others and down the staircase and along the corridors to the chapel.
[Revised version] When the bell rang for night prayers, he filed out of the study hall after the others. Having run down the staircase, he went along the corridors to the chapel. 
[Analysis] In the original version, the juxtaposition of two clauses ‘the bell rang’... and ‘he filed out...’implies the subjects are narrated one after another without hierarchy. The sentence feels direct, simple, fluent and concise, creating a sense of stream of consciousness. It seems the narrator is almighty and can observe from everywhere and readers may enjoy following this ‘steam’ freely during reading. In the revised version, the ‘bell rang’ is subordinate to the main clause ‘he filed out of...’ and the two clauses have hierarchy. It seems that ‘bell rang’ is related to ‘he filed out of...’ and becomes the background or context as a time when something happens. It means that the subordinate clause is logically dependent on the main clause. At this point, the narrator turns to ‘he’ and all the details are presented with the presence and viewpoint of Stephen Dedalus and the readers will follow his perspective to sense. To me, I think this hypotactic style is more logical and understandable since subordination can reveal a certain level of logical relation.  
Example 2
[Original version] There was a cold night air in the chapel and the marbles were the colour the sea is at night.
[Revised version] When he felt the cold night air in the chapel, he noticed that the marbles were the colour the sea is at night.
[Analysis] This time, the original version is a compound sentence providing two separate images: ‘cold night air in the chapel’ and ‘the marbles were the colour...’ The sentence reads straightforward, brief and concise, which leaves open space for the readers to speculate the relation between the neighboring clauses.  However, the revised version uses time adverbial clause and the pattern of subject (he)+transitive verb (noticed)+ object clause with the purpose of relating the two clauses. First, both two images are seen by ‘he’, Stephen Dedalus.  Second, ‘When he felt the cold night’ becomes the condition of ‘he noticed that...’. Third, ‘when he felt the cold night...’ is subordinate or less important to the main clause ‘he noticed that...’, which indicates that the emphasis of the narrator towards the main clause.  
To sum up, hypotactic style and paratactic style differ in the senses of hierarchy of subjects, in the point of view to narrate the story, and in the linguistic sense created by the sentences. Each style has its own merits in literature and whether or not use hypotactic style or paratactic style is determined by the writer’s writing style and what kind of message the writer wishes to convey. The short passage selected from James Joyce reveals his writing style of brevity and a sense of stream of consciousness. By reading it, the readers keep themselves a distance from Stephen Delalus. The revised version makes the readers immerse themselves through the eyes of Stephen Delalus. 

Part Two of three parts:
For completing this task, I choose to analyze (a) written by Ernest Hemingway. The analysis is based on the features of paratactic style and hypotactic style.

First, the paratactic style is dominantly used in this paragraph. In other words, simple and compound sentences are used more frequently.  I will give some examples.
Sentence 1: In the morning it was bright, and they were sprinkling the streets of the town, and we all had breakfast in a café.
Analysis: Main clause 1 (adverbial phrase + subject + verb + noun phrase) + conjunction (‘and’) + main clause 2 (subject + verb + object) + conjunction (‘and’) main clause 3 (subject + verb + object)  
Sentence 2: Bayonne is a nice town. 
Analysis: Main clause (subject + verb + noun phrase) in only 5 words.
Sentence 3: It is like a very clean Spanish town and it is on a big river. 
Analysis: Main clause 1 + conjunction (‘and’) + main clause 2 with the same subject ‘it’.
Sentence 3: Already, so early in the morning, it was very hot on the bridge across the river.
Analysis: Time adverbial + main clause (subject + verb + adjective phrase)
Sentence 4: We walked out on the bridge and then took a walk through the town.
Analysis: Main clause 1 (subject + verb + adverbial phrase) + conjunction (‘and’) + main clause 2 (implicit subject (we) + verb+ noun)
Sentence 5: We went out into the street and took a look at the cathedral.
Analysis:  two main clauses connected with conjunction (‘and’)
Sentence 6: Cohn made some remark about it being a very good example of something or other, I forget what.
Analysis: a run-on compound sentence with two main clauses without conjunction.
Sentence 7: It seemed like a nice cathedral, nice and dim, like Spanish churches.
Analysis: Main clause with additional adjective phrase and preposition phrase without conjunction
Sentence 8: Then we went up past the old fort and out to the local Syndicat d’Initiative office, where the bus was supposed to start from.
Analysis: Main clause 1 + conjunction (‘and’) + main clause 2 + subordinate conjunction (‘where’) subordinate clause
Sentence 9: There they told us the bus service did not start until July 1st.
Analysis: adverb + subject + verb + implicit conjunction (that) + subordinate clause.
Sentence 10: We found out at the tourist office what we ought to pay for a motor-car to Pamplona and hired one at a big garage just around the corner from the Municipal Theatre for four hundred francs.
Analysis: This is the longest sentence. Main clause 1 (subject + verb + subordinate clause) + conjunction (‘and’) + main clause 2 (implicit subject + verb + object + adverbial clause)
Above all, there are mostly simple and compound sentences in this paragraph with occasional use of subordinate clauses. This paragraph reveals the highly skillful paratactic style owned by Ernest Hemingway. By writing in these mostly short, simple, rapid-fire sentences, Hemingway pushes the readers to interpret the text by themselves rather than construct the background information with subordinate structures. Linguistically, those short, simple sentences can create a strong sense of rhythm, power, or even masculinity, creating the unique literary style of Hemingway. As the critic Peter Jordan (2020) says, ‘Hemingway wasn’t the first to use parataxis, but he did make it famous.’
Reference: 
Jordan, P. (2020) Hemingway and Parataxis, by Peter Jordan. Available at: https://theshortstory.co.uk/hemingway-and-parataxis-by-peter-jordan/ (Accessed: 10 May, 2024)

Part Three of three parts:
My Thoughts on the Different Syntax Styles of Reporting
 for the Sake of Rhetorical Persuasion
Honestly, as an EFL learner and teacher, I owe sincere thanks to Dr Peter Mitchell offering this part of the module on syntax and style analysis with detailed case analysis of ‘The Miners Strike’. I used to teach Chinese college students the skills of English public speaking and often mention a key word, ‘rhetoric’ to them. I also know the three modes of persuasion proposed by ancient Greek scholar Aristotle, namely, ethos, logos, and pathos. However, I did not notice that the different syntax styles can make such a difference in persuading the readers or audience. For news media, objective reporting is meant to portray issues and events in a neutral and unbiased manner. Here we will not talk about journalism, but we analyze how to be objective in the reports through syntax styles, also morphology if necessary. 
Let’s reexamine selected examples of the three reports. 
Report A
A1. Coal Board boss Ian Macgregor was forced to abandon a pit visit in Northumberland yesterday when 600 angry miners held him hostage for nearly four hours in a colliery office. 
Analysis: It is the main clause with a passive verb + 2 subordinate clauses. In this subordinate sentence, a passive voice is used: ‘Coal Board boss Ian Macgregor was forced’ and the agent of the action is not mentioned. The agent might be the miners or the urgent situation or something else, but the responsible way is to obscure the agent; two subordinate clauses serve as offering additional information for the readers to form opinions by themselves. However, the casual word ‘Coal Board boss’ instead of the official title ‘the chairman of the National Coal Board’ weakens the credibility of the media, indicating the reporter might not take the National Coal Board very seriously.
A2. When he eventually emerged from the manager’s office, he was greeted by eggs and slices of bread being thrown at him when he eventually emerged from the manager’s office.
Analysis: It is the structure of subordinate clause + main clause + subordinate clause + subordinate clause. This sentence uses the passive voice and offers detailed background information to understand why ‘he was greeted’: ‘When he eventually emerged from the manager’s office’ and ‘when he eventually emerged from the manager’s office’. However, the word ‘greeted’ similarly reveals the tone of the report, indicating a sense of sarcasm.
A3. In the ensuing melee the 72-year-old NCB [National Coal Board] chairman was forced against a fence by the police holding back the demonstrators.
Analysis: it is a structure of adverbial phrase + main clause with passive verb + subordinate clause. In this sentence, the passive voice is used, but the agent of the action is also mentioned. The reason why the passive construction is still used might be because the report tries to indicate that the ‘boss’ was so helpless to be a poor ‘victim’. In this sentence, another title (72-year-old NCB [National Coal Board] chairman) is used instead of ‘Coal Board boss’ or ‘he’. The mention of age and the formal title could present the plight he is trapped in more sharply. 
Generally, report A does use the mixed complex sentences and compound sentences and focuses on describing the terrible situation that ‘boss’ experienced. It appears to be objective, but word selections reveal the hidden tone and bias of the report.
Report B
B1. Coal Chief Ian MacGregor, 71, was flattened yesterday by a mob of rampaging miners.
Analysis: This structure is the main clause with passive verb. This sentence uses the passive voice, and the agent of the action is also clearly mentioned: a mob of rampaging miners, indicating that the subject (Coal Chief MacGregor) is the victim. Similar with Report A, the informal word ‘Chief’, instead of ‘the chairman of the National Coal Board’ is mentioned, indicating the simplicity of the style. Besides, the word ‘mob’, meaning a disorderly crowd of people, should have not be used from an unbiased and responsible media.      
B2. One protestor grabbed him by the throat and sent him crashing through a wooden fence.
Analysis: the structure is a compound sentence with a main clause and a second main clause. This sentence clearly shows the agent of the actions (grabbed, sent), indicating the cruel violence done by the protestor.  This information could be written with a passive voice: He was grabbed by the throat and sent …, but this subjective-verb-object structure is supposed to dramatize the violent effect.
To sum up, Report B is the shortest in length and uses mostly the passive voice with the mention of the agent of action. No further details are mentioned. Words such as ‘mob’, ‘smashed’ are used, etc., indicating the bias of the report.    
Report C
C1. The chairman of the National Coal Board, Mr. Ian MacGregor, said last night that he was fit and well after being knocked to the ground earlier in the day by protesting pit-men.  
Analysis: The structure is main clause+ subordinate + subordinate clause. The two subordinate clauses provide the details for the main clause. The agent of action, the chairman of the National Coal Board, Mr. Ian MacGregor, is shown in the formal and official title, which reveals the objectivity of the report. The object clause after the verb ‘said’ also indicates the credibility of the report, since it is not from the speculation of the reporter, but from the victim of the incident.
C2. The men, from one of the country’s traditionally moderate coalfields, had been demanding an opportunity to put their case to Mr. MacGregor, who arrived at the colliery early in the morning through a side entrance to avoid the demonstrators.
Analysis: This is a complex sentence with four subordinated clauses, providing more details of the incident background. The first subordinate clause reveals the identity of the subject (‘The men’); the second one shows the purpose of action (had been demanding an opportunity); the third one presents what Mr. MacGregor did (‘arrived at the colliery early ...’) so the later incident happens; the fourth one further explains the purpose of Mr. MacGregor’s act. Although the sentence is complex and detailed, it underpins the incident's background. In 
In all, Report C is the longest and most complex. Apparently, the length and the complexity of the sentences make it time-consuming to read, but the frequently used subordinate clauses do well in clarifying the background of the incident. Furthermore, the formal, unbiased and objective use of the words, such as ‘chairmen’, ‘demonstrators’, ‘knocked’ indicate the credibility of the report, which is expected to be written by a responsible and reliable news media.
The above is my analysis of the three journalistic reports. To conclude, the use of rhetoric in writing or speaking is important for persuasion. In language use, syntax styles, along with word selection, work together to reinforce the power of persuasion. More specifically, the role that syntax plays in persuasion should not be ignored. The ideology of journalistic writing is not only reflected from its content, but explicitly or implicitly, from the words and the syntactic structure, which is worthwhile for the readers to interpret.



Task 3
IPA Notation and Comments assigned of Selected Words from Gettysburg Address 
by Dr Paul Wright

Part I: The speech script and 30 words selected.
Four (1) score and seven years ago our (2) fathers brought (3) forth on this continent a new nation, conceived in liberty, and dedicated to the (4) proposition that all men are created equal. 
Now we are engaged in a great civil war, (5) testing whether that nation, or any nation, so (6) conceived and so dedicated, can long (7) endure. We are met on a great battle-field of that war. We have come to dedicate a (8) portion of that field, as a final (9) resting place for those who here gave their lives that that nation might live. It is altogether (10) fitting and proper that we should do this. 
But, in a larger sense, we can not (11) dedicate...we can not (12) consecrate...we can not (13) hallow this (14) ground. The brave men, (15) living and dead, who struggled here, have consecrated it, far (16) above our (17) poor power to add or detract. The (18) world will little note, (19) nor (20) long remember what we say here, but it can never (21) forget what they did here. It is for us the living, rather, to be dedicated here to the unfinished work which they who fought here have thus far so nobly (22) advanced. It is rather for us to be here dedicated to the great task (23) remaining before us—that from these (24) honored dead we take increased devotion to that cause for which they gave the last full (25) measure of devotion—that we here highly (26) resolve that these dead shall not have died in (27) vain —that this nation, under God, shall have a new (28) birth of freedom—and that (29) government of the people, by the people, for the people, shall not perish from the (30) earth.
After reading aloud and comparing with American Reading, I list the 30 words from the Gettysburg Address.
Part II. Reading Contrast in IPA notation
1. score, my reading: /skɔː/  American reading: /skɔːr/
2. fathers, my reading:/ˈfɑːðəs/ American reading: /ˈfɑːðəz/
3. forth, my reading:/ˈfɔːs/     American reading: /ˈfɔːrθ/
4. proposition, my reading:/prɒpəˈzɪʃ(ə)n/  American reading: /prɑːpəˈzɪʃ(ə)n/
5. testing, my reading: /testin/ American reading: /ˈtestɪŋ/
6. conceived, my reading: /kənˈseivd/   American reading: /kənˈsiːvd/
7. endure, my reading:/ɪnˈdjʊə(r)/ American reading: /ˈɪnˈdʊr/
8. portion, my reading: /pɔʃ(ə)n/ American reading: /ˈpɔːrʃ(ə)n/
9. resting, my reading: /ˈrestɪn/   American reading: /ˈrestɪŋ/
10. fitting, my reading: /ˈfɪtɪn/   American reading: /ˈfɪtɪŋ/
11. dedicate, my reading: /dedɪ ˈkeɪt//   American reading: /ˈdedɪkeɪt//
12. consecrate, my reading: /ˈkɑːnsɪkrɪt/   American reading: /ˈkɑːnsɪkreɪt/
13. hallow, my reading:/heləʊ/ American reading/ˈhæloʊ/
14. ground, my reading:/grɔːnd/  American reading/ɡraʊnd/ 
15. living, my reading:/ˈlɪvɪn/  American reading/ˈlɪvɪŋ/
16. above, my reading:/əˈbaʊv/  American reading/əˈbʌv/
17. poor, my reading:/pɜː/  American reading/pʊr/
18. world, my reading:/wɜːld/ American reading/ˈwɜːrld/
19. nor, my reading:/nɔː/ American reading/nɔːr/
20. long, my reading:/lɔːn/ American reading/lɔːŋ/
21. forget, my reading:/fɔːˈɡet/ American reading/fərˈɡet/
22. advanced, my reading:/ədˈvɑːnst/ American reading/ədˈvænst/
23. remaining, my reading:/rɪˈmeɪnɪn/ American reading/rɪˈmeɪnɪŋ/
24. honored, my reading:/ˈɔːnərd/ American reading/ˈɑːnərd/
25. measure, my reading:/ˈmerər/ American reading/ˈmeʒər/
26. resolve, my reading:/rɪˈzɔːlv/ American reading/rɪˈzɑːlv/
27. vain, my reading:/weɪn/ American reading/veɪn/
28. birth,my reading:/bɜːs/ American reading/bɜːrθ/ 
29. government, my reading:/ˈɡʌvərmənt/  American reading: /ˈɡʌvərnmənt/ 
30. earth, my reading:/ɜːs/ American reading:/ɜːrθ/ 
Part III. Comments on the reasons for the differences
The reasons of the phonological differences between the American reading and my reading can be attributed to the following three types:   
Firstly, the interference of the first language
Rather than the language variations caused by factors of social class and geographic region as what Trudgill studied in the 1970s, the difference here is caused by the influence of the first language or foreign accent. For instance, some of the English sounds do not exist in Chinese, such as the unvoiced / θ /.  To help remember and pronounce the sound easily, some English teachers in China simply ask the students to pronounce as / s / to replace / θ /. As an English teacher myself, I know the differences between them but still make this mistake when I speak too fast.  The selected words ‘forth’, ‘birth’, ‘earth’ all belong to this type. I still remember when I first started to learn English as a primary school student, we were asked by the English teacher to write down Chinese characters with equivalent or similar sounds to remember how to pronounce the novel words, which might have misled us to speak English with wrong pronunciation and strong Chinese accent. I can correct some of my pronouncing mistakes when I become an English major student and get immersed into real English environment, but for vast majority of Chinese English learners, their wrong pronunciations are mostly fossilized and last for the whole life. For example, the word ‘poor’ is read as /pɜː/ isntead of /pʊr/ by me, because I relate its sound to a Chinese character meaning ‘shattered’ with the sound of /pɜː/.
Another group of words that many Chinese are most worried to pronounce and cannot distinguish well is the difference between the nasal sounds' /n/ and / ŋ /. When I pronounce / ŋ /, it sounds more like the sound /n/. I cannot distinguish the phonological differences between sing and sin, such as the difference between song and son, between king and kin, etc. The reason might be caused by regional variation reason that I come from the Northwest region of China where many people there have their own strong regional accent and cannot distinguish well between /n/ and / ŋ / and people just pronounce all / ŋ / endings as /n/ in speaking Chinese.  The selected words from the speech are testing, fitting, remaining, living, resting, long. 
Secondly, the interference from British English 
Some words are pronounced distinctively between AmE and BrE. As EFL learners in China, we are taught with the English materials from mixed sources including both American English and British English, among others. To learn English as a foreign language and use it as a lingua franca, most of the Chinese English learners cannot and do not intend to distinguish whether the pronunciation of a word is AmE or BrE style. Therefore, we have a mixed style of English pronunciation. For example, from the speech the word ‘endure’ is pronounced by myself as /ɪnˈdjʊə(r)/, a BrE style, but it is pronounced as /ˈɪnˈdʊr/ in AmE. Another example that occurs to me is the word schedule, which is pronounced /ʃɛdjuːl/  in BrE and /skɛdʒuːl/ in the AmE. To name just a few. 
Another example is the sound of /r/. In BrE, the letter ‘r’ is pronounced only when followed by a vowel, e.g. rate, while in AmE, the letter ‘r’ is always pronounced, which is one of featured phonological styles of US English. There are a large number of words selected because of this reason, such as ‘earth’, ‘birth’, ‘nor’, ‘forget’, ‘world’, ‘score’.
Finally, various errors caused by improper learning habits.
Errors are made while the Efl learners learning a foreign language. For instance, the word ‘government’ is wrongly pronounced as /ˈɡʌvərmənt/ by me and /n/ is missed, because I used to miss the letter ‘n’ when spelling it when I started to learn the word as a high school student, so I mispronounced it because of the wrong spelling. For another example, the word ‘fathers’ is read as ‘ˈfɑːðəs’ instead of /ˈfɑːðəz/ just because I fail to pronounce the plural forms of words ending with letter ‘s’ in the right way. The word ‘above’ in the speech is read as / əˈbaʊv / instead of /əˈbʌv/ just because I assume ‘above’ has the similar pronunciation of the word ‘about’ due to similar spelling.  
In all, the reasons to cause the phonological variations are complex, which partly reflects some aspects of socio-linguistical variations of English. Further analysis will be made around variations caused by regional and social-economic differences.
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Exploring Challenges in Reaching 1 million Welsh speakers in Wales by 2050

Reaching one million Welsh speakers is the goal set in Welsh Government's Welsh Language Strategy, Cymraeg 2050 published in 2017. The Strategy functions as an engine to boost Welsh language revitalization and is indeed of great significance for maintaining Welsh culture and Welsh-spoken communities, inheriting and carrying on national identity of Wales as a country, but it is by no means an easy mission, just as mentioned in the Ministers Forward in the Strategy, ‘This is certainly a challenging ambition, but a challenge we believe is worthwhile and necessary if we are to secure the vitality of the language for future generations.(Welsh Government, 2017, p2)’ This essay attempts to explore the major challenges or obstacles in hope of shedding light on the realization of the ambitious strategy. The essay consists of four parts: the current situations of Welsh language, the major challenges and the conclusion.
1. The general development and current situations of Welsh language
According to Williams, C.H. (2014), the Welsh language, the indigenous language in Wales, is one of six Celtic languages. For centuries, as a reflection of the political-social changing situations within the United Kingdom, Welsh language has gone through difficulties for the past century. The proportion of the population speaking Welsh had significantly fallen down from 37.1% in 1921 to 18.1 in 1991 (Williams, 2000, p.50).
To reverse the marginalization of Welsh language, since 1990s, Welsh government has planned and led constant top-down campaigns for Welsh language revitalization and has achieved substantially, which is regarded as a model for minority language across the globe (Griffiths, 2021).
As for the number to set the goal of the strategy, it is based on the statistics of 2011 Census (Welsh Government, 2022), in which reports that Welsh language is spoken by 562,000 speakers, 19% of the population of Wales, and it is estimated that it is spoken by a further 200,000 residents elsewhere in the United Kingdom. However, according to the latest 2021 Census published on 6 December 2022, 538,300 people aged three years or older were able to speak Welsh in Wales or 17.8% of the population – an actual decrease from the 2011 Census. As shown by the 2021 Census, instead of an expected increase, most local authorities had a decrease in the percentage of people aged three years or older able to speak Welsh. Although the results of 2021 Census might be affected by coronavirus (CIVID-19) pandemic, it seems that the way to 1 million Welsh speakers is not going as smooth as expected. The existing challenges and obstacles should be discussed. 
2. Major obstacles or challenges
To make the 2050 Strategy come true is undoubtedly a complex systematic project, which requires the joint participation of all components of Welsh society or even beyond and the challenges originate from diversified fields. The major challenges could be listed as follows.
1.1 The ambiguous understanding of 'language speaker’
As Mackie (2018) argued in his dissertation, there are two major challenges in reaching the 1 million goals: acquisition and retention of speakers. Both involve the assessment of being a Welsh language speaker. The 2050 Strategy sets 2011 Census figures as the starting point and those figures are based on a self-assessment of one’s Welsh language skills. Its potential problem is obvious that it provides no rigorous standards for what constitutes a Welsh speaker and there is no systematic assessing framework for assessing or self-assessing one’s Welsh language proficiency. In other words, there is no equivalence of the well-known Common European Framework of Reference for Languages (CEFR) in Welsh language. Therefore, whether he or she can be assessed or self-assessed as a Welsh speaker and further counted as one of the million is a problem or challenge. The more scientific and credible approach is to set up a similar framework for standardizing Welsh language standards for people to assess or self-assess the qualities of being a Welsh speaker. Without standards, the Welsh language proficiency cannot be measured; without standards, the progress of learning Welsh cannot be measured; without standards, the quality of Welsh speaking cannot be measured and guaranteed. In all, to achieve the goal in a scientific and measurable way, the Welsh Government should set up a Welsh language assessment framework so that the people involved know what a Welsh language speaker constitutes within a standard framework.
2.2 Language Shift and linguistic insecurity 
The essence of Welsh Language Strategy Cymraeg 2050 is the protection and revitalization of Welsh language. Therefore, it is crucial to explore the linguistic challenges and one of them is language shift.
According to Grenoble (2021), language shift happens when a community of users replaces one language by another, or ‘shift’ to other language(s) and it is the shift of the entire community rather than individual. For minority-language speaker communities, language shift is caused by complex factors relating to political, social, linguistic, and economic aspects. As one the countries within the domain of the United Kingdom with English as its official and majority language, Wales has its English-Welsh dual-language society by nature and Welsh language is a minority language even in Wales. The language shift towards English is likely to happen especially in those areas where most immigrants choose to settle, or the regions close to England. In larger cities such as Cardiff and Swansea where the English is widely and predominantly spoken by major populations, it is especially challenging to encourage younger generations to keep speaking Welsh. Aitchison, J. and Carter, H. (1999) found that in all counties in Wales (except South Glamorgan and Gwent), the proportions of in-migrants able to speak Welsh were lower than the proportion of resident populations recorded as Welsh speakers. The lower proportion of Welsh speakers in these areas may keep reducing the density of the Welsh speaking community. Besides, due to the trend of globalization, more internationals are attracted to study and work in Wales, especially in those densely populated urban areas where the intercultural and interlanguage events and activities are common. 
In these situations, English instead of Welsh plays the role of lingua franca to bridge the people from globe. The Welsh speakers in those areas are more likely to speak the dominant language rather than Welsh to avoid linguistic insecurity. According to the data from Swansea Council, only 11.2% of people in Swansea aged three and over were able to speak Welsh, which is lower than the average percentage of 17.8 of Wales in general, and much lower than 64.4% of Gwynedd in north Wales. We can conclude that there is a wide disparity among different regions of Wales and language shift is likely to happen especially in Southern Wales. 
What is more, Mackie (2018, p. 26) believed that linguistic insecurity is a major factor to cause the loss of minority language by citing a Welsh Social Survey study saying that 40% of adult Welsh speakers are too insecure about the quality of their Welsh to use it. It indicates that although people can acquire or learn Welsh language through language transmission in the family and Welsh-language immersion education (as well planned and regulated by Welsh government), but the language proficiency that one person has is not unchangeable and likely to shift to dominant language when they feel the insecurity caused by the dominant language environment and other factors. This might be the most challenging obstacle for Welsh government authority to deal with. Creating a secure and pleasant way to not only learn Welsh at school, but also to use it in everyday life is a key to owning a sense of language security.   
2.3 Educational Limitations
It is true that Welsh is a compulsory subject Wales, but the number of Welsh-medium schools needs to increase. The Welsh Government regards the Welsh-medium immersion education as the principal method for ensuring that children can develop their Welsh language skills, and for creating new speakers. However, the data of 2015/16 (Welsh Government, 2017) shows that of the 35,000 learners in Year 2, only 22 per cent (namely 7,700) were assessed in Welsh (first language). There is indeed much more room to improve. A higher level of Welsh-medium immersion means more qualified teachers who are proficient in Welsh are needed, which increases the burden of the government. Besides educating new speakers from the younger generation, it is also important to encourage adults to learn or improve their Welsh, as shown from the Life-course approach advocated by the Welsh Government (Welsh Government, 2017). However, it is challenging since adults are usually busier in life and work, less motivated, and less competent in learning a second language, which might be solved by more practical, accessible, and engaging education programs for adult Welsh learners.
 2.4 Changing media forms
As stated in the Vision part of the 2050 Strategy (Welsh government, 2017, p.4), ‘Welsh language is used in every aspect of life and among those who do not speak Welsh there is goodwill and a sense of ownership towards the language’. It is an ambitious and well-intentional vision, but the truth might be cruel to face. Indeed, Welsh government has taken substantial measures to provide Welsh language environment to use Welsh, especially in public institutions, such as schools, libraries, hospitals, and the mainstream mass media such as newspapers, TV, and radio, etc., but they are merely the traditional and unfashionable physical forms and mediums to be exposed to Welsh language. Nowadays, due to the development of information technology, the public, especially the younger generations, tend to move more away from above-mentioned traditional channels to more interactive and dynamic online media and social media (also called new media) to access and exchange information and online channel of information access and exchange is more English dominated. Mackie (2018) found that the incidence of Welsh language in social media is extremely low and only small number of Welsh speakers choose to text in social media (13%) and email in Welsh language (10%). The Welsh language tends to be hidden in the virtual world, but the media online is equally important or even more important part of social life related to language use and should not be ignored and underestimated by the Welsh government. To solve this problem, extensive measures should be taken to guide more Welsh speakers to use social media in Welsh at least partly and provide a more comfortable and pleasing bilingual social media platform that makes the younger generation not only realize the bilingual contexts, but willing to immerse themselves in it. 
3.5 Changing population caused by migration
In part two, it is argued that language shift is more likely to happen in areas with more migrants. Moreover, migration itself might affect the calculation of Welsh language speakers because migration trends can lead to a decline in Welsh-speaking communities if it is not addressed properly. This might not be major factor, but it should be concerned seriously since the UK is regarded as a nation of immigrants and the migration is normal in the UK itself happens frequently. According to the 2021 Census, the population of Wales has increased by 1.4% since 2011 and more people who are not born in Wales are believed to move into than leave Wales. Considering the difficulty of second language acquisition, those newcomers are not likely to regard and report themselves as Welsh speakers.
Conclusion
This short essay attempts to explore the possible challenges for the goal of 1 million Welsh language speakers from assessment framework, language shift and insecurity, educational limitations, media forms, etc., among many others. These factors are interconnected and should be dealt with in a more scientific and systematic way. However, the essence of the goal shows the ambition, determination, and dedication of Wales as a nation to revive its language and culture, to co-exist or even compete with majority language. By doing so, the Welsh government has made constant efforts to realize the goal, including issuing action plans annually. Finally, let’s end with by quoting a poem written by a Welsh poet:
    
‘Why should they purse their lips and mince along,
The moment they acquire the English tongue,
Deny, decry their mother tongue, and feign
No fluency of phrase in native vein?’
(Twm o’r Nant, eighteenth century Welsh poet, cied from Khleif, B.B., 1980, p.2 )
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