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Lesson Study One
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Figure 3 – Focus Group Interview
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Figure 4 – Reflection
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Lesson Study Two

[image: ]Figure 5 – Lesson Plan

Figure 6 – Observation Notes

[image: ]Figure 6.1
[image: ]Figure 6.2

[image: ]
Figure 7 – Focus Group Interview
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Figure 8 – Reflection
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Lesson Study Three
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Figure 11 – Focus Group Interview
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Figure 12 – Reflection
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Can we improve pupils’ quality of writing through student engagement with
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Context:
Engagement with the different stages of the lesson:

Level of engagement observed
Stage of lesson Pupil 1 (Low) Pupil 2 (Middle) Pupil 3 (High)
Teacher-modelled 3 = <
assessment
Writing task

Self-assessment

Improvement in
outcome

each stage of the lesson the pupils will be levelled according to their engagement
on their attention, effort and the quality of the work produced. See the following e
engagement and the summarised table below

' ESBERHERRRRRN o't tcention and o effrt, the pupil efuses o do th task
and s actively disruptive. The pupil develops poor or no work and displays negativity.
towards th task.Ltle to o leaningtakes place(tis will b ientifed inthe focus roup)

[ EVEIZASTIERESRERIERE \o attention and low effort, the pupil s distracted, absent:

minded and displays no enthusiasm about the task, however the pupil is not actively
disrupti idual progress i limited and of a poor standard. Little learning takes place.
(this will b

RIS MEAG SOATEEREE Low atention and minima efor, the pupil makes
Some effort o stay ontask but i easlydistracted The pupi produces the minimal workin
orde tomeet therequirements. The task has no meaning 1 the pupiland leaming at s
level i superficial the pup i simply able o recall formation(thiswil beidentifed kthe

focus group).

High attention and moderate the pupil makes
moderate effort to complete the task. The pupil i less easily distracted and produces an
adequate quality of work. The pupil recognises that the task has some meaning in terms of
improving their attainment and learning at this level will only be partialy retained (this will
be identified in the focus group)

High attention and high effort, the pupil makes a sustained
effort to complete the task. The pupil display enthusiasm towards the task and is not easily
distracted. The pupil produces high quality work. The pupil recognises the benefit of
producing high quality work for their development, the learning at this level is meaningful
(this will be identified in the focus group)
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Can we improve pupils’ quality of writing through student engagement with
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Context:
Engagement with the different stages of the lesson:
Level of engagement observed

Stage of lesson Pupil 1 (tow) Pupil 2 (Middle) Pupil 3 (High)
p

Teacher-modelled

ssement Dl 5 5

Writing task 5 son—5 |46—5

Self-assessment 5 5 5
Improvementin | |o\i0(2 > Lovel4-| Lovel3-Level 3 Leval5->Level 6.

outcome

For each stage of the lesson the pupils will be levelled according to their engagement based
on their attention, effort and the quality of the work produced. See the following levels of
engagementand the summarised table below:

EVETENEERESREREnHE oiverted attention and no effort, the pupil refuses to do the task

‘and is actively disruptive. The pupil develops poor or no work and displays negativity.
towards the task. Little to no learning takes place (this will be identified in the focus group).

Leveiz No attention and low effort, the pupil is distracted, absent-
minded and displays no enthusiasm about the task, however the pupil is not actively
disruptive. Individual progress is limited and of a poor standard. Little learning takes place
(this will be identified in the focus group)

LevelZ Agagements

Level 3: Low-Medium engagement - Low attention and minimal effort, the pupil makes
some effort to stay on task but is easily distracted. The pupil produces the minimal work in
order to meet the requirements. The task has no meaning to the pupil and learning at this
level is superficial, the pupil is simply able to recall information (this will be identified in the
focus group).

Lev High attention and moderate effort, the pupil makes
moderate effort to complete the task. The pupil is less easily distracted and produces an
adequate quality of work. The pupil recognises that the task has some meaning in terms of
improving their attainment and learning at this level will only be partially retained (this will

be identified in the focus group).

High attention and high effort, the pupil makes a sustained
effort to complete the task. The pupil display enthusiasm towards the task and is not easily
distracted. The pupil produces high quality work. The pupil recognises the benefit of
producing high quality work for their development, the learning at this level is meaningful
(this will be identified in the focus group)
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Reflection Pro-Forma

Using Gibbs Model:
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Steph's Reflections

Reflection Pro-Forma

Using Gibbs Model:
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Activities/Methodology/Key Concepts
(Teacher’s Role — including key teaching points and key
questions)

Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement
in formative assessment and homework)

Resources
(including Health and
Safety requirement)

Opening
phase (with
links to_prior

learning)

1. How many imperative verbs and adverbs can you
think of? Science related.

1. Pupils to contribute as many imperative verbs and
adverbs related to science as possible.

1. Method writing ppt.

Teaching &
Core
Learning

1. Success criteria for method writing.
2. Mark your teacher’s work — poor example.
3. Class feedback using visualiser.
4. Mark your teacher’s work — good example.
5. Feedback as a class — what were the good things?
6. Improve your own method using the drag force
method.

1. Discuss as a class the success criteria for method
writing. Hand out sheet containing the success criteria.
2. Pupils to mark the resource according to the school’s

marking policy and the success criteria for method

writing.

3. Pupils to identify this is the poor example. Pupils to
share some corrections they made using the visualiser.
4. Pupils to mark the resource according to the school’s
marking policy and the success criteria for method
writing.

5. Pupils to identify that this is a good example and
verbally feedback why.

6. Pupils to rewrite their drag force according to what
they learnt using the success criteria.

1. Method writing ppt.
and success criteria hand
out.

2,3,4 &5. Method writing
ppt and mark your
teacher’s work examples.
6. Pupils previous
methods.

Plenary

1. Self-assess.
2. Self evaluation www and ebi according to the
success criteria.

1. Pupils to assess their own work according to the
success criteria and compare their findings to the
previous written method.

2. Pupils to self evaluate and produce a www and ebi on
a post-it note.

1. No resources needed.
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Can we improve pupils’ quality of writing through student engagement with

model answers?

Context:
Engagement with the different stages of the lesson
Level of engagement observed

Stage offesson PupilT(iow) | _pupi2 (viddie) | _Pupil3 (High]
Teacher-modelled

ssseiment 3 4 4

W

e o 5 %
Seassesment m 5 1223

oo henealz] - 5 3

MPIGEEMEnt 1 [igvel 5 eels  [evel3 P 1erels [Kgrel 53 Leved &

(3¢%-61 T Tesson the pupls will b levelled sccording to their engagement based
on their attention, effort and the qualityof the work produced. See the following levels of
engagementand the summarised table below:

RN Oi = te attention and no effort, the pupil refuses to do the task.
actively disruptive. The pupil develops poor or no work and displays negativity
towards the task. Litte to o learning takes place (this will be identified n the focus group).

No attention and low effort the pupl i distracted, absent-
minded and displays no enthusiasm about the task, however the pupil is not actively
disruptive. Individual progress i limited and of a poor standard. Little learning takes place
(this willbe identified i the focus group).

Level 3: Low-Medium engagement — Low attention and minimal effort, the pupil makes
Some effort to stay on task but i easily distracted. The pupil produces the minimal work in
order to meet the requirements. The task has no mearing to the pupil and learning atthis
level is superficia, the pupil issimply able o recall information (this will be identified in the.
focus group).

High attention and moderate effort, the pupil makes
moderate effort to complete the task. The pupllisless easiy distracted and produces an
adequate quality of work. The pupll recognises that the task has some meaning i terms of
improving their attainment and learning at this evel will only be partially retained (this will
be identified in the focus group).

ESESSEEESURRR ¢ :<ntion and high effort, the pupi makes a sustained

effort to complete the task. The pupil display enthusiasm towards the task and i not casily.

distracted. The pupil produces high quality work. The pupll recognises the bensfit of
producing high quality work for their development, the learning at this levelis meaningful

(this il be identified n the focus group).
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Appendix B
Home Insert Draw Layout Review View

Can we improve pupils’ quality of writing through student enj
model answers?

Context:
Engagement with the different

Stage of lesson
Teacher-modelled
assessment

Writing task
Self-assessment

Improvement in

| outcome 3

e of the lesson the pupils will be levelled according to their engagement based
on their attention, effort and the quality of the work produced. See the following levels of
sed tabl

Diverted attention and no effort, the pupil refuses to do the task
ly disruptive. The pupil develops poor or no work and displays negativity
towards the task. Little to no learning takes place (this will be identified in the focus group)

No attention and low effort, the pupil i distracted, absent-
minded and displays no enthusiasm about the task, however the pupilis not actively
disruptive. Individual progress i limited and of a poor standard. Litle learning takes place
(this will be identified in the focus group)

Low attention and minimal effort, the pupil makes
some effort to stay on task but s easily distracted. The pupil produces the minimal work in
order to meet the requirements. The task has no meaning to the pupil and learning at this
level is superficial, the pupil s simply able to recall information (this will be identifie
focus group).

in the

High attention and moderate effort, the pupil makes
moderate effort to complete the task. The pupil s less easily distracted and produces an
adequate quality of work, The pupil recognises that the task has some meaning in terms of
improving their attainment and learnin

this level will only be partially retained (this will
be identified in the focus group)

High attention and high effort, the pupil makes a sustained
effort to complete the task. The pupll display enthusiasm towards the task and is not easily
distracted. The pupil produces high quality work. The pupil recognises the benefit of
producing high quality work for their development, the learning at this level is meaningful
(this will be identified in the focus group)
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Question

Pupil A

Pupil B

Pupil C

How did you feel coming into the
lesson?

Exated! | enpoySuence .

Happy .
| enjoy Suence as muss is
a goool teacher

Happy

What did you think of the lesson?

It was fun.

lt was fun and
dufferent.

It war good .

What did you think of the ‘mark
your teachers work’ task?
Why?

I enjoyed it breause |
Lked telling nuss that

She was wrong

| enjoyedl o beeause
o was defferent

It maodle Ut easierthan
normal .

Did it help you to go through the
“mark your teacher work’ as a
class?

- Why?

|1t explawns mare of
|wnat we needto do.

Yes, lagree.

How did you feel when writing your
individual resporse?
- why? Nmethod.

Helped taket up
another Lerel.

Good to compeuc andl
unprove. And it nelped |
me to Unprore mj
vocabulony

It Nelped wned ovn
because we mj&

|erample frovn mugg,

What did you find the most difficult
during the lesson?

fuding  adrerbs that
mate sense -

[The. good teacher model|
was Kard astt was
dlficult to See Wk
Bas Wrong and nght

Sd_} assessment angl
writiag task.

Do you know what you need to do
to improve your writing, moving
forward?

- How do you know this?

Yes because this ivos
Communicated .

was :
Yes as U explained
mere anod deow on
the board.

Nes, | agree.,





