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[bookmark: _Toc162019749]Introduction to the Organisation 
The Pembrokeshire Youth Justice Service (PYJS) centres its work around young people who are about to or have already offended. This involves bespoke support and intervention with their family or wider community, with the overall aim being to engage proactively with those at risk of offending, preventing offending and promoting positive behaviours and inclusion. The PYJS also recognises the interests of victims and ensures that any harm to individuals and the wider community is reduced. There are 6 main objectives which all those working within the service are asked to adhere to in their practice, roles and responsibilities: 
1. To confront young offenders with the consequences of their offending. 
2. Tackle delays in the criminal justice system. 
3. Employ interventions which tackle risk factors of offending. 
4. Ensure the punishment is appropriate to the seriousness of the offence. 
5. Encourage reparation to victims by young offenders.
6. Reinforce the responsibilities of parents
(Home Office, 1998). 
In the PYJS, upholding the welfare needs of young people is an essential component in decreasing the likelihood of offending. This expectation can be found more generally in youth work practice, where youth workers should ensure that young people are valued and supported, learn to take responsibility and desist from damaging behaviours which could impact them and others (CWVYS, 2022: 4). The PYJS sits under the education sector to reflect how in recent years it has begun to prioritise opportunities in training, employment and education for young people who offend (WAG, 2011: 1). Nevertheless, its standards are upheld by His Majesty’s Inspectorate of Probation and Youth Justice Board guidelines to ensure that they effectively respond to youth offending out of court, in court, within the community and during transition or resettlement (Ministry of Justice, 2019: 3).






[bookmark: _Toc162019750]Roles and Responsibilities of a Trainee Youth Justice Worker 
The main role of a trainee Youth Justice Worker is to provide support to young people by ensuring their personal needs are met, which are based on a person-centred approach. This mostly involves referral work around personal and social needs of the young person, with an emphasis on preventing any criminal behaviour (Crime and Disorder Act, 1998). This also involves universal work, such as going into schools and educating them on the consequences of offending and the support available to them from the service. The responsibilities of a trainee Youth Justice Worker align with the core values at the heart of youth work practice. The main premise of youth work is to ‘Enable young people to develop holistically, working with them to facilitate their personal, social and educational develop, to enable them and to develop their voice, influence and place in society…’ (LLUK, 2008: 3). However, the roles and responsibilities of a trainee Youth Justice Worker in comparison to a trainee Community Youth Worker do differ. Youth Justice Workers have the responsibility of guiding young people through out-of-court disposal processes, for example. Out-of-court disposals orders involve the trainee Youth Justice Worker working with the criminal justice system to divert young people away from the Service for first-time offences. This can involve supporting them and attending out-of-court disposal meetings, and working with young people after an outcome has been made (HM Inspectorate of Probation, 2018: 5). 
Youth Justice Workers can also undertake the position of an appropriate adult when a young person is detained or questioned under the Police and Criminal Evidence Act (PACE, 1984). The responsibility of the trainee Youth Justice Worker would be to safeguard the rights and welfare of the young person under investigation. They should ensure that the young person always makes informed choices through: accurately understanding their detainment, charging or bails; strip and intimate searches only being undertaken where absolutely needed; and the police are aware of the person’s vulnerability when making decisions (NAAN, 2018: 5). Lastly, how a trainee Youth Justice Worker’s roles and responsibilities differ to that of a Community Youth Worker can involve the procedures of breaching a young person for non-engagement. It is expected practice for youth work to be on a voluntary basis with young people (CWVYS, 2022: 6), and despite much of youth justice work being participative, some of it does involve mandatory work when a court order has been issued. The responsibility of a trainee Youth Justice Worker is to make sure that breaching a last resort, and only to be used when every effort has been exhausted. It is therefore important for the trainee Youth Justice Worker to recognise the capacity of the young person in understanding statutory orders and how to positively facilitate engagement with the young person in a way that is suited to them (Youth Justice Board, 2022). 
[bookmark: _Hlk160709797]Although these roles and responsibilities of a trainee Youth Justice Worker contrast to the open-access, voluntary youth work one may find being undertaken by a Community Youth Worker, the main tenants of youth work are still very much embedded in youth justice. The responsibility to recognise a young person as an individual, to treat them with respect and the role to challenge any oppressive behaviours are important values and obligations that Youth Justice Workers must uphold in their everyday practice (Code of Occupational Ethics, 2012: 2). During my placement, I strove to promote and foster new opportunities for the young people to desist from their criminogenic behaviour and gain new interests. It was therefore important for me to lead and manage an area of youth work practice. This aligns with one of the five principles of youth work for the EWC - professional development – where youth workers need to commit themselves to learning through training, reflection and evaluation (EWC, 2023: 6). Within my own role as a trainee Youth Justice Worker, I was originally handed the responsibility of leading weekly art sessions with a young person who had been referred to the Service. However, it was noticed by myself that the conduct in which these sessions were being undertaken did not align with my values, and as such the area of youth work practice I led upon transitioned into substance misuse harm reduction sessions with secondary school students open to prevention.
[bookmark: _Toc162019751]Leading Upon an Area of Youth Work Practice
As part of the PYJS prevention programme, an art therapist was recruited to provide young people an outlet to express emotional and behavioural issues in a creative way, rather than turning to negative channels such as offending and substance misuse (Ezell and Levy, 2003). In relation to leading these sessions, my role was to arrange, facilitate and participate in weekly art sessions with the art therapist and young person. However, as noted in Reflection 1 and 5, after the first few sessions it was clear the intent of them – this being art therapy – were not disclosed to the young person purposefully to avoid disengagement, as the young person had a disdain towards therapy due to negative past experiences. This therefore interfered with my values as a youth worker, as it is essential for me to recognise the rights of young people and ensure that they have a say in the decisions made around the support offered to them (CWVYS, 2022: 8). After the true intention of the sessions were disclosed to the young person, they decided not to continue participating, and as a result this preventative provision ended. This further supports the argument of how significant it is to be transparent with the young people you support in youth work practice, and how not doing so could have a negative impact on future engagement. Thus, after discussion with my learning mentor, my area of youth work practice changed to leading upon substance misuse harm reduction sessions with secondary school students. 
This area of youth work practice relates both to Reflection 4 and Reflection 9, where I supported and led upon substance misuse information days as part of the Pembrokeshire Substance Misuse Team. This service sits within the PYJS, which offers a provision for young people whose alcohol or illegal substance use has brought them in to the attention of, or at risk of entering, the youth justice system. As a part of this work, the team also provide preventative group work within educational settings. These sessions centred around providing drug harm reduction advice, which aims to decrease the social, health and economic risks related to substance misuse (Rhodes and Hedrich, 2010: 19). At the beginning of the sessions, I was very nervous in how to address a large group of young people on this topic, as managing and developing yourself as an effective youth worker is an essential part of youth work (NOS, 2019, ref. YW25). I began with presenting only a section of the presentation and observed the remainder of it because of my lack of confidence, but after becoming familiar with the information I started to present the entire session independently and lead upon it further by answering questions young people voiced and facilitated support after the sessions. This demonstrates how, through gaining a new sense of confidence in my practice, I was able to manage my own youth work and did not have to depend on another colleague. After being provided with feedback from my colleague and learning mentor, it was clear that I had successfully led upon these substance misuse information days in a way that was participative, informative and educational to young people.
















[bookmark: _Toc162019752]Community Profile 
To understand the young people I work with in the PYJS, a community profile was designed to examine their particular needs and perceptions. A community profile should act as ‘...a planning tool for workers and contain a description of the local area, as it impacts on young people. It should contain information about the key features that shape a young person’s experience and future’ (Hawtin and Percy-Smith, 2017: 13). Usually, a community profile centres on a physical environment, which is used to examine the resources and needs of said community. This profile centres on a ‘community of need’ – this being the young people within the PYJS – rather than a geographical location. Therefore, I will base my definition of a community profile as a group of people who share the same set of characteristics, needs or interests (Ibid: 7). The shared commonalities amongst the young people were them having risk factors related to offending, being already in the midst of offending behaviour, engaging with the PYJS and living in Pembrokeshire. As Williams (2005: 8) showed in their community profile of a South Wales Valley village, this will identify certain deficits in the community and the resources that are available for the young people, and what approach is needed to better their lives more widely. 
To understand this community of need, we need to appreciate existing data on the PYJS  and the young people supported by it. In terms of demographics, 82% of all young people on intervention programmes are male, in comparison to 18% being female. There are no females on youth conditional cautions, referral orders or youth rehabilitation orders (PYJT Management Performance Report, 2023: 5). Most of the young people on caseloads range on average from 11-17 years old. The most common offence type that sees young people entering the PYJS are class B drug offences, which tend to be resolved with a Youth Community resolution (Ibid: 9). However, there has been a concerning rise in violent crimes, such as carrying bladed articles which has been identified by the PYJS since the last report. The reasons as to why young people may find themselves in the criminal justice system can be related back to data on their experiences or backgrounds. The report found that just over 50% of the young people open to support were eligible for free school meals, and 70% had been excluded from school at least once (Ibid: 7). This data can help us appreciate the backgrounds of young people, and even support explanations as to why they may have found themselves in such situations due to adverse childhood experiences or deriving from deprivation (Jahanshani et al., 2021).
Recognising the young people’s perceptions of the PYJS can also aid our understandings of the support they need. A previous report by the HM Inspectorate of Probation (2010) spoke to ten young people during their inspection on the PYJS. In terms of how satisfied the young people were with the provision provided to them, 90% of the participants felt the PYJS had helped them and all but one felt they were less likely to offend. As for the most common areas where the young people asked for help from the PYJS, these were support in gaining education, entering training and making better lifestyle choices. Half of the cohort felt that they had achieved this (Ibid: 8). In relation to the experiences young people had within the PYJS, these were mostly positive. Yet this could also be flipped on its head with the argument that this reflects a deficit in Pembrokeshire in what is available to young people to develop. In this case, the young people felt there were not enough opportunities for educational and personal development within Pembrokeshire (Ibid). However, young people should not have to enter the PYJS in order to receive this support, rather this should be available to them at the outset. This is something in which this community profile focuses upon, in terms of what the young people have access to in Pembrokeshire and what they think of its provision. 
Although a more recent evaluation of the PYJS was completed (Ugwudike and Morgan, 2019), this did not include vital perceptions of the young people. Thus, this profile will offer more up-to-date information by speaking to the young people. Following Hart’s ‘ladder of participation’, this is significant, as ‘It is important that all young people have the opportunity to learn to participate in programmes which directly affect their lives’ (Hart, 1992: 6). Doing so would allow a critical overview of what Pembrokeshire needs to better the outcomes of young people, which could have an impact on where the young people may find themselves. I approached a group of young people whom I worked with in the PYJS, and provided them with a mind-map template to complete of what they thought Pembrokeshire has or does not have for young people, and suggestions in how it could be improved (Figure 1). What follows is a breakdown of this discussion and how moving forward Pembrokeshire could best support young people on the basis of this data. 
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Figure 1: Mind-map created by young people on Pembrokeshire.
[bookmark: _Toc162019753]What does Pembrokeshire Have for Young People? 
The young people expressed how they felt Pembrokeshire has certain provisions for young people. Some noted how schools were a safe place for them to see their friends and gain support if needed, whilst others spoke of how Pembrokeshire had leisure activities at their disposal, such as sport centres, parks and a large skate park. One young person expressed how these provisions could allow you to ‘…make new friends and learn new things and hobbies. It can help you experience things which may help you in your future’ (Figure 1). Youth work was also an element that was noted by the young people, where they said how youth work provision was positive and encouraged them to retain ‘good behaviour’. This relates back to findings which found how those within the PYJS had experienced good outcomes (HM Inspectorate of Probation, 2010). The young people also conveyed how Pembrokeshire has many natural beauty spots, such as the Pembrokeshire Coastal Path, which positively impacts their community experience, as well as having less pollution than what you would find in cities. Overall, the socialisation school brought them, the opportunity to engage in sport and nature, and their positive experiences with youth work provision were noted by the young people as what was good about Pembrokeshire. 
[bookmark: _Toc162019754]What does Pembrokeshire Not Have for Young People? 
It was noted by the young people that Pembrokeshire needs more security surrounding what young people can do. There needs to be stricter enforcement with underage selling of alcohol and vapes, which would reduce the amount of use and arguably reduce opportunities for them to partake in illegal activities. The young people also expressed how there are not enough job opportunities in Pembrokeshire, and as a result they turn to crime, such as drug dealing, to make money. Although this could be related to Sykes’ and Matza’s (1957) theory of neutralisation – which suggests that offenders use strategies such as displacing blame to neutralise their crimes – this highlights the importance of providing career vocations to young people (CWVYS, 2022). Another area of concern the young people noted is how adults are stereotypical towards young people and assume they are going to cause aggravation for the community. Here, the young people described a ‘self-fulfilling prophecy’, where they then displayed challenging behaviours as it was expected of them (Merton, 1948). As such, it was a lack of job opportunities, stereotypical perspective of young people, and little enforcement with illegal activities that disadvantaged and disappointed young people in Pembrokeshire. 
[bookmark: _Toc162019755]Suggestions From Young People 
From this community of need’s perspective, involving young people in decision-making around their needs is paramount. Youth workers need to recognise how young people have a say in their community (CWVYS, 2018: 8). This could be done through inviting them to community talks, which could alleviate any tension between the older and younger generations. It was not surprising that the young people felt there was little opportunity for employment in Pembrokeshire, due to being a rural community. Opportunities to improve this could involve initiatives held by the council which promote self-employment for young people, and the improvement of transport to wider towns and cities to broaden their career prospects (Woods and Utz, 2022: 61). Prioritising job prospects can be an effective way of combating criminogenic behaviours displayed by young people (Lipsey, 1995). It would also be beneficial for the community to offer training to retailers on how to address risky behaviours and the prevention of underage selling of restricted items. This work would address an important standard held in youth work practice; working with communities and young people in a collaborative and cohesive way (NOS, 2019: 6). In summary, these suggestions by the young people opens conversation in how to better their community experiences of Pembrokeshire.
[bookmark: _Toc162019756][image: ]SWOT Analysis 
Figure 2: Swot Analysis of PYJS.
[bookmark: _Toc162019757]Resourcing Constraints Impacting Youth Justice Work
One of the main weaknesses identified in the PYJS was resourcing and staffing constraints, where little time could be afforded to working with young people long-term, due to the high caseload to staff ratio. This is a common symptom of youth justice teams’ funding, which has been cut by over half since 2011 (YJB, 2019: 3). As a result, youth justice has moved away from non-statutory work, such as early interventions in schools, to focus more on responding to criminality. For some colleagues in the team, they expressed how this makes them feel separated from other teams in the youth service, as the ‘participatory’ element of youth work can be diluted through this process (CWVYS, 2022). One case manager spoke of how there is also an expectation to ‘close’ young people earlier than needed as a result of high caseload pressures. Opportunities to tackle these weaknesses could involve improving certain tasks within the PYJS to make systems more efficient. For instance, staff noted how current bureau assessment plans could be condensed to allow greater time to build a rapport with the young person being assessed, rather than dedicating this time to form filling. A focus on a strategic, joined-up working approach with other services could also recentre early interventions back into the PYJS in a way that does not conflict with their statutory work, as well as allow the PYJS to be more visible to those it can support. 
[bookmark: _Toc162019758]Limitations For Students and New Staff 
As part of my placement, there were restrictions identified in relation to what I could do. Due to the short length of the placement, it was not possible for me to have my own caseload of young people, nor was I able to use systems such as ‘ChildView’ – an online system that supports the management of a young person’s journey through the service – because of complexities around authorisation. It was also clear that employing new members of staff in the PYJS was rare, leading to risk of existing staff leaving the service abruptly or experiencing burnout, where there would be no surplus staff. To illustrate this, 4,500 youth workers have left their jobs or been made redundant since 2010, which has left less than 300 qualified youth workers being per year to take over (NYA, 2021: 3). An opportunity to mitigate this could involve providing more scope and flexibility to placement students irrespective of the length of their placement, such as providing further training in systems like ChildView, to support newly qualified youth workers who can join the team to alleviate service pressures. This would increase professional development in the PYJS, which in turn would enhance the service’s performance and support offered to young people (LLUK, 2008: 6). Overall, the limitations and threats that have been identified through this SWOT analysis has welcomed innovative ways in which these can be combatted. 
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Figure 3: Professional development plan.
As a trainee youth worker, it is imperative to reflect upon your own learning during placement, as commitment to professional development is an important expectation within youth work practice (EWC, 2023: 6).  This summary of my own learning will be structured in relation to the National Occupational Standards for Youth Work (NOS, 2019), in order to expand upon the aims of my practice and how these have been fulfilled through placement at the PYJS. 
[bookmark: _Toc162019760]Youth Justice Work and the Five Pillars 
It was firstly significant to enter my placement in alignment with the five pillars of youth work – educative, expressive, participative, inclusive and empowering – where I explored how the PYJS itself aims to uphold these pillars through its work. This was done through observing and shadowing youth justice workers during their practice by supporting both the statutory and prevention sides of the service. Questions arose as to how the PYJS’ approach to the five pillars compares to other areas of youth work, such as school-based, for example. The main objective of the PYJS is to prevent offending and reduce reoffending (YJB, 2019: 2), which has resulted in more emphasis being on responsive work in the service, such as restorative justice and bureau, rather than non-statutory work. Through this the ‘participative’ pillar of youth work becomes blurred. For Jeffs and Smith (2008), the relationship between the young person and youth worker has to be voluntary, the work has to have an educative aim and be centred directly towards the young person. When discussing this with youth justice workers, these aspects of youth work were obscured because of the nature of the work being statutory for young people. This means that although in theory the PYJS may strive to meet all the pillars of youth work, in practice there is an oversight of the views and participatory level of the young people (Smithson and Gray, 2021). 
Nevertheless, the PYJS did undertake work that committed to the remaining pillars of youth work practice, particularly the ‘inclusive’ and ‘empowering’ pillar (CWVYS, 2022). For example, as discussed in Reflection 7, myself and a colleague worked to promote equality for a young person who had felt discriminated against by the police following their arrest. It was important for us to acknowledge this and ensure the young person was treated fairly by challenging any negative behaviours identified in the service (Code of Occupational Ethics, 2012: 2). This provided me an experience where a young person was unhappy with the level of support and understanding they were offered by police, showing how young people need to have their needs met efficiently in order to reap the benefits in their intervention (Maslow, 1954). Not doing so risks dissatisfaction with other agencies as well as the PYJS. However, myself and my colleague took this young person’s complaint seriously, and made it our duty to take this matter further and alert the necessary bodies so that their situation was heard. As Dalrymple and Burke say, ‘it is listening that is most important, as this provides us with the information that enables us to gain a fuller understanding of the issues (1995: 134). As a result, the young person was understood by the PYJS and felt comfortable in engaging in prevention work. This approach developed an environment that was inclusive and empowering to the young person (NOS, 2019, ref. YW19). 
[bookmark: _Toc162019761]Facilitating Young People’s Personal, Social and Educational Development 
The main focus of youth work is to ‘…facilitate and support young people’s growth through dependence to interdependence, by encouraging their personal, [educational] and social development…’ (Harrison and Wise, 2005: 17). On placement I aimed to understand how the PYJS meets the social, personal and educative needs of the young people they support. To expand the personal development of a young person in the service, it was my responsibility to support them during art therapy sessions. As previously discussed, although these sessions came to an end, the hope was for them to be used as an alternative outlet for the young person to express themselves, as well as aid in their creativity. This allowed me as a youth work student to go beyond the preventative work of the PYJS in reducing reoffending, and focus on facilitating the young person’s interest in art and design (Code of Occupational Ethics for Youth Work, 2012: 2). It is unfortunate that the sessions came to a close following the young person’s disengagement, yet this disengagement in itself illustrated the importance of undertaking a ‘young person first’ approach in youth justice work (WAG, 2007: 3), emphasising my focus on practice being voluntary in nature. Thus, it is through this experience that I helped enable a young person to identify and use this time to improve their future development (NOS, 2019 ref. YW05), as well as learn myself the importance of the young person’s voice in this process. 
The social development work with the young people I supported  centred on assisting a young person completing their community hours. For the young person to develop, an alternative approach was needed for them to successfully complete their hours in a meaningful way. It was felt there was no enrichment deriving from traditional ways of completing their caution, such as litter picking. After developing a professional relationship with this young person, we realised they had a keen passion in working with animals, and as such it was my role to support the completion of their hours through volunteering at a local animal shelter (Reflection 3). This was a novel way for the young person to learn from their offence and ‘give back’ to the community through volunteering in a way that promoted active citizenship (NOS, 2019, ref. YW09). This also helped me to recognise the core value of such work, where it was important to realise the different ways in working with young people based on their needs and interests, rather than approaching youth justice work from one common approach. As Payne says, it is ‘…distinctive methods, associated with informal education, [that] enable young people to gain skills, knowledge and attitudes which result in personal growth and which have wider social benefits’ (2009: 226). Such approaches of incorporating a young person’s interests to their statutory work also demonstrated ways in which statutory youth justice work could be reshaped for more effective intervention (YJB, 2019: 3). 
My work visiting schools on PSE days and multi-agency events focused on the educational advancement of young people through youth work. The PYJS, alongside the fire service, police, and magistrates collaborated on a project called ‘Crime Time’, which raised awareness on the impact of crime and where young people can gain support. This was an important part of my placement, as it allowed me to develop professional relationships with the community and other agencies whilst working for young people (NOS, 2019, ref. YW04). The work I participated in included providing information to young people on what the PYJS is, the different ways you can work with them – on a preventative or statutory approach – and important information on crime. During my placement it was realised that the prevention of offending would not be as effective if the PYJS did so in isolation; rather, it is multi-agency work such as Crime Time that provides learning to children in a supportive and informal way. Although this education was being provided in a formal setting, the young people used their own experiences of everyday life as a way to learn about crime, which flourished through an informal youth work lens (Crosby, 2007). The PYJS, which usually operates on a one-to-one working approach with young people, also placed importance on open-access working that enabled the young people to gain support regardless of being referred to the service or not. Overall, I believe that through my placement experience with the PYJS, I was able to support the social, personal and educational development of young people in a curative way. 
[bookmark: _Toc162019762]Conclusion 
To conclude on my experience at the PYJS, I have had the opportunity to work with young people in a way that is holistic to them as individuals, as well as experience how the PYJS operates as a team and the support they offer. Whilst reflecting on my practice prior to placement and after, my professional confidence has developed vastly. Being able to work as an effective and reflexive practitioner is a significant part of youth work (NOS, 2019, ref. YW25), and through working with young people in the PYJS, I have committed to this and upheld the five main pillars of youth work practice. This has been done through participating within both sides of the PYJS, namely the preventative and statutory side, which has allowed me to gain a well-rounded insight into how youth justice work is carried out, and more significantly, why. Yet to develop myself further, it would be beneficial on my next placement to experience my own caseload, as well as have the opportunity to use systems that are a part of the work, such as ChildView or funding forms. Although the PYJS prioritises responding to the offending of young people, this is not where the work ends. What I have learnt through my placement is that the PYJS also aims to dedicate its time to educational and early interventionist work with young people in the community, mostly through schools and physical activities (Ibid, no. 39). Youth justice work therefore provides a niche area of practice that is diversionary, specific and supportive to young people, and I believe I have contributed to this effort through placement.
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[bookmark: _Toc162019764]Appendix 1: Reflections
[bookmark: _Toc162019765]Reflection 1: Art Therapy Sessions with a Young Person 
What happened? 
This reflection concerns art sessions I have been taking a young person to, who is referred to the PYJS on a preventative basis. My part as this young person’s youth worker involves taking him to and from the sessions, ensuring that he is comfortable to go and attend the sessions, and participate in the artmaking when needed. As part of these art sessions, an art therapy has been stationed to offer therapeutic activities to the young people. The art therapist in question has been recruited from out of county, and is on placement with the PYJS to qualify as a registered art therapist. Without explaining the young person’s reasons and needs for being in the youth justice system, due to confidentiality procedures, it was discussed with the art therapist, his case manager and myself how the art sessions could be of some benefit to him. However, as the sessions progressed it was clear that an issue was arising in terms of my practice as a youth worker and how the art sessions were to be held. It was agreed by the art therapist and the young person’s case manager that they would not disclose the true intent of the sessions to the young person – this being art therapy – until he had gotten familiar with the setting, art therapist and routine. At first this did not present as a concern to me, as oftentimes new activities can be scary and uncomfortable for young people, and they may need a supportive nudge to get involved. Yet after a couple of sessions, I noted that the sessions were becoming more therapeutic in nature, in ways that the young person did not agree to. This implicated my practice as a youth worker, as it is imperative for youth workers to recognise the rights of the young people they work with and ensure said young person has a say in any decision-making around them (CWVYS, 2022: 8). 
What were you thinking and feeling? 
I felt optimistic about the art sessions, and was eager to lead upon these in arranging the sessions, taking the young person to and from such sessions and participating in any activities. As part of my placement, this task is one of the first that has been offered to me in terms of leading an area of youth work practice. This is significant, as one of the five main principles of youth work is to ensure youth workers have the opportunity to develop professionally through training, reflections and regular supervisions at work (EWC, 2023: 6). I anticipated how the sessions would be of benefit to the young person, and looked forward to building a rapport with them further through these sessions. However, as I noticed the ways the sessions were being held in a way to almost conceal the true intent of them to the young person, this made me uncomfortable in taking him to and from and participating in the sessions. I felt like I was deceiving the young person, who thought these were merely art and craft sessions, when really they were designed to be a therapeutic space with an art therapist present. This is not a direct criticism of art therapy and the approach taken by those within these sessions, but this experience did force me to reflect on my role as a youth worker, and how I hold the values of ensuring those young people involved in youth work are doing so through a clarified, agreed and voluntary way, as part of the main premise of youth work being to enable young people’s voice and place in society (LLUK, 2008: 3). From thinking and feeling this way, it was therefore important for me to bring up these concerns to my manager and consider what could be done differently or better for both myself and the young person concerned, to ensure everyone was aware of the process and to why it was being done this way. 
Positives and negatives of the experience? 
A positive of the sessions would be the focus the team have on supporting this young person with resources that may not have been available to him in the mainstream. It is well known how art can be an expressive outlet for those who may be struggling and also a way for young people to develop an interest in creating art as a vocation. These sessions could offer an opportunity for the young person to grow, develop and gain a hobby in art, which in turn can support their personal and social development. Another positive would be how I as a trainee youth worker was provided the chance to lead upon a part of youth work practice, which also has a similar effect on my professional learning, which is something the EWC stresses registrants must demonstrate through keeping their knowledge up to take, taking the steps to improve their work, and gain new experiences (EWC, 2023: 6). The main negative identified is the fact that the true nature of the art sessions, this being art therapy, was not made known to the young person at the outset. This complicates professional and ethical guidelines in ensuring the young people we work with are aware of all the decisions being made around them, and are able to consent or not consent to the process. This can be highlighted through the Code of Occupational Ethics for the Youth Service in Wales (2012), where the first value noted at the core of youth work is ensuring young people can choose to participate in youth work projects or activities. Although the youth justice system works through a different strain of youth work – as it involves both statutory and voluntary participation – in the case of this young person, this was through a preventative, voluntary approach.
What could be improved upon next time? 
In hindsight, the young person should have had the opportunity to understand why the art sessions were taking place, and agree or disagree to the process if they did not wish to participate. This would have provided them more autonomy and voice which in turn, would help the young person develop socially and personally (LLUK, 2008). It could be argued that a reason as to why the young person was not informed prior to the art sessions were for them to not reject the offer without experiencing it firsthand, yet youth work practice must recognise how young people feel during such professes, rather than what they know or can do (Code of Occupational Ethics, 2012: 3). In terms of my practice as a youth worker, it has made me realise the different ways sectors of the youth service operate, where in this case approaching new projects from this angle may be commonplace within youth justice, but less so from a community youth work perspective. This is not to say one is better than the other, but merely that this experience was a reminder for myself and others within youth work that the core values of respecting a young person’s opinion, keeping them informed throughout the process and supporting them to develop a place within society are essential within our practice. Moving forward, I hope to be transparent with the young people I work with, and recognise the young person as a part of the learning process of being a trainee youth worker (Ibid). This reflection has allowed me to truly understand why I decided to enter youth work in the first place: this being to collaboratively work with young people on a mutually constitutive basis, in ways that will benefit their lives and also strengthen their future prospects. 













[bookmark: _Toc162019766]Reflection 2: Morfa Bay Activity Day 

What happened? 
As part of an activity day to Morfa Bay Adventures in Pembrokeshire, we took 8 young people open to the youth service to participate in physical activities and projects. Without providing identifying or personal information, these young people are within the youth service due to having complex needs, or concerning behaviour, where it is our role to support them to develop and divert away from any risky behaviours. The goal of this activity day can be aligned with the National Occupational Standards for Youth Work (NOS, 2019), where assisting young people to make informed decisions in their health and wellbeing (Ibid, ref. YW15) and engaging with young people to help their emotional health (Ibid, ref. YW18) were prioritised. This reflection concerns an instance that happened whilst on this activity day with a specific young person and activity. Throughout the day nearly all of the young people attempted or completed activities, which is a positive due to their backgrounds. However, I noticed that one young person in particular was extremely anxious and dismissive of the activities, particularly the climbing wall activity. The climbing wall activity included asking the young people to scale a small rock climbing frame, and then abseil down the side of the wall with assistance from experienced and trained instructors. This young person did not want to do this activity, but with encouragement from myself and others, they attempted it. However, I noticed that the instructor in charge of this young person whilst they were climbing the wall was challenging the young person to continue up the wall, even when the young person expressed they did not wish to go further. From their demeanour, body language and what they were saying, the young person was becoming stressed and agitated by this constant challenging. It was my responsibility as a youth worker to recognise their voice and wish to come down, where I fulfilled this by asking the instructor to lower the young person back down to the starting point. 
What were you thinking and feeling? 
Although I understand that healthy challenge and encouragement from the instructor is an everyday part of his work at the activity centre, it is also important to recognise the different needs, capacities and confidences of young people and reshape your approach to such. This is something that is expected as part of your practice in youth work, which is reflected in the NOS (2019, ref. YW10) of advocating with and behalf of young people so their needs are represented. Since I had built a rapport with this young person and understood their background and capabilities, I knew that for them to attempt the climbing wall activity was a positive step and pushed them out of their comfort zone. This made me proud of the young person when they did attempt the activity, and also accomplished in myself as a youth worker in encouraging the young person enough for them to feel confident in attempting the climbing wall. It is important to recognise the young person’s limits, however, and appreciate small improvements or steps whilst engaging with them through youth work. However, when I noticed the young person’s reaction to the instructor’s challenging, it was clear this was not being acknowledged in the same way by others. This is not a criticism of this instructor, as with other professions, your practice can be approached differently dependent on your organisation’s values and aims. Yet in a youth work context, the main aim of youth work is to holistically work with the young people you support (LLUK, 2008). In other words, we need to characterise our work differently to each young person based on assessing their needs, understanding their limits and prioritising their wellbeing. I as a youth worker coming from this perspective was therefore frustrated with the instructor, who did not seem to notice the young person’s change in demeanour whilst completing the activity. This led me to take initiative and give back control to the young person by asking the young person to lower them back to the ground, leaving both the young person and myself understanding each other and my role during this activity day. 
Positives and negatives of the experience? 
The main positive identified throughout this experience would be myself as a youth worker recognising the young person’s voice and limits whilst attempting the climbing wall, and advocating on their behalf when they did not feel comfortable doing so. As part of the core values of youth work listed by the Code of Occupational Ethics (2012: 2), I treated this young person with the respect and understanding they needed in acknowledging their individual differences, in this case their boundaries of attempting the activity, but not completing it. The encouragement that occurred prior to the attempt was also a positive, as the young person came away from this experience having completed half of the climbing wall, which in the eyes of a youth worker is better than no experience. Yet a negative that was identified was how the young person was withdrawn and uncomfortable with the activity day as a whole, due to it being out of their comfort zone as physical activity was not a part of their everyday routine. What would have been ideal from the beginning is if each of the young people were comfortable and excited to complete the activities, yet as within all aspects of youth work this is not always the case. A part of youth work practice is encouraging young people to try new things through a voluntary participation approach, in order for them to gain new skills, experiences and interests. It has been noted by Jeffs and Smith (2010: 5) how activities that are enjoyable, such as participating in sports, encourages engagement in young people who may refuse such in other environments, such as school. This was the case for this group of young people. Finally, the last negative would be the instructor not realising, or dismissing, the young person’s expression of discontinuing the activity and wanting to be lowered down. This was something that was recognised early on by myself, and rectified to avoid the young person becoming frustrated and not participating for the rest of the day. 
What could be improved upon next time? 
Whilst reflecting on this experience, an improvement that could have been made ahead of the young people arriving at the activity centre would be informing the instructors of the different abilities, capacities and confidences of the young people. This may have provided them with more clarity in how to approach the young people, and therefore the incident with this young person could have been avoided. This is important, as a main concern of youth work is to connect with those outside of your organisation and work together to support the young people of the community. As Hirsch notes, this can allow societal norms and rules to be learnt by the young people as they interact with environments in their community, as well as develop their personal and social develop by doing so (2005: 54). When reflecting on this I also realised that my role as a youth worker within this instance was important, if not essential, as the young person would not have had anyone else there to recognise their limits and express for them on their behalf. Moving forward, I plan to do this for every young person I interact with as part of my practice, and ensure their needs and wishes are met first, where then the activity, challenge or support comes second. 













[bookmark: _Toc162019767]Reflection 3: Animal Shelter Volunteering with a Young Person 

What happened? 
This reflection concerns itself with taking a young person to an animal sanctuary to volunteer as part of their order whilst within the youth justice system, in relation to using youth work approaches to statutory orders. The young person this relates to is currently on a community order with the Pembrokeshire Youth Justice Service, where they need to complete a certain amount of hours to finalise their order and be able to exit the service. I have worked with this young person for the majority of their order, and therefore have built up a rapport with them and gained an understanding on their needs, interests and experiences in life. At the beginning of their order, the young person was told to engage in tasks that are usually used during community orders, such as building wooden flower beds and cleaning community centres. However, it was noted earlier on that although this was completing the young person’s hours, it was not supporting them to develop and divert away from offending behaviour. One of the main responsibilities of the youth justice service is to employ intervention which tackle risk factors of offending (Home Office, 1998), yet this did not seem to be doing so. Thus, whilst myself and others were working with this young people, we began to locate alternative approaches and activities to completing their order in a way that benefits themselves as an individual as well as satisfying the service. The young person expressed a keen interest in working and training with animals, and as such we began to took them to a local animal sanctuary to volunteer as part of their hours. As well as this satisfying the first standard in the NOS (2019, ref. YW02) in building professional relationships and engaging with young people, this also strengthened the young person’s appreciation in engaging in their community by helping at the local animal shelter (Ibid, ref. F2). When reflecting on this, I realised that what had occurred here was a merging of both youth justice and youth work approaches, which is something I will strive to do for the rest of my placement.  
What were you thinking and feeling? 
At the beginning of the young person’s order, I was apprehensive of approaching the hours through the traditional, youth justice approach. It is important to note such approaches have been used vastly in the past, and had a positive impact on young people and their desistance from offending. It is also important to remember that the youth justice system’s main goal is to confront youth offenders with the implications of their actions, and to ensure the response to their offence is proportionate (Home Office, 1998). However, due to the Pembrokeshire Youth Justice Service residing within the youth service and education sector, it is also important for the service to implement and make use of alternative approaches which may be best suited in youth work. The objective of youth work is to work with young people to aid their development and allow them to reach their full potential (LLUK, 2008), and for this young person to do so, an alternative approach was needed whilst they were within the service. Through rapport, we found an interest in animals that we could then use during activities, such as volunteering at the local animal shelter. I thought that using this interest during the young person’s hours will make the experience more enjoyable and rewarding for them, and hopefully make an impact on the young person’s life. When participating at the animal shelter, it was clear that this was a positive alternative to completing their hours, so much so that the young person in the future now wants to gain a career working with animals in a similar context. From this, I felt pleased we took this approach and successful in satisfying their order as well as supporting them from a youth work practice perspective. This reflection truly shows the benefit of working through a youth work value lens. 
Positives and negatives of the experience? 
The main positive realised through this experience is that working from a youth work lens, this being prioritising the young person’s interests, develop and welfare through activities, shows the value in results when used in the youth justice service. From this approach, the young person (at the point of writing) has not committed any other offences, has gained a key interest in a career and is completing their statutory hours as part of their order. It is debatable as to whether these results would have been realised, it we had taken a more traditional, criminal justice approach to completing the hours. Although it is important to recognise this young person had committed an offence and therefore was paying back to the community for such, it was also significant to facilitate learning from this through learning activities suited to the young person for it to make an impact (NOS, 2019, ref. YW05). One negative that could be identified is how for this young person to gain such support in finalising their interests and future, they had to enter the youth justice service in this instance. One core facet of youth work is to ensure such opportunities are available to all young people, regardless of their backgrounds, experiences and abilities. Thus, it can be argued that more of this type of work needs to be used when preventing young people in entering the youth justice system, rather than when they are already within it. 
What could be improved upon next time? 
This approach could be used in low-level community orders in the future, where whilst a young person is in the youth justice system, they are able to translate their skills, interests and goals into the work they undertake. This could lead to better retention from the young people, and lead to more positive outcomes for them, the service and wider community. This approach would recognise how each young person finds themselves in the service for different reasons, and as such a different, alternative approach to some could strengthen the impact responses have to young people in the future (Code of Occupational Ethics, 2012: 2). Overall, it was interesting to see and use a combination of both youth justice and youth work approaches to this case, which highlights the importance of using collaborative approaches when working with young people, particularly those who find themselves having to complete statutory orders due to their past experiences and decisions. 





















[bookmark: _Toc162019768]Reflection 4: Confidence in the Classroom 
 
What happened? 
This reflection concerns leading substance misuse information days in a local school as part of the Pembrokeshire Youth Justice Service. As part of providing education to the local community and young people, the Youth Justice Service partners up with other agencies, such as police and the fire service, to prevent young people from engaging in offences by providing important information and projects. During my placement, I attended and participated in substance misuse days to multiple year groups, offering harm reduction advice. On one of the sessions, I lead upon these harm reduction information sessions to a group of year 11 students. This particular session included advice on using cannabis, important information on the effects of taking such, and how to reduce harm when under the influence. At the beginning of this, I was extremely nervous to address a large group of students on a serious matter, as this was the first time during placement taking lead in this manner. Yet, it is important for trainee youth workers to participate in new experiences and get involved in training, which is an expected part of practice according to the EWC (2023: 6). My confidence therefore needs to grow through these new experiences, in order for me to better my practice in youth work. In addition, undertaking this in a different environment – a school environment – is a new experience for me and something to which I was not used to. Traditionally, youth work has been undertaken in settings such as schools, yet I have observed that there is less of an emphasis on this (Jeffs and Smith, 2010). This may be due to the value of youth work being reshaped by policy and practice to more statutory, referral-based work rather than open-access, universal work. Thus, this reflection discusses my confidence in enacting my practice in different youth work settings.  
What were you thinking and feeling? 
As I led this session, I was extremely nervous and was conscious of how the session was being delivered. This is because as part of the National Occupational Standards (NOS, 2019), managing and developing yourself as an effective and critical youth worker (Ibid, ref. YW25) is an essential standard to uphold. I thought that if I made a mistake, it was a reflection on myself as a youth worker. Instead, when thinking about this instance I realise that this is part of the process of gaining experience and expertise in how to deliver education sessions to young people. What was also noted is how whilst doing school-based youth justice work, one has to embody both a teacher and youth work status, which is also something I was conscious about, as it was important to make clear to the students that we are youth workers who have come into the school to offer support and advice. Confusion around the ‘youth worker’ role has increased since the 1970s, where an emphasis has been placed on collective working with other services, leaving many to be confused with what the role entails (Millar, 2010: 140). Indeed, when I was presenting the session, many of the students referred to me as ‘miss’ and approached me through a teacher and student professional relationship. This is understandable, as we were in a school environment, but by avoiding confusion and reasserting my part, my role as a youth worker is realised not only to the young people, but myself also. Throughout undertaking the sessions, reasserting my place as a youth worker and supporting the young people with any queries they had, I realised how my confidence was growing. From this point forward, I will try to not be anxious about taking initiative nor leadership when needing to as part of my youth work practice, and remember how my role is to educate and support the young people, which can take in other settings other than youth work contexts, such as the school environment. 
Positives and negatives of the experience? 
The main positive from this experience was gaining more confidence in managing my own youth work and not having to rely on another colleague to take over when out of my comfort zone. This has allowed me to develop professionally by gaining new skills in leading and managing my own youth work practice, with projects such as substance misuse information days at the local school. This is an important standard to try and upkeep throughout a youth worker’s journey, and one to which I have reflected upon doing (NOS, 2019, ref. E2). Another clear positive from this experience would be on successfully providing important information to young people on how to keep themselves safe if and when they take substances, vital facts on how different substances impact on the body, and what to do if they or someone they know is at risk or in danger whilst taking substances. This can be related to one of the five key pillars of youth work; the educative pillar, and how it is a youth worker’s responsibility to provide learning to young people in ways that supports their development and promotes their wellbeing (CWVYS, 2022: 6). Nevertheless, one negative that was identified through this reflection is how unfortunately, this type of youth work – namely going into other organisations and providing universal support to young people – is decreasing over time. This could be a symptom of youth work policy and practice being pushed towards more statutory, referral-based work due to budget cuts and decreases in the workforce (NYA, 2021: 3). 
What could be improved upon next time? 
With the decrease in universal outreach in youth work practice, this reflection has stressed why it is important for youth workers to remember the core values at the heart of its work; to holistically support and develop young people, which is done mostly through an open-access, voluntary basis. Activities such as going into schools and providing information days on important subjects is one such example of how this is to be done. Moving forward, it would be valuable for the Pembrokeshire Youth Justice Service to increase activities in other organisations such as schools, youth clubs and much more, to become more visible to young people and provide more support to those who would not receive it unless they were referred to the service (National Assembly for Wales, 2016). This type of work also pushes trainee youth workers out of their comfort zone of their chosen placement, and allows them to professionally develop and learn in different environments with different people, which is essential for them as they go through their career in youth work practice. 





















[bookmark: _Toc162019769]Reflection 5: Different Approaches to Young People in Different Professions 
 
What happened? 
This reflection relates to the different approaches other organisations and professionals have to working with young people, and how as a youth worker my role in being supportive and allow young people to develop a sense of belonging and have an impact on society (LLUK, 2008). As part of my placement, I have worked alongside many other organisations and professionals, which is a necessary part of youth work practice, such as teachers and art therapists. One important factor that I have noticed whilst working with such professionals is the distinctions in approaching young people, perceptions of young people and their own values in they have in their work. This reflection will mainly consider the comparisons of a youth worker and art therapist positions, and how such differences can either impede or enhance the practice of both depending on the approach taken. It also considers how other professionals may, consciously or unconsciously, downplay the value of youth work and youth workers’ roles whilst working with young people. In my example, an art therapist in which I have been working alongside with a specific young person, this has been the case. Without providing identifying information, this young person has complex needs that needs attention when working with them and deciding which approach to use. Many professionals, including myself during my own training, have felt that their profession in youth work is not a ‘profession’ per say, and rather a ‘hobby’ or add-on service to those in education or social services, for example (CYPN, 2014). However, a survey found that 95% of participants believe youth work to be an important profession (Ibid). With this specific young person, I felt it was important to prioritise their background of needs and cater the sessions to such, whereas the art therapist disagreed and wanted to strictly follow the guidance provided to him. However, such an approach would have impacted on the young person’s abilities negatively, and not provided the best possible outcome in the art sessions. 
What were you thinking and feeling? 
Whilst coming to this conclusion on how youth workers are viewed and how youth work is seen more generally, this left me feeling frustrated. In this example, I felt a need to reassert my role to the art therapist. This is something in which I thought I did not need to do, but to which I felt compelled to do for them to appreciate the importance in my role in the art sessions. This is because I had built a rapport with this young person and understand their abilities, triggers and history, rather than being a ‘taxi service’ to and from the sessions. It is also my responsibility as a youth worker to empower the voices of young people, be participative in the activities ran for them and allow young people to be expressive of their wishes and aspirations (CWVYS, 2022). This is something I strived for in the art sessions with this young person, and to which unfortunately I felt was being impeded by the stark contrast in approaches the other professional wanted to take, namely a more rigid, clinical way to working with young people. Although this reflection is not a direct criticism in how other professions and organisations may function, it does reflect on the distinctions between youth work practice and other types of work, and how it is significant to have a clear understanding of both and come to an agreement in how to best support the young person in question. 
Positives and negatives of the experience? 
Fortunately, due to being passionate about youth work and having the best interests for the young person, it was my responsibility as a trainee youth worker to establish the importance of my role and gain clarification when moving forward in how the art therapist and myself could work collaboratively with good intentions for the young person. After doing so, clarity was afforded and an agreement was made in how to approach the art sessions in a way that satisfied the art therapist’s work, and also allowed myself as a youth worker to exhibit my practice and prioritise the young person. It is well known that multi-professional responses to young people’s needs are more effective in addressing and supporting those who need it most in society (WCPP, 2022: 34), and as such it was important to maintain this throughout working together. This is also a standard that is upheld by the National Occupational Standards, who argue youth workers need to evaluate and prioritise their organisations aims for youth work when working with others in the community (NOS, 2019, ref. YW20), as well as building positive working relationships with other professionals (Ibid, ref. YW04). Negatives that were identified before this step was the obvious preconceptions around a youth worker’s role and feeling that my part in this process was not significant to the young person. However, after a professional discussion on the young person’s needs, this issue was resolved where both myself as the youth worker could work in conjunction with the responsibilities of the art therapist. 
What could be improved upon next time?
This experience has allowed me to see the significance in my role as a youth worker and the importance of working well with others. What could be improved upon next time is for me to set professional boundaries in what my role requires of me to others, including those from outside and inside of youth work practice, to avoid any confusion or miscommunication in terms of what my role is. It would also be of benefit to myself to not feel pressured or diminished in my role. More multi-agency work with other professionals and organisations can help mitigate preconceptions of youth workers, and allow youth work to fully embed itself into the community and when working with others (NOS, 2019, no. 37). This would strengthen my practice and the work of others when supporting young people, so that the main aim of youth work in holistically developing young people’s social, personal and educational qualities (LLUK, 2008). 
[bookmark: _Toc162019770]Reflection 6: Shadowing a Bureau 

What happened? 
As part of understanding how the Pembrokeshire Youth Justice Service operates in relation to the 5 pillars of youth work and how voluntary the service was for young people, I attended a Youth Bureau. A Youth Bureau is when members from the local police, the youth justice team and a member of the community appointed by the team meet to make a decision on the most appropriate way to deal with an offence by a young person. There are three outcomes to these discussions: a youth restorative disposal order; caution; and conditional caution. An outcome is reached by considering the seriousness of the offence, the responsibility taken or not taken by the young person, the young person’s response during the bureau process and an action plan that was agreed by the team beforehand. With this particular bureau, two cases were in discussion. The offences committed by the young people were Class A (in this case, cocaine) possession and for the second person, an allegation of sexual harassment. This reflection considers the actions taken after discussing these cases, and the extent to which such actions were voluntary to young people and how that impacts the main value of youth work being participative (LLUK, 2008). It was also interesting to see how the outcomes were reached for these two cases, where comparisons were made against the level of offence and the type of outcome reached. The Class A possession garnered a conditional caution whereas the sexual harassment resulted in a caution. The difference between the two is that the conditional caution is mandatory, a caution is voluntary. The aggravating circumstances that led to the drug offence gaining a harsher outcome was that this particular young person had offended previously for the same offence, whereas the sexual harassment case did not and was harder to prove. Nevertheless, I still found this interesting, as many would say the drug offence is lesser than sexual harassment. 
What were you thinking and feeling? 
During the Bureau, I felt nervous to attend as the discussions had here and the outcomes reached were very final and formal conditions that would impact on the young person’s life. At the meeting was an experienced Senior Youth Justice Practitioner, a Youth Justice Police Officer and the Victim Liaison Officer, so at times I did feel out of my depth. This function of youth justice work is important within the service, as the main objective of the service is to confront youth offenders with the implications of their actions and ensure the outcome is proportionate to the gravity of the offence (Home Office, 1998). This may mean that in some cases, mandatory participation from young people is needed for them to satisfy the outcome reached on their offending. I acknowledge that this is significant and a vital part of how youth justice operates, and one which should continue. However, a part of me did contemplate the level of which youth justice work with young people is voluntary, and how this may obstruct the main value of youth work being participative with young people on a voluntary basis (CWVYS, 2022: 6). This left me with the opinion that the Pembrokeshire Youth Justice Service, although a part of the Pembrokeshire Youth Service generally, was slightly removed from how the other services operated, due to the intricate nature of their work having to involve mandatory participation at times from young people. However, it is important to note how the majority of the youth justice service’s work is on a preventative, voluntary basis with young people. After the Bureau, a part of me did shift in how I saw the service as prior to this shadowing I had only worked with them on the voluntary, preventative projects. 
Positives and negatives of the experience? 
This reflection has resulted in me fully understanding how my placement provider works in accordance with the 5 pillars of youth work in Wales, and particularly how some of its work may distance itself away from the participative, voluntary element, which is understandable due to the nature of its work. However, what has resulted from this is confusion as to how and why the Youth Justice Team in Pembrokeshire sits within the overall Youth Service. This is further supported by the fact that the Team is inspected by His Majesty’s Inspectorate of Probation, but also sits within the Education sector of the local authority. This means that there is an obscurity in how the youth justice operates in relation to youth work values and practices, because of its conflicting roles. When speaking to colleagues within the youth justice service, they also echoed this confusion. 
What could be improved upon next time? 
It is important for youth workers to understand their organisation’s purpose and recognise young people as individuals first (Code of Occupational Ethics, 2012: 1), which this experience reminded me of. As I develop through my career, this reflection has allowed me to acknowledge when and where young people’s participation is necessary or not for the type of service being undertaken, and to what extent this impacts on my practice as a youth worker. 






[bookmark: _Toc162019771]Reflection 7: Promoting Equality
 
What happened? 
This reflection concerns an experience in where the rights of a young person were promoted and supported by myself and a Substance Misuse Officer in the Pembrokeshire Youth Justice Service, as they felt these had been diminished by another service, namely the police. Myself and a Substance Misuse Officer attended an initial assessment with a young person who had recently been charged with a minor drug possession offence. During this assessment, it was clear that the young person – who happened to be a person of colour – felt discriminated against the police in how they dealt with the incident. As a youth worker, one of the five pillars of youth work is to empower young people by recognising their rights and supporting them as citizens and members of their community (CWVYS, 2022: 6). It was therefore important for myself and the Substance Misuse Officer to acknowledge this issue and promote the young person’s voice and aim to get to the root of the problem. After discussing their concerns with how their case had been handled, we ensured that their complaints were followed through correctly through the complaint procedures. This experience demonstrated how some young people may be unhappy with the service provided to them by the youth sector or other services, and if so how it is vital to follow through on any complaints in order to improve the service and youth work practice. After following through on their complaint, the young person expressed satisfaction with how the issue was dealt with, and cooperated more with the youth justice team as a result. This aligns with a core value of youth work ensuring each young person is treated with respect and any oppressing behaviours or ideas are challenged (Code of Occupational Ethics, 2012: 2). 
What were you thinking and feeling? 
As the young person was explaining how they felt discriminated against by the police service in relation to their ethnicity, I felt disheartened by the experience they had and felt it was my responsibility to ensure it was dealt with properly. As the National Occupational Standards state, it is the role of the youth worker to assist young people to recognise, realise and defend their rights where appropriate (NOS, 2019, ref. YW14), which was carried out here. A part of me did feel conflicted, as the youth justice team works closely with the police, and I did not want this to interfere with our working or for me to develop any prejudices against their conduct through this experience. I was also conscious of the fact that there is a presumption and history of the police disproportionately targeting those from ethnic minority backgrounds, and how this does impact on their practice with young people. After the issue had been resolved and the young person was able to work with us happily, I felt satisfied with how myself and the Substance Misuse Officer handled the situation. 
Positives and negatives of the experience? 
The main negative identified in this reflection is clearly the fact the young person felt discriminated by the policy, as this is something that should be avoided at all costs by multiple different stakeholders in this situation. However, the positive that derived from this unfortunate situation was, through the work of myself and the Substance Misuse Officer moving his complaint further, discussing this with the police station which dealt with this young person, and reclarifying the situation that lead to their arrest, the young person felt that at the end of the process they had felt heard and seen, which lessened what would already be a stressful and confusing time for both themselves and their family. Here, we achieved a standard in youth work, where you should develop a culture and ethos that endorses inclusion and prioritises diversity as part of your organisation (NOS, 2019, ref. YW19). 
What could be improved upon next time? 
If the situation could be improved upon, it may have been useful for the young person to voice any issues or complaints they had at the beginning of the bureau process or to the police themselves, to mitigate any delays in the complaint procedures and also alleviate any worries from both sides. However, it is clear to see that sometimes this may not be possible for various reasons. On the side of the police and youth service, this situation could also be taken forward and used as an example in developing practice regarding how to work with those who derive from ethnic minority backgrounds, and recognise the challenges these groups face in society as a result. 











[bookmark: _Toc162019772]Reflection 8: Professional Boundaries 
 
What happened? 
Alongside my placement with the Pembrokeshire Youth Justice Team, I also have a part-time job at a local Youth Club in the county. This reflection relates to the professional boundaries of both vocations, and how to mitigate this if I find myself in a situation where a young person I work with on placement also frequents my place of work at the youth club. There is one young person in particular who I work with on a 1-1 basis as part of my placement that has begun to use the youth club I also work in. As a result of the blurred boundaries between my work on placement and my job at the youth club, I need to be mindful of the professional boundaries for both and how to best support the young person and others in the club (EWC, 2023). This is because after the young person learnt that I also work in the local youth club, they then started using it for this reason. For me, this is not necessarily an issue at large, as this can be translated into the young person feeling comfortable and confident in going to the youth club knowing that a youth worker who they know and have built a rapport with is going to be managing it. However, as a youth worker it is essential for me to recognise that this also could be an attempt by the young person to transgress any professional boundaries outside of placement. Nevertheless, I was not given any indication that this was the case, yet it reminded me to be mindful of such, and developed my professional learning in relation to what to do if I felt like this was occurring in the future.
What were you thinking and feeling? 
Initially, I did not have any qualms with this young person visiting the youth club, as I was aware it was their local facility and a part of me felt glad they had started attending, as this was a much safer option for them to be rather than in other situations where they are more likely to commit an offence, for instance. However, after discussing this with my placement supervisor in passing, she highlighted the professional boundaries between my placement and place of work, and how to be mindful of such when this young person has begun visiting the club after realising I work there. The EWC (2023: 2) lists one of its five key principles every youth worker should uphold is personal and professional accountability, where registrants must recognise responsibility of being a role model and upkeep public trust in the education profession both inside and outside of work. Therefore, from this point forward I recognised the importance of upholding this and being mindful when this young person frequents the youth club. For example, it would be essential for me not to discuss confidential information with the young person in relation to my work at placement, due to the setting not being appropriate for this. This would also allow the young person to notice the difference and separation between the two places, and therefore my roles on placement and at work. I thought that if at any point I felt the young person was trying to overlap the two, or transgress any personal and professional boundaries, that it was my responsibility as a youth worker to inform my manager at both my placement and my place of work on the issue, where appropriate next steps would follow. 
Positives and negatives of the experience? 
Positives of the experience could be multiple, such as the young person feeling able to attend their local youth club due to the familiarity of myself being there and managing it. Another positive would be the young person engaging in diversionary, beneficial activities within the youth club, rather than finding themselves in unbeneficial environments that could lead to offending behaviour. The overall positive from this experience would be the foundation of my professional and personal responsibility being strengthened through my practice overall, however (EWC, 2023). A negative identified could be the possible transgression of such professional boundaries by the young person, consciously or unconsciously, but this would be something for myself to be mindful of and report to my manager if I felt an issue was arising. Fortunately, I have not felt like this and have had not needed to do so. 
What could be improved upon next time? 
Moving forward from this reflection, I now understand and know what to do if a similar situation like this arises in the future, in relation to my professional boundaries and responsibility as a youth worker. It will be common that I will run into young people I work with in various settings and roles, as this is a classic symptom of working with young people across the youth service who work interrelatedly. I am now aware, however, of the steps I need to follow if I felt there was an issue and am more mindful of such steps if I need to take them in the future. 
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What happened? 
This reflection concerns ‘Crime Time’, where for two weeks of my placement multiple agencies and services, including the police, fire service, substance misuse team, youth justice team and county magistrates attended the seven local secondary schools and presented vital information on the provision each service has for the county. In this case, I attended alongside the youth justice team and the substance misuse team, where presentations on substance use – specifically how to keep yourself safe when using substances, what different substances do the body, recent dangers of certain substances in Pembrokeshire, and signposting to the service for support. For the youth justice team, presentations on what we do included the process of committing an offence, to bureau and finally a criminal charge, as well as information on what a victim is, the four top crimes committed in Pembrokeshire and finally signposting to support. With this the police service, fire service and magistrates also provided their own information and support to the students. This is a fundamental expectation for youth workers to upkeep, where it is key to develop and maintain relationships and work collaboratively with colleagues, agencies and others when enacting youth work (NOS, 2019, ref. YW04). Here, I was able to work in conjunction with other vital agencies for young people which allowed me to appreciate the importance of multi-agency working when developing strategies to keep young people safe, informed and away from negative behaviours or environments. This also allowed me to network with these other agencies and gain familiarity in who they were, what they do and why. 
What were you thinking and feeling? 
At the beginning of Crime Time, I felt out of my depth in relation to others in different agencies, particularly the police and fire services, as they had been participating in this initiative for much longer and knew the functions of such. I also felt a little intimidated, coming in as a student youth worker, where subconsciously I felt the youth service was less important than say, the magistrates, who make decisions that truly impact on a person’s life, such as going to prison or not. However, as the week progressed, I became familiar with the information being provided by the youth services and our roles within the judiciary process and how that impacts young people. I also grew more confident and friendly with those in other services, which felt nice in relation to multi-agency working and networking as a student. I also really enjoyed presenting and supporting to the secondary school students, of whom really useful questions and information were provided in a way that allowed me to understand how they view the service. This is also a necessary expectation by the NOS, specifically to build professional relationships and engage with young people (2019, ref. YW01) and engage with young people in the community (Ibid, ref. F1). 
Positives and negatives of the experience? 
The main positive identified from experiencing and participating in Crime Time is the importance that is being placed on services to prioritise multi-agency working when developing programmes of support to young people. By doing so, this allowed myself as a student youth worker to acknowledge such significance in networking and how joining up services is a sufficient way to educate young people on crime, substances, the judiciary process and how to gain support if needed. My confidence grew by undertaking my own presentations or sections of talks with the substance misuse team and the youth justice team, where through repetition and guidance from colleagues, I was able to successfully provide information to the young people on what the youth service does, put forward ways to keep themselves and others safe and where to go if they are in need of help. One negative that could be identified is the feeling of being intimidated or less than those from other agencies, as there is sometimes a misconception that the youth service is less important in comparison to other services. However, this was quickly squashed after networking with such individuals. 
What could be improved upon next time? 
What would be improved upon would be my level of confidence in presenting, gaining feedback from colleagues and working with other agencies. I have also recognised from this experience the importance of multi-agency working, and how effective this is in relation to supporting young people in the county. This is something I will take with me throughout my career into youth work, and something to which I will strive for moving forward.
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What happened? 
This reflection will be a summary of my time on placement with the Pembrokeshire Youth Justice Team, covering what I have done, what I have learned and how I will use this experience going forward in my journey as a youth worker. This will be done so through the five pillars of youth work (CWVYS, 2022). Although I was limited to what I could do whilst on placement, due to the intricacies with statutory work, I successfully supported the young people in which I worked with. This included participating and leading upon art sessions that included therapy with a young person, reparation days at a local animal shelter with a young person, bureau assessments with multiple young people and physical activity days with a group of young people. I also had the opportunity to work within the community as part of my placement, particularly within schools during Crime Time initiatives or substance misuse information days, as well as working with different professionals and agencies, such as the police, art therapists and much more. Whilst undertaking my placement, it was clear that my professional development has enhanced my practice as a youth worker, especially in relation to my professional responsibilities, learning and collaborative working approach (EWC, 2023). My confidence in working with young people, particularly on my own, has flourished, and I feel more comfortable and confident addressing larger groups of young people than I did previously. It has been vital to reflect on situations that may have not gone to plan or been of negative experience, as this allowed me to recognise any issues with these situations and how to develop and move forward in my practice. Overall, I am pleased with how my placement has progressed, where I have gained a better appreciation of how the youth justice system operates, how to effectively help the young people within it and how to work collaboratively with colleagues and others in the process. 
What were you thinking and feeling? 
During my placement, I have been conscious in leading through the five main pillars of youth work: ensuring that my practice is educative, expressive, participative, inclusive and empowering (CWVYS, 2022: 5-6). For example, my work has been educative whilst I have participated in substance misuse information days, where information on harm reduction advice was provided to students. I ensured that the young people I worked with were able to express themselves, with any thoughts or worries they had, what they liked and disliked, and so on. For instance, the art sessions with a young person has allowed them to express themselves through art. My youth work has also been based on participation, and although this has been obscured in some aspects on my placement – particularly during bureau meetings and statutory hours being completed – I have also ensured the young people are part of the decision-making process (Ibid: 5). Finally, the inclusive and empowering pillars have been achieved through allowing young people to exercise their rights, develop their own knowledge and have a positive attitude to diversity. This has especially been done through empowering a young person with a complaint during a bureau assessment on the basis of racial discrimination. Overall, I feel that I have achieved all five pillars of youth work through my experiences and perspectives on placement. 
Positives and negatives of the experience? 
The main positive of my experience whilst on placement is that my confidence in my own practice, learning and initiative has vastly grown, to where prior to this I would have been hesitant to lead on my own sessions with young people and take responsibility for them, as well as nervous to address and manage a large group of young people on physical activity days and educational visits. The only negative identified would be the restriction in what could be done whilst on placement. Unfortunately, I was not able to have my own caseload of young people, as well as not being able to lead on my own assessments or have access to certain information. Nevertheless, I was able to successfully complete my placement, develop my professional learning and consolidate theory into practice. 
What could be improved upon next time? 
In my next placement, I intend to transfer my experience and professional learning into my practice from my time with the Pembrokeshire Youth Justice Team, and as I progress through my professional career in youth work, I hope that more opportunities will open in relation to leading upon my own pieces of work and gaining more responsibility as my skills develop. 
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	Area of Concern 
	Person(s) at risk 
	Existing Controls 
	Risk Score 
	Additional Actions/Protective Measures 
	Actions by Whom
	Actions by When 
	Updated Risk Score

	Lone Working 
	Youth workers visiting young people’s homes at risk of possible violence and/or aggression from young people and others present. 
	Text/phone system in place to record when visit has been completed

Initial contact visits to be made with colleagues, particularly when individuals are not known and has not been contactable to agree visit.  

Mobile phones issues to all staff, should be charged and left on during visits.  
	Medium 
	All staff should undertake Lone Working Personal Information form in line with Lone Working Policies. 

Make sure that the local database flagging system (Potentially Hazardous Contact Register) is checked before the visit and advice is taken. 


	Staff
	ASAP
	Low

	Behaviour of young people 
	Youth workers and the young people. 

May be challenging of peers, staff and members of the public. Likely to engage in risk-taking behaviour due to the nature of the client group. 
	All staff trained in youth work methodology where engagement and management techniques are provided. 

When a staff member does not feel safe, they should make a reasonable excuse to leave in a safe manner and contact manager asap. 

If a serious breach of conduct occurs, staff can refuse to transport/accompany a young person, where alternative arrangements need to be made (e.g. parent collects the young person). 

All planned activities should be suitable to the young person, their abilities, relevant needs and appropriately risk assessed. 
	Low
	If behaviour continues, young person will no longer be transported/accompanied to appointments etc. 

Where necessary, consent should be given by parents/carers, and they should be kept informed of plans prior to and during activities if there are changes. 

Potential use of ‘code word’ system for telephone contact if staff feel unsafe, where staff and manager are both aware of this system.
	Staff 
	ASAP 
	Low

	Transport 
	Youth workers transporting/accompanying young people to appointments etc. 

Transport could be involved in RTA where staff/young people may be hurt and/or killed.
	Transporting young people in accordance to the PCC Safe Working Practices for Adults working with Children and Young People 2019 document. 

Where possible, work vehicles should be used. 

All drivers to hold a full UK driving license with the correct category for the vehicle. 

Use of seatbelts at all times. 

All young people should be monitored when boarding and exiting vehicles. 

Consider breaks during long journeys to reduce driver stress/tiredness. 

All vehicles to be safe and roadworthy in line with legal requirements and include Business Insurance Cover. 

No overloading of vehicles. 

Trained first aid staff and first aid kit in car/on person.
Fully charged mobile phones to be carried at all times by staff to contact 999. 

Emergency contact details of the young people provided to staff to contact parents/carers if necessary.
	Low
	Bring in local procedure to cover actions required if staff are overdue (e.g. consider mobile phone signal usage). 

Breakdown Assistance to be in place for all vehicles used. 
	Staff 
	ASAP 
	Low
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	Practicalities
	Teams 
Fridays 5-6pm 
· 7/11/2023 
· 08/12/2023
· 22/12/2023
· 05/01/2024 
· 19/01/2024
· 02/02/2024

Communicate if interruptions need to happen.
Let each other know 24 hours in advance if we cannot attend.

Send teams link to both of Alex’s emails and put in the diary ASAP. 


	For example - timing, frequency, place, what are reasonable interruptions.
	

	Boundaries
	Discuss anything.
Free to ask each other any questions. 
Understand confidentiality. 
Remain professional.

	What can be discussed, what cannot, confidentiality, how will gossip be dealt with.
	

	Working together
	Send reflective notes and/or community profile draft to Alex at least 24 hours before sessions.
Supervisor vs. supervisee relationship. 
Hopes 
· Complete placement/s. 
· Gain learning, practical experience.
· Practice linked to theory. 
Fears 
· Worried about not achieving placement hours – speak during supervisions about this fear. 
· Feeling uncomfortable with difficult conversations, conflict, etc.

	Sharing expectations, what the focus of the relationship will be, hopes and fears, the ethos of the supervision. 
	

	Session Format
	
Open sessions, but focusing on a piece of work and/or situation. 
Sessions will vary depending on what is occurring during placement. 
Bring recorded accounts to session.


	What will each session be like?  Will all the time be spent on one incident; are supervisees expected to bring written recordings or verbatim accounts?
	

	Organisational & Professional context
	Remain professional. 
Understand each other’s roles as supervisor and supervisee. 
Supervisor 
· Provide feedback on supervisee’s experiences, reflections, etc. 
· Help bring theory into practice. 
· Provide opportunities to develop. 
Supervisee 
· Engage in sessions. 
· Make the most of the sessions. 
· Complete ‘homework’. 

Communicate if something happens in placement, personal life, university, etc. 

Be PC at all times and both to be appropriate, and if ethical boundaries are overstepped to discuss with relevant person (e.g. Angharad). 

	Expectations, fitness to practise, responsibilities on supervisor and supervisee, professional and ethical boundary discussions. 
	



Signed (supervisee) 	T.L Trueman				Date: 	17/11/2023

Signed (supervisor)	AH ATKINS			               Date:     17/11/2023
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	SUPERVISION RECORDING

	DATE: 17/11/2023

	TIME: 5:00pm

	PEOPLE PRESENT: Taylor Trueman, Alex Atkins

	DURATION OF THE MEETING: 1 hour 

	AGENDA/ DISCUSSION POINTS

	1. Initial introductions to one another as supervisor and supervisee. 
2. Creation and formalisation of supervision contract. 
3. Future planning for further supervision sessions. 
4. Initial questions being answered in relation to placement, expectations of how the sessions will be, etc. 
5. Any concerns before beginning supervisions. 

	NOTES/ ACTION OF EACH ITEM

	1. Continue rapport building and familiarisation with our roles. 
2. Supervision contract created, to reconvene to if needed at later points. 
3. Rest of the supervisions planned in advance in accordance to end of placement.
4. Questions answered and expectations known of one another. 
5. Concerns met with.

	PROBLEMS ENCOUNTERED 

	N/A


	REFLECTION ANALYSIS AND LEARNING Links between theory and practice can be made here and referenced in the usual way.  Also reflection on effectiveness of supervision.

	
Overall, the first supervision went well in relation to introductions, where Alex and myself got to know one another on a supervisor/supervisee relationship. It was clear that the supervisions would be held in a way that was supportive and educative in manner, rather than administrative, due to the nature of the placement (Kadushin, 1992). The contract was done so in accordance with Hawkins and Smith’s (2006) CLEAR model of supervision, where both myself and Alex agreed on basic ground rules and expectations. We closed the session by planning future supervisions to remain in regular contact with each other and to allow any issues to be confronted. 


	QUESTIONS ARISING

	N/A


	DATE OF NEXT MEETING: 08/12/2023

	SIGNED: 

	STUDENT T L Trueman

	SUPERVISOR A H ATKINS
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	SUPERVISION RECORDING

	DATE: 8/12/2023

	TIME: 5:00pm

	PEOPLE PRESENT: Taylor Trueman, Alex Atkins

	DURATION OF THE MEETING: 1 hour 

	AGENDA/ DISCUSSION POINTS

	1. Initial catch-up on how placement has been for Taylor. 
2. Overview on what has occurred in placement so far for Taylor, and discussion moving forward in how to improve/put theory into practice. 
3. Support with particular issue at placement being met. 
4. Any questions being answered for both Alex and Taylor. 

	NOTES/ ACTION OF EACH ITEM

	2. Confirmation in what to do moving forward in placement and reconsideration of theories taught at university and how to engage that in placement. 
3. Support provided to Taylor with specific issue at placement.  
4. Questions/concerns answered, and next meeting confirmed. 


	PROBLEMS ENCOUNTERED 

	
A few technical difficulties for this session due to the supervisions being held on Teams, but resolved without any serious interruptions to the session. 


	REFLECTION ANALYSIS AND LEARNING Links between theory and practice can be made here and referenced in the usual way.  Also reflection on effectiveness of supervision.

	
The second session involved updating Alex on how the placement has been for myself since starting. Supervision centred around myself feeling stressed due to the new environment, expectations and scenarios I found myself in due to placement (e.g. dealing with risky individuals), and how to deal with this stress from Alex. As White et al. (2020) notes, supervisions can help youth workers to subsidise the stress of their working lives, to which Alex and myself did together. Resolutions were made in terms of what to do next. I felt accomplished in my practice and able to encounter any difficulties next from this session. Closed the session with confirming the next meeting. 

	QUESTIONS ARISING

	N/A


	DATE OF NEXT MEETING: 22/12/2023

	SIGNED: 

	STUDENT T L Trueman

	SUPERVISOR A H ATKINS
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	SUPERVISION RECORDING

	DATE: 22/12/2023

	TIME: 5:00pm

	PEOPLE PRESENT: Taylor Trueman, Alex Atkins

	DURATION OF THE MEETING: 1 hour 

	AGENDA/ DISCUSSION POINTS

	1. Initial catch-up on how placement has been for Taylor. 
2. Supporting Taylor with Portfolio work, feedback etc. 
3. Any queries/instances to discuss from placement being met by Taylor and Alex.
4. Opportunity for questions for Alex and Taylor. 
 

	NOTES/ ACTION OF EACH ITEM

	2. Support provided to Taylor with university work, where Taylor and Alex read through work and improved upon such. 
3. Further update in how placement has been for Taylor following stress from previous meeting, querying if has bettered/worsened and discussing this.  
4. Questions/concerns answered and next meeting confirmed. 


	PROBLEMS ENCOUNTERED 

	
N/A


	REFLECTION ANALYSIS AND LEARNING Links between theory and practice can be made here and referenced in the usual way.  Also reflection on effectiveness of supervision.

	
This session revolved around support and guidance with portfolio work with this placement, namely creating the professional development plan and beginning to work on main body of the portfolio. Alex drew on her own experiences as a youth work student, which was helpful in drawing commonalities between practice and applying similar experiences to my work (Woods, 2001). Again, this was done so through an educative and informal lens (Sapin, 2013), where previous discussion in the last session was also touched upon. Updates on a reduction with stress during placement were also made. 


	QUESTIONS ARISING

	N/A


	DATE OF NEXT MEETING: 05/01/2024

	SIGNED: 

	STUDENT T L Trueman

	SUPERVISOR A H ATKINS
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	SUPERVISION RECORDING

	DATE: 05/01/2024

	TIME: 5:00pm

	PEOPLE PRESENT: Taylor Trueman, Alex Atkins

	DURATION OF THE MEETING: 1 hour 

	AGENDA/ DISCUSSION POINTS

	1. Initial catch-up between Taylor and Alex and placement for Taylor. 
2. Support with difficult scenario at placement. 
3. Overview of professional development plan and SWOT analysis.  
4. Any questions/concerns raised. 


	NOTES/ ACTION OF EACH ITEM

	2. Support and guidance provided to Taylor in how to mitigate colleague conflict. 
3. Reconvening with professional development plan on the basis of this situation, and support provided in creating SWOT analysis. 
4. Questions answered and next session confirmed. 

	PROBLEMS ENCOUNTERED 

	
N/A


	REFLECTION ANALYSIS AND LEARNING Links between theory and practice can be made here and referenced in the usual way.  Also reflection on effectiveness of supervision.

	
The fourth supervision centred around a situation at my placement with another colleague, whom was also on placement as an art therapist. Issues arose as to conflicts of working approach (i.e. not letting the young person know it is therapy), which goes against standards held in youth work being participatory and voluntary (CWVYS, 2022). Mitigated issue by advice provided by Alex in how to respond in the future to similar incidents, and to remember to put theory into practice. SWOT analysis was also created with Alex’s support. Any further questions were answered. 

	QUESTIONS ARISING

	
N/A


	DATE OF NEXT MEETING: 19/01/2024

	SIGNED: 

	STUDENT T L Trueman

	SUPERVISOR A H ATKINS
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	SUPERVISION RECORDING

	DATE: 19/01/2024 

	TIME: 5:00pm

	PEOPLE PRESENT: Taylor Trueman, Alex Atkins

	DURATION OF THE MEETING: 1 hour 

	AGENDA/ DISCUSSION POINTS

	1. Initial catch-up between Alex and Taylor. 
2. Queries in relation to placement hours, anxiety around that for Taylor and how to mitigate this.  
3. Support with placement work, portfolio preparation, etc.  
4. Opportunity for questions/concerns being raised. 

	NOTES/ ACTION OF EACH ITEM

	2. Discussed need for more time for placement to gain satisfactory hours and next course of action.
3. Further advice on next course of action with placement work and working together on summary of own learning. 
4.  Questioned and concerns answered and next session confirmed. 

	PROBLEMS ENCOUNTERED 

	
N/A


	REFLECTION ANALYSIS AND LEARNING Links between theory and practice can be made here and referenced in the usual way.  Also reflection on effectiveness of supervision.

	
This supervision focused mainly on my concerns with finishing my placement hours on time for the portfolio assignment deadline. Due to the nature of the placement, the hours were sporadic, resulting there not being enough time. After discussing this with Alex, the next course of action would be contacting Fran Chester and Angharad Lewis to discuss an extension. By doing so Alex supported me in a way that appeased by anxieties as a student, as well as reflect on this situation in supervision (Harrison and Wise, 2005). As well as this, we worked together to place the professional development plan into the section on my own learning. To close the session, we finalised the next and final meeting. 


	QUESTIONS ARISING

	N/A


	DATE OF NEXT MEETING: 02/02/2024

	SIGNED: 

	STUDENT T L Trueman

	SUPERVISOR A H ATKINS








[bookmark: _Toc162019784]Supervision 6
	SUPERVISION RECORDING

	DATE: 02/02/2024

	TIME: 5:00pm

	PEOPLE PRESENT: Taylor Trueman, Alex Atkins

	DURATION OF THE MEETING: 1 hour 

	AGENDA/ DISCUSSION POINTS

	1. Initial catch-up between Taylor and Alex.
2. Further update on extension for placement hours and portfolio.  
3. Submission of supervisor report. 
4. Official closing of supervision sessions. 
5. Any queries/concerns being discussed.  

	NOTES/ ACTION OF EACH ITEM

	2. Updated provided in relation to extension being granted for both. 
3. Supervisor report provided by Alex in the session. 
4. Officially closed supervision with the possibility of Alex being supervisor for Taylor in the future. 


	PROBLEMS ENCOUNTERED 

	
N/A


	REFLECTION ANALYSIS AND LEARNING Links between theory and practice can be made here and referenced in the usual way.  Also reflection on effectiveness of supervision.

	
The last supervision between myself and Alex mostly involved the closing of the supervision sessions, which is an important part of the process in itself and a chance for the supervisee and supervisor to ‘move on’ from the process (Sapin, 2013: 222). I confirmed with Alex how I had an extension for my placement and portfolio, which would allow me to complete the necessary hours. After this discussion, we closed the supervisory relationship by thanking each other for our time and answering any final questions. It was also agreed that Alex would be happy to be supervise me for my next placement. Overall, I believe through these sessions I have fulfilled my role as a supervisee and Alex her role as a supervisor. 


	QUESTIONS ARISING

	
N/A

	DATE OF NEXT MEETING: N/A

	SIGNED: 

	STUDENT T L Trueman

	SUPERVISOR A H ATKINS
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Sectors of youth work (e.
school-based youth workers)
whilst on placement and
compare, etc.

3.Manage my own youth work on
placement with young people
with the five pilars at the
forefront, discuss with youth
justice workers how they achieve
this standard, what they think
Youth justice work achieves, etc.

animal shelter for unpaid work,
toassist in their social
development in completing
their order, giving back to the
community and strengthening
their interpersonal skills for the
future.

3. Participate and lead upon
educational visits to schools and
substance misuse information
days o provide education on
harm reduction advice and
knowledge on the youth justice
service to students, to support
their educational development.

and how by shadowing bureau
assessments, and how they have a
part to play in this through a fair
approach.

3. Aim to feed the young person’s
interests and wellbeing into any
activities they encounter, to foster
participation and allow the young
person to gain skills and learning from
the process, such as an alternative
approach to statutory work hours.

distinctions for them
between statutory and
voluntary work.

3. Network with other
agencies, such as the police,
fire service, schools, etc,
through Crime Time events,
Crucial Crew events,
substance misuse
information days, etc.
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. Workin accordance with
the 5 pillars of Principles
and Purposes of Youth
Workin Wales (2018)
Educative, Expressive,
participative, Inclusive
and Empowering.

ate the personal,
and educational
development of young.
people.

3. Promote inclusion, equality
and young people’s interests
and wellbeing

2. Workwith young
people and others

What do
You need
toleam?

LHow do the Pembrokeshire
Youth Justice Team work with
Young people, and why?

2What are the differences
between the youth workin the
Youth Justice Team and other
types of youth work?

3.Are the five pillars of youth
work achieved through the Youth
Justice Team’s practice, and how?

LHow s the personal
development of young people
achieved through youth justice
work?

2.How s the social development
of young people achieved
through youth justice work?

3. How is the educational
development of young people
achieved through youth justice
work?

LHow i inclusion promoted through
Youth justice work?

2.How s the equality of the young
people upheld through youth justice
work?

3.Are the interests and well-being of
the young people in the service at the
forefront of youth justice work?

. How do the young people
in the service feel about the
Youth work they are
provided with?

2. How do the youth justice
workers view the work they
provide to young people,
and why?

3. How do the
Pembrokeshire Youth Justice
Team work with others, such
as other agencies and
services, and why?

‘Activities
you wil
learn
from
(how
you
learn,
what you
willlearn,
etc)?

1.0bserve and shadow youth
justice workers whilst with young
people, attend team meetings
and risk assessments, participate
in bureau assessments, etc.

2. Support both statutory youth
work and voluntary youth work
with the young people in the

service, be introduced to other

LSupport and attend
preventative, voluntary sessions
with young people, such as art
therapy, to aid the personal
development of a young
person's expression, creativity
and desistance from crime.

2. Support and attend statutory
sessions with a young person on
his community hours to an

.Connect theory to practice through
reading academic articles and books,
in relation to how inclusionary
strategies can be implemented into
Youth justice work, such as allowing
the young person to be involved in
the decision-making processes around
their preventative work.

2. Observe how the equality of the
young people in the service is upheld

1. Discuss with the young.
people their thoughts on the
service, create mind-maps
on what the young people
would ke in Pembrokeshire
as part of beingin the
service.

2. Discuss with the youth
justice workers how they
view their youth work, the
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Strengths

Weaknesses

Opportunities

Threats

Provides support to young people at
risk of or have already become
involved in offending or risk-taking
behaviour.

Small team of 1-11 staff, with a
mixture of full-time, part-time and
flexi staff members.

Increase in staffing bodies, creation
of better systems to increase
efficiency (e.g. risk assessment
forms being condensed), etc.

Staff leaving the service, staff
sickness, burnout of staff, etc.

Recent performance reports
indicate that there has been a drop
in offending rates and satisfaction
from young people after
intervention.

Really stretched in relation to
staffing bodies, resources, time
allocation, high caseload to staff
ratio, which can disadvantage young
people.

More sufficient joined-up working
approach with rest of youth service
and other agencies to benefit young
people (e.g. through an increase in
multi-agency events, local youth
work conferences, etc).

Staff or young people being harmed
as a part of their work.

Different prospective of youth work
— not necessary a negative.

Not enough time afforded to
working with a young person i.e

pressure to close individuals after a
few months of working with them.

Need to be more visible to young
people and others to increase
knowledge and understanding on
what the youth justice system is and
the work they provide (e.g. more
work in schools, youth clubs, local
community, etc).

Certain incidents that make the
youth justice service have a negative
name, in similar light to scandals
involving the social services, for
example (find news article on this).

Preventative approaches can avoid
young people entering the youth
justice system purely for
statutory/responsive reasons.

As a student on placement, not able
to have own caseload nor create
own assessment reports due to risk
assessments, level of training, etc.

‘Apply more local government
funding to arrange more activities
with the young people.

Less experienced staff incoming due
to staff retirement.

Rehabilitative approaches are used
through prevention techniques,
which are proven to be useful for
both offenders and victims.

Do function differently and feels
separated from the overall youth
service, despite being under the
umbrella and being linked — could
be due to statutory element of this
work.

Increase in training provided to staff
to increase their satisfaction,
professional development and
support provided to young people.

Staff are non-judgemental to young
people who work with them and
empathy is provided due to being
trained in youth work methodology.

Not integrated fully into youth
service —works in silos.

‘Allowing students to have caseloads
would help relieve the weaknesses
of being stretched.





