Assessment in Physical Education- Assignment 1.
Introduction
 The Welsh curriculum for Wales now has a health and well-being section that physical education (PE) comes under. This suggests that government believe that PE has an impact on health and wellbeing.  One of the aims of the health and wellbeing area of learning is to encourage learners to develop the confidence, motivation, physical competence, knowledge and understanding that can help them lead healthy and active lifestyles which promote good physical health and well-being and to explore the connections between their experiences, mental health and emotional well-being. (Welsh curriculum for Wales). Due to this, the rubric will be focused around promoting physical activity, and encouraging life-long involvement. 
Rationale for creating the rubric. 
A rubric is “simple assessment tool that describes levels of performance on a particular task and is used to assess outcomes” (Hafner & Hafner, 2003).  A rubric is helpful for both instructor and student as it shows what is considered important and what to look for when assessing (Arter & McTighe, 2001; Busching, 1998, Perlman, 2003). Research has shown that “rubrics can have a substantial impact on student achievement.” (Williams, 2017) especially during a short-term focus as if a rubric show “particular features that are needed in a piece of work, then students are more likely to ensure those features are present” (Williams, 2017). 
Physical
The move from a sport-based PE curriculum to a more health-based PE curriculum has become more apparent in recent years with PE now coming under the new health and wellbeing area of learning. While being physically competent not only makes you more skilful in physical games, it also has multiple health benefits, this is why the rubric assesses pupil physical ability. Research conducted by Lubans, Morgan, Cliff, Barnett, and Okely (2010) found that "teaching children to become competent and confident performers of fundamental movement skills (FMS) may lead to a greater willingness to participate in physical activities” which then may provide opportunities to improve fitness levels and reduce the risk of unhealthy weight gain. With physical inactivity continuing to be a concern within children and adults, the attempts to rectify this situation being at best equivocal. The role of developing FMS in PE has been well documented in the literature. Fundamental motor skills are related to physical activity (Fisher et al., 2005; Okely, Booth, & Patterson, 2001b; Saakslahti et al;), and these fundamental movement skills are likewise related to physical fitness (Barnett, Van Beurden, Morgan, Brooks, & Beard, 2008; Haga, 2008; Okely, Booth, & Patterson, 2001a). Being physically active can have short term and long-term health benefits. There is evidence of a clear link between “childhood physical activity and bone strength, with its potential impact on osteoporosis later in life” (Bass 2000). 
Social and Affective.
The pupils’ social skills will be assessed within the rubric as it is claimed that purposeful engagement in PE has the potential to enforce positive social behaviours such as cooperation, personal responsibility and empathy in young people. It is also said that it can help with social issues relating to problematic youth behaviour, such as depression, crime, truancy and alcohol or drug abuse (Burt 1998; DCMS 1999). Due to the nature of PE involving the social element of participation and the need for individuals to work together collaboratively, cohesively and constructively, is believed to encourage the development of a number of skills naturally, such as trust, a sense of community, empathy, personal and corporate responsibility, and cooperation. (Miller, Bredemeier, and Shields 1997). While these skills are developed naturally through PE, by the teacher encouraging them and assessing them, the skills will be able to be developed to a higher level. Moreover, there is a belief that such skills can function as a form of social capital for individuals, and help them to develop resiliency against difficult life circumstances (Hellison 1995; Goodman 1999; Bailey 2005a). All the positive effects can be lifelong skills that can help when the pupils are stuck with problems Therefore, developing the pupils’ social skills can have a positive effect on their lives, and for society.
The affective domain is generally seen as “synonymous with psychological and emotional well-being and encompassing a range of assets that include mental health, positive self-regard, coping skills, conflict resolution skills, mastery motivation, a sense of autonomy, moral character and confidence.” (NRCIM 2002). Many of the aspects of the affective domain overlap with the social domain. Mutrie and Parfitt (1998) found that being physically active can have a positive effect on mental health, and have psychological benefits such as reduced stress, reduced anxiety and reduced depression (Long 1985; Page and Tucker 1994; Hassmen, Koivula, and Uutela 2000). The World Health Organisation (1998) asserted that sports participation improves self-esteem, self-perception and psychological well-being, whilst a Council of Europe report (Svoboda 1994) stressed the important contribution sport makes to processes of personality development. A pupil that has scores high in the affective domain is more likely to be intrinsically motivated. This is a notion supported by Deci and Ryan (1985), “who argued that a high level of intrinsic motivation follows from feelings of enjoyment and low levels of anxiety.” Teachers aim for their lessons to be enjoyable, as it has “a positive affective response and a motivating factor in determining participation.” (Wankel 1985) Encouraging pupils to participate to their full potential. One of the aims of PE is to lead a healthy lifestyle, it is clear from the research that developing the affective domain can encourage a happier healthier mind. Assessing the pupil’s affective domain may be an indicator to the teachers on how their students are coping in everyday life. 
Cognitive
Assessments that focus on the cognitive domain are designed to measure student understanding and knowledge of various aspects. While being physically active is important, the pupils should understand why it is important and why they are participating within PE. In other words, there is a need to “determine not only the product of participation but also the process of it. In addition, we need to know more about how the benefits observed can be attributed to a particular initiative, or how other factors influence impact.” (Bailey et al., 2009).  Assessing the children’s knowledge and understanding of PE can help to show if they have actually learnt anything. One of the aims in the new curriculum for Wales (2022) is for pupils to have the “knowledge and understanding that can help them lead healthy and active lifestyles which promote good physical health and well-being.” Assessing what the pupils know can give a guideline as to what needs to be readdressed. In order for PE to be successful in promoting life-long physical activity, the pupils must understand the benefits of doing so, and the consequences of not doing so. Teachers should ensure that pupils leave school “appreciating the benefits that participation in physical activity can have on the quality of life.” (Bailey et al., 2009).  This is why teachers should assess the children’s knowledge and understanding of PE, to see if they have the correct information to continue it after school. 
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6
	Pupils show that they can refine their skills and perform with greater technical efficiency. They engage in a variety of appropriate, different activities that positively affect their health, fitness and feelings about themselves.
	When working with others, the pupil can communicate ideas and information clearly and respond aptly to others' contributions. They vary their presentations for different audiences and purposes, and suggest amendments to improve the impact of their work.
	They make sound decisions, selecting appropriate skills and strategies and applying these effectively and safely in a variety of challenging situations. They can analyse their performance to identify other skills, strategies and tactics that might have been effective and plan how to improve their next attempt. They can recognise the importance of rules and safety procedures and apply them consistently. They recognise how different activities might affect their fitness and how appropriate training and nutrition can improve performance.

	




7
	Pupils demonstrate advanced skills, refined techniques and ideas, applying them accurately across a range of activities.
	The pupil listens carefully to others' contributions, consider their ideas and respond appropriately. They communicate their ideas effectively. They listen to the responses of others and suggest alternative approaches. They demonstrate confidence and competence in a range of roles and activities.
	The pupil can evaluate accurately the strengths and weaknesses of their planning and performance of activity. They can recognise how fitness, skills, and selected tactics and ideas can impact upon the quality and effectiveness of a performance.

	




8
	The pupil can use their skills in one activity to develop other skills in another activity. Their physical skills are consistent, controlled and effective. They perform with confidence, originality and style. Their techniques are refined and remain consistent under pressure.
	The pupil can communicate ideas through more complex work. 
They develop and express a variety of imaginative ideas and use technical vocabulary consistently and accurately. They work well in a team and feel confident enough to act as a leader. They use eye contact and good body language with teachers and peers. Takes turns & actively listens. They respond appropriately to increasingly complex problems and challenges. 
	The pupil has an extensive knowledge and understanding of advanced skills and principles underpinning activity. They can evaluate their progress and set themselves targets. They can evaluate themselves and others work, using a success criterion, commenting accurately on the work. They recognise how different activities might affect their health and why appropriate lifestyle activities can improve their quality of life. Decision making is sound in constantly changing situations.






How the pupil can progress.
Pupil A is a year 9 student who is currently a high level 7, working towards a level 8. 
Pupil A has performed exceptionally well in the range of activities undertaken within physical education this year. Within the physical domain, pupil A has demonstrated advanced skills, and consistently refined techniques and ideas, applying them accurately across a range of activities. Pupil A demonstrates a good all-round level physical skill, however further development of this physical skills will help give the pupils more confidence to ensure the skills are consistent, controlled and effective. Their overall physical activity levels are greatly enhanced through his regular attendance to the lessons, and participating in a range of extra-curricular clubs both in and out of school.
From a cognitive perspective, they are able to effectively analyse his own and others’ performance noticing strengths and weaknesses of their planning and performance of activity.  They then offer excellent suggestions on how to improve performance. They have started to set themselves long term goals and targets. Setting themselves short term targets will help them progress to their long-term goal. They can recognise how fitness, skills, and selected tactics and ideas can impact upon the quality and effectiveness of a performance. The improvement of their decision-making skills in changing situations will help them progress onto a higher level. 
Pupil A regularly attends and contributes well within lessons. They listen carefully to others' contributions, consider their ideas and respond appropriately. They communicate their ideas effectively, and work well within a team. In order to improve, the student should aim to use more technical vocabulary consistently. Although the pupil works well in a team, they should aim to be more confident and take charge and act as a leader, this will help them progress onto level 8. 
Pupil A’s performances at key stage three have well prepared them for key stage four and the GCSE physical education course available at school. 

How effective is assessment in Physical Education?
PE has multiple learning outcomes. “In order to demonstrate that students are achieving those learning outcomes, there has been increased emphasis on assessment in physical education at all levels.” Assessment is done in PE for important reasons such as; 
1. To describe how much learning has taken place within a given amount of instructional time.
2. To judge or evaluate the quality of that learning.
3. To make decisions for improving instruction when not enough learning is occurring. 
(Metzler, 2011)
Formative Assessment
Formative assessment is done within a unit of work within or during multiple lessons and can be done in many ways. Research done by Lynn Fuchs and Douglas Fuchs (1986) found that “regular assessment with follow-up action produced a substantial increase in student learning.” Formative assessment can help all pupils; however, it is more successful with low achievers, “by concentrating on specific problems with their work and giving them a clear understanding of what is wrong and how to put it right.” (Black and Wiliam, 2010). A form of formative assessment is self-assessment and peer assessment. “Self-evaluation is an intrinsic aspect of reflection on one's own learning”. Self-assessment should be used within lessons so they “can understand the main purposes of their learning and thereby grasp what they need to do to achieve.” (Black and Wiliam, 2010).  Some argue that self and peer assessment isn’t a great way to assesses as the “pupils can assess themselves only when they have a sufficiently clear picture of the targets that their learning is meant to attain.” (Black and Wiliam, 2010). However, when they do have the knowledge of targets, it’s a successful assessment tool as “pupils are generally honest and reliable in assessing both themselves and one another; they can even be too hard on themselves.” (Black and Wiliam, 2010). Which means self and peer assessment is a reliable and trustworthy form of assessment and can help them to progress as they’ll understand the marking criteria. Self- and peer-assessment is an intrinsic part of any programme which “aims to help students to take more responsibility for their own learning.” (Black and Wiliam, 2010) When allowing pupils to peer assess it is important to remind the pupils that the aim is to get advice on what he or she can do to improve, and should avoid comparisons with other pupils. Another way in which teachers can use formative assessment Is questioning. Questioning helps to aid to increasing knowledge and improving understanding.” (Black and Wiliam, 2010). Questioning can often be a negative way of assessment as pupils won’t think of an answer due to the short period of time they have to answer. Many argue that teachers manipulate the dialogue and seals off any unusual, often thoughtful but unorthodox, attempts by pupils to work out their own answers. (Black and Wiliam, 2010).  Instead, teachers should give pupils time to respond, give them time to discuss their thinking in pairs or in small groups, or give them a choice between different possible answers and asking them to vote on the options. When questioning is done in this way, Paul Black and Dylan William (2010) describe it as a “productive” as it can be done at any time, and doesn’t take up much time of the lesson. 
Summative Assessment.
Summative Assessment is a type of assessment “that intends to capture what a student has learned, or the quality of the learning, and judge performance against some standards” (National Research Council, 2002). Summative Assessment usually occurs at the end of the school year and is always nearly graded. Summative assessments give the students the chance to demonstrate their knowledge and understanding, but also give students the opportunity to “think critically as they apply their understanding under novel conditions to solve new problems or to explain novel phenomena.” (National Research Council, 2001). The most common form of summative assessment is testing. Within a PE setting this can also include any activity that provides an opportunity for students to demonstrate their learning or knowledge. Performance-based assessments are considered one of the best forms of assessment as “they require students to demonstrate their knowledge instead of simply parroting back memorized facts.” (McTighe & Ferrara, 1998).  
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