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ECAD5007 - The Learner: who am I teaching?
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Introduction
The aim of this assignment is to choose a relevant intervention to help support and develop a pupil within a learning environment. My assignment will reflect on a pupil’s progression critically whilst identifying potential barriers and challenges that may arise.
Referring to the Framework on Embedding a Whole-school Approach to Emotional and Mental Well-being document (Welsh Government, 2021) the new Curriculum for Wales framework supports education settings in creating strategies and action plans to help support the wellbeing and health of learners. The role of Interventions within the New Curriculum for Wales uses a specific approach to support the wellbeing of pupils who may be displaying signs of challenging behaviour or needing emotional support. The use of interventions within a school setting has now become an integrated part of a pupil’s school day and is adapted per individual pupil dependent on what support the pupil requires.
During this assignment the pupil and school will be anonymised as per the BERA guidelines which states; “Researchers should recognise the entitlement of both institutions and individual participants to privacy and should accord them their rights to confidentiality and anonymity” (Bera 2018). 
Pupil A, is female from a key stage 2-year five class, aged 9-year-old. Pupil A has been displaying some challenging behaviours within the classroom and has resulted in her learning and progression being affected. Pupil A is very withdrawn, gets very emotional and angry throughout her school day and doesn’t like leaving her mum in the mornings. Pupil A is very competent when completing individual tasks such as writing or reading however when in a group setting shows signs of withdrawals and upset. When in a playground setting Pupil A will segregate herself from the rest of the pupils, playing on her own or placing herself in the corner of the playground with her diary. Pupil A struggles to open about how she is feeling in class check in sessions and struggles to explain why she is emotional resulting in often wanting her mum when this happens.
Pupil A has come from a single parent household with her dad only just becoming present in her life after 8 years, with 3 siblings Pupil A is the only one who has elected to see and spend time with her dad once a week but calls him by his first name. Pupil A’s dad also has another family and Pupil A struggles to integrate with these socially as they live with them.
To support Pupil A in her emotional and social development I have chosen to refer her to an ELSA within Treetops Primary School. ELSA’s are trained Emotional Literacy Support Assistants who aim to support the emotional and social developments of children and the barriers that some face because of these. It is evident by observation, Pupil A finds expressing her emotions difficult and is facing challenges of family and home lift difficult. Reflecting on this I felt an ELSA support programme would allow Pupil A the calm and reflective space needed to gain support socially and emotionally and how to overcome the challenges they face.
Learning and Development
Children learn social and emotional development through various aspects of life depending on background, experiences, and processes. Social and emotional development helps children develop healthy and strong relationships with their peers and others. Children from a very young age begin to model and imitate the emotions and behaviours of others focusing on social conversations and communication. These imitations can be from peers, teachers, parents, or siblings and can vary depending on who they are observing. Within a school setting social and emotional development is learnt through interactions with peers, effectively communicating and forming bonds and rapport with others. For the children to feel confident in doing this it is crucial that the classroom should be open, supportive, and positive in creating this environment. As supported by Dylan Wiliam (2011) he believes children in a classroom setting should feel comfortable, able to communicate with other and safe to be able to progress academically.
Positive and early progression of emotions and social skills build children a foundation for healthy communication and relationships with others. By building these skills it helps children to self-regulate, communicate with a more positive attitude, and create strong social and emotional bonds with others. As children progress in school, they have more interaction with peers and teachers and build on their social and emotional skills. This allows children to gain more confidence in their social interactions and proactively contribute effectively to class discussions.
Vygotsky (2012) believes that the development of social and emotional skills is vital for progression and social growth. The idea that children learn through their rapport and the relationships they create with others, especially with peers or teachers with more enhanced development is supported by Vygotsky’s theory of sociocultural. Using Vygotsky’s Zone of Proximal development theory, he supported children using a scaffolding approach from a more knowledgeable other to gain confidence and emotional wellbeing. Bruner (1990) shares a similar view on social development indicating the important of social interaction for cognitive development and gaining guidance support from other, but contrastingly believes that children should learn through problem solving, exploring around them, and independently engaging in deep conversations with others.
Progression
Childrens progression within a school setting is vital for ensuring continuous growth and development of key skills and abilities. Every learner needs to make progression in their learning journey and strive for their full potential in doing so. By consistently tracking and measuring learners progress it is easier to indicate areas of extra support or reflection. By understanding learners’ progression, it should reflect on effective planning introducing interventions or targets if needed.
Referring to the Curriculum for Wales Guidance (2021) schools are to build their own initiatives towards the Curriculum and how they develop these in line with the four purposes. The four purposes underpin all decisions and learning made in the school’s curriculum and how they plan assessments for this. The sole purpose of the curriculum in line with the four purposes is learners to become: ambitious capable learners, enterprising creative contributors, ethically informed citizens, and healthy confident individuals.
Using the Impact Wales module (2023) ‘A shared understanding of progression’ they believe the foundation of progression is built on “Domain Knowledge, Curriculum design Pedagogy and Assessment and Feedback’. By using this approach, it gives learners and teachers an understanding of the progression involved to get from start to finish and how to get there. The approach uses a 7-point system using a shared progression plan with the learner. The theory suggests that by doing this both the learner and the teacher will know what is expected of them, what each part looks like, understand how to get there from where they are, know how to develop themselves in that area, use pedagogy to support the learning, ensuring understanding and using feedback effectively.
Supporting emotional and social progression enables learners to create a sense of empathy, independently developing self-awareness and heling to regulate and control their feelings. Social and Emotional skills are a fundamental part of our every day lives and are particularly important within a school setting to help support development and progression. Supporting these skills helps learners to understand how they are feeling and why, talk about how they can feel better about these and how to manage them. By supporting the progression of managing emotions it enables learners to deal with challenges and stress more effectively and involve themselves more in group dynamics. A notable theorist who supports this is Albert Bandura, Bandura believes social and emotional progression is vital for learning in a classroom. Bandura believed that learners need to find and encourage their own self beliefs and views to shape their own future and progression (Lopez-Garrido, 2023).
It is important whilst the learner is taking part in this intervention that the progress is recorded. This could be tracked a variety of different ways, due to the intervention being focused on Social and emotional development I felt it fitting to use observation and informal assessments to track this. This would require the teacher to observe the behaviour of the learner in a classroom setting how they communicate and interact with their peers recording how they react in different emotional and social settings and the responses given. It is important that the environment the learner is observed in is nurturing, safe and the learner feels comfortable being there. By using emotional checks in this also allows the teacher to gain an informative assessment response to the emotional progression of that learner, looking at where they were to where they are currently. John Hattie (2012) supports this theory by reinforcing regular check-ins and feedback, explaining they are all contributing factors in encouraging progress and learner achievement.
Referring to the New Curriculum for Wales (2021), progression steps in the Curriculum form an inclusive and vital factor in supporting learners in progress.  The Statement of What Matters outlines five progression steps, the learning factors that correlate with these and the descriptions for each learning step. By having these reference points for progression, it provides us as teachers with a guideline of how learners should be progressing to support their development and adapt plans and curriculum accordingly. The learnings progression steps serve as a guidance for teachers and should not be used as assessment criteria. Every learner progresses and evolves differently depending on the interaction and background, so it is important to note progression steps offer a reference point and guidance only.
Using the Principles of Progression and What Matters Statements Pupil A can progress from Progression step 2 to 3 with support and help from the intervention. The descriptions of learning for health and wellbeing are split into four and are indicative of where the learner should be while making their way through the programme. By identifying what support Pupil A needs allows me to pre plan for where she is currently and where she needs to get too. Within one of the descriptions of learning ‘How we process and respond to our experiences affects our mental health and emotional well-being’ Pupil A would currently be at progression step 2 – I am noticing when I need help to manage my feelings. As Pupil A is currently aware when she is upset but needs help to regulate these and communicate effectively, the intervention will help her to progress to step 3 helping her to self-regulate her emotions in a healthy way independently.  These stages are supported by Jean Piaget’s theory that providing the right level of support and learning stages that align with pupil progression is vital for learners’ development and growth (Cherry, 2024).
Intervention
My Chosen intervention ELSA is a specialist teaching assistant trained by educational psychologists to deliver specialised emotional and social programmes to help support children. ELSA is designed to help manage emotions and allow children to feel comfortable and happy in school whilst helping them reach their full academic potential. ELSA’s offer support in a variety of different areas such as social skills, emotions, friendship issues, bereavement, or conflict.  I selected this intervention for Pupil A as I felt that she needed help with regulating emotions and feelings and opening to people. As Pupil A’s background outside of school is complex, I felt this to be a factor in how she regulates her emotions amongst other things in the classroom, becoming a barrier to learn. By choosing ELSA It would provide Pupil A with the support of a warm and friendly person to chat to and help to regulate emotions and feelings. 
To implement the ELSA programme, I spoke to the designated ELSA Co Ordinator within Tree Tops primary to refer Pupil A. Using the schools ELSA referral form (see appendix 1) I filled in the relevant information required and met with the ELSA coordinator to discuss requirements and how this support would be implemented within a classroom setting. We decided that for the ELSA coordinator and Pupil A to build a good relationship two half hour sessions were scheduled per week, after her morning assembly.  It is imperative that Pupil A builds a trusting relationship with the ELSA support and feels comfortable talking in that environment this provides maximum opportunities for Pupil A to express their emotions and learn how to deal with them in the correct manner. According to Cefai & Cooper (2009) creating a positive and inclusive environment is vital for supporting social and emotional wellbeing for learners. Our role as teachers plays a vital role in creating strong relationships, giving learners the opportunity to express emotions and how they should cope with these if needed.
As Pupil A struggles with regulating emotions and how to cope with these in a group setting, the coordinator and I decided the ELSA sessions would be carried out individually. The session would consist of several parts each one aiming to talk about feelings and emotions. The first part of the session would be an emotional check in, this allows Pupil A to talk about her feelings, what she did over the weekend and how she felt about this. As Pupil A sees her dad on weekends this allows her to open about any thoughts or feelings she has and how she can overcome these which seems to be a barrier to her learning currently. As supported by Souers and Hall (2016) they highlight the importance of emotional check ins especially as an individual activity, to help learners’ express emotion and help support students who may have experienced trauma.
The main activity during the ELSA sessions will be planned in line with a learning objective. The aim is to support the learner in doing something at the end of the session that they couldn’t do at the start. As Pupil A struggles with opening about her feelings and coping with them, a traffic light system activity was used. The traffic light toolbox encourages learners to discuss their emotions and what colour light they would place them in. Much like traffic lights during this ELSA activity it is explained to Pupil A red means stop, amber means get ready and green means go. The importance of each traffic light, the emotions attached to it and the action that should be taken will be explained to Pupil A and any questions or concerns answered at this point. The ELSA will explain the red traffic light is present for Pupil A to stop and think about any worries or concerns she’s feeling and why they should be in this colour. The amber light meaning to get ready will encourage Pupil A to think of ways of how to manage and overcome these emotions and get ready for the green light. This could be counting to ten her head or imagine she is blowing a candle out, by using these coping techniques the Pupil A is getting themselves ready to go.
As the sessions progress more yellow (coping techniques) will be discussed with Pupil A dependent on what feeling, or emotion is put in the red light. A visual aid traffic light sheet will be created (see appendix 2) and kept with Pupil A as a tool to regulate and deal with these emotions in the classroom. This ELSA activity will help Pupil A to build up a catalogue of coping techniques in the classroom and act as a referral point visually if needed. It will also support the ELSA assistant in encouraging Pupil A to open about her feelings and how to support her.
As Pupil A also struggles with integration with her peers and social skills, the second ELSA session of the week would be a group activity. This would involve 6 ELSA children coming together and completing an activity as a group focusing on building self esteem and social skills. The session will consist of talking through emotions, stress management techniques and relaxation time. The intervention being presented as a group gives children who struggle with social integration and building friendships a sense of belonging. The group are presented with an emotions wheel, each child spins it and explains how they would use a self-regulatory calming down technique learnt to overcome this. By using the wheel and allowing the children to introduce their own ways of overcoming the emotion, the ELSA acts as the support by giving the support not the solution. 
ELSA was chosen as the most suitable intervention for Pupil A as it was indicative from observation in the classroom, emotional and wellbeing support was needed as it was apparent this was causing a barrier to learning. Pupil A has a complicated and troubled family and home life and tends to Isolate herself emotionally as well as socially during play times and group activities. ELSA provides support to allow children to express emotions in privacy without being highlighted or being judged by others. By using this intervention, it breaks down the barrier to learning by pinpointing the route of the problem and providing coping mechanisms to overcome these. Referring to Maslow’s (1970) theory of Hierarchy of Needs by highlighting and identifying the lower-level needs of children such as a nurturing and caring environment it helps support children to reach their full potential academically.
The strengths and purpose of the ELSA intervention for Pupil A within the teaching environment allows Pupil A to become more self-aware, raise self-esteem and learn how to self-regulate their own emotions in a safe and calm environment. The ELSA sessions held were twice weekly to allow Pupil A and the ELSA time to build up a trusting relationship with each other. Supported by psychologist Rebecca Hills (2016) her research surveyed a group of learners at Key Stage 2 using a mixed method of surveying. The findings suggest there were several contributing factors to the effectiveness of an ELSA intervention within a school setting these include creating a safe space for children, time to express their emotions and providing the support to build resilience to overcome these.
By using the intervention ELSA as a support to regulate emotions it can significantly impact pupil A’s progression within the classroom and outside with peers. By using ELSA, it will allow pupil A to manage their emotions effectively so that they are able to have a clearer focus of their academic task and what is expected of them. By introducing coping mechanisms to maintain a clearer and more positive outlook and learning how to regulate and talk about emotions it gives Pupil A the tools they need to aid academic progression. Research suggests children who struggle with self-regulating their thoughts and feelings don’t progress as quickly as others (McClelland et al., 2015). By using these tools for progression, it will provide Pupil A with the positive mindset to start building relationships with peers, implementing what they have learnt to progress socially by building new friendships and building a more positive relationship with the teacher.
The positive implement of interventions in schools is also supported by the Education Endowment Foundation who support evidence-based processes being made available to pupils in schools. The Foundation provides helpful ‘how to’ guides to understand the evidence to support the use of such interventions and how they can plan for these in the classrooms (Sharples et al. 2019).
With most interventions implemented it poses challenges. As ELSA’s are designed to be short term support it may not get to the depth of the issue and the long-term emotional needs of the child. ELSA’s are also only trained to a certain standard and are not medically trained in dealing with support from long term mental health issues or crisis. If Pupil A were to disclose something to a Co Ordinator, they felt they couldn’t handle I would make sure other support networks were in place and follow the school’s referral programme.
Creating a safe and nurturing environment for Pupil A to attend the ELSA sessions can also prove to be a challenge if there is no accessible space in the school to hold them. As Treetops Primary is a small school in a rural area they are limited on a private indoor space, as an alternative these sessions could be held outdoors.  By learning outdoors research suggests it increases self-esteem, impacts mood, and creates a calmer environment for children. This is supported by Richard Louv (2009) who believes outdoor learning allows children to engage in a more nature-based approach to learning supporting mental health and emotional wellbeing. 
Conclusion
In conclusion it is indicative that social and emotional interventions are vital to support the wellbeing and education of children within a school. By forming a trusting relationship and knowing the pupil, it it’s easier to plan and support pupils in their emotional development. The theory of knowing your child is supported by Howard Gardener (1993) who believed every individual has a range of different intelligences and by identifying these and knowing how to support it will allow children to reach their full academic potential. This is aided through maintaining a positive and nurturing safe space for children, learning to regulate emotions, and improving social skills. 

The ELSA programme provides all the necessary skills and support needed to aid in regulating feelings using a range of different tasks and activities. These could be done as a group or individually depending on the needs of the individual. The successful implementation of emotional and social interventions is supported by that of the literature of Erik Erikson. Referring to Erik Eriksons theory of Psychosocial Development he believed that a school setting encouraging positive relationships and supporting emotional well being will help children to self-regulate and have a better sense of wellbeing (McLeod, S., 2018).
To help support the Intervention further the Individual ELSA sessions carried out could involve the parent of the child if suited and relative to help build the emotional bond together. The emotional intervention if suited and needed could be maintained and carried out at home after the sessions have finished to provide a long-term support for the child, alongside the parent’s support. The ELSA Co Ordinator to help keep the parents of the child up to date, could invite the parents for weekly meetings to explain what support has been carried out and how the child is going to be supported going forward.
Overall, by making emotional support a priority in schools we can ensure children are progressing emotionally as well as academically. Going forward schools are evolving and focusing not only on the academic support but also allowing the child to be supported and have the freedom of speech.  
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Appendix
Appendix 1 
Elsa referral form
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Appendix 2
Individual ELSA task emotions traffic lights
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