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Section 1.
Within this section I will critically evaluate the experience of the role of an inclusive leader, exploring how an inclusive leader can support those within the scenario discussed to feel empowered and supported within their situation.
To be an inclusive leader individuals need to value diversity and effectively manage inclusion and diversity of all (Booysen, 2014). This is agreed with by Randel et al. (2018) who explains inclusive leaders facilitate belongingness for all individuals ensuring they experience justice and equity when contributing within the group. Ferdman (2010, cited in Booysen, 2014) defines inclusion as allowing others to fully be their true self while being fully one’s own self. As an inclusive leader individuals should feel empowered to retain their own uniqueness and authenticity, while allowing others to fully engage in the same way.
Sweeney and Bothwick (2016) explain diversity is about all people being unique and having differing views based on factors such as their culture or life experiences. They go on to explain inclusion is creating an environment where all individuals can be authentic and contribute their views feeling they will be valued. Sweeney and Boswick (2016) discuss both diversity and inclusion are important for inclusive leadership, for an individual to be an inclusive leader they must be aware of their own views and how they view the world while accepting others have their own views and perspectives but still inviting others to share their own beliefs. Similarly, Rogers and Wilmot (2012) state to be an inclusive leader, practitioners do not need to only see the similarities in children to ensure they experience inclusion, they must also recognise the differences between children whether that be their stage of development, additional learning needs, gender, race or culture, stating not one way of being is correct and differences should be recognised and valued.  Inclusive leaders support maximum participation without exclusion according to Nutbrown, Clough and Atherton (2013). They go on to suggest inclusive leaders within early years settings can support children in developing as the next generation of inclusive leaders, as children develop preferences of views and cultures from a young age, they further state if children do not witness inclusivity from an early age, they are likely to develop exclusionary behaviours.



Scenario.
The scenario evaluated involves a single father who is suffering with his mental health from an abusive relationship with the child’s mother, when dropping his child off he has told practitioners at the setting he is struggling. He has explained how he is finding it difficult with how active his child is on days when he is struggling with his mental health, as his child only spends two afternoons at the setting. He further explains to practitioners he has recently moved to the area so does not have any family around to support him and has not made any new friends since moving to the area.

The father in the scenario is a single father due to leaving an abusive relationship to keep him and his child safe. Seeking support after leaving an abusive relationship can offer the father positive power within, gaining self-confidence in that he can make a positive change not only for himself but for his child as well (Miller et al., 2006). Male victims of abuse have more stigmas attached compared to female victims according to Living Without Abuse (2022), they state men may fear they will not be believed and that there will be little support for them if they speak out, a common stigma for male abusive victims is people believe they are not a real man because of being treated in a negative way from a female. There is always an impact on a child when they have witnessed domestic abuse according to NSPCC (2021), they discuss whether it be from directly seeing the abuse, hearing it from another area of the house, seeing damage within the home such as broken objects or furniture or even not being cared for as a result of the domestic abuse. Witnessing domestic abuse can have psychological and developmental impacts on the child (NSPCC, 2021).
As a result of this abuse and the father now being the child’s legal guardian, a social worker will be one of the agencies in place to support the child and the father to ensure they are both supported emotionally and have positive well-being as well as monitoring the child’s development for any impacts the abuse may have had on them developing (Care for Children, 2014). They further explain social workers may complete assessments, put support in place with other agencies in the community whether that be to support the child, the father or both of them, and assist families in identifying and securing needed community resources that will be beneficial to their health and well-being, by doing this with the input and views of the father supports him in feeling empowered to contribute and that he is included in any decisions that affect him and his child. However, the father may not be completely honest with the social worker or other support agencies as a result of a feeling of shame that commonly comes with needing support from multi-agencies or having an assigned social worker (Gibson, 2015). Similarly, Nationwide Children’s (2020) explains, increasingly when hearing a family has an assigned social worker involved individuals prematurely assume families are being separated or children are not being cared for, therefore possibly being removed from the family, these assumptions from individuals has led to a stigma being attached to those families who need or have support from social workers and social services. They go on to explain, many families may benefit from the different types of support offered from social workers and those that already have support in place should not be judged by others for accepting the support.
Haworth and Sobo-Allen (2020) explain there is a stigma that comes with being a single father as it challenges what is considered as a socially constructed gender norm, they go on to explain the role of a single parent is generally feminised with the father having a part time role. 
As the number of single mothers is higher than the number of single fathers, social support is available more commonly for mothers than fathers, even though a study has shown single fathers are at a higher risk of poor health, well-being and mortality (The Lancet Public Health, 2018).  However, Ratini (2021) discusses benefits to being a single father, single father families offer less gender specific roles compared to two parent families, she also discusses the benefit of children having a positive role model that they have a close relationship with if the child was living in a negative environment previously. Single fathers are just as capable of parenting their children as single mothers, although there is a high rate of mental health issues among those who are single parents due to factors such as only one income coming into the house, increased pressure from work and home life as well as being a parent or even abuse from previous relationships (My Dadventures, 2022).
The father not only faces the stigma of being a single father, NHS (no date) state although a quarter of people will experience problems or illness with their mental health there is still a stigma attached to it and many individuals experience discrimination. Due to the father being a single parent who is suffering with his mental health at times, a range of multi-agency teams will be supporting him and his child to ensure they both have positive health and well-being. Inclusive leadership within the early years requires a group of leaders working collaboratively to support the child and their family, they may work in different ways whether it be with the child or parent but together they reach a positive outcome for the family (Siraj-Blatchford and Hallet, 2014). HomeStart (2021) explain they can offer support for single parents who are struggling with housing, finances such as the cost of clothes or school uniform and food as well as offering support emotionally from volunteers for the parent to have someone to talk to and listen to them if they have no other adults they feel they can talk to, from this single parents may feel supported enough to build their confidence enough to not need the support forever. Action for children (2022) provides support for children and parents within the local community, with parenting programmes designed to help the children as well as the parents. Schools and childcare settings create a space where relationships between those within the community can be formed through common ground, bringing together those from different cultures and backgrounds (Scanlan and Johnson, 2020). By having common ground with other parents and care givers within the childcare setting the father may feel more comfortable communicating with other parents to create new relationships with those within his new community. 
Early Years Wales (2020) discusses benefits of parenting groups, as an informal session where children are safe to play and explore while giving parents the opportunity to meet other parents in the community, allowing them to share experiences and offer each other support in a relaxed environment. For some single dads, attending a parent and toddler group can seem overwhelming as generally these groups are female dominated, The Ely and Caerau Children’s Centre (2015) offers a local community group once a week that is for dad’s only, this may make the experience easier for new dads attending the groups supporting them to build the confidence to attend other groups within the local community.
Ferdman, Prime and Riggio (2020) explain inclusive leadership is about noticing and understanding why diversity matters and being able to provide a safe space where all involved feel empowered to contribute to a solution. As explained by Hafford-Letchford et al. (2014) inclusive leadership involves individuals being able to work with multi-agencies to reach the best possible outcome for the family and child, being open to constant exchange of ideas and suggestions as well as communication between professionals in the setting and within the local community. 
From talking to staff at the setting explaining how he was finding his active child difficult to keep busy on days he was struggling with his mental health staff were able to signpost the dad to speak to his health visitor to discuss other childcare options that may be available to give him more time as well as being beneficial for the child’s development. The need to have standardised provision within health visiting within Wales was highlighted in The Vision for Health Visiting (Welsh Government, 2012). Welsh Government (No date) state investment has been increased to support the number of families with children who are eligible for a place at a Flying Start setting. This is supported by Welsh Government (2017a) who explain quality childcare that is affordable and accessible when parents need it offers benefit to families and the community. However, the Children’s Commissioner for Wales (2022) explains the benefit of a Flying Start place only covers those families that live within certain areas across Wales, meaning a family that may be just as disadvantaged as another family or living in poverty would not qualify for a Flying Start place as they live in a different postcode. Furthermore, a recent study has found 44% of children lived outside of a Flying Start area but came from disadvantaged backgrounds. Article 3 of the United Nations Convention on the Rights of the Child sates in all actions and decisions made that affect the child their best interests must always be of top priority (Unicef, No date). With the child in the scenario it would be within the child’s best interest to attend a childcare setting where they can play, be active and social with other children on days they may have stayed within one room of the house due to the dad struggling with his mental health that day, which may impact the child’s well-being and development as article 31 of the United Nations Convention on the Rights of the Child states all children have the right to leisure and play. Having access to a flying start setting will support the child in furthering their development not only physically but also socially, emotionally and intellectually (Welsh Government, 2014). Within the Flying Start Annex it is stated that high quality care within the early years leads to improvements in development later on in the child’s life (Welsh Government, 2014). 
As well as supporting families within Flying Start areas to access Flying Start childcare, health visitors can also signpost parents and families to Parents Plus for support, families can then be visited by Parents Plus home liaison officers within their own home for an hour a week for a period of about ten weeks (Cardiff Families Advice and Support, No date). From this, families can then be supported with any situations they have discussed with the home liaison officer, whether it be behavioural, relationship or developmental support.
The father feels comfortable enough with the practitioners at the setting to be able to openly talk to them to express times when he is struggling. LINC (2020) discusses the importance of partnership working between parents and practitioners, partnership working with parents ensures parents feel included in the routines and care of their child while they are attending the setting. They go on to explain, this information can be communicated from parents to practitioners within a session or visit where the parent and child can have time to become familiar with the setting and practitioners. Parents are experts on information related to their child, therefore positive communication is beneficial to all involved, parents feel included and listened to by practitioners and practitioners empower parents to be forth coming with information to support them in providing the child with a high standard of care with familiar routines and comforts for the child (LINC, 2020). However, Cottle and Alexander (2014) discuss practitioners working in partnership with parents may cause tension between the parents and practitioners due to differences in views or what they consider to be a socially acceptable standard of living and care.
To conclude, the multiple agencies working with the father and his child provide many opportunities for inclusive leadership. All agencies working with the father and child give opportunities for the father to input his views and opinions and all have the child’s best interest at the centre of what they do.

Section 2.
In Wales, policies within childcare and early years settings must meet the requirements of the National Minimum Standards (Pacey, 2022). WJEC (2019) describes policies as guidelines to how those working within early years settings should work to ensure the children they work with and themselves as practitioners are kept safe and that children receive the best standard of care while at the setting.
Baldock, Fitzgerald and Kay (2013) believe a difference is made when leaders adopt policies and by doing so makes a difference to the way in which practitioners work, they also argue that policies are made with good reason and are relevant. They further define a policy as a way of those working together to coherently think about what general or specific task needs to be achieved and how to go about achieving it.
However, Rush (2017) suggests disadvantages to policies, they discuss they are not instructions to inform individuals on how to carry out their roles, he further explains there can be difficulty in ensuring policies are clearly communicated and understood throughout large teams. For policies to be effective it must be ensured they are not so detailed individuals feel they have to work to specific rules or instructions that may only be changed by those within a leadership role. To be inclusive leaders, all ideas towards policies and changes or updates should be valued (Rush, 2017).
Ferdman (2021) explains for a setting to have inclusive leaders a multi layered system needs to be constructed from micro level to macro level policies with the individuals experience at the centre with the policies built around these layers with inclusive policies within society at the macro level.
Within the education system in Wales, the aim is regardless of a child’s, age, race. Abilities or additional learning needs, all children have the right to inclusive education that they are able to access (OECD, 2014).
The Foundation Phase Curriculum promotes inclusive leadership by promoting equal opportunities and celebrating diversity. It recognises parents are children’s first educators and they should be included and work in partnership with practitioners for their child’s development, by doing this, parents feel empowered that their suggestions and preferences in regard to their child’s learning and development are valued and supported by the practitioners who work with their children. (Welsh Government, 2015).
The Foundation Phase also promotes inclusivity by recognising children’s differences and those with additional learning needs (Children’s Commissioner for Wales, No date). They explain the rights of the United Nations Convention on the Rights of the Child have been adopted by the Welsh Government as the basis of all policy making, therefore settings must provide an inclusive, high-quality education for those individuals with additional learning needs, cultural needs or differences and physical needs. They go on to state it is the responsibility of the settings to make adaptions whether that be improvements within the room to ensure children are able to access all areas of the setting indoors and outdoors as the Foundation Phase promotes outdoor learning or adapting activities to ensure they are inclusive to all children and meet children’s individual needs while valuing their development. However, they discuss mainstream settings may not always be right for the child’s needs, whether that be being able to support the child physically or supporting their emotional needs, although this does not mean the child’s opportunity to be included should be prevented at a later time.
However, The Alliance for Inclusive Education (2022) explains, where mainstream education is not right for an individual as described by the Children’s Commissioner for Wales (No date), it is the duty of the setting to make the changes to support inclusion, by putting children in separate schools or units within mainstream schools as a result of their differences is segregation rather than inclusion according to The Alliance of Inclusive Education (2022).
Thomas and Lewis (2016) describe the introduction of the Foundation Phase in Wales offered a more inclusive approach where individuals needs were focussed on rather than children having to meet the requirements of the tick box assessments or stages of development they should be meeting by a certain age, therefore not recognising children may develop at different stages. 
However, The Foundation Phase Profile assessment includes criteria that children must meet in order to progress with their development and meet targets, comparing children’s achievements against skills within the curriculum to plan how children can move forward (Welsh Government, 2017b).
Within the Foundation Phase a developing workforce is of high importance to a setting with inclusive leaders to support children’s outcomes, by role modelling inclusivity children are able to become inclusive leaders, practitioners can also ensure they are providing an inclusive environment where children feel their differences are valued from what they see and experience within the setting (Welsh Government, 2016). Furthermore, by practitioners having access to professional learning and development, settings can ensure they provide an inclusive environment that supports diversity, to empower children to be their authentic selves and be confident in sharing their beliefs and ideas.
Similarly, Wearmouth, Edwards and Richmond (2006) state teachers and practitioners should be given support and professional learning to ensure they are able to fulfil their role and offer inclusivity to those they work with.
To conclude, policies offer benefit to practitioners and children with settings to ensure they are kept safe and are given the education they have the right to. The Foundation Phase in Wales offers many inclusive practices to ensure children’s differences are celebrated, practitioners are knowledgeable inclusive leaders and children are given equal opportunities to take part in the activities they enjoy and of their own choice whether that be indoors or outdoors, however, within The Foundation Phase children are still assessed against criteria where they can be seen as having developmental delays due to not meeting certain criteria instead of allowing children to develop at their own pace.

Section 3.
Within this blog I will discuss how child led planning as well as involvement from parents promotes inclusive leadership within early years settings.
Children learning to respect individuals or other groups regardless of their differences is essential according to Siraj-Blatchford (2014), she goes on to suggest adults within early years settings have the power to influence children’s learning outcomes, beliefs and behaviours. By practitioner’s role modelling inclusion and being inclusive leaders’ children feel empowered to share their ideas and play interests.
Ferdman (2021) cited in Agbenyega and Klibthong (2022) states inclusive leaders nurture, support and value diversity among staff, staff then provide an inclusive environment for children to learn, removing barriers to learning and celebrating diversity supporting children to become inclusive leaders.
Woods (2013) discusses the way in which practitioners plan can affect the outcome of activities, by planning for possibilities rather than planning for outcomes offers children the opportunity to have activities available to them that follow their interests and allow them to learn at their own pace with the facilitation of practitioners to support the children when it is needed, following Vygotsky’s (1978) Zone of Proximal Development, also providing materials and resources in line with the children’s interests for them to develop and further their play ideas.
Learning Journals (2022) questions whether practitioners planning ahead has any benefit towards children’s development or if it is simply a tick box exercise to ensure children are meeting requirements, this is not always inclusive of all children as children with additional needs or abilities may reach these outcomes or tick the boxes at different times compared to children of the same age within their group, this also results in removing children from play that has been chosen by them and is meaningful and beneficial to their development. 
Ephgrave (2018) explains all children are unique and practitioners can support children as inclusive leaders by listening to their views and valuing their input, opinions and interests to ensure children feel included and valued by others within the setting. She explains, to try and make a child that enjoys a quiet space mark making or looking at books, take part in a noisy physical activity such as dancing or outdoor play can be stressful to their child, impacting on their development.
Play Wales (2022) explains it is a child’s legal right to play and the play should be inclusive, meaning a child should have access to a rich play environment with high quality resources to choose their own play and play as they wish without unwanted interference from adults.
Parents play a crucial role in their child’s education, therefore, working in partnership with practitioners offers benefits to their child’s development (Rogers and Wilmot, 2012). They go on to state inclusive leadership can be promoted by practitioners by giving parents the opportunity to be a part of the planning process in the setting as well as allowing the children to direct their own learning. Parents can inform practitioners of play activities the child have shown interest in at home to further develop in the setting, by practitioners taking this on board and following through the activities empowers parents in giving ideas and suggestions in the future. This further supports inclusion for the child, noticing adults are supporting and following their interests (Rogers and Wilmot, 2012).
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