Mali Jones 1700659                                                         Word count – 4449 (not inclusive of appendices) 
A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.



This text focusses on a critical incident observed in a Year one classroom. The observations consisted of the identification of four total critical incidents, but throughout this text there will be heavy focus on what is believed to be the single most critical incident. In the appendices there are observer notes present for all four observed incidences.  A critical incident is an event that occurs in the classroom which might seem insignificant at first, but through analysis becomes a significant event. Tripp (1993) stated that these events are rendered critical incidents when they are indicative of underlying trends, motives and structures. The importance of reflecting on teaching and learning is to be able to identify barriers to learning and the use of reflective practices has generally had a positive history and connotation in schools (Smyth, 1993). 
The critical incident was recorded through the chosen method of observation in align to BERA (2018) guidelines, and addresses the use of incentives to learn as well as pupil motivation, of which the effectiveness is questioned. Donaldson’s (2015) four purposes for the new curriculum for Wales is something that should influence teaching strategies across Wales and the implantation of these purposes should be apparent in the strategies adopted through the observations.  The four purposes are for teachers to form,
· ambitious, capable learners ready to learn throughout their lives.
· enterprising, creative contributors, ready to play a full part in life and work.
· ethical, informed citizens of Wales and the world.
· healthy, confident individuals, ready to lead fulfilling lives as valued members of society.
(Donaldson, 2015)




Observation


To gather evidence of a critical incident in the classroom the methodology of observation was adopted on this occasion. All undergone observations were abiding by the The British Educational Research Association (BERA) guidelines which state that all educational researchers should operate within an ethic of respect for any persons (BERA, 2018). The use of observation enables the observer to gain a greater perspective on what is really unfolding in the classroom, as well as allowing the observer to study people in their natural environment, this essentially leading to a more comprehensive understanding of the people who are being studied (Baker, 2006). When reflecting on this critical incident, it is imperative to also analyse the possible issues that may arise by the use of the chosen methodology. The observation happened over a three-day period, as this is a short timeframe, this therefore means there was limited data for collection as well as the risk of this timeframe not showing an accurate representation of interaction between both pupils and teachers. It is also important to consider the implications of being observed has on the pupil’s behaviour and participation in the classroom. The use of observation has the potential to trigger stress amongst pupils, which has a direct correlation to illness amongst both children and adults also (Boyce and Jemerin, 1990).

School X, at which the observations took place, is an inner-city primary school in Wales. The year group specific to this observation is a mixed ability year one class, consisting of children from the ages five to six, and occurred at the beginning of the school day during a literacy session. During this literacy session the pupils were incorporating a superhero theme in their work. Teacher X gathered the pupils to sit at the front of the classroom on the carpet. Whilst Teacher X was explaining the task and how todays theme was to choose superheroes best fitted to a given problem, the pupils were asked to sit and listen on the carpet. This is when it was observed that there were two chairs that two particular students were allowed to sit on. One child on the chair seemed very disengaged, facing in the other direction from the teacher, the other child eager to learn and listening intently. The chairs were labelled ‘Helpwr Heddiw’ which translates to ‘Helper of the day’ in English. It was made apparent that the teacher was rewarding ‘good’ behaviour to pupils by allowing them to sit on the chair and be the teacher’s ‘helper’ instead of sitting on the carpet with the other children. This seemed to encourage children to really engage as when the teacher then asked who wanted to be a helper today, all the children were sure they were sat still with crossed legs and hands raised, which is viewed as ‘positive’ classroom behaviour. When the teacher was asking the children questions, the chosen helper was rewarded with choosing who got to answer the question by selecting at random from a pot of lollipop sticks, which had the pupil’s names on. 

There are in total seven areas of learning that are of main focus throughout the foundation phase framework, these being;
• Personal and Social Development, Well-being and Cultural Diversity
 • Language, Literacy and Communication Skill
 • Mathematical Development 
• Welsh Language Development 
• Knowledge and Understanding of the World
 • Physical Development
 • Creative Development.
(Gov.wales, 2015)
There are three areas inclusive of this observation that are of main focus to the teacher, these being these being pupil motivation, behaviour management and active listening. In association to this incident, there are also evident areas of learning. The first area of learning that is present is that of social, emotional and personal development. By the implementation of ‘Helpwr Heddiw’ the teacher is demonstrating to the pupils what behaviour is acceptable in both professional and social situations therefore leading to positive personal growth. The teacher is also using the theme of ‘superheros’ to form an attachment to the literacy session that was soon to commence as well as enabling the pupils to improve of their language, literacy and communication skills through the use of affective questioning.




Literature review 


When applying deeper analysis to this critical incident, it is evident that the use of ‘Helpwr Heddiw’ is being used as a behaviour management strategy as it aids the teacher in getting the pupils to conform to the behaviour rules of the classroom, as they know they will be ‘rewarded’ for it. During the observation, most pupils seemed to respond well to this and it evidentially triggered an extrinsic desire to learn. This raises the question as to whether more effective learning would take place if pupils were intrinsically motivated to learn rather than extrinsically. Research suggests that the use of rewards undermines intrinsic motivation and results in the slower acquisition of skills and more errors in the learning process (Baranek, 1996). It is also important to consider the effective of promoting ‘quiet’ as a classroom rule as was present in the observation (Appendix 1 and 2), when enforcing the idea that silence is good in the classroom it may also be found to lead pupils to stay quiet when they potentially have ideas to express but do not want to be sanctioned (Payne, 2015). As this was a Foundation Phase classroom, many students are at the age in which they are at the beginning of learning personal social and emotional skills, such as empathy and managing their anger (Cowley, 2014). Therefore, this would be the best time to get pupils into positive habits and patterns rather than negative ones. Teachers can enable pupils to develop these skills, through using strategies such as ‘Helpwr Heddiw’, a strategy that could be described as embedded into Donaldson’s (2015) Four Purposes which states that, pupils should be shaped into ethical and informed citizens as well as ambitious capable learners. Donaldson’s four purposes are stated in his curriculum recommendations for Wales which states that these four purposes should guide all future decisions about national and local educational priorities, and underpin all teaching and learning in Wales. Brookesfield’s (2017) ideas link heavily to those of Donaldson’s (2015). Brookfield states that effective teaching should help students act towards each other, and environment, with compassion understanding and fairness. The role of ‘Helpwr Heddiw’ gives responsibility and encourages the children to start building their confidence and ability to communicate with others, whilst enjoying the challenge. However, it is important to consider how even with effective provision in place inside the classroom, there can be many factors from pupils’ home lives which will have great implications on their ability to contribute positively. There is a plethora of reasons why a child would show non-compliance in the classroom, these are many factors which are outlined in Maslow’s hierarchy of needs theory (1943). Maslow (1943) boasted the theory that children would be performing at a higher level both physically and cognitively when their basic needs have been fulfilled, and if their needs had not been met this can present itself in many negative attributes, such as aggression, disengagement and negative behaviour. These are needs such as food, shelter, affection, support and safety. The emotions pupils are feeling has a huge impact on their ability to learn, Maslow suggests if you can make them feel at ease then their intrinsic motivation to learn be activated. Other theorists such as Bolwby (1969) stressed the importance of needs to be met in the early years of life. Bowlby (1969) focusses specifically on the effects of attachment amongst young infants and how this can hold both a positive or negative effect on future development. The inability to create a positive attachment is generally affected by a number of issues such as parents of infants having depression, drug or alcohol dependency, being in poverty, poor relationships with the child, mental illness or violence (Alhusen, Hayat, and Gross, 2013).When approaching the idea of why certain behaviours occur from a constructivist view, Constructivist theorists such as Piaget (1896-1980) supported the view that social interaction was of main importance in cognitive development and adopted behaviours (Huitt and Hummel, 2003), Piaget’s view is a popular belief, but today we see that Maslow (1943) is more widely embedded in the ethos of most school through the use of breakfast clubs and flying start programmes in Wales.

The use of Lollipop sticks during this observation was as an assessment for learning strategy and to ensure active listening amongst the pupils. The term active listening can be described as an adopted technique by teachers to ensure understanding by asking pupils to recall taught information, it enhances the listeners’ personal motivation and involvement (Rost and Wilson, 2013) which (Gardener et al., 1997) states leads to higher levels of motivation and has been proven to diffuse anxiety and aversion to risk taking amongst pupils, two factors that tend to stunt language acquisition. The use of lollipop sticks can be related to one of Donaldson’s (2015) four purposes, which states that pupils should be enterprising, creative contributors ready to play a full part in life and work. The pupils respond well to the lollipop strategy by contributing their thoughts; open ended and skilful questioning by the teacher will allow them to problem solve and work with others positively. Whilst the use of lollipop sticks to create a random selection of pupils and therefore encouraging active listening is positive and motivating for many children, for others it can actually be a source of great anxiety, for the child keen to be heard and to contribute to the lesson, failing to be selected can be frustrating and actually de motivate them from participating if their efforts are overlooked. For the child who is very shy and nervous, the anxiety of not knowing when they might be picked can be overwhelming and for the child who simply doesn’t know the answer, the chance that their name could be called might result in poor behaviour as a means of distraction. It is important that the teacher is ready for this and is able to bounce the question to another child quickly if the selected child is unable to answer. It is a good tool for formative assessment opportunities and should give all children the same access to the learning. It seems likely however, that the use of lollipop sticks as a strategy will be more effective and useful with younger children, as they are in this case. The children seem keen to contribute and the ‘Helpwr Heddiw’ feels important holding such a responsible role for the day, although older children might not appreciate the use of this technique. 




Reflection

In reflection, the research I have undertaken has informed me that there are many aspects that can have an effect, both positive or negative, on a pupil’s motivation and engagement. The importance of reflection on teaching and learning practices is that it leads to a greater awareness of what is really going on inside the classroom and can therefore lead to more purpose in the pedagogical decisions that are being made (Munby and Russell, 2005). The observations undertaken suggested that rewards can effectively work in the classroom if implemented correctly (refer to Appendix 1 and 2).

Whilst reflecting on the critical incident, there are many alterations that could be made for personal practice based on the plethora of research. Cherry (2020) promoted the idea that,

Extrinsic motivation occurs when we are motivated to perform a behaviour or engage in an activity to earn a reward or avoid punishment. In this case, you engage in behaviour not because you enjoy it or because you find it satisfying, but in order to get something in return or avoid something unpleasant.

An extrinsic desire to learn is what motivated the pupils to conform to the classroom rules in the critical incident observation, they were informed about the reward of ‘Helpwr Heddiw’ before any good behaviour and engagement had taken place. Therefore, this can be seen as a ‘bribe’ rather than a reward. An intrinsic desire to learn is what leads to a greater understanding amongst pupils as (Baranek, 1996) previously stated and this is something I would want embedded in my personal pedagogy for teaching. However, I am aware that some harder to reach pupils need the positive reinforcement and relationship before any learning can be done, so being flexible and having an engaging task for such pupils would always be wise. Academics such as (Kyriacou, 2009) also support the idea of effective learning only occurring through intrinsic motivation. With this knowledge, in my personal practice I would only offer rewards once there is evidentially a good level of engagement already present in the classroom. Through adopting this approach I would be working towards Donaldson’s four purposes, which is at the heart of the new curriculum as well as aiding in wider development of personal effectiveness. It would also be important to consider whether the pupils would benefit greater from the pupils themselves having the opportunity to identify between them who has the responsibility to be ‘Helpwr Heddiw’ rather than the teacher choosing. In this respect, the choosing of a helper becomes a peer led activity which academics such as Khon (1996) are in favour of, as rather than educationalists teaching the pupils discipline, students should instead be given an opportunity to construct their own personal values. These different approaches were both given the titles of ‘internalised compliance’ and ‘autonomous ethics’. One of the four purposes is that young people will be ‘creative contributors’ and this activity would allow the learners to lead and play different roles in their peer team. With the development of the new Curriculum for Wales, it is important that the four purposes are central to all planning, delivery and learning opportunities. 

When referring to the use of the lollipop sticks for selecting pupils at random, research has suggested to me that this is a method I should be cautious of adopting in the classroom if I have pupils with additional learning needs (ALN), as pupils with ALN function more effectively when they have structure to their school days. The anxiety of possibly being chosen at random to answer questions in front of their peers would be something they would find extremely uncomfortable. The Welsh Government (2009) states that teachers should aim to be flexible and focus on the learner when working with pupils with ALN. Therefore, to alter this approach to be inclusive of all pupils, I would give the pupils with ALN the questions in advance to think about, so they are not so uncomfortable to answer if their name was called upon. Doing this, would also allow the ALN pupils time to rehearse and build confidence and would possibly motivate them to be fully engaged in the learning. The teacher should always partake in ‘The Social model’ when working alongside children with ALN, ‘The Social Model’ is a view that a person is only disabled due to a barrier in the environment and not due to the individual’s impairment (Baker, 2006). It should be adopted as this strategy can effectively lead to active listening and It would meet the requirements on the oracy strand of the Foundation Phase Framework (2015) which states that year one pupils should be ‘able to listen to others, with growing attention, usually responding appropriately’. It is also inclusive practice, allowing all pupils access to the same learning opportunities. 

During the observation the theme of the lesson was based around ‘superheroes’ (Appendix 1). The teacher was explaining a task that was based upon the children having prior knowledge about a ‘superhero’ to be able to answer the questions. I don’t believe, in reflection, that this would be an inclusive task to use in the classroom as it would disadvantage those pupils who have no prior knowledge of what defines a ‘superhero’. In order to enable a fair activity, the teacher should have considered providing the pupils with research tasks prior to the commencement of this lesson to make sure that all pupils had a sound background and knowledge.




Conclusion

Through reflecting on the observation period, a greater understanding has been developed of the importance of reflective practices. Through the use of reflective practices, teachers are able to maintain an emotional awareness in order to guide learning, and thereby the strategies and actions used, towards maximising our sense of success (Tripp, 2012). Dewey (1933) states that reflective individuals would have the characteristics of open mindedness, responsibility and whole heartedness. If there was no reflection by teachers, there would be little room for personal progress and enhanced delivery next time around. Being able to admit when something has not gone well is a strength and will stand the teacher in good stead when aiming for high standards. 
When reflecting on the chosen method, although the observations had to be done online rather than in person, the use of observation in order to gather this information was successfully carried out and incidents were able to be depicted efficiently. The only negative aspect of partaking in the observation online was the inability to ask questions to the class teacher regarding the background and ability of some of the pupils, which may have given a wider picture of why the teacher used these particular methods in the classroom.
In conclusion, research has led to the understanding that to enable effective learning in the classroom the teacher should be ensuring that pupils have an intrinsic desire to learn rather than allowing them to work toward a reward with the fear that when these rewards are no longer made available, the students will show little or no inclination to continue in their studies (Covington, 1998). As well as an overall understanding on the benefits on intrinsic motivation, there have also been clear elements of the research that show the importance of teaching holistically and seeing the child as an individual, especially in the case of teaching those with additional needs. This research has supported the idea that teachers should be flexible in their approach and have the pedagogical skills that demonstrate respect for all abilities in the classroom as well as not assuming what works for one pupil will work for all. By planning for the engagement of all pupils, the teacher has used a number of strategies in conjunction with each other. For some pupils, the use of the lollipop sticks to keep them engaged was enough, whilst the responsibility of becoming the teacher’s helper for the day could have been used to reward and to manage behaviour.
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Appendices 

Appendix 1 

OBSERVATION / FIELD NOTES

	Date and time, year group: Foundation Phase


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Mixed ability range 
Start of the unit of study
Literacy Lesson 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Classroom seems to have positive ‘vibe’ with pupils displaying an eager approach to learning and they seem engaged and excited to be partaking in a ‘superhero’ activity. The children can clearly relate to this activity and it’s something that they seem particularly excited about doing, this is displayed especially when they all want to shout out their answers instead of putting their hands up as they have good knowledge of different superheroes.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

I would say the purpose of this experience is building on problem solving skills as well as improving on reading. The children are asked to read allowed the problem and then they have to think about what they have read and be able to apply to it the superhero they believe works best for the job.



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher provides the pupils with time to ‘pair and share’. This enables the pupils to discuss amongst each other who they believe is best for the job. This gives them an opportunity for critical analysis and then to be able to feedback to the teacher. 
The teacher discussing with them their answers and questions them whether they think anyone else could be better for the job, this means the pupils can critically reflect on their own answers and also feed off what other pupils are saying.

The teacher uses affective questioning to get a better understanding on the pupils thought processes.

Use of lolly pop sticks as assessment for learning



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

I believe the ‘helpper heddiw’ is something that promotes effective behaviour management as well as rising the pupils to engage. Whoever get helper heddiw gets to sit on a chair like the teacher does. This is seen as an incentive for pupils to engage and participate appropriately.

The use of superheroes in itself is something that will enable engagement in the pupils as this is a topic that interests most children therefore it will lead to greater participation. The teacher challenges their ideas that they feedback by asking ‘Why do you think that?’




	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Existing knowledge of children is used as the teacher has planned this lesson based around the children knowing what super hero does what. This enables the children to gain literacy and problem-solving skills as well as promoting teamwork all stemming from information they have learned outside of school.

Criticism of the lesson would be to assume that all children have a basic understanding of superheroes. Pupils come from all backgrounds, some more deprived than others, so maybe having a topic based around superheroes could put some pupils at a disadvantage who have not had access to that material.





	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Aspects of interests in this clip as the use of ‘Helper Heddiw’ and lollypop sticks. 
How well does this work in regards to behaviour management? Do the use of incentives such as this work well at this age group in particular? How do the other children feel when they are not chosen? This to me is a critical incident. ‘pair and share’ is something i would be interested in testing in the classroom. 








Appendix 2

CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/20

Foundation Phase classroom.
The session taking place was a literacy session. 
It was the beginning of the day. 
Mixed ability.

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Whilst the teacher was explaining the task the children were asked to sit and listen on the carpet. This is when i noticed that there were two chairs that two in particular students were allowed to sit on. The chairs were labelled ‘Helper Heddiw’ which translates to ‘Helper of the day’. It was apparent that the teacher was rewarding ‘good’ behaviour to pupils by allowing them to sit on the chair and be the teachers ‘helper’ instead of the carpet with the other children. This seemed to encourage children to engage as when the teacher then asked who would like to come help her, all the children instantly sat still, crossed legs with hands raised (behaviour promoted by the teacher).  The student was then able to choose a name from lollypop sticks, deciding who would answer the questions the teacher was asking – responsible capable citizens.

Having a ‘Helper Heddiw’ might not seem significant but could this be a good incentive to use in the classroom and does it work well in regards to pupil motivation? Having a ‘reward’ such as this could motivate children to want to engage and learn therefore does it work well as a behaviour management strategy? Digging deeper, I would discuss how effective are the use of incentives to learn in the the classroom are? Would be be promoting of emotional and social wellbeing?

There are many theories with conflicting ideas on incentives to learn. Incentives are something that are favoured by many settings, however some academics may argue that it does not encourage a deeper understanding of subjects but just encourages students to act accordingly because they want a ‘reward’. All points worth discussing in the literature review.

How is the children getting to sit at the same level as the teacher a reward? Does this reflect the structure of the school and how the system works in regards to hierarchy.  Do the children feel ‘more important.’


This also links heavily to Donaldsons purpose of ethical and informed citizens and ambitious capable learners.


	
	




Appendix 3 	

OBSERVATION / FIELD NOTES
	Date and time, year group: Year 5

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Maths lesson- ‘maths challenge’.
It’s the second week of the new term and children and still adjusting to the new rules surrounding Covid.
The teacher who is present is covering for a teacher that is on maternity leave.
The class is mixed ability.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

I would describe the pupils as not fully engaged. The teacher they have is not their normal teacher and it instead the deputy head of that school. The fact the teacher is the deputy head might have some pupils feeling pressured to behave in a certain way and there is someone of ‘high authority’ in the room. 

The pupils are asked to discuss in pairs throughout the lesson, some pairs are obviously disengaged and some not communicating to each other. The teacher moves around the room to listen to some groups conversations however he is unable to make sure all groups are on task due to class size.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


The objective of the lesson was a maths challenge, specifically ‘how many different combinations of four can you make?’ The teacher demonstrates how they could work out this challenge by asking the pupils to think about how they are sitting in rows of four and to imagine if they were to move the chairs around the table, how many different ways could they place the chairs? 

The teacher asks selected pupils to stand to demonstrate this. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The pupils are asked how they think they are going to be successful in this challenge and discuss this in pairs before feeding back to the teacher. The ‘success criteria’ that the teacher wants to achieve by the end of this challenge is displayed on the board and is discussed with the children as well as answers compared to show if they have a good understanding. 

To help the learners fully understanding the activity the teacher stresses the importance of team work and communication when problem solving.

The question for the task is left up in view for the children so they are ablre to refer back to it during the task to aid them in staying on track.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Through the teacher asking open ended questions to the pupils for them to discuss and then feedback does enable all pupils to be engaged in the lesson. The teacher moved around the class monitoring some conversation but due to class size he was un able to monitor them all and some groups were visibly disengaged and lacking in communication. 

The teacher challenges their knowledge when he asks them to recall a term that was taught to them during the lesson the week prior. The maths challenge its self was engaging for the pupils as it was not about just finding one answer and then you are finished, it was about deeper thinking and finding how many ways they can get to one answer. 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Students existing knowledge is used when he’s asking them to refer to term taught last week. The maths challenge its self is based around a area familiar to them. Instead of the teacher asking how many ways can you get to four? He pointed out they were all sitting in rows of four at a table and said how many different ways can you sit in fours around your table?

With the use of the children’s knowledge it made the task more accessible to the pupils as they were able to visualise their answers. It made the activity more meaningful.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

To ensure deeper understanding the teacher of this lesson created a task that was relatable and accessible for the pupils. This can be linked to Donaldson’s curriculum recommendations that teaching should be more applicable to everyday life.

The teacher asked pupils ‘Your challenge is today is to come up with as many different ways of getting to four’ some pupils seemed puzzled at this, maybe unsure of exactly how they were going to do this. The teacher then asked four selected pupils to stand and said ‘you’re sat around your tables in rows of four, now if you could move your chairs around the table, how many different ways could you position the chairs?’

After demonstrating this is a form that the pupils could easily relate to, the pupils seemed eager to then start their task as they had a better understanding of what to do. 

This makes be consider the importance of tasks being easy for pupils to relate to everyday life and what effect does a more relatable education have on attainment?






Appendix 4


CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Second week of term , September 2020
This is during the Covid pandemic and pupils still adjusting to new rules such as sitting in rows, staggered play times and not being able to mingle with anyone outside of their year group. 

The teacher who is present is covering for the pupils usual teacher and she is on maternity leave. The teacher covering is the deputy head of the school. Do the children feel pressured maybe to behave in a certain way due to someone of ‘high authority’ teaching them?

The session is covering maths in a mixed ability group. They are participating in a maths challenge and it is the start of the school day.


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The teacher asked the pupils ‘You’re challenge is today is to come up with as many different ways of getting to the number four’ some pupils seemed puzzled at this, maybe unsure of exactly how they were going to do this. The teacher picked up on this and then asked four selected pupils to stand at their tables and said ‘you are sat around your tables in rows of four, now if you could move your chairs around the table, how many different ways could you position the chairs?’
After demonstrating this, the pupils could easily relate to what was being asked of them. The pupils now seemed eager to then start their task as they had a better understanding of what to do. 

After observing this incident, i made relations to what the new curriculum will be asking of teacher. Donaldson suggests that teachers should be teaching in ways that the pupils can easily apply to everyday life and find relatable. The effects of applying maths to an everyday situation in this case seemed to be positive for the pupils. I would be interested to know what research says about teaching in ways that children can apply to everyday situations. Donaldson states teachers should develop and deliver programmes of learning that are relevant and meaningful to the children and young people in their schools.



Appendix 5
OBSERVATION / FIELD NOTES
	Date and time, year group: Year 6


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Literacy – Reading skills. 

Beginning of term. Mixed ability ranged class.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Pupils seem really engaged in the task and seem to have a positive attitude towards learning, one pupil at front of the class seemed distracted with legs on table. Could this be many reasons to being distracted from underlying issues at home, even the possibility pupils can appear distracted due to ALN. 

Pupils seemed happy to be discussing in groups and all were having appropriate discussions.

Teacher student relationship appears positive. 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

‘Enterprising, creative contributors who are ready to play a full part in life and work’

The lesson objectives were on display for the pupils to see throughout the lesson, giving them a clear indication of what was expected from them. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Teacher explains the session is on reading skills and understanding images. He has objectives on the board for the pupils to see what is expected of them and also explains this to the class.
The lesson activity encourages wider thinking and communication and is clearly linked to the objectives he’s set out in the ‘success criteria’.

Teacher always get downs to the children’s level when engaging with them about tasks. This has a positive affect on student teacher relationship.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Affective questioning is used throughout to draw answers from pupils rather than the answers be dictated to them. This task challenges pupils to think deeper about simple images and the pupils really feed off each others answers to come to wider conclusions which shows learning is taking place. They have opportunities to discuss their answers frequently which means all pupils are able to engage in the task and everyone ideas are shared meaning equity amongst the class.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


Students existing knowledge is used when the teacher is using resources that the pupils can identify with. By using relatable images this could lead to higher levels of engagement.

The teacher providing a task at the end of the sharing session would enable the teacher to see if pupils truly understood what was being discussed as a class and allows him to reflect on what needs improving.




	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


Effective questioning is a huge focus of this lesson. The teacher allows the pupils to expand off each others answers rather than giving them any himself. Due to this the children all appear very engaged and deeper thinking is encouraged when the teacher invites them to work in this way. It makes me consider how effective of a practice this is and does it bring benefits to the pupils learning. This critical incident is one worth exploring.

Theorists like Vygotsky and the idea of ‘scaffolding’ can be linked heavily to this practice. 




	











Appendix 6
CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/20

The class is KS2, Year 6. 
This lesson is taking place during the second week of the new term, in the midst of a pandemic. All pupils are still adjusting to the new normal.
The session being  delivered by the teacher is covering literacy.

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
From the beginning of the lesson the teacher used affective questioning heavily. The teacher did not reveal answers to the pupils but instead used probing and leading questions to allow the students to expand on their own answers and feed off each other. 

Example: 

The pupils were presented with an image of a river which had warning signs for alligators on the bank. The teacher asked the pupils to talk amongst themselves on where they think this image might have been taken. After discussion, one child feedbacks that she believes the image was taken in Florida. The teacher responds “Can you explain why you picked Florida?”, the girl then explains that is where alligators live. Another child suggested that it was taken elsewhere, the teacher asked “What reasons have you got for thinking that, can anyone else expand on that?”

This drew me to think of theorist such as Vygostky, who favoured the approach of ‘scaffolding’ in learners. By the teacher encouraging answers from them and allowing them to gain the ability of deeper thinking he is effectively ‘providing the support structures for children to get to the next level or stage’ (Raymond, 2000)

This teachers pedagogy was to adapt a child centred approach to teaching during this session which is something that Donaldson stresses the importance of in recent curriculum recommendations.

Looking towards my research i would be interested to know how effective is affective questioning in the KS2 classroom?  Does this bring benefits to their learning and encourage deeper understanding or are there practices that are more effective according to research.





Appendix 7
OBSERVATION / FIELD NOTES
	Date and time, year group:  Foundation Phase

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Morning lesson
The age group is nursery, ages 3 to 4. 
Around 20 pupils in class (half of normal size due to Covid)
Carpet time session
New children to the school



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Children are being very inquisitive. At this stage, there are no subject areas but lots of learning through play and the children seem very engaged with the resources in the classroom. 

The fact it is the beginning of the day and the children are new to the school would explain why some children seem slightly un settled and un focused. The teachers use of song get their attention quickly and it a good motivator in the classroom.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

This carpet time session is being used by the teacher to teach the classroom rules to the pupils through the medium of song. The more the teacher sings the more engaged the pupils become with the majority all singing along.




	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher helps the learners understand what actions she is teaching them through song by signalling to the part of the body that she is singing about. For example, when the teacher sings ‘eyes looking at me’ she gestures this.



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The use of the puppet by the teacher is to help engage the children and allows the teacher to correct their behaviour without having to address this herself or interrupt the lesson. 

The children seem to find it challenging to be sat on the carpet for extended periods so by the teacher letting them get up, dance, stretch and sing the pupils are able to burn off some of that energy to aid them in concentrating on tasks ahead.

The teacher challenges the children on their counting, she purposefully says the wrong number when counting to five to see if any of the children will correct her, which they did. This shows to the teacher they are confident counting to five and able to correct anyone’s mistakes at this. This also demonstrates the teacher set a reachable target for the children, and challenge not to difficult that they became stumbled and stressed but difficult enough for them to think ‘no, i think miss has got it wrong’. This in all, shows the children have got a deeper understanding. 




	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


The pupils has spent that previous week in school learning about the song twinkle twinkle. For this carpet session, the teacher plays the tune to twinkle twinkle and asks if any of the pupils recognise the song and asks if anyone can sing it. The teacher here is trying to build of the existing knowledge from previous sessions to see if they are all now able to sing the song. 

The class start to sing the song together, the teacher is using hand gestures to action the lyrics. The longer she does this the more pupils join in with the gestures, this shows they have learned these movements throughout the session. This can also be seen as building on their fine motor skills by getting them to flex their hands and stretch their arms. 



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The key aspect of this lesson was the use of teaching through song. The use of song appeared to really engage the class so i would be interested to know what benefits , if any, are there to learning/teaching in this way? 












Appendix 8

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/20

The lesson took place at the beginning of the day. The class consists of Nursery children, ages ranging from three to four. The class is mixed ability and a majority of 20 students are new to the school.





	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Throughout the lesson there is little learning taking place. The teacher is easing them into the school day through the use of song. Not only is this easing the pupils into the day, but the songs that are being sung are actually the behaviour rules of the classroom that have been adapted for the pupils to be able to sing to a tune. ‘Eyes to the front, sit nicely and cross your legs’.

The pupils find great enjoyment in this, the use of song has really engaged the pupils and its embedding the classroom rules into their behaviour without them evening noticing. 

The use of song in the foundation phase is something of interest. This holistic practice is one which is favoured in this phase, but why? What benefits, if any, does learning through song have on pupils? I would be interested to know the theories behind this. This also struck me as a intrinsic way of managing behaviour in the foundation phase. Looking forward to my research i would be curious to wonder what behaviour management strategies work best in the classroom, intrinsic or extrinsic?
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