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AI Acknowledgement

I acknowledge the use of chat GPT on 31/3/25 to support with finding resources. I used the prompt(s): 
1.  can you find me a source that doesn’t agree with Dylan William?
2.  what are the two types of data used in research?
3. can you find me a theorist that support Dylan William? 
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 


	Targets from previous module
	How I have worked on these?
	An example can be seen on…


	1) Endeavour to synthesise wider background research into your writing to aid the support of your key points.


	When researching i tried to use more soures and synthesise reserch throughout my work. 
	In the introduction and lieratre review when stating key points.

	2) Ensure to elaborate in detail when offering the opposing view/ aspects to be cautious with and limitations whenever possible.


	I tried to back up my negative arguments with one or more sources while using tentative lnauage 
	Instead of agreeging with argument question judgement and used words such as suggets as seen in my literature review 

	
3) Further elaborate on the good points identified with even greater critical reflection.

	I tried to support my good points further by synthesising research and suporting them with more literature and exapplining the effects to children.
	Throughout my literatire reviewIi developed this throughout





Research Question: How does a clear learning intention and the use of a success criteria impact on a child’s achievement during the classroom according to the perceptions of the class teacher and pupils within a year 3/4 class?
Introduction
Assessment for learning is defined as “the bridge between teaching and learning “(Donaldson, 2015, p.76). Dylan William’s and Paul black’s research on AFL explores the importance of providing children opportunities to be assessed within everyday classroom activities to adapt and modify the teaching and learning for the future (William, 2017, p. 39-40, Cremin and Burnett, 2018, p.275).  It is also key to highlight that AFL is also prioritised throughout the Welsh curriculum with Donaldson (2015, p.76) empathising that it should be a natural aspect of teaching to promote progression. It’s also identified within the Welsh QTS standards that the use of assessment is to meet the learners needs and support them further (Welsh Government, 2019, p.24). During this assignment I will be researching the impact the AFL strategy success criteria’s and learning intentions have on student achievement using perspectives from a year 3/4 class and KS2 teachers to back up my findings. For this assignment my aim is to deepen my understanding and the impact these strategies have on children whilst also supporting my professional development within research. 
Background of the AFL stratergies
Within the Welsh Curriculum it is identified that any assessment undertaken in the classroom should be used to support the learners further by identifying the next steps (Donaldson, 2015, P. 73). In education both clear learning intentions and success criteria’s have been identified as one of the most beneficial and supportive strategies to use within a classroom due to the importance of sharing clarity and purpose with the learners (William, 2017, p58, Crichton and McDaid, 2016). A learning intention is best described as the focus or aim of what the children will be learning (Crichton and McDaid, 2016). Additionally, a success criteria’s closely links to the learning intention and when used correctly can provide children with guidance on how to succeed during the task (Crichton and McDaid, 2016). Alongside Dylan William and Paul Blacks’ theory inside the Black Box which focuses on raising children’s achievement through implementing AFL strategies into the daily routine (William and Black, 1998). Locke and Latham focus on the importance behind goal setting links closely to the use of a clear learning intention and success criteria during a lesson due to the emphasise on clarity and being specific when trying to achieve goals (World of Work, 2019). This theory suggests when individuals are given specific, appropriate and measurable goals in this case a clear learning intention or a success criteria to follow they are more likely to show better engagement, motivation and achieve higher (World of Work, 2019). A critical view is offered by Crowley (Unknown date) who states that goal setting can impact the individual’s unethical behaviour, engagement and motivation. This is further supported by Yerkes- Dodson law who challenges that too much stress caused by challenging goals can cause the opposite effect on children leading to lack of motivation and effect their school performance (Pietrangelo, 2020). Therefore, a recommendation could be to provide children with individual success criterias to ensure the goals are not to challenging and focus on supporting individual targets. 
The effectiveness of these strategies 
The purpose of the Welsh curriculum is to provide all children in Wales the opportunity to succeed and achieve within school (Donaldson, 2015). It’s stated by William (2018, p.5) that educational achievement should now be recognised as the priority for schools due to the long-lasting effects on society and the individuals. He also elaborates that this can be achieved through sharing expectations (William, 2018, p.57). The purpose of a learning intention and success criteria is to share the idea of the lesson with the pupils for them to have a better understanding of what’s expected (Crichton and McDaid, 2016, Hattie, 2019). A study based on the impact of a success criteria stresses that when a child has not understood the aim of the lesson it leads to low achievement, lack of student motivation and engagement (Eagan, 2023, p.97).  He later elaborates on this point claiming that underperforming students are struggling due to the lack of clarity and understanding (Eagan, 2023, p.97).  Further evidence supporting this comes from Freibron (2021, Zaferis, 2023) who agrees with Eagan and suggests that the use of a learning intention and success criteria can promote the pupil’s motivation and achievement during the lesson due to sharing how goals can be achieved. An alternative viewpoint is put forward by Didau (2015) who argues that although sharing expectations can be a useful tool to use it doesn’t always encourage children to gain a greater understanding of what is meant to be learnt instead used as a tool to mimic the task the way its expected. 
The limitations to consider
The use of a success criteria and learning intentions are seen as one of the most beneficial strategies but also has an above average effect on their quality of work (Hattie and Donoghue, 2016). It is crucial to identify and consider the protentional challenges and limitations that may arise. One challenge that has been highlighted is the ability to differentiate the expectations (Didau, 2015). Although it identifies that for children to succeed individually, we must provide support for all. Didau (2015) expresses that a focus on differentiation can negatively affect the child’s expectations due to a focus on levels causing children to feel upset and discouraged. On the other hand, Chowdhary’s (2021) argues that providing children with different levels allows the pupils to feel comfortable and at ease when choosing the appropriate challenge. During my research my aim is to understand the effects a success criteria and learning intention have on a student achievement. This has been identified in an article as a gap or challenge when implementing these strategies due to the focus on if children were able to tick of the goal instead of understanding the task and using the knowledge further (Durran 2021). As a result, I aim to understand if the use of a success criteria supports children’s learning further and how teachers implement it to ensure children understand the deeper meaning of the task. 
Methodology
Research in education is seen as a crucial tool and can provide educators the ability to improve their practice, decision making, leading to an overall improvement in supporting children’s outcomes whilst minimising challenges (Welsh Government, 2021, Cohen, Manion and Morrison, 2017). This is further supported by the Welsh Government QTS standards stating to support teachers’ professional development its crucial to engage in research to support day to day practice (Welsh Government, 2019). As mentioned previously my chosen research question is to study How a clear learning intention and the use of a success criteria impact on a child’s achievement during the classroom according to the perceptions of the class teacher and pupils within a year 3/4 class? To carry out this research my study relies on the information collected from the research tools interviews and questionnaires. I have decided to use two research tools also known as triangulation which provides validity, reliability and can provide an overall better understanding of my study (Cohen, Manion and Morrison, 2017). 
Questionnaire 
To begin my research, I conducted an online questionnaire using the software Microsoft forms. An online questionnaire is described as a series of questions that target a specific audience to gather relevant data (Bhat, 2021). Many researchers have utilised questionnaire’s due to its ability to collect large amount of responses quickly, it’s cost effectiveness and the increase of honest answers due to the ability to be anonymous (Marshall, 2005, Cohen, Manion and Morrison, 2017). On the other hand, its suggested that questionnaires can be seen as an ineffective tool due to the low number of responses and only provide a snapshot answer due to lack of opportunity to expand or ask to follow up questions (Pattern, 2016). To limit this disadvantage, I decided that it would be more beneficial to conduct the online questionnaire first due to the ability to tailor my interview questions later to discuss certain areas further, this is also supported by Deakin university (2019). 
When I created my online questionnaire through Microsoft forms, my questions were both closed and open ended therefore collected qualitive and quantitative data. Qualitive data is the process of analysing numerical data whereas quantitative data is focused on exploring non numerical data such as words and images (McLeod, 2023). As a result, by planning for both sets of data I can explore relationships, find contradictions and easily validate my findings (McLeod, 2023). However, according to Sehwail (2024, McLeod, 2023) both sets of data can be seen as unusable without a large scale of results and without the ability to explain the questions this can be misinterpreted leading to inaccurate answers. When I analysed my results, I used both graphs and transcripts to show both sets of data thereby providing visuals making It easier to identify patterns and trends (Kircup et al, 2005). A limitation I faced during the research day was the lack of result I received. Therefore, it was harder to analyse and compare data (McLeod, 2023). 
When I conducted this research, I ensured to follow the BERA (2024) guidelines which states that researchers should conduct all research with respect and ethic. Additionally, it also emphasises the importance of researchers providing anonymity, confidentially and gaining consent before conducting research (Bera, 2024). To support this, I completed an ethical form which can be seen in appendix 1 and clearly outlines the steps I have put in place to ensure I follow the Bera guidelines (2024). Such as gaining consent from the headteacher before conducting research see appendix 11 and at the start of my questionnaire, I also outlined that this was voluntary experience which can stop at any point, it is not a test, and all answers will be kept anonymous and confidential see appendix 2. These limitations are also addressed as ethical issues by Cohen, Manion and Morrison (2017) which should be addressed before any research has taken place. 
Interview 
Following the questionnaire I then conducted interviews with both children and teachers from the same school and collected further qualitive evidence. Within literature interviews are seen as an important tool that focus on collecting qualitive data, provide an opportunity to gain an in depth understanding, provides personal interaction and provides flexibility for the researcher (Brenner, 2006 citated in Green, Camilli, Elmore, 2012, Cohen, Manion and Morrison, 2017).  During the planning process of my interview, I addressed the advantage of an interview being a flexible research tool (Brenner, 2006 citated in Green, Camilli, Elmore, 2012, Cohen, Manion and Morrison, 2017) and created a semi structured interview.  As a result, I was able to ask the interviews a focus question. However, follow up with an additional question depending on their response which can be seen in appendix 9 and 12. Thereby supporting an in-depth data collection, consistency and positive relationships with participants (Brenner, 2006 citated in Green, Camilli, Elmore, 2012). An alternative viewpoint is offered by Hecker and Kalpokas (2024, and Cohen, Manion and Morrison, 2017) who both state interviews can provide challenges due to the data being harder to analyse, can be time consuming and can lead to misunderstanding and interpretation resulting in non-reliable results within research. During my interviews I considered these challenges and decided to reduce the impact of misunderstanding and interpretation and make my interviews more reliable by audio recording and then I transferred the information to a transcript to analyse see appendix 10. This was kept ethical due to not using any names or showing their faces (BERA guidelines, 2024). Both Brenner (2006 citated in Green, Camilli, Elmore, 2012, Lobe, Morgan, Hoffman, 2022) Support audio recording interviews by suggesting that they provide accuracy and provide the opportunity to refer to allowing the researcher to make more detailed findings and understand the information better. 
 Another disadvantage suggested is the ethical issues surrounding the interview process (Brenner, 2006 citated in Green, Camilli, Elmore, 2012, Cohen, Manion and Morrison, 2017). In my study I minimised the effect of this disadvantage by completing an ethical form. Within this form I followed the BERA guidelines (2024) and clearly addressed the importance consent, confidentially, anonymity and respect by obtaining signed consent forms from both teachers and head teacher which can be see appendix 11 and 14. I also ensured to that all participants were aware of the purpose of the research, that it as voluntary and their results will be anonymous to ensure all participants were happy and comfortable to participate. 
On the research day I interviewed a group of 3 children within the school. When interviewing the children I decided a focus group interview would best suit them and the purpose of my aim due to the ability to make sure the children were comfortable while it also promotes group discussions allowing me to collect more results (Brenner, 2006 citated in Green, Camilli, Elmore, 2012). Its suggested, that this could affect my results negatively due to one child speaking more than others and agreeing with each other (Hecker and Kalpokas, 2024). I tried to minimise these disadvantages by ensuring the children were aware that it wasn’t a test and that the purpose was to collect their honest opinions on the topic at the start of the interview see appendix 10. On the other hand, when interviewing the teachers my plan was to interview them separately in person due to better engagement and ability to read non-verbal cues which could provide more enhanced and rich data (Brenner, 2006 citated in Green, Camilli, Elmore, 2012). However, due to a school trip the interviews took place online which could lead to a negative effect on the number of results, issues with technology and more distractions which could lead to inadequate results (Lobe, Morgan, Hoffman, 2022). This was an issue I faced with only one teacher giving me a response therefore I have no data to compare which could result in a lack of reliability and validity (Creswell, 2014). 
Research findings and discussion
The aim of this assignment was to research the impact success criteria’s and learning intentions had on a class of year 3/4 pupils with perspectives from KS2 teachers. From my interview and questionnaire results most children use these strategies and that implementing success criterias and learning intentions “helps them understand the work” (Pupil C, 2025) and provides them with clear steps to follow see appendix 3 and 10. Additionally, to the children the teacher also identified the importance of implementing these AFL strategies as it clarifies what the children “are expected to achieve at the end of learning” (Teacher A, 2025) see appendix 13. As said prior in my literature review these findings are consistent with William (2017, p58, Crichton and McDaid, 2016) who agrees that to be a supportive teacher for all learners you must show clarity to promote their understanding. This is also supported by the Welsh Government QTS standards which emphasise the importance of sharing expectations with children to support learners to achieve higher (Welsh Government, 2019). On the other hand, Eriksson (2021) suggests that providing children with too much clarity can cause them to get confused and overwhelmed during the task due to misconceptions. This is also consistent with the discussion in my literature review with Pietrangelo (2020) who also agrees that too much stress from AFL strategies can lead to lack of motivation and effect school performance. However, this is not consistent with my interviews with one child saying that the AFL strategy gives them confidence see appendix 10. Therefore, implying that it is an individual process that must be adapted depending on the learners and their needs (Structural learning, 2021). 
The next aspect which stood out to me when analysing my data was the timing of the AFL strategies. When I asked the pupils when they preferred the AFL strategies to be used during the questionnaire most of them stated that it was more useful when used at the start of the lesson see appendix 4. The teacher also supports this further stating that she uses the strategies at the beginning of the lesson to clarify expectations see appendix 13. After analysing my results, I discovered that this is a limitation within my literature review due to having no previous findings of the importance of timing when sharing expectations and outcomes. Although, Bosio (2024) does support my data emphasising that all learning intentions and success criterias should be shared with children at the start of the lesson to due to the improvement in motivation, engagement and teaching effectiveness. However, the teacher also states that when using these strategies its important to be cautious that they are not too time consuming, take away from the learning and are used purposefully see appendix 13. Didau (2015) reinforces this finding emphasising that students rely too much on success criterias and learning intentions which results in the children mimicking a checklist and not gaining a deeper understanding of the learning that is taking place. Bower (2011) also supports Didau implying that when we are constantly providing children with a learning objective or success criteria, we are limiting the amount of learning the children can do by taking away the opportunity to explore the learning themselves. 
Conclusion 
Overall, this assignment not only allowed me to develop my own research skills to support my professional practice and the Welsh Government QTS standards. It also allowed me to understand the importance and cations when using success criterias and learning intentions in the classroom and that it should be adapted to suit the individuals in the class (Structural learning, 2021). However, if I were to develop this research further, I would use a larger sample to ensure validity, reliability and better to find relationships and contradictions (Creswell, 2014). Another limitation which could have affected my results and would look to develop further is the used language when collecting data from the children. Although the children were aware that they had used the success criterias and learning intentions they were unfamiliar with this terminology. As a result, a conversation with the class teacher before could have reduced this limitation making my results more reliable and provide children with a better understanding of the research question. 
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