Sense of Place / Place Based Approaches to Outdoor Education
The aim of this discussion is to consider the emergence of Sense of Place / Place Based Pedagogy as an alternative / complimentary approach to OEd which places the focus on place / landscape rather than adventure, skills learning, health or sustainability (all of which are other equally important foci of OEd pedagaogy)

Read the following articles and consider the questions at the end of each summary below:
Sterwart, A. Whose Place, Whose History? Outdoor environmental education pedagogy as ‘reading’ the landscape. JAEOL 8,2, pp. 79-98, 2008.  (Reader 2/3) 

Stewart believes that different groups relate to the landscape differently (80) and in Austraila this is particularly evident in the different approaches of the native aboriginal people (live in harmony with the land, do not own the land etc) and western European Australians (technology used to dominate the land). Over the last 200 years this has led to the marginalisation of indigenous Aboriginal knowledge and the rise of an ‘imported outdoor pedagogy’ from Europe (81).

Stewart considers this to be the exercise of ‘power by omission’ (88) by which he means that educators / outdoor educators choose (consciously or otherwise) to ignore the Aboriginal heritage that surrounds them and can still be seen / experienced today. It is ‘the great silence’ (88). He introduced the metaphor of ‘rhizomes’ (the roots of a tree) that are hidden and underground a way of understanding the hidden connections between past and present. This is in contrast to the visible meataphor of the ‘tree of knowledge’ which can be seen and which largely reflects the modern western way of understanding the world. 
Stewart believes that environmental history is a way of unlocking the potential of Aboriginal heritage and we can use this approach to inform and improve our OEd practice. We need to acknowledge this by drawing attention to the past (and other human-place relationships / interactions) as well as considering our impact and decisions for the future. He is in effect suggesting there is no single history of place.

Links to Solo (yr 2), authentic mapping of the land for the 1st time, derelict mtn bothy etc.
Q. Is place important to your outdoor education practice? If yes, how?

Q. Do we need to be an environmental historian to bring pace into outdoor education? If no, give 2 examples of how you bring place based learning to your practice by linking with the past / towards the future.

Q. Consider how place based pedagogy can be understood as a cultural product and within outdoor education there is an emerging cultural struggle (Williams) over the dominant form of oed practice. 

Pederson-Gurholt, K. Norwegian friluftsliv and the ideals of becoming an ‘educated man’. JAEOL 8, 1, pp.55-70, 2008. READER 2/3
Pederson-Gurholt elaborates on the importance of the friluftsliv tradition to Norwegian people in suggesting that to be Norwegian is to practice friluftsliv. She draws upon important figures in Norwegian history and culture such as Nansen and Ibsen (also Amundsen/ Heyerdahl) who have influenced popular perceptions of friluftsliv and its links to ‘the educated man’.

However, she problematises this viewpoint by identifying the gender-bias that is inherent is this understanding of friluftsliv and the lack of representation of women’s views of the world. For example she identifies how young, well educated, unmarried women were encouraged to take part in friluftsliv activities but only until they were married. Thereafter their time and interests were subsumed within their role in the family (65). Hegemony in practice (Gramsci – Williams).

She also recognises the significant class-bias inherent in late C20th friluftsliv in that it was a way of life adopted by the middle classes and heavily influence (as above by imported British – Romantics views of nature). As such there are similarities with the imported heritage noted by Stewart above although she also acknowledges the unique Norwegian influence of ‘deep ecology’ (Naess) upon the developing friluftsliv tradition (56).

It is worth considering other challenges (cultural struggles) that are impacting upon friluftsliv today. Breivik (Reader 2/3) draws particular attention to the different approaches, activities and viewpoints that are encompassed in a rural v urban and city v village upbringing, whilst Horgen (powerpoint on Balckboard) acknowledges the democratisation process that has occurred in  Norway throughout the C20th.. Finally Faarlund (Reader 2/3) attempts to conceptualise friluftsliv by stating what it is not..sport, tourism etc..and what it is …a living tradition (cultural form) that coveys individual and social identity.
Q. Does Wales have a similar tradition in its OEd practice?

Q. How does the use of modern technology (GPS/clothing/tents) impact upon traditional approaches to friluftsliv (cultural struggle)?

Q. Can modern outdoor activities / experiences such as mountain biking be incorporated into a traditional friluftsliv approach?

Q. Is friluftsiv a site of cultural struggle with Norwegian life / outdoor education?

