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Section 1: Activity Plan
	Activity Plan

	Activity: Gardening / planting vegetables.


	Number of children:
5.
	Age of children:
4-5 years.
	Number of adults:
1.

	Location:
Garden area of the school.

	Preparation time:
10 minutes.
	Activity time:
20 minutes per session (would be a long-term plan)

	Resources:
· Vegetable/plant seeds for planting.
· Watering cans for each child to use.
· Spades.
· Wellies and coats (for times in bad weather).
· Tablet for taking photographs to log the garden progression.

	Aim/s of activity:
For children to experience and understand how vegetables/plants grow and how they can help to look after their own plants.


	Links to outcomes:
This activity can help them achieve their Knowledge and Understanding of the World outcomes in the Foundation Phase, as it can help them to understand the impact people can have within our environment, by looking after living things such as these plants. In addition to this, the children can learn to observe and communicate their ideas about how their plants have grown, which links to the outcome of being able to investigate their own findings (Welsh Government, 2015).


	Differentiation:
Children with additional learning needs may need a 1:1 supporter to help encourage them to look after their section of the garden and for them to fully recognise what it is they must do during the activity sessions.


	Health and safety:
Children should be told to be careful with their tools (for example, spades) when gardening and should always be supervised.
A risk assessment should be completed by an adult before the children use the area to ensure that there are no dangerous objects in the environment, for example glass, animal feces or cigarettes.


	Role of adult/adults:
To support children in looking after their section of the garden and helping them to understand how they can look after their vegetables or plants.
To supervise children using the area.


	The activity:
This is a long-term plan that will allow children to work on and look after their own section of the garden area of the school.
For each session, gather the required resources for the garden.
In the first session, children will choose what they wish to grow and will plant their seeds in their section of the garden. They will dig holes using their spades to plant the seeds and will water their patches with the provided watering cans that they can fill up themselves from the outdoor tap.
The adult can take photographs daily so that the children can see the progression of their growing plants and can also discuss what they see and what they think will happen to their plants with the right care.



Section 2: Risk Assessment
	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Planting: using the spades.
	Developing physical skills by using the spades themselves.
	Cuts, bruising, minor injuries.
	Children.
	Adults to observe.
Children will be warned and showed how to use the tools correctly.
	Medium.

	Outdoors: bad weather.
	Being outdoors allows children to explore nature and the outdoor area is key to this activity because it involves planting.
	Slips or falls in muddy areas.
	Children; adults.
	Appropriate footwear (wellies).
	Low.

	Outdoors: Hot weather
	Being outdoors allows children to explore nature and the outdoor area is key to this activity because it involves planting.
	Sunburn.
	Children; adults.
	Sun cream and protective clothing such as sunhats.
	Low.

	Outdoors: dangerous objects in the environment.
	Being outdoors allows children to explore nature and the outdoor area is key to this activity because it involves planting.
	Cuts from glass.
	Children; adults.
	Adult will check the area before the activity and safely clear out any dangerous objects such as glass, cigarettes, or animal faeces.
	Low.





Section 3: Environmental Audit
	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	Discovering minibeasts in the area.

	Harming / killing the minibeasts with improper handling.
	Warn children to be gentle when handling any minibeast they may discover in the area and to put them back where they found them when they are done.
	N/A.
	Adults.

	Trampling plants.





	The plants the children attempt to grow could be damaged and will not grow efficiently.
	Use plant pots to avoid trampling and have a pathing for children to use to avoid falling or jumping in the plant pots.
	Plant pots.
	Adults and children.

	Littering.





	Can cause soil, water, and air pollution.
	If children bring snacks to the area, ensure that the wrappers or any other objects are taken back to the school or are disposed of appropriately.
	Bins could be provided in the area, otherwise take the rubbish back to the school.
	Adults and children.

	Picking plants.
	Killing nature.
	Limit children to how many plants/flowers they wish to pick in the area, and perhaps plant seeds to replace the plants that are taken.
	Variety of seeds.
	Adults and children.



Section 4:
This plan is to help support children in their holistic development in an outdoor environment. Gardening can offer children the opportunity to develop their physical skills by using the tools such as spades and watering cans that are provided, whilst also offering chances for them to develop their knowledge in science, as they can have a first-hand experience of watching living things grow with the correct resources and environment. According to First Discoveries (2020), science can spark children’s curiosity and guide them to using a foundation of basic scientific thinking, which can allow them to develop skills in problem solving and understanding basic scientific concepts.

As well as this, children can develop their social skills by helping each other in teamwork and discussing different ideas on how their plants will grow and what they will look like in the different stages of life. They can also interact and play with each other in the outdoor area when they are done tending their plants, which can be important for children because, as explained by Mentally Healthy Schools (no date), developing social and emotional skills means that they can enjoy themselves in a positive atmosphere with their friends and develop confidence and a positive mental well-being from the relationships that they develop. This creates a nurtured and loving environment for children to feel safe and happy in.

Furthermore, the outdoors can help children to develop their knowledge and understanding of the world, which is stated in the Foundation Phase Framework by the Welsh Government (2015) as one of the areas of learning within the Foundation Phase, which should be included in most activities that are presented to the children in the Foundation Phase to help them achieve their outcomes linked to the curriculum.

According to Wilson (2013) children can thrive in the outdoor area by exploring and discovering things using their different senses. For example, seeing things such as how different plants grow and what happens to them when they are nurtured, or the discovery of different minibeasts and how they look, sound, and feel. Children can discover what happens to the environment around them throughout the different seasons. For example, in summer the leaves look green and feel smooth, and in autumn the leaves change colour and become crispy.  Through the outdoors, children can gain a sense of belonging as they begin to understand the mystery of the world around them. By having an understanding of their world, children can have bigger desires to care for their environment and can look after plants, wildlife and the environment itself (Wilson, 2013).

This is a long-term plan that would allow children to grow plants of their choosing and they will be able to watch the stages of their plant’s growth and development, both first-hand and through pictures taken on the tablet. Each session over the course of the month would take roughly twenty minutes for children to nurture their chosen plant and can have experiences in exploring the outdoor area in a relaxed environment.

When children are waiting, or are finished with tending / harvesting their plants, they will be able to explore freely in the area and can engage in their own play and imagination outdoors. Barriers to playing in the outdoors, such as weather, can be overcome by providing appropriate garments such as wellies and raincoats for wet weather, and sun cream and sunhats for hot weather, so that children do not miss out on their outdoor adventures. Despite the risks of possible slips and falls in wet weather, or perhaps getting sunburn from being out in the hot weather, children can still thrive in the outdoors with some protection. Little and Eager (2010) stresses that risks is something children will have to deal with in their life which is why exposing children to risks, such as slipping in the mud, can be beneficial for their development, as they can learn from their challenges and can develop their sense of awareness, balance and understanding consequences.

Although different weather can make the outdoors a messier area, children can still have a fun experience. For example, in the rain, children can experience the different textures of the mud which, as explained by Jensen and Bullard (2005), can enhance creativity and problem-solving skills when trying to make something. Playing with mud can also encourage teamwork if playing with others and can help children to develop their social skills by discussing their ideas and sharing.

The purpose of the risk assessment is for the responsible adult to follow so that they are aware of the possible risks they may face during this activity and how they can prevent them. Gill (2010) emphasises the fact that dealing with risks is something children can thrive on, as they can learn through their challenges and mistakes. Protecting children too much from risks can have a negative impact on their development because without risk, children may not be able to develop their self-confidence and independence as well as they could when taking part in risks. For example, allowing children to use the spades themselves may have a risk of harming themselves with the blade, but with the guidance of an adult they can learn to handle the tools and can gain a sense of independence once they learn how to use it efficiently.

The role of the adult throughout this long-term plan of gardening is to supervise and observe the children and to guide them in looking after their plants. This is to ensure that they are kept safe in the outdoor area and to make sure that they are getting the best out of their gardening experience. To make this a child-led experience, children will choose what they wish to grow – whether it be flowers or certain vegetables, because, in accordance to Tovey (2020), allowing children to make their own choices can help children to become more independent and can help them to gain a sense of individuality. This is linked to Froebel’s ‘Freedom with Guidance’ approach, the idea that children should be allowed to explore and play in the outdoor area while having some guidance from the adult so that they can learn in a fun and peaceful environment (Tovey, 2020).

This outdoor activity was created in inspiration of Froebel who had the idea of ‘kindergarten’ where children had their own areas for gardening in their school garden. This provided opportunities for children to have an engaging and sensory first-hand experience of handling and connecting with nature. Gardening offers children the chance to understand the meaning of life and they can start to develop an understanding of different life cycles within different plants and vegetables (Tovey, no date).

This activity also links to Steiner’s ideas of having joyful and enthusiastic activities that can help children to become more engaged and motivated to learn in the outdoors. In accordance to Newcombe (2020), Steiner believed that allowing children explore their curiosity and develop their creativity can help them to become confident and moral individuals who can be both independent and socially interactive in teamworking exercises when required, which is all considered by Steiner to be just as important as developing children’s academic skills. This activity can help children to achieve all these ideas, as they can be free to experiment with their plants and be creative in the way they play in the outdoors.

This activity plan links to the Education for Sustainable Development and Global Citizenship legislation because it supports children in caring for the environment. This is done by the responsibility of adults, who will follow the environmental audit provided with this plan, and by doing so will explain to the children the importance of caring for our environment by doing things such as replacing plants that are taken with new seeds, picking up the litter before leaving the area, and looking after the minibeasts that may live there. Including the ESDGC policy in activities is now compulsory in Welsh schools, as it highlights the importance of quality of life and allows children to develop an understanding of moral citizenship (Tinney and Hirst, 2018).

Clarke (2013) suggests that offering children opportunities to engage in the outdoors can allow them to connect with nature. This can guide children into thinking about how they can care for our environment and may become more passionate in protecting and saving our environment in the future because they can feel more involved and connected with the nature that surrounds them.

To improve this activity plan in the future, it could be developed to be less reliant on adults to create a more child-led approach to the activity. Although children can choose what they wish to grow in their garden, they are limited as to what they can do with their plants because they are guided by the adult on how to grow them. Perhaps instead, the children can have different plants to experiment with and can decide from their knowledge and skills, as well as teamwork and communication, what they are going to need for their plants and how they are going to grow them.

The reason for considering a more child-led activity plan is because it gives children the opportunity to be in control of their own learning, which can help them to be more interested and stimulated by the activity, and can create their own fun experiences (Early Years Careers, 2016).
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