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1. [bookmark: _Toc57376541][bookmark: _Toc57376659] Statement of purpose

This handbook is addressed to all practitioners of Bumblebees Nursery, aiming to support children and their families in the transitional process from home to a preschool setting. 
This handbook examines issues that may arise during the transition and provide detailed guidance for practitioners to enable children to overcome this challenging stage, ensuring a smooth transition and offering great opportunities for optimal development. The guidelines included in this booklet are based on effective transitional practice proven through extensive research.  The handbook is focused on how to communicate effectively in order to engage children in various activities that stimulate them during the home to pre-nursery/nursery passage.
 How can the educator facilitate a child’s transition from home to a pre-school setting? What are the underlying principles and actions one can assimilate to make a child cope with the change and adapt to a new environment? How to communicate effectively and to encourage open dialogue with the child? How to create an environment that stimulate children and help them to forego their nervousness or fear? Once read, this booklet will clarify all these questions and more.
[image: ]Bumblebees nursery is always working to support staff commitment towards ongoing professional development while staying updated with any new legislation, ideas and training opportunities. Any queries that may arise upon reading this handbook, please address them to assigned day manager.


1.1 [bookmark: _Toc57376542][bookmark: _Toc57376660] Defining early childhood transitions

 As human beings living in an ever-changing environment and society, transition is experienced all throughout life, and some changes can be daunting regardless of how many times the process of transitioning is faced. As such, one can imagine how a young child may feel confused and intimidated by the progress of him attending a pre-school environment straight from the shelter and warmth of his home.
Fabian and Dunlop (2002, p.3) define the concept of transition as “the process of change that is experienced when children (and their families) move from one setting to another”. The process starts when the child enters a settling-in session or has a pre-entry visit and finishes when the child is well-adapted and fully settled as part of the new community (Fabian and Dunlop, 2002, p.4). The transition process involves not only the child in question, but also his family. Therefore, quality communication must be established since the beginning of the relationship between the family’s child and the early years practitioners. The establishment of such relationships is to be discussed in another chapter of this booklet.
The Practice Guidance for the Early Years Foundation Stage (2008, p. 10) states that:
Transitions should be seen as a process not an event, and should be planned for and discussed with children and parents. Settings should communicate information which will secure continuity of experience for the child between settings.
Various theorists who have studied and observed the behaviour and actions of young children, have developed an understanding of how they learn, grow and adapt to new environments and how a transitional phase such as joining a pre-school setting can influence their development. According to Brooker (2008, p.35), positive transitions happen when the main carers of the child form a communicative bond with the child’s main carer from the nursery, calling it a “triangle of care”. Here, a trusting relationship is formed between parties to ensure that the child is well cared for, that his potential is enhanced, and his development stimulated. The role of the practitioner will be discussed in the next chapter.
The Effective Provision of Pre-School Education project has fortified the knowledge that children’s development is heightened by having a pre-school experience and emphasised the importance of quality learning at home (Sylva et al., 2004). 












2. [bookmark: _Toc57376543][bookmark: _Toc57376661]The educator’s role

  Early years education is of vital importance for a child’s development. In the UK, the first five years of life are referred to as the ‘foundation years’ because that is when the basis for a child’s optimal development and growth is established. The UK government recognizes the value of a strong education during this period and delivers continuous support for children who come from disadvantaged backgrounds (Department of Education, 2011).
[image: ]The earliest experiences and interactions have an enormous influence on a child’s transformation and achievements. Brain development in the early years and even before birth, has been the focus of current research, exposing the importance of this period in a child’s life and its potential. In a social early years setting, children are challenged to interact with others while still discovering themselves, thus altering the structure of their developing brain (Wallace, 2001). This view is also supported by Tierney and Nelson III (2009) who illustrate that all children are greatly influenced by their environment, the interaction between genetics and experiences being the foundation for most developmental results. A facet less positive of this research is the fact that holding children back from certain experiences that are fundamental to their development leads to serious repercussions on both brain’s function and structure (Tierney and Nelson III, 2009, p. 13). Figure 2.1 illustrates how human brain is developing within the early years.                   Fig. 2.1 Source: Center on the Developing Child, 2007.


  The Center on the Developing Child at Harvard University emphasises that children’s development, be it physical, emotional, intellectual, social or moral, depends on the cluster of relationships with other human beings, these relationships shaping their understanding of the world (National Scientific Council on the Developing Child, 2004). Renowned psychologist Urie Bronfenbrenner stated that:
…in order to develop normally, a child requires progressively more complex joint activity with one or more adults who have an irrational emotional relationship with the child. Somebody’s got to be crazy about that kid. That’s number one. First, last, and always (National Scientific Council on the Developing Child, 2004, p. 1).
	Bronfenbrenner’s understanding of children was translated into his bio-ecological systems theory. His perspective on a child’s world involves five systems that interact with each other (Swick and Williams, 2006, p. 371):
· the microsystem;
· the mesosystem;
· the exosystem; 
· the macrosystem;
· the chronosystem (see figure 2.2).
 	The interactions between systems and between the groups contained within them affects how a child grows and develops: secure relationships amidst groups and systems equals more chances for the child to thrive. Swick and Williams (2006) explain that early years professionals must learn about the children in their care, interacting with their families to assess the healthiness of human connexions constructed within children’s lives and to discover possible ecological niches within the systems.
[image: ]
Fig. 2.2. Bronfenbrenner’s Ecological Systems Theory. 
Source: http://psychologydos.weebly.com/.



[image: ]Early years practitioners, although practical strangers to children that join a pre-school setting for the first time, must establish a trusting and caring relationship, in order to help them transition successfully. Bowlby’s attachment theory postulates that children’s socioemotional development occurs as a result of securing a stable and permanent relationship with at least one person (Bretherton, 1992, p. 762). Schärer (2018, p. 247) adds that practitioners can strengthen such relationships by paying attention to a child’s cues and responding appropriately to them, insisting that, for this to happen, professionals need to practice critical reflection. 
Bumblebees Nursery staff is encouraged to emotionally support children who show signs of distress during the transition process, by holding hands, giving cuddles, keeping them close while engaging in other activities and overall, creating a secure and loving space for them to feel welcome. 
3. [bookmark: _Toc57376544][bookmark: _Toc57376662]The needs of the child

Distinguished psychologist Abraham Maslow has developed a hierarchy of human needs to explain the motives behind every human action. The ideal way of representing these needs are through a pyramidal scheme, as seen in figure 3.1. 
[image: ]
Fig. 3.1. Maslow's Hierarchy of Needs
Source: SimplyPsychology.org

	
Although Maslow targeted the needs of the adult, he extended his theory towards children, explaining that they are more transparent than adults in expressing their necessities and reactions to different inner or outer stimuli. He claimed that “…the average child in our society generally prefers a safe, orderly, predictable, organized world, which he can count on…” (Maslow, 1943, p. 378). Maslow’s idea was that human beings are driven to fulfil basic physiological needs before moving on to more advanced layers. As they progress towards the top, needs become increasingly psychological and spiritual (Maslow, 1943, p. 383-384). The early years practitioners must, therefore, be aware of the basic needs of a child of any pre-school setting, before moving on to supporting his intellectual development. Simply put, the educators must reflect on how their present actions will influence a child’s future.
The UK Department of Education highlights what young children require in early years education (Department of Education, n.d.):
· a secure and appealing setting with proper supervision;
· freedom to explore;
· chances to fulfil their inquisitive nature in the playroom or on the playground;
· opportunities to broaden their wonderment; 
· enough time to learn through play;
· interaction with considerate and perceptive educators;
· being regarded as individuals;
· adults who get involved in their play;
Throughout history, various scholars have demonstrated how children make sense of the world through their innate propensity to play. Oxford Learners’ Dictionaries (2020) defines play as “things that people, especially children, do for pleasure rather than as work”. 
Froebel Trust (n.d.) website quotes pioneer educator Friedrich Froebel: “play is the highest expression of human development in childhood for it alone is the free expression of what is in a child’s soul”. The scholar recognised the role of play in children’s learning process after he opened the first kindergarten back in 1836. Froebel has developed a set of principles through which he guided the children attending his kindergartens: 
· he believed in giving children enough freedom to not interfere or constrain others, developing a space that promoted respect and responsibility towards others and towards the environment;
· Froebel valued the uniqueness of each child while highlighting the importance of the community and how every individual enriches it;
· he claimed adult guidance is needed for children to develop autonomy and self-control;
· children were encouraged to make sense of the world and the reality around them (Tovey, n.d.).
 Professor Tina Bruce (2020) agrees with the Froebelian approach, explaining how children use internal motivation to play, their physical abilities, their creativity, innovative spirit and originality all coming together to form the act of playing. Through play, children can find their strengths and awareness, they can develop partnerships and relationships, learn to communicate effectively, they can contemplate and develop a sense of control of themselves and the space around them (Bruce, 2020).
Maria Montessori was an Italian distinguished educator whose work and ideas persist to this day. The Montessorian present ethos can be translated into just three words: “follow the child” (Hughes, 2012, p. 28). She believed adults need to attune to a children’s rhythms and individualities, to view them as active learners and to encourage their development to reach its full potential (Hughes, 202, p.26). 
The fact that Montessori claimed that children do not play, but they worked to better themselves, has led many educators and scholars to criticise her view. However, as O’Donnell (2013, p. 145) highlights, Montessori supported the act of play, but within a framework that is closer to reality. She argued that children’s activities must be practical to help with their growth as well as helping their community (Lillard, 2013, p. 161).
[image: ]Bumblebees Nursery encourages parents to support their children’s independence. Children can be engaged in daily routines: getting dressed, washing their own hands and teeth, using the toilet, making their beds, feeding themselves, cleaning their table, brushing the floor, watering plants, etcetera. 

















4. [bookmark: _Toc57376545][bookmark: _Toc57376663]Partnerships

The Froebel Early Education Project has emphasised the importance of parent-teacher partnerships. Interaction within the parent-student-teacher triangle is viewed by Athey (2007) to benefit children in their educational endeavours, explaining that quality communication between parties and the enrichment of the educational environment leads to better physical and cognitive development of the child. This view is also supported by Brooker (2008, p. 35) who demonstrates through multiple case studies, the importance of constructing a guardian-child-educator connexion. Brooker (2008, p. 43) also explains how the child-adult relation in an educative environment is essentially child-led, meaning that children shape the connexion with the adult to fit their needs. This view is also shared by Purdon (2014, p. 277) who states that sustained shared thinking activities in an early childhood setting are best initiated by the child. 
The EPPE project found that the most effective early years centres were constantly providing child-related information to parents, engaging them in their children’s learning by offering support with at-home activities or educational provisions (Sylva et al., 2014, p. 7). However, giving the complex nature of human relationships, Schärer (2018, pp. 250-251) has identified hesitancy from early years educators in establishing close connexions with parents. The educators want to be viewed as professionals with expertise and not parents’ partner. 


[image: ]Bumblebees Nursery has a transparent educational agenda tailored to different age groups. The nursery’s online platform, that all parents have access to, offers individual daily updates on children, information about on-going projects, pictures and videos of children participating in group activities. Information about staff qualifications, commitments and ethos can also be found on the online platform. Parents can add notes or leave comments for the attention of staff.
Early years educators can facilitate the home to nursery transition by becoming more knowledgeable on a child’s background, his ethnicity, the language spoken at home, any activities, toys or songs that may help soothe and calm the child in distress (Oxfordshire County Council, 2017).
[image: ]The Foundation Years organisation (n.d.) also endorses effective communication with parents by providing a range of methods for them to engage in their children’s learning, such as using PEAL resources and materials, links to helpful articles and websites (e.g. the Fatherhood Institute, the Early Years Foundation Stage framework). Such a child-centred partnership is accurately illustrated in figure 4.1.
Fig. 4.1. How sharing knowledge benefits children. Source: National Children’s Bureau.




5. [bookmark: _Toc57376546][bookmark: _Toc57376664]Interventions

 	Early years settings are becoming exponentially important in children’s development. In order for positive transition experiences to happen, the educational establishment must set a regulatory transition policy for the practitioners to follow. The Kirklees research project (2019, p.6) has found that home to pre-school and school transitions can be of better quality when transitional activities are planned, such as: 
· Orientation visits for the children and their families to familiarise themselves with the new setting;
· Arranging shared events;
· Parents and practitioners exchanging information; 
	The complex role of an early years key worker envelopes many emotional and practical aspects. The practitioner must be present and observant, empathetic and considerate towards children’s signals. Schärer (2018, p. 247) mentions the unpredictable circumstances an educator has to face when dealing with children in transition, as they all react differently and have distinct affectionate needs. 
	Siraj-Blatchford (2005) highlights the importance of quality interactions in the early years, pointing out that effective children’s learning stems from practicing sustained shared thinking (SST) methods such as: 
· ‘tuning in’ or listening attentively to what is communicated;
· displaying enthusiasm and interest by smiling, nodding in affirmation, and maintaining eye contact;
· showing regard for children’s choices and further encourage them through suggestions;
·  expressing real interest in their work and invite them to expand on their ideas;
· recapitulate what has happened or has been discussed;
· providing a different point of view;
· clarifying ideas;
· using open questions;
 	The EPPE research project has proven the efficacy of Siraj-Blatchford’s approach to educative schemes that involved SST. The study found that the early years settings where the children were the most advanced, educators engaged regularly in SST as using open-ended questioning and sharing feedback during activities (Sylva et al, 2014, p.6). Moreover, the instances where play activities were initiated and chosen willingly by the children provided better opportunities for learning and for educators to work on expanding their thinking.
[image: ]
Bumblebees Nursery transition guidelines specify settling-in sessions tailored to children’s adaptability observed after the first two sessions. The duration of the sessions may vary and is to be discussed with the parents/carers. Regular parental updates are to be provided daily (usually by phone call) in the first two weeks of the settling-in sessions. 







6. [bookmark: _Toc57376547][bookmark: _Toc57376665]Expected outcomes

 According to Brooker (2008, p. 54), a positive transition process is significant for children developing ‘the 3 R’s’: resilience, resourcefulness and reciprocity, these acquired qualities helping them in future transitions. She explains how children gain resilience by experiencing two different settings carefully linked to one another - home and pre-school, they become resourceful by actively participating in new activities and through them, they gain knowledge, establish relations and become social individuals who reciprocate by cooperating and sharing ideas, abilities and feelings.
This booklet’s aim is to encourage early years practitioners to assimilate good practice methods in order to help children transition serenely from a homely environment to a pre-school scene and to unlock their full potential. The outcome of enriching early years educators’ qualifications and knowledge leads to creating a rich and stimulating, learn-oriented environment where children are viewed and respected as individuals and they can interact constructively with they carers and their peers.
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