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Paula Lee 1803813
Part B. 1.
(i) Use selected literature and professional documents to explain the learning principles which underpin the scheme of work, teaching session and resources.  Consider the sequence of your scheme of work or syllabus requirements, differentiation and learning.  Y Cwricwlwm Cymreig, Literacy and Numeracy Framework, Digital Competence Framework, etc.

[bookmark: _Hlk530843014]Before and during planning my microteach session I examined several important texts, including Donaldson’s Successful Futures which has inspired the development of a new curriculum fit for the twenty-first century (and which was vital to set the lesson in context and as a tool for understanding the general trend in teaching in Wales); National Literacy and Numeracy Framework; Digital Competence Framework; Debates in Modern Languages Education; Learning to Teach Foreign Languages in the Secondary School; The Language Teacher Toolkit.   I hope to discuss and illuminate areas of my microteaching and subsequent reflections and improvements to this using the above.  I address different areas of planning and teaching including setting objectives and meeting the curriculum, assessment for learning (AfL), differentiation, implementation of literacy, numeracy and digital competency.

[bookmark: _Hlk530593382][bookmark: _Hlk530594205]Smith and Conti (2016, P313) advise: ‘Identify the subject for the lesson.  This may be determined largely by your curriculum and textbook and may be part of a larger thematic unit.’  My scheme of work was based on just such a larger thematic unit: Identity and Culture – Youth Culture, taken from the WJEC Revision Guide, Hugh and Whittaker, 2018. P19; and I revised the topics to meet the appropriate age group of Key Stage 3.  The first lesson plan for the micro-teaching was timed to run for twenty minutes and to be delivered to fellow University students.  The topic was Technology and Social Media to be taught through the medium of Spanish.  
[bookmark: _Hlk530927129]In my lesson plan I wanted to set out some very clear objectives so that the pupils were able to know quite what they were intended to learn, and so that I could ascertain where formative and summative assessments could be realised.  ‘There are numerous reasons why a teacher might assess her class, including the following; to generate information for students about their learning; to ensure that learning objectives have been reached; to motivate pupils; and etc’.  (Pachler, Evans, Redondo and Fisher.  2014.  P364).  Moreover, as a learning trainee teacher I wanted to know exactly how and what the students might learn so that the work undertaken was relevant, and provably so.    This ability to assess the work is a necessary part of requirements of Y Cwrricwlwm Cymreig, to understand the needs of the pupils, and as part of my own professional development.   Assessment for learning (AfL) was incorporated through asking pupils if they were clear about the learning objectives, asking students at random to verify verbally aspects of the role play/oracy exercise and performing the self-assessment task, scoring their own achievement.  
[bookmark: _Hlk530927478][bookmark: _Hlk530927658]I was aware of the need to incorporate numeric and literacy themes and make these intrinsic to the Foreign Language themes of the lesson.   The National Literacy and Numeracy Framework 2013 (LNF) became a statutory curriculum requirement insisting that the development of literacy (speaking, listening, writing and reading), and numeracy “the possession of two particular attributes: - an 'at-homeness' with numbers and an ability to make use of mathematical skills which enables an individual to cope with the practical mathematical demands of everyday life; - an appreciation and understanding of information presented in mathematical terms, eg in graphs, charts or tables or by reference to percentage increase or decrease.  (Cockcroft,W. 1982.  P11.) is interwoven throughout the curriculum and that therefore all practitioners need to recognise their important role in developing pupils’ skills.
I was also aware of the need to include a Welsh dimension in the lesson plan. This refers to Welsh language and culture, ensuring a Welsh dimension is embedded thoroughly to root pupils in their own culture and with their own strong sense of identity as Welsh citizens; an important emphasis described by Donaldson in Successful Futures.   I wanted to include a specific resource which reflected the ethos of Education for Sustainable Development and Global Citizenship (ESD/GC) as part of Y Cwrricwlwm Cymreig. 
[bookmark: _Hlk530860922]
Students were greeted and given a study pack with a ‘placemat’ in it.  The starter began with asking students to respond to their names being called by calling out a number in Spanish.  A further activity was a numeric table game with a code to be deciphered and which when solved spelled out the names of two items of social media.  The intention was to settle students down to a piece of work which was rewarding by way of pupils finding a solution.  
The second activity was a drill in repeating numbers in Spanish which offered basic numeracy development and/or revision in the target language.  The intention was to drill students with something easily achievable and relevant to their basic needs for further lessons or taking holidays abroad etc.
The third activity introduced internet and email words and other short related items in Spanish.  This was essentially a basic introduction to the TL description of IT terminology now in everyday speech across the globe, and chunked items to enable students to converse immediately with the ability to talk about IT in the target language.
The fourth activity was a written and role play exercise designed to assist pupils in using TL to each other.  The intention was to promote use of TL in pairs of students.
The fifth activity was part self-assessment where students were asked to rate how they felt about their activities in the class today and which is in line with AfL; which introduced the session for the next week; and which had two QR codes portals to online digital resources, one about Wales in Spanish which I felt adhered to requirements of Y Cwricwlwm Cymreig as set out by WJEC:  ‘helps pupils to understand and celebrate the distinctive quality of living and learning in Wales in the twenty-first century, to identify their own sense of Welshness and to feel a heightened sense of belonging to their local community and country.’   The other resource was about the International Day of the World Wide Web which reflected inclusion of Education for Sustainable Development and Global Citizenship (ESD/GC).  It also incorporated an element of digital competence, the third cross-curriculum responsibility championed by Donaldson.

I incorporated differentiation in the tasks throughout and in various ways.  This was done in a somewhat unilluminated way as I had no idea of the levels of ability or interests of my ‘pupils’.  However, given that I would be working with a range of ages, aspirations and educational backgrounds, I wanted to make tasks available for all.
Convery and Coyle (1999 cited in Driscoll, Macaro & Swarbrick. 2014 (Llewellyn-Williams, J. P246) categorise differentiation by text, task, outcome, support, ability, interest, variety and range.  In recent years, three of these categories have become more prevalent and appear more regularly in guidance on differentiation.  These can be summarised as differentiation by:
 	Task (setting different tasks for learners of different abilities)
	Support (varying the level of support to match the learners’ needs)
	Outcome (where learners are set the same open-ended task but respond differently 	according to their individual level)’.   

Within the twenty-minute time constraint I applied differentiation by outcome, and differentiation by support confidently; assuming that the adult ‘pupils’ would achieve what they could as individuals, and would ask for support if needed which indeed happened.   The starter activity with the numeracy table game requirement immediately called for differentiation by support.  The ‘support’ I offered was by way of explanation of arithmetic.  Differentiation by task was addressed by time limits, progression of challenge, optional translation and an extension activity through the QR codes which would work also as homework.


In the scheme of work I grappled with means of connecting lessons so that students transitioned fluidly between them acquiring language, and ‘chunking’ of language that they could add to their repertoire and help to achieve fluency, accuracy and competency more naturally.   ‘Chunking supports all three.  It supports fluency by enabling several words to be retrieved at a time.’  (Field.  2014.  P26.)  In the somewhat rarefied and academic micro-teaching that was difficult to apply but the scheme of work topics, and recaps reflect the general thinking.  
[bookmark: _Hlk530845968]
I imagined that the scheme of work would provide a four-week period in one term leaving time in between these structured lessons for me to develop further materials where necessary for recapping previously acquired vocabulary and grammar and incorporating this into the next individual lessons; for watching film excerpts or listening to music in the target language, encouraging communicative interaction between pupils.  It avoided the rigidity of a fixed ten or eleven week spread allowing for me to insert appropriate and timely materials and to be as flexible in relation to the learning needs of the pupils as these clarified.


In reflecting this micro-teaching immediately afterwards, I recognised that in two specific areas (Starter and Activity 4) I need to make the task clearer to pupils.  One student was unclear about the numerical task (Starter) and I would make a note of this and try to enquire about arithmetical difficulties she may have; and some students thought Activity 4 may be a written exercise only.  

Part B.2.
(i) In light of your first teaching experience, revisit your micro-teaching lesson and address the following:
· Critically evaluate your lesson in light of your first professional teaching experience.
· Discuss how you might approach this exercise in a different manner and how this might improve upon your practice.  How might these changes impact upon the teaching and learning practice?
· Critically evaluate the influence of these features on pupils’ thinking, learning and behaviour in the light of suggested changes.
· Evaluate the development of your own thinking using QTS standards.
· Conclude with an appended QTS-referenced Action Plan.

In the light of my first teaching experience I would amend my micro-teaching lesson plan in the following ways:  

I would welcome pupils and handout starter exercise and placemats with their exercise books.  I would explain that on calling out the names of the register not to reply with the customary ‘hola’ or ‘presente’ but instead to respond with two numbers in Spanish from the Recap chart displayed on the board and featured on placemats.  This may cause problems at my current school where calling the register and receiving is an institutionalised start to every lesson.  I would also retain the starter activity as a numeric table game with a code to be deciphered and which when solved spelled out the names of two items of social media but would simplify this.  Settling students down to a piece of work whilst the register is being called helps pupils to begin to concentrate in a new lesson.  Numeracy is included from the beginning, although other lessons I have designed with this in mind, for example using an international clock, have not met approval.
The second activity was a drill in repeating numbers in Spanish offering basic numeracy development and/or revision and oracy in the target language.  The intention to drill students with something easily achievable and relevant to their basic needs stands and I think it works well as pupils are able to repeat numbers and use them in their everyday settings.  I would repeat this exercise and try to assist pupils with pronunciation as they made their way through the numbers.  I would improve my Power-point presentation to make it more fun and child-friendly, and design a game asking students to respond in the target language to numbers drawn on individual Power-point pages. 
The third activity introduced internet and email words, and chunked words, in Spanish.  This was essentially a basic introduction to the TL description of IT terminology now in everyday speech and may not fit in with the Key Stage 3 requirements as interpreted by the school.  However, I would retain it and use it as a fill in for further lessons.  
The fourth activity was a role play exercise designed to assist pupils in using TL to each other.  The intention was to promote use of TL in pairs of students.  This is a mixed oracy and writing exercise and I would retain it but clarify the desired outcome.  It offers pupils the chance to use the target language simply and amongst themselves.
The fifth activity was part self-assessment where students were asked to rate how they felt about their activities in the class today and which is in line with AfL, and which I would retain.  The next part introduced the session for the next week and I would definitely retain this although this is not in practice in the school where I am training.  Interestingly I had a session with a pupil who agreed to share with some of us the difficulties she found in school as a hearing-impaired pupil and she stated very clearly that prior knowledge of lesson topics would greatly assist her in learning required new vocabulary beforehand.  The next part, with two QR codes portals to videos about Wales in Spanish and International Day of WWW which I felt adhered to requirements of Y Cwricwlwm Cymreig would be retained but not relied upon as being the only components of the lessons, and indeed could be used as an exercise in metacognition as set out below.


[bookmark: _Hlk530838896][bookmark: _Hlk530663182]I would prepare more activities and ask more of pupils.  The first trainee teaching session lasted one hour, and I was at pains to keep pupils interested and motivated or risk behavioural difficulties, sanctions for which mean that pupils miss out on schooling and are isolated from their peers.   The Qualified Teacher Status (QTS) standard S3.3.1. states that trainees must have high expectations of learners and build successful relationships, centred on teaching and learning.  They must establish a purposeful learning environment where diversity is valued and where learners feel secure and confident.   This has been paramount in successful lessons I have observed.
[bookmark: _Hlk530859145]Following directly on from this I would make the differentiation by tasks more predominant and explicit offering students the chance to achieve at their own rate and adhering to the principle of helping individuals with their own abilities, interests and characteristics achieve to the best of their ability.   QTS standards S3.3.4 states that student teachers must be able to differentiate for pupils, and QTS standards S3.3.6 states that they must take account of the varying interests, experiences and achievements of all those they teach to help learners make good progress.  QTS Standards S3.2.4 states they must identify and support more able and talented learners, those who are working below age-related expectations, those who are failing to achieve their potential in learning, and those who experience behavioural, emotional and social difficulties.  As I have got to know the pupils this has become apposite and more achievable.  QTS standards S1.1 state that teachers must understand the diverse learning needs of learners and endeavour to provide the best possible education for them to maximise their potential, whatever their individual aspirations, personal circumstances or cultural, linguistic, religious and ethnic backgrounds.  The pupils in my first professional teaching lesson were from a very wide variety of backgrounds and brought with them different abilities, experiences, expectations and ultimately aspirations.  I recognised that differentiation in reality is far more complex in relation to the design of tasks, and indeed accompanying presentations.  Lessons are apt to be interrupted when, for example, pupils with a physical disability need to leave early to be safer in transit through the school building; it is useful to have an activity which settles the other pupils down afterwards.

My teaching experience has underlined the need for a clear and written understanding of previous lessons and how they relate to the scheme of work, to ensure that the study pupils are expected to undertake is in harmony with curriculum expectations; and to allow the teacher/s the confidence to ‘begin where the students are’.  Written documentation about the achievements of individual pupils would prove to be extremely helpful so that help could be directed specifically towards those pupils; as would any information prepared as though someone else may have to take over a class at any given time.  I would write all of this into an evaluation of the lesson.   QTS standard S3.1.1 states trainee teachers must set challenging teaching and learning objectives which are relevant to all learners in their classes.  They base these on their knowledge of:
1. the learners;
1. evidence of their past and current achievement;
1. the expected standards for learners of the relevant age range; and
1. the range and content of work relevant to learners in that age range.

As my teaching experience has increased both through observations and practice, and I have become familiar with the students, I have been able to make this more relevant to the learners. 
[bookmark: _Hlk530832860][bookmark: _Hlk530683071]
QTS standard S3.1.2 states that trainee teachers must be able to use these teaching and learning objectives to plan lessons, and sequences of lessons, showing how they will assess learners’ knowledge, skills and understanding.  They take account of and support learners’ varying needs so that all those they teach can make good progress.  In drawing up lesson plans and associated Power-point and other activities I have attempted to do this, and insert for example activities which build in numeracy challenges, but at times have felt thwarted by a pressing need from staff to stick to already formulated – tried and tested - but unwritten objectives and methods of teaching pertinent to the department of the school, and where these methods differ from one teacher to the other and from one class to the next.  I have seen it is vital that the teacher knows the destination when planning the roadmap.
I realise too that the objectives of the lesson should connect and flow more easily allowing pupils and teacher to transition between activities and recap without making this seem arduous or allowing concentration to evaporate. 

I would plan fully and cogently so that metacognitive strategies - ‘non-linguistic ways of assisting with language processing’ (Smith & Conti. 2016. P94) - had time to flourish with conviction and to the benefit of all pupils.  For example, bringing forward the videos from Activity Five to Activity 2, and then asking pupils to discuss in small groups what they had watched and gleaned from this exercise would help them to develop oracy skills and stretch their language skills, assisting and perhaps challenging each other.  Then asking pupils what they had learned from the videos and how they think they may better have discovered the same or similar information so that they consider their own strategies for learning.  In the micro-teaching lesson I think these digital resources proved enjoyable and interesting but worked almost as an addendum to the lesson rather than as a follow-through from previous activities and as a valuable tool to help with increasing the principles of metacognition.  

[bookmark: _Hlk530927533]Since then I have also recognised that aspects of Y Cwricwlwm Cymreig can be made more integral of the fabric of Modern Foreign Language teaching.  For example, explaining that adjectives are used in Spanish and French much in the same way as they are used in Welsh can be a very useful way of making pupils aware of the structure of languages generally and incorporating triple literacy.  Donaldson,G. (2015. P48.) states that ‘There is also evidence that successful learning of another language can influence the capacity to learn subsequent languages and may have wider cognitive benefits.’  

QTS standard S2.2 (iii) states that trainees should know and understand the curriculum aims and guidelines as relevant to the age range they are trained to teach.  In Wales, learners aged 7-14 should be given opportunities, where appropriate, to develop and apply their knowledge and understanding of the cultural, economic, environmental, historical and linguistic characteristics of Wales (Y Cwrricwlwm Cymreig) and learners aged 14-19 should have opportunities for active engagement in understanding the political, social, economic and cultural aspects of Wales as part of the world as a whole (Wales, Europe and the World); to some extent I incorporated this in my lesson plan but see no reason why, for example, pupils cannot discuss Welsh history, and make comparisons with the Spanish-speaking worlds, in the target language.   Subsequently, in a Key Stage 5 Spanish preparation for examination lesson I spoke with the pupil in Spanish about, amongst other things, the use of Welsh language in the classroom and beyond.

I have realised that I need to explain more clearly to pupils what I expect them to do and to achieve in each exercise and by the end of the lesson.   It is setting up a student to fail where a lack of clarity from the teacher means that they really do not have educational roadmaps to an agreed destination.   

Also, in an ideal world I would include google classroom and other activities to reflect the Digital Competence Framework being naturally integrated into the subject area and to make use of a reservoir of skills and knowledge available to improve my teaching, to make lessons more interesting for pupils and to avoid reinventing the planning and activities wheel.

In conclusion I believe that the changes made above take into account the philosophy and requirements of the QTS standards, and would help to ensure that all pupils were taught inclusively, that behaviour management needs were recognised, that numeracy, literacy and digital competence were an intrinsic part of the lesson, and that the pupils’ learning was advanced by their own thinking.
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Name  Paula Andrea Lee

	Date 09.October.2018

Subject MicroTeaching





	
	OBJECTIVES
(relate to QTS Standards
 where appropriate).
	
	ACTIONS TO BE TAKEN
	
	SUCCESS
	CRITERIA
	
	TARGET
	DATE

	

	

	

	


	To know and understand the relevant National Curriculum Programme(s) of Study and the most recent national guidance on developing thinking, communication, ICT and number skills, for example that set out in the Skills Framework for 3 to 19-year-olds in Wales
S2.1 (c)(i)


To understand how learners’ physical, intellectual, linguistic, social, cultural and emotional development can affect their learning. (s2.4.)

To make appropriate use of a range of monitoring and assessment strategies to evaluate learners’ progress towards planned learning objectives and use this information to improve my own planning and teaching.  (from S3.2.1)
	(i) to continue reading relevant material
(ii) to consider how I can best apply requirements in my teaching
(iii) to further develop my knowledge of ICT and its relevant application within the classroom setting
(iv) to weave ICT and numeric skills through the work I plan for pupils
















(i) Read further, eg, The Hidden Lives of Learners  (Nuthall, G.  2007) who writes about, amongst other things, teaching mixed ability classes.
(ii) Observe good practice and evaluate
(iii) Following contemporary thinkers and writers eg Project for Enhancing Effective Learning









(i) To consider texts such as Wiliam, D. (2013) From the middle.
(ii) To design my own strategies relating to pupils I teach
(iii) To have a means of reflecting upon this and improving my teaching
(iv) To be able to assess eg pupils’ numeric attainments
	(iv) increased confidence in discussing and/or writing about contemporary guidance
(v) renewed and inclusive lesson plans reflecting recent thinking
(vi) use of ICT in classroom to improve pupil engagement 
(vii) pupils demonstrating increased confidence and ‘at-homeness’ in numeracy











(i) be able to defend and institute lessons which are inclusive
(ii) be able to design lessons which work for all pupils
(iii) be able to provide a safe and stimulating classroom experience.








(i) To be able to answer why pupils achieve in class
(ii) To have strategies I can rely on to evaluate assessments
(iii) To have a continuing evaluation of my own work to monitor how effective my teaching is
(iv) To measure and justify incorporation of all literacy, numeric and etc requirements 
	Feb.  2019




















Feb. 2019 and ongoing












Feb. 2019 and ongoing
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