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Rational
The underpinning theme of my rubric is physical literacy. The most commonly accepted definition of physical literacy comes from Whitehead (2010) she defines it as the motivation, competence, confidence, knowledge and understanding individuals develop that allows them to participate in physical activity throughout their life (Whitehead, 2010).  This definition has greatly influenced education in the UK and Europe; the United Nations has widely suggested that physical literacy is crucial to the learning and development of every child along with being an essential step in basic education (UN, 2002).  
Physical literacy incorporates a more holistic perspective which links physical development with psychological (Fox and Biddle, 1988).  The aspects of physical literacy included in my rubric mainly derived from Canadian Sport and Higgs et al (2008) these both mention foundation skill set or fundamental movement skills as important development in children.  Higgs et al (2008) explain that developing fundamental movement skills will allow children to become confident in a range of physical activity (Higgs et al., 2008).  This was the bases for some of my content in the physical sub category; in there it asks for pupils to master fundamental movement skills and perform them at a high level to achieve the most advanced level.  The development of fundament movement skills is important to physical education as it allows pupils to move and develop outside of the structured lesson (Mandigo et al, 2009).  Another key part to the physical sub category is the ability to demonstrate competence in a range of physical environments; this is supported by Whitehead (2007) who presented the importance of preparing young students for lifelong physical activity in a range of activities (Whitehead, 2007).  This again supports the more advanced levels in the physical sub category. With regards to the lower levels of the physical sub category the bases for including body management and cardiovascular fitness in my rubric steams from societies physical inactivity problems. The role of physical education in the public’s eye is to create healthy, active citizens (Kirk, 2010). Physical education can play a combating role against physical inactivity (Biddle et al., 2004) and for this reason policy makers have embraced more physical activity time in physical education (British heart foundation, 2000). The importance of developing physical competence and is closely linked to physical activity levels later in life (Okely et al., 2001) this highly influenced how I structured my physical sub category.
Cognitive benefits from physical education are essential but are often side lined for academic achievement (Lau et al., 2004).  However, some experts stress that high quality physical education can improve a pupil’s mental alertness, academic performance, willingness to learn and enthusiasm for learning (Bailey et al., 2006). This is supported by a study conducted by Shephard (1997) that investigated students’ academic performance with more time given to high quality physical education and less to academic material, the results showed an occasionally higher performance in academic work (Shephard, 1997). 
This cross curricular benefits can be difficult to assess as a physical education teacher, how I decided to do it was focus on how they understand a range of physical situations along with different tasks/roles allocated to them by the teacher and also by their peers.
One interesting theory attempts to explain how high quality physical education can benefit pupils education, Shepard (1997) explains that exercise increases to blood flow in the brain, and increases levels of arousal and stimulated brain development it can also supply as a break from a dominated sedentary classroom curricula (Shephard, 1997: Lindner, 1999). My rubric aims to tackle this cross curricular problem by assessing pupils on their critical evaluation, this skill is extremely versatile and can aid pupils throughout their educational career. 
Thirdly, the affective domain includes pupil’s psychological and emotional wellbeing, for this reason it can be quiet difficult to assess pupils as unless the lessons are high quality they can become tedious and can leave pupils uninterested (Sallis and Owen, 1999).  A number of studies have reinforced the idea that physical activity improves psychological health (Sallis and Owen, 1999). This includes the World Health Organisation (1998) and Svoboda (1994) which linked physical activity to improved self-esteem, self-perception and psychological wellbeing. With regards to the construction of my affective category, it’s involves their enjoyment during activities, along with how mature they act during stressful physical activity situations. In addition to this, it also depends on how well they understand their emotions and how physical activity benefits them and finally, if they are intrinsically or extrinsically motivated. Including these in my rubric is supported by Brustad (1993), Sonstroem (1997) and Williams and Gill (1995) these researchers concluded that if pupils enjoy physical education and physical activity it can have a positive impact on their self-esteem this then leads to enhanced intrinsic motivation both in and out of structured physical education lessons (Deci and Ryan, 1985).  Enjoyment is at the fore front of the affective domain it has an key role in determining participation (MacPhail et al,. 2003). Some researchers have expressed concern about assessing enjoyment as they put it the activity itself can affect pupils enjoyment (Mahoney and Stattin, 2000).  
Finally, high quality physical education should include a social aspect, these social behaviours include team work, co-operation, personal responsibility, empathy and communication (Bailey et al., 2006).  Some researchers believe the social aspect of physical education to be vital to developing pupils holistically (Sandford et al., 2006).  What key social features I decided to include in my rubric comprise of communication, leadership, sportsman ship and team work.  Physical education has a huge social element in it, it forces pupils to work collaboratively and encourages social development (Miller et al., 1997). In doing so pupils will develop skills beneficial to them in life beyond structured education (Penny and Chandler, 2000).  Research into social benefits has provided support for social benefits from high quality physical education, research from Ennis (1999) and Wright et al. (2004) has shown skills such as cooperation, teamwork, empathy and responsibility as all outcomes of high quality physical education. With regards to decision making, leadership and communication there is a number of high quality investigations that provide a basis to argue that these outcomes can be assessed as they are factors of positive experience in physical education (Martinek and Hellison, 1997: Andrews and Andrews, 2003: Coalter, 2002). 

Report of Pupils Level
Name:	Pupil X						School: Modelling School Carmarthen 
Teacher: Brian Murdock				Subject: Physical Education
Year: 6
Assessment Methods
The assessment method I used to was observational.  The reason for this was convenience as the assessment had to be done separately for the changeover in schools.
Rubric Used
The rubric I used comprised of the four learning domains (Physical, Cognitive, Affective and Social) in these four categories there are four different levels.  The rubric was designed without prior knowledge of the activity that was going to take place, unfortunately this meant that some as levels criteria was not achieved through no fault of the child it was simply not feasible to demonstrate the skill in the activities.
Current Level
This section will be broken up into the four learning domains.  I will be referring to the lesson plan which will be included in appendix B.
 Throughout the warm up of the lesson pupil X showed good body management, a few examples of this was their ability to change direction and pace in evading opposition.  During the beginning state the pupil showed some weakness in athleticism through not being demonstrating the ‘ready position’ and showing fatigue which resulted in the pupil struggling to succeed.  As the lesson progressed to the first activity in the main section the pupil showed excellent throwing technique and accuracy.  Consistently Pupil X showed a high level of sending and receiving skills along with other fundamental movement skills, Pupil X supported this with good cardio vascular endurance and body management to succeed in a number of games in the first section.  As the lesson was focusing on throwing technique rather than team work or other any other skill I feel Pupil X excelled in this activity.  The final activity required pupils to use team work and communication and prepare an obstacle course for other students.  Physically Pupil X demonstrated good balance when hopping, however demonstrated issues to perform comfortably at an advanced level, Pupil X also lacked physical fluency and Pupil X  also struggled to maintain a high level of cardiovascular fitness.
Looking at the lesson from the social learning domain the pupil began the warm up shy and nervous, but it should be noted that the pupil was the only female in the teaching group and as a result could have felt nervous or shy.  As the warm advanced Pupil X did become more comfortable and as a result her engagement along with her willingness to participate levels increased.  The pupil was also hesitant to work in a team and showed poor communication at the early stage of lesson.  However, with credit to the educators using a guided discovery teaching style Pupil X was able to communicate her ideas to the educators and also her fellow peers. The pupil showed some leadership but not enough to warrant a level 3 grading however, she did show good level of evaluation, feedback and willingness to contribute to group discussions.
Examining the pupil’s performance from an affective angle Pupil X was persistent throughout the lesson and never opted to stand on the side line. The pupil stayed enthusiastic throughout the lesson and always tried her best.  Her motivation steamed from an intrinsically because she enjoyed engaging in physical activity with her fellow peers.  She exhibits enthusiasm and expresses interest in overcoming obstacles/challenges. Upon given the chance she will take charge and direct while also accepting criticism from third parties.  Unfortunately, she did not always portray good body language this along with her lack of competitiveness and as a result this lowered her affective mark.
Finally, if we examine her performance from a cognitive view, currently Pupil X can show that she was able to strategize and effectively implement the strategy.  Along with this Pupil X was consistently wholeheartedly engaged in the lesson, Pupil X would enquire about the activity asking questions and listening to the response from both the educators and her peers.  When asked to create an obstacle course she should immense creativity while also overcoming barriers in the form of limited resources, time and space.  
Future improvements
Pupil X has shown enormous potential in a number of areas however she needs to be given the chance to improve her cardiovascular fitness and muscular endurance. She should do this by pursing an activity outside of physical education; this can be done through a community link or through an extra curricula activity.  This can be supported during physical activity time by giving her the opportunity to participate in a wide range of activities this is supported by Clarke and Metcalfe (2002) this in turn will allow her to experience a wide range of activities and as a result she may be persuaded into continuing that specific activity outside of structured physical education lessons. 
Along with participating in a wide range of activities she should begin to engage in physical activity outside of physical education this will allow her to maintain a higher level of endurance and will add a natural fluency to her movements.  This will allow her to engage fully in a sports team or activity and experience what it means to be in a team, this is an important factor in Daryl Siedentop’s sport education model (1994).  In doing so pupil X may become connected with the team and continue participating it after leaving the school setting.  Finally, although showing signs of intrinsic motivation, educators should be aware of her need for greater competence and autonomy.  According to Ryan and Deci (2000) these are key needs that need to be met, the third relatedness has been shown in abundance in a range of activities.

Reflection
This assignment provides more understanding on how assessing works and how researchers and practitioners have continuously argued the area is. What needs to be clear is the main objective of physical education, which in my opinion is developing individuals where they can and want to be active throughout their lives.  This idea that we should be assessing far more than physical fitness is supported by a number of institutes which include the American Academy of Paediatrics (2000) who support the idea that physical education should be helping pupils to develop knowledge, attitude, motor skills, behavioural skills and confidence needed to continue being physically active throughout their lives.  With this in mind, we have look at my rubric and I feel my physical domain supports the objective of livelong activity; it does this by creating physically fit and competent individuals that can have a breath of experience in a range of physical situations. Alongside this, cognitive abilities allow pupils to be developed into active learners who are able to evaluate their own and others performance and create strategies to succeed in both a competitive and a non-competitive situation, this will give a wider base as possible. This is supported by Clark and Metcalfe (2002) in which they place emphasis on the importance of encouragement to increase a more broad skill base as possible and from this they can build on these and become as high performing athlete as possible. In addition to this, my affective assessment domain consists of the maturity the pupils show during game situation. Admittedly, by looking back at the investigation, I believe year 6 was too early in their physical education timeline to assess them on their maturity.  In the future I would delay this until they have developed into a more competent and experienced. However, I feel by assessing the pupil’s enjoyment levels during activities this will allow educators to create an enjoyable environment where pupils will be able to develop relatedness which is one of the three key components of Deci and Ryan’s Self Determination Theory. Finally, the last domain (social) included communication and leadership characteristics, they should use these to aid their own and fellow peers learning.  
During the assessing I felt that by simply using observation, it meant that I was not able to fully assess Pupil X in the four learning domains. The domains I was successfully able to assess included physical and social, but I was still attempting to assess communication and the evaluation would involve some intervention to discover if they had the necessary knowledge and understanding to support their evaluation Unfortunately, I found it incredibly difficult to assess the child in the cognitive or affective learning domain; this is because it Is  especially hard to correctly establish whether an action is pre planned/trained, or a mere once off accident. For these reasons I would be more inclined to use more alternative means of assessing, this is also supported with research done by Lopez-Pastor et al. (2012) when they argued that alternative assess actively solves realistic problems through implanting new information, prior knowledge and relevant skill. This method will aid the pupil on their physical educational journey rather than assign them a level and move on.  Along with this the fact that we had to perform this assessment in a single lesson again added to the stress of performing a correct and accurate assessment, the reasoning of this is that I had no prior information regarding the pupils abilities, so this one off lesson could be an exceptional lesson or an unsatisfactory lesson and I have no way of discovering the true answers. Instead of using observation as the sole tool for assessing I would prefer to use an assessment for learning strategy. Assessment for learning consists of 5 key parts:
1. Clarifying and sharing learning intentions with pupils.
2. Engineering effective classroom discussions, tasks and activities that entice learning
3. Provide feedback that improves pupils learning.
4. Activating students as learning resources for one another.
5.  Activating students as owners of their own learning.
(William, 2011)
These parts complement my rubric far more than simple observational assessment; they allow the educator and pupil to work cooperatively towards improving the pupil’s education. These five parts also allow the teacher to be flexible and creative I their assessments, in other words Tolgfors explains it as ‘tight but loose’ (2018). This enables the teacher to interpret and adapt these key stages to their assessment, this would have allowed me to adjust the lesson so I could better assess all the learning domains instead of only being able to effectively assess the physical and partly the social domain. On the other hand, they may not even adjust the lesson but rather clarify what the main learning objectives are and work together with the child to achieve them.  
The final outcome of this study has surprised me as the traditional and more popular methods of assessment have seem more difficult to get an accurate assessment and along with this they are very much assessment of learning.  This argues the justification of them when there are assessment methods that support pupils and educators in achieving pupil learning. 
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their own and others performance
this results in poor feedback

They are als0 able to somewhat
evaluate their own and others
performance and are able to give
simple feedback

They are also able to effectively
evaluate their own and others
performance

Affective

Level 1

Level 2

Level 3

Level 4

For a pupil to be categorised in
level 1 they must show little
enthusiasm or be extrinsically
‘motivated

‘They would show poor body
Ianguage and consistently
complain. They may also try to
avoid participating in lessons.
Outside school they would rarely
engage in structured
sportactivites.

Finally they would shy away from
risk taking

For a pupl to be categorised in
level 2 they must consistently
participate however they might try
their hardest of not be too
competitive. ~ Altenatively they
could begin an activity quiet
enthusiastic but once they are
faced with challenge shy away.

For a pupil to be categorised into
level 3 they must show enthusiasm
and a good work ethic
consistently.

‘They should be intrinsically
‘motivated to improve and take
risks,

‘They must also be activate outside
of physical education lessons.

For a pupil to be categorised i
level 4 they must take initiative
‘and be excited by new
opportunities.

‘They show great attitude and
character. Should show  desire to
improve and take risks

‘They would be highly athletic and
be able to transfer skills across a
range of activities to be successful.
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Social
Level 1 Level 2 Level 3 Level 4

For a pupil to be categorised on
level on they must lack
communication skills,
responsibility, leadership and
avoid working in groups

For a pupl to be categorised i
level 2 they must be open to
criticism. Listen and act on advice
given to them by both educators
and peers.

‘They need to'be a team player and
polite in group activities

For a pupil to be categorised i
level 3 they must have 2
willingness to help. support and
share ideas with fellow peers.

‘They should play unselfishly and
help to inspire other pupils around
them.

For a pupil to be categorised in
level 4 they must be a team player
and also an independent learner.
‘They should show leadership and
be humble in both victory and
defeat.
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Level Description
Level 1 Level 2 Level 3 Level 4 Level
Given
Struggles 0. Shows a moderate level of .. | Shows good Shows excellent. -
Physical | _..control their body in a|..control  their  body | ..control and creativity in | ...control and creativity in
fnge  of  different| movement in a range of | their body movements, aiso | their body movements...
situations... Gifferent sifuations.... demonsirates good ‘ready | ...mastery of FMS and
_comectly  demonstrate | ..some  ability in mastering | position performs them at
ability  of fundamental | fundament movement | ..ability in  mastering | advanced level... Level 3
‘movement skills... sl fundamental  movement | ...cardiovascular  and
keep wp with an activity | _ability to maintain a | skills... muscular
and often needs to rest. moderaie  level  of | ..cadiovaseular  and | endurance’srengih....
cardiovascular/museular | muscular _nderstmding  of 2
endurance. endurance/srength.... fnge  of  physical
_understanding of a range | activities/environments
of physical environments. _| and excels in them.
Struggles o Tabieto Shows a good level of.. | Shows an_excellent level
Cognitive | ...understand basic | ..aticulate their opinions in | .. knowledge and | of...
fasks/instructions.. farge and small groups... | understanding in range of | ._kmowledge and
‘make comect decisions | ..make correct decisions | different physical | understanding in range of
during an actvity sifuation... | and exccute them in a game | activifes... physical activties... Level 2
correctly evaluate | situation... decision making under | -..decision making and
themselves and their peers. | _.correctly evaluates peers. | pressre i games | creativity in overcoming
situations... problemsbarriers...
evaluating  themselves | .ability  to  cvaluate
and peers... themselves _and _fellow
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