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Topic:
The impact of the virtual learning environment (VLE) on the learning experience of students at the Universities and schools in Great Britain. 
Introduction:
This research report will explore the impact of virtual learning environments and on students' learning experiences at the Universities and schools in Great Britain. The report will also cover the analysis for both primary and secondary data as part of the research. First, the primary data results gathered from participants in the University of Wales and Saint Davis in London through an open-ended, closed-ended and Likert questionnaires will be analysing in graphs and bar charts whilst the systematic literature review collected from on-line validated sources will be explained fully in the table under its sections given below. The report findings will be narrative with subheadings which will include the rationale, aims and objectives, methodology, validated or an already published literature review, and the conclusion.
Rationale:
The purpose of this research report is for students to explore their experiences on the impact of virtual learning environments compared to traditional or physical/classroom lectures 9Salmon, et al., 2015). Personal computers and the Internet have revolutionized the entire world including our communities in society, and online communications media including Facebook, Twitter, YouTube, Skype, and computer software have influenced billions of people around the world to communicate and share ideas very fast at a lower cost (Kyaw, et al., 2019). Most importantly, computers and internet technology are transforming the way students learn nowadays and the rapid emerging paradigm is what is called “virtual learning” (George, et al., 2019) which has the potential to improve student educational access and schools’ cost-effectiveness and achievement (Chatterjee, and Chakraborty, 2020). The statistics for e-learning industry are not showing signs of slowing down, but ready to project as much as $38 billion from 2020 to 2024.  Here are some examples of technologies in modern systems 

Technologies Covered:
· Learning Management System (LMS)/SaaS
· Rapid E-Learning
· Online E-Learning
· Virtual Classroom
· Mobile E-Learning
· Learning Content Management System
· Application Simulation Tool
· Packaged Content
· Massive Open Online Courses (MOOCS), Wearables and Others
· Knowledge Management System
· Podcasts
· Game-Based Learning
· Other Technologies
Learning Modes Covered:
· Self-Paced E-Learning
· Instructor-Led Teaching
Aims/Objective:
To identify and produce best possible evidence for the effectiveness of internet-based e-learning programs, and the impact on students experience in schools and universities, including university students of Wales Trinity Saint David in London.
To compare or evaluate the benefits of virtual learning to teachers’ physical presence with the students in traditional classroom lectures.
Methodology: 
The researcher used both primary and secondary methods of collecting data to abstract meaning to justify its research aim. First, primary research types of questionnaires were prepared using open-ended, closed-ended and Likert questions which were sent to student colleagues via Microsoft teams as our learning pace (Vaona, 2018). Students' responses were gathered and analysed in the charts below. Secondly, the researcher also did systematic reviews to collect published data from different search engines e.g. Google Scholar, Books, PubMed and Science Direct, to develop the valuable source and argue both negative and positive impact of virtual learning environment, and the impact on students’ experience (Ryan, and Poole, 2019).
Background/Literature review:
The researcher will academically collect already online published data/information from relevant articles, for example,  PubMed, Google Scholar, books, Science Direct to explore students' experience on the impact of virtual learning environments (Otto, et al., 2018).
The introduction of new methods and use of advanced technology has not only impacted social change but has been an immense drive of educational transformation due to the Corona Virus pandemic and restrictions on social distancing (Kyaw, et al., 2019). From my learning experiences gained via Microsoft teams, the definition of electronic learning could be any type of educational media that is delivered electronically, or where teaching is undertaken remotely and on digital platforms (Taibah, 2016). Examples of electronic learning include computer software-assisted learning, online learning, web-learning, and e-learning generating the same meaning of knowledge transfer via an electronic device (Tudor, et al., 20219). Virtual learning, or the use of computer software, and the internet are relevant tools (Gomez, et al., 2018) used by lecturers to give instructions to students in their learning environment, which also helps to reduce teachers and student’s classroom interactions but does not change what students are taught (Xie, et al., 2015). Positively, the benefit of virtual learning during the pandemic crisis has helped solved the problem (Tian, et al., 2020) of packed lectures halls and hallways that were not designed for social distancing, and are cheaper to run at low cost, although not many people will want to pay £10,000 a year for attending zoom calls.
Additional benefits of virtual learning or live online lectures for students includes saving money from the lack of travelling to the university campus, its flexibility enabling students to learn at their own pace and the opportunity it provides for students to anonymously ask questions in class (Brendan, et al., 2020). Online teaching potentially encourages students to further engage with lecturers especially for those who would not otherwise participate in a live lecture due to the less intimidating environment online (Sunar, et al., 2016). Through online learning, students have also gained the opportunity to find their individual choice of courses (Hodges, 2016) to study free of charge (MOOCs) (Coelho, et al., 2015). The study also revealed that the Universities are no longer investing a quarter of their personal budgets to acquire large physical premises that will host their lectures.
Nevertheless, students of recent times or years including post-secondary and University education have come to realise these benefits of virtual learning, and the importance of education being delivered in the most efficient and convenient ways via the internet (Foster, et al., 202) to motivate their learning (Pechenkina, et al., 2017) however, some challenges may exist (Tolks, et al., 2020) because not all types of e-learning are showing growth, as statistics of self-pace e-learning market has projected a huge declined of 6.4% or more per year. Similarly, the negative effects of virtual learning also include some students’ access to modules, ongoing professional development opportunities, especially for those with limited ICT knowledge/skills gained, as well as limited access with face-to-face education due to Covid19 issues (Kilian, et al., 2020). 
To evaluate research data collected, the effectiveness of online learning depends on various ways. For some students with access to the right technology, on average, they retain 25-60% more material on virtual learning compared to only 8-10% in a classroom mostly, due to competent students who learn fast online. E-learning also requires 40-60% less time to learn than in a traditional classroom setting because students learn at their own pace, they revisit lectures, skipping or run through concepts quickly as they choose (Joan, et al., 2019).
Nonetheless, online learning effectiveness varies amongst age groups (Sinclair, et al., 2015). The study revealed that younger children require a well-structured environment (Gray, and Diloreto, 2016) because kids are more easily distracted, therefore extra efforts should be made by replicating a physical class/lecture through video capabilities instead, using a range of collaboration tools and engagement methods that promote “inclusion, personalization and intelligence” (Rezart prifti, 2020)
Additionally, according to the literature review, many UK Universities for instance; University of West London, University of Manchester, University of Cambridge, and many more have virtual classes for students during the pandemic (Alqurashi, 2016). The University of Cambridge has become the first university in the country making a huge decision to continue providing online courses for the entire academic year 2020-21 (Shead, 2020). On the contrary, the University of Manchester once announced that they can only keep lectures online in Autumn term. Regarding this, on April 23 of the year 2020, president and vice-chancellor Dame Nancy Rothwell of Manchester university stated that staff redundancies and pay cuts may be necessary if 80% of students from outside UK and EU decided to stay far away or drop out because the university will lose £270m in a year equivalent to a 15 - 25 per cent deficit in tuition fees (McKie, 2020).
Furthermore, thousands of students had reported how much they struggled to get a clear understanding of the lectures online and struggle to get direct support from lecturers with their essays and assignments as previously done in the traditional classroom. Another negative impact of virtual learning could be a poor connection and technical difficulties (Almarzooq et al., 2020) due to thousands of students logging into their university systems at the same time, and teachers being left alone to troubleshoot issues, fix poor audio, and poor video quality, and to chase up with their students ensuring that they access any miss out contents (Bei Zhang, 2020). In other words, the reverse cycle of coronavirus has caused students to switch to online education/courses which generally could go wrong as lecturers decided to convert lessons using the same slides and content previously prepared for face-to-face teaching.
The impact of virtual learning on students continues with some students stuck abroad (Al-Balas, et al., 2020) unable to tune in and capture lectures on time, and other students with less focus as they look after their siblings at home while parents are at work. Based on these consequences of virtual learning, lecturers including teachers have created a platform to deal with the increased student complaints. On the scale prevalence of online students that end to drop out is between 40 and 80 per cent compared with 20 to 20 per cent studying on campus because of the extra support provided in campus with mentors, quiet studying rooms, extra study skills lecturers around to motivate students’ learning, and above all, students are allowed in classroom-based tutorials or seminars led by a teacher to listen and take notes or ask questions, show formative submissions, and receive instant feedback from lecturers in class for correction and improvement. Globally, virtual learning is negatively impacting all groups of students, lecturers, and parents on the go of their day-to-day studies towards quality assurance education to enhance relevant degrees.
Statistically, one in five students will delay their undergraduate degrees if the universities do not operate as normal due to the coronavirus pandemic (Giordano, et al., 2020). A study review statistic also showed that in September 2020 during the coronavirus pandemic, 120,000 fewer students were enrolled into various universities, however, UK universities may face £760 million loss of income in tuition fees. Overall, e-learning is relevant at a lower cost however, the challenges may outweigh the benefits, thus causing students to be more inclined to pursue their degree at a later stage.

Primary Data Results/findings:
The following Bar chats are showing the primary data analysis and responses collected from the survey from colleagues via Microsoft teams. The total number of respondents was (n=8) of 2.25% and the total number of women were (n=4) and men were (n=4). Responses were collected only from health and social care students at UWTSD London across term 1 and 2. Due to the pandemic, the researcher was unable to collect more information from various studying groups of students at our University of Wales Trinity Saint David London.







         




Secondary Data Analysis 
In the UK, the completion rate for online higher education and further education is between 70% and 80%
The Global E-Learning market is expected to reach $336.98 billion by 2026 growing at a CAGR of 9.1% from 2018 to 2026.
The table below showed the Share of individuals including students using online learning materials and doing career courses in Great Britain in 2020, by age and gender.

The Demographic of individuals using online learning materials and doing courses demonstrated that those aged 16 to 24 were the most likely to use online learning materials while men were slightly more likely than women using this method. Also, those aged between 25 to 34 were the most likely to have used online courses ((Sabanoglu, T., 2020). 

Use of online courses and e-learning materials in Great Britain 2020, by demographic

	Online Course
	Online learning material

	Men                                                  16%
	25%

	Women                                            11%
	18%

	16 – 24                                             15%
	46%

	25 – 34                                             22%
	24%

	35 – 44                                             18%
	27%

	45 – 54                                             17%
	22%

	55 – 64                                             10%
	17%

	65 +                                                   2%
	5%



(Sabanoglu, T., 2020) 

Conclusion: 
To summarise, this report has identified both the advantages and disadvantages of transitioning to virtual learning for schools and universities across the UK. The advantages are highlighted through the fact that e-learning means pupils can learn at their rate and catch up in their own time from the comfort of their own homes. However, there are just as many disadvantages which include the fact that e-learning may not always be the most efficient and effective, especially in comparison to life traditional method of face-to-face learning with students and lecturers’ interaction for more education and collaborative tools. Furthermore, my research findings have demonstrated how virtual learning has affected different individuals, both positively and negatively in the UK, and globally, leaving our world in a state of dilemma for either a continuous e-learning education or a reverse circle of traditional classroom-based in the next years to come to enhance proper degrees.
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3.How many hours per week do you use Moodle ?


6-8hrs	8-10hrs	10-12hrs	12-14hrs	14-16hrs	
6-8hrs	8-10hrs	10-12hrs	12-14hrs	14-16hrs	2	2	2	2	2	
6-8hrs	8-10hrs	10-12hrs	12-14hrs	14-16hrs	


4.How many hours do you spend on VLE per week?


12-14hrs	14-16hrs	16-18hrs	18-20hrs	20-22hrs	
12-14hrs	14-16hrs	16-18hrs	18-20hrs	20-22hrs	2	1	3	1	1	
12-14hrs	14-16hrs	16-18hrs	18-20hrs	20-22hrs	


5.How significant is VLE in the process of your studies?


Very important	Important	Neutral	Low importance	Not at all importance	
Very important	Important	Neutral	Low importance	Not at all importance	1	1	2	2	2	
Very important	Important	Neutral	Low importance	Not at all importance	


6.How effective is VLE?

very effective	effective	less effective	not effective	
very effective	effective	less effective	not effective	2	2	2	2	very effective	effective	less effective	not effective	


7.Students are able to learn properly through Moodle


strongly disagree	agree	neutral	strongly agree	
strongly disagree	agree	neutral	strongly agree	4	2	1	1	
strongly disagree	agree	neutral	strongly agree	


8.On Moodle, how easy is it to find necessary materials for your studies?


very easy	easy	not easy	not known	
very easy	easy	not easy	not known	2	2	3	1	
very easy	easy	not easy	not known	


1.Is VLE more better than attending classes?

Yes	
4	No	
4	



2.Do you gain more knowledge in VLE than other ways?

Yes	
5	No	
3	
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