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[bookmark: _GoBack]Does self-assessment or peer-assessment have a better impact on a learner’s progression?

The aim of this study is to create a small-scale thesis involving personal research; the focus for this assignment is to research assessment for learning and the impact it has on learners, exploring issues and finding answers. The aim is to research, “Does self-assessment or Peer assessment have a better impact on a learner’s progression?”. Assessment of learners is an intrinsic part of the new curriculum with the vision of it being used to support the curriculum design and for practitioners to follow the policies around it, that are set in the national guidance. Looking at such policies and practice will result in assisting with a judgement. Assessment for learning is used in the education environment to help analyse if a strategy is effective or where the next progression step, maybe, within the learners’ progress: this could be for the learning or the teaching evaluation. The assessment can only be affective if the information collected is used efficiently and helps conclude an outcome. There are four types of assessment learning strategies: diagnostic, formative, interim and summative. This study will be based on formative assessment; and if the feedback impacts a learner within their progression; the research will be investigating specifically self-assessment and peer-assessment. Creswell (2005) talks about the use of research studies that can help a trainee teacher to understand the relationship between evidence-based research and pedagogical choices and help raise standards within the classroom. Furthermore, this study should set a base for a better skilled researcher and teaching Practitioner. A trainee teacher is given the opportunity to learn to research; and research to learn .A trainee teacher needs to “understand how the boundaries of knowledge are advanced through research” (QAA, 2001). As a learning practitioner there are key elements to take into consideration before undertaking any educational research study, such as the study being an un-fair test, different variables during a study can impact the evidence in which to analyse and conclude. The question is, can a conclusion be made from one study alone? Different variables such as school; learners; and teachers can affect the outcome, a conclusion can be made upon this, but will often require further research. The research tools chosen for this study will comprise of observations, interviews and questionnaires. These will be done with a group of 5 or more learners from Foundation phase and Key Stage 2; along with staff from both phases allowing data achieved to be compared, analysed and assessed to hopefully achieve a conclusion to discover the impact; if any, whether it be positive or negative on the learners progression. These tools should give me a variety of Qualitive and Quantitative data to analyse and evaluate. Quantitative data will be such data collected from questionnaires, but “statics can be open to interpretation” (Grigg,2010). Qualitive data will be collected from the interviews and observations, however this type of data can be “time consuming” to evaluate and gather a theme from, and have to be approached correctly, or can cause “ethical issues”.(Grigg,2010).Engaging with such research will give a practitioner a better understanding, concluding to improved practice and improving educational practice. The key is to develop learners into independent learners as suggested by the key outcomes in Donaldson’s’ Successful futures (2015).

The welsh government have backed the approach of assessment for learning (AFL) in the recent years and has made it one of the clear focuses within the New Curriculum for wales 2022. Assessment for learning is about assessing the learner’s progression; using evidence and discussion to see where they are at, need to go and how best to scaffold the progression. In the report “Inside the Black Box”, by Black and William (1998), assessment for learning was one of the key tools, that helped raise the standards of progression. The lower attaining learners seemed to progress further. Looking deeper at the different categories within the assessment for learning strategies; seeking evidence to conclude; will this be the case within this study. Furthermore, assessment for learning cannot be used as a tool by itself, it needs to be thought about; worked on, and used within an effect form of pedagogy.
[bookmark: _Hlk36125704]Many Cognitive constructivists theorists such as John Dewey (1933); Bruner (1990) and Piaget (1972) talk about the connection to the assessment for learning through the findings of strengthens and weaknesses within a learner. John Dewey’s (1933) empathises on reflective practice and thinking about what was difficult. This links to learners participating and reflecting on their learning, to self-assess, and put progression steps or targets in place. Linking to the self-assessment strategy. On the other hand, Vygotsky (1978) is a social constructivist and believes in the “knowledgeable other” assisting with progression. Vygotsky talks about the knowledgeable other as being someone that has more knowledge on a topic than another. This can be the teacher or a peer. This links back to the assessment for learning strategy peer-assessment. Allowing the more knowledgeable other to provide feedback and targets. With each positive outlook on a strategy, all variables must be taken into consideration. For example, though peer assessment can be an advantage, the disadvantage could be that the peer assessment maybe miscalculated. That the less knowledgeable other may have to peer assess the other learner, causing more problems and possible taking away confidence from less able; and in which, not challenging the more knowledgeable other further. There could be the chance of misunderstanding on the topic meaning confusion between the peers’ work. Vygotsky’s theory suggests that the teacher should give opportunities for learners to discuss and feedback about their learning and have the chance to build on progression through peer engagement and scaffolding; ith the teacher giving time to oversee the feedback and assess, through the assessment, what the next steps are progression will be. Giving learners time to peer assess helps build confidence and vocabulary to allow learners to self-assess, in a way allowing self-assessment and peer-assessment to go hand in hand. 
Self-assessment is where a reflection is made on an experience and to find ways to progress or as Boud, another theorist says “. a conscious activity in which we engage to explore our experiences and develop new understandings and conceptualisations."(Boud 1987).He suggests that only the learner is able to reflect and understanding their own feelings during a task or experience, allowing them to self-assess or reflect to set targets for future progression. Though some learners may struggle with this, depending on their learning needs; age or progression and may require extra scaffolding or extra support from the teacher. It will be interesting to see what the evidence will show. Do learners engage with the assessments? Do the learners use the assessment targets set to make their work better and progress in the future? These will be key questions that will be answered during the research. Another concern through the use of self-assessment and peer-assessment is the issue of the teacher, being trained to assess what the steps need to be, are teachers given enough support to help them assess  ;and given time or opportunities to put these practices into the classroom.
Donaldson (2015) suggests to “engage students in their own assessment” in Successful Futures report, suggesting ideas for the New Welsh curriculum. The Welsh government (2014) also states the importance of teachers being “reflective practitioners” allowing to assess and assist learners to progress, and by using relevant and effective assessment for learning strategies. This not only suggests that the learners need to improve their practice but that teachers themselves need to improve the practice. Professional teaching practice can be improved by research, The BERA (2013) talks about teachers being supported to “become research literate”. Furthermore, BERA (2013) discusses the importance of learners having lessons planned around the evidence collected; and teachers to help scaffold the learning further. They suggest that the UK “lacks a coherent plan for teacher research and development”. Through this small-scale research project, the findings should allow a conclusion on which assessment, self or peer has a better impact on a learner’s progression, if any.

Before starting any educational research, necessary measures are to be taken to; policies read; and refer to the rules of conduct and the Guidelines as set out in BERA (2018). The BERA guidelines represent the best ethical practice in which to conduct research. An Ethics form should be completed by the researcher and approved by the necessary body of people (see appendix 1). Consent forms need to be sent out and signed by the headteacher of School X before any research tools are trialled (see appendix 2). This will allow the trainee teacher to gain written consent to use the tools chosen. Consent to participate in research should be requested from all participants. All adults can give written or verbal consent; However, this is not the case for the learners, being under the age of eighteen years old. Assent from the learners must be gained at the beginning of the study. Researchers conducting the study must remain sensitive and understand that participants can withdraw consent at any point, without giving reason. Communication with learners must be respectful and vocabulary appropriate to the learners needs and understanding. Learners safety, physical and social and personal development must be cared for by the researcher, as set out in the rules of conduct set by the British Education Research Association 1.4. Information must be handled sensitively and necessary protocols to be followed for participations confidentiality. Participants are made aware at the beginning of the study, who the data will be shared with and that it will be stored on a password secured data base. It will be disposed of correctly at the end of the research analyse process.
The research will be carried out at School X, which is a large village school based in the South Wales area consisting of 420 pupils. There are two classes per age group, ranging from full time nursery learners of three years old up to year six pupils at the age of twelve. The intention is to send out questionnaires to the teachers, support staff and heads of departments allowing data to be collect from a variety of sources. The questionnaires will be sent out via email through the senior mentor, allowing staff to complete the questionnaires anonymously via an online submission. The questionnaires will be created using Microsoft Forms, this allows the data to be collected and automatically provide readable data that is accurate.  Keeping the questionnaires anonymous provides the participant with the advantage that singularly the questionnaire cannot be identified, therefore a more truthful answer can be given. Using questionnaires will allow me to reach a larger audience and limiting the cost as it will be sent, completed and stored online. Though using an anonymous questionnaire can make it difficult to chase up questionnaires that may not have been completed. An uncompleted questionnaire could mean the consent to participated would not have been achieved. The questionnaires will consist of multiple choice, Likert scale, ranking, open and closed questions, along with options for the participant to explain their choices. Making full use of the questionnaire tool. This will help collect the data required to answer the original question, “Does self-assessment or peer-assessment have a better impact of learners’ progression?” ; or at least collect the data from peoples experiences and opinion on the AFL strategies; and overall add input to evaluate and conclude. Though sending out the questionnaires this way can work as a positive as a research there must be an element of criticism to each research tool. The disadvantages of questionnaires can include a low rate of return; no guarantee that the correct person is answering the questions and questionnaires may come back incomplete. 
The other research tool of choice will be interviews, this has been chosen to be planned semi-structured. This allows for the conversation to be flexible and questions can be adjusted according to the responses from the participants. Participants can say if they do not understand and the research and vocabulary can be changed accordingly to suit different age ranges, body language can also be used as a cue for misunderstanding and learners can be reminded that they can leave the research study at any point, this represents an ethically thought researcher, constantly providing care for the interviewee. Interviews can be time consuming and prior relationships with an interviewer can cause a bias view on an answer; answers can sometimes be misinterpreted, or consistency can be difficult to achieve due to the semi structured questions, making it harder to analyse data at the end of the research project. However, this has some limitations as younger learners may not have the vocabulary and may not be experienced in using the assessment for learning strategy. Danby, Ewing and Thorpe (2011) speak about the limitations of interviews by a novice researcher, they state that the researcher is “requires understanding of the interview process”. The researcher is a novice researcher and may find this tool harder to use within the environment. Therefore, will cause limitation.
The third research tool is observations, these can be done in a natural setting and bias can be eliminated by schedules. As a trainee teacher, using new research tools can cause some disadvantages, it can be difficult to know what parts of the observations are important to take notes on as another key event could be missed whilst reflecting on what was seen prior. Following guidelines from BERA (2018) everyone can be observed though the data from participants that don’t give consent or assent cannot be collected and used in the end data to analyse and evaluate. Data will be collected from an attainment of abilities to represent a fairer sample, due to the research study taking place over one single day and from a limited number of participants.This will only show a  limited amount of data and proved only a snapshot of evidence to analyse, but should give enough data to reflect on; to help improve or implicate new strategies in  the professional teaching practice. Kelly Brooker (BERA, 2018) states that “the observer is to remain non-interventionist and as unobtrusive as possible- thus, in theory, experiencing everyday interactions as sourced originally from Rustin 2009:30.
Bruner (1986) speaks about the mixed method research. Mixed methods are a research approach whereby researchers collect and analyse both quantitative and qualitative data within the same research project. These can be used to experiment themes within the data collected. Taking both advantages and disadvantages into consideration; for each research tool and been sceptical entering the research study will allow for an unbiased reflection and analyse on each tool.
From the review of research literature, the expected out come from the data should suggest a positive impact on a learner’s progression. Following an interview with the headteacher, a key theme of the cool blue and green for growth strategy was brought to light. The cool blue is something that the learner achieved or did well, with the green for growth being something they can improve on. This is used as a verbal form through the foundation phase and with written feedback in Key Stage 2. Reviewing the Foundation phase interviews a lot of the answers draw to a similar conclusion. The Year 1 learners are unfamiliar with key terms such as self-assessment or peer-assessment. This was expected due to the limited experience they have with the AFL strategies. According to the data collect (see appendix 3, question 3) Self-assessment isn’t used a lot, through the cool blue and green for growth strategy. Learner D states that it is only used “sometimes” and “the teacher writes it down” in their books. Three out of the five learners in foundation phase didn’t know the reasoning behind the use of self-assessment. Only one out of the five Learners agree they look back over their work, following this interview, further evidence was collected to back up the accuracy of the answers. (see appendix 4a and 4b) were the learner has reflected on their feedback and tried to improve to progress in their learning. However, after looking at further data collected from previous feedback in learners’ books, three out of the four pieces of work collected, learners had interacted with the feedback, and mostly, improvement was shown. ( see appendix 4c and 4d) The answers from the interviews suggest that learners had only used peer-assessment once before within their learning. All five learners agreed that enjoyed looking at their friends work and would like to try it more regularly. As you can see from the data collected, year 1 have a very limited vocabulary and provided a lot of one-word answers.
Following on, after reflecting on the Year 4 interviews (see appendix 5), learners also agreed that self-assessment is only used sometimes in their work, and peer assessment is only used to mark maths work, or during group discussions in topic sessions. Year 4 learners were aware that self-assessment is done to improve work, Black (1998) talks about the improvement and progression happening after the learners, understanding the reasoning behind self-evaluation. With the year 4 learners, they are required to use a cool blue, and green for growth sheet (see appendix 6). Looking at this evidence of the growth sheets being filled in, leaners engage well with the self-assessment and look for ways in which to challenge themselves going forward, in which to increase the progression, within their individual learner. However, only two out of the five learners interviewed agreed they reflect on previous green for growth targets. When learners were questioned on peer-assessment , only two out of 5 felt confident to identify improvements to their peers, With 100 per cent of the Year 4 learners agreeing that self-assessment made more of an impact on their learning and preferred it as an AFL strategy. Most learners were worried about criticism and misunderstanding of the success criteria from peers.
The response to the questionnaires (see appendix 7) caused some limitations within the research data collected. Only nine out of the twenty-six were answered by teaching staff, even after a second prompt email to request participation Meaning the data collected was not accurate as a whole school staff participation was required; less than 40 per cent participated in the final data collect. This can only be non-consent by the other staff members, as stated in the BERA guidelines. The other limitation from the responses, is that six respondents are from Key Stage 2 and two respondents from Foundation Phase, 1 being, other, so would suggest a cover teacher that covers several year groups, in both phases. With this in  mind, we must look at the data and critically evaluate if the answers are more biased towards key Stage 2, and if the data collected from the Foundation Phase staff  is accurate to show the impact on the learners progression from both assessment strategies.
Six out of the nine respondents answered that they use self-assessment daily. However, the interviews with the learners in both stages suggest otherwise.  Respondent 7, from the staff questionnaires states that “ it is a continuous process that is part of our pedagogy”, this refers back to Wills (2010) and also the Welsh Governments new Curriculum suggesting teachers should use it as a form of teaching and not as a separate tool.(Welsh Government, 2019)., Black and William (1998) also backs up this theory.
Overall, peer-assessment is used less frequently, and if used, used in an oral format within discussions, rather than written format, this data is also backed up by learner’s interview answers from both phases.
 All respondents either strongly agreed or agreed with the statement from Question 7 from the questionnaire, that learners understand the reasoning behind self-assessment. Though the data collected from the year 1 interview suggests that less than half the learners understood ( see appendix 3 Question 5).Referring to Question 5, respondent 7 suggests that strategies should be appropriate to the stage of the learners, this is backed up the progression levels set in the New Curriculum rather than age set steps.
With agreement to the data collected so far, older learners can self-assess more critically and provide more detailed assessment for improvement. This is a skill that is taught throughout the learners learning and improves with practice. However, only a third of the respondents agree themselves to this statement. Four out of nine respondents strongly agreed and the other five agree that learners use self-assessment to improve their work. Therefore, all agreeing that self-assessment has an impact on the learning outcomes and progression.
In Contrast, peer-assessment showed that only five out of the respondents agreed that it impacted the learner’s progression, and with three that disagree or strongly disagree. Though most of the respondents agree that learners are aware of the reasonings behind peer-assessment, five out of nine respondents disagree or are unsure that learners critically assess their peers.
Due to the timings of the research project the planned observation was not able to go ahead. The research gathered further evidence through the interaction with feedback within the learner’s work. (see appendix 6). The research was meant to be carried out over one-day. However due to the school timings and environment, it was agreed to be taken over 2 half day sessions. The trainee teacher must learn to be flexibly, even though research projects.

The aims of the study were to conduct a small research project using a variety of tools. Though this was the case, not all tools were used effectively. The questionnaires brought back limitations as expected before the research started. Some questionnaires were not completed, or some answers left un-answered, meaning an accurate data collection, especially as most that participated were key Stage 2 staff. All respondents helped answered the question “does self-assessment or peer-assessment have a better impact on learners’ progression?”, whilst drawing the answer of self-assessment being more favourable. Though the progression is seen more in Key stage 2 as the learners are more aware of the reasoning behind the method, of self-evaluation. This suggest that the study could be re-conducted with the amount of Foundation Phase staff to Key stage 2 staff, being equal, to give a fairer collection of data.
As a result of this research project, as a trainee teacher, the professional practice can be improved, and with a better background understanding of the impact self-assessment and peer-assessment has on the learner’s progression. The use of the tools will allow for future use, and experience to be gathered and reflected upon. Future use of self-assessment will not only allow the trainee teacher, to plan more effectively but also allow the learners to engage with their own learning, asset out in the New Curriculum for Wales (2019).In future the trainee teacher should gain more evidence from the impact the self-assessment strategy impacts the learners progression, and should continue to research ways to better the practice, and be more efficient. Observations have been previously been carried out as a research tool for other projects but can be used going forward more effectively. As said by Stenhouse, “it is teachers who, in the end, will change the world of the school by understanding it” (cited by Rudduck, 1988).The Trainee teacher should focus on “improving rather than describing effective classroom practice”(Harris p189 2001), improvement can be made from using this project as a reflection, and progression to achieve the better practice.
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