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Section 1.

The National Assembly for Wales (2001) conclude that the structure underpinning children’s learning should be robust within primary schools including development to early years provision. Taking this into account Taylor, Rhys and Waldron (2016) note that the Foundation Phase Framework Wales was developed to provide opportunities for children to withdraw from traditional formal methods of learning applied within settings. According to find DCELLS (2008, cited in Siraj-Blatchford 2014) the Foundation Phase began a slow start across Wales in 2004/2005 providing positive aspects to settings. The framework was designed by Welsh Government and implemented within all settings in 2010 for children aged between three and seven (Welsh Government, 2015). As noted by Siraj-Blatchford et al. (2005) a significant focus of the curriculum with children’s social, personal and well-being at the forefront. This can support children to develop knowledge and understanding based on previous knowledge. Stated by Welsh Assembly Government (2008a) the Foundation Phase provides opportunities for children to develop a range of skills through the curriculum’s areas based on children’s interests. Within the Foundation Phase the role of the practitioner is to provide children with guidance and to support independent learning as the aim of the curriculum was purposely designed to support the needs of children and scaffold progress (Waters, 2016). Maynard et al. (2010) who state that the Foundation Phase highlight the use of both indoor and outdoor environment to experiment through a play-based approach. As the UNCRC (no date) conclude that all children have the right to play and participate in activities.
How play is perceived can differ for individuals as a person’s enjoyment can differ from others (Else, 2014). According to Play Wales (No Date) play can be interoperated to have no external aim but for play to be open, controlled or influenced. When planning within the curriculum practitioners must consider play to be meaningful consisting of both child initiated and structured. Noted by Santer, Griffiths and Goodall (2007) a range of resources provided to support children’s play are the responsibility of adults which are chosen based on children’s interests and ability designed to develop children’s opportunities to explore through play. This allows children a sense of independence and freedom allowing choice within the set resources to explore.  Stated by MacKay (Cited by Zosh et al. 2017) play as a learning tool requires consistency involving bringing all aspects of children’s lives together. However, noted by Whitebread, et al. (2012) parents understanding of play can contribute to children’s development as how parents perceive play can influence children’s opportunities and ability to access play. UNICEF (2018) support this acknowledging that a lack of knowledge to benefits of play can provide lack of focus on opportunities to implement and encourage play for children. Play within the foundation phase is considered the body of the framework in which allows learning to take place to support children’s development through a hands-on approach (Welsh Assembly Government, 2008b) This supports Piaget’s belief concluding that children play a physical role in building opportunities to support their own development within the environment (Halpenny and Pettersen, 2013).  Research conducted by Imenda (2012) found that structured play through the use of the Foundation Phase provided children opportunities of developing skills such as cognitive, language and the ability of using their initiative. A positive aspect that supports children’s development as children require to use skills to progress, this is noted within Welsh Government (2018) expressing that children challenged through active aspects of learning provided opportunities to motivate children to investigate and reason with others. However, a study within the Foundation Phase found that although play provided opportunities to develop and progress children’s development, it is an aspect that can differ within year groups. As pointed out by Waldron, Rhys and Taylor (2014) observations taken indicated that the older the class the less demonstration of hands on experiences designed within the Foundation Phase to support children’s learning and greater focus on formal aspects of numeracy and literacy. Therefore, the framework is not provided as consistent for children within the early years.
An aspect to consider through the use of play as a learning tool is the ability to support children’s well-being. According to Howard and McInnes (2012) research based evidence has found that for children, a connection between play and the emotional well-being of children has been established. Stated by Grindheim (2017) who state that within Norway play is highlighted as a tradition. Linking cooperation between educational professions within Wales and Norway as Aasen and Waters (2006) Illustrates that well-being is highlighted as a key aspect within Norwegian’s approach as aspect which has provided direction for practitioners in Wales. In the Foundation Phase Well-being is one of the seven core aims practitioners focus on, allowing opportunities for children to analyse and learn new experiences and progress their own learning which can support later experiences in life (Welsh Government, 2008c). A survey conducted by Taylor, Rhys and Waldron (2016) concluded that the Foundation Phase provided a positive outcome and supported children’s well-being. Within settings that applied the framework effectively observations carried out noted greater signs of well-being throughout education. A positive aspect of well-being for children is the ability to support cognitive and socio-emotional development. Bonetti and Brown (2018) state that within early years parental involvement and understanding within education can provide children with positive opportunities to develop. This is supported by Goldstein (2012) stating that the ability to use play to support well-being can enhance aspects of emotional well-being stating the ability to reduce depression, anxiety and anger and improving sleep deprivation.  However, budgets within schools can cause a negative effect on children’s well-being as it determines a change in staff (Bonetti and Brown, 2018). Overall, this provides less consistent support for children as there would be lack of relationships and understanding between children and practitioners. Well-being plays a large focus within the new curriculum set for Wales in 2022.  Health and Well-being as a focus area within the new curriculum proposes that its purpose is to guide children to successful learning through positive well-being through a whole-school approach. Interlinking five main statements within this section to ensure all aspects of well-being as supported and development simultaneously (Welsh Government, 2020a).  
Creativity is an aspect within play that allows children to explore subconsciously. The Foundation Phase supports creativity within play as it allows children to discover and experiment using natural and manmade resources to support play within the environment. Involving using the ability to be imaginative and express themselves through a creative and playful manner (Welsh Assembly Government, 2008d). According to Birch, et al. (2017) for children who participate and engage within an activity showed the ability to further this within their own lives exploring the ability to design. Suggesting that through the understanding and the ability of using the environment in a creative manner allows children to transfer skills and adapt them within different aspects of learning, therefore requires children to support other skills such as the ability to adapt and divergent thinking. Supporting this Zünd, et al.  (2015) indicates creativity allows opportunities to link between fictional and non-finical experiences and enhance aspects of creativity to enable new opportunities and creations. This supports the new curriculum’s four purposes as one of the four purposes focuses on the ability to educate children to become ‘enterprising, creative contributors’ within this aspect of the four purpose the curriculum encourages the promotion of supporting children use the aspect of creativity to progress and take risks in all aspects of life (Welsh Government, 2020b). An aspect to consider when analysing the use of creativity is the lack of opportunities for children to be seen as individuals within the Foundation Phase. This is suggested by Welsh Assembly Government (2010) as the framework allows opportunities for practitioners to provide learning environments with a wide range of resources for children to explore and use however the ability to be seen as individuals is limited as overall through planning the overall goal and end result of each child’s project will be similar due to practitioners having to follow set planning and overall outcomes that need to be met. 
However, there are factors that contribute to negative aspects in relation to play within the Foundation Phase. Lack of understanding amongst parents and practitioners can cause an effect on children’s ability to develop through play. Gleave and Cole-Hamilton (2012) conclude that evidence states for children who are limited play are expected to experience effects on opportunities later in life as a whole in particular mental and physical health. Further stating that for some play is seen as non-essential within priorities due to lack of understanding towards the importance of play in relation to children’s education. Noted by MacDonald (2018) often parents are provided with opportunities to gain knowledge of care aspects for children however opportunities to preparing adults with understanding of expectations of children when starting early years education is limited and parents are not giving opportunities to gain knowledge for transitions into early years settings. Therefore, this can cause limitations for practitioners working effectively parents. Also, for settings that applied the framework displayed as substandard and expressed a lack of understanding to how the framework is implemented within Wales. Resulting in settings leaders and school heads to fulfil the role of training and guiding within practice. This is noted by Siraj-Blachford (2014) stating that for settings who were funded to build within areas lacked resources and opportunities with the areas to provide children with access to play due to lack of understanding of promoting play therefore the play environment set for children did not fit the purpose of the Foundation Phase. Another aspect to consider is the quantity of adults available to support children within the Foundation Phase. DECELLS (2008, cited in Siraj-Blachford, 2014) states is that the framework provided a greater adult to child ratio of 1:8 within early years settings. Waldron, Rhys and Taylor (2014) conclude that the framework provided settings with an increased number of practitioners within early years to maintain the ratio developed however only around half of settings met the adult to child ratio that is proposed. Further discussed by Maynard et al. (2013) who display that reports show that despite a change in adult to child ratio aspects that can be disadvantaged are the lack of staff that are available to support other aspects of children’s learning and experience. The report suggests that ratios suggested are to the discretion of settings therefore an aspect that is not consistent and can limit opportunities children are exposed to if there are not enough staff to fulfil all areas within the classroom environment both indoors and outdoors. This is something that within the new curriculum must be considered in order to effectively meet the needs of children and support development. The role of future education is a key aspect for children’s futures as Welsh Government (2016) points out stating that to pursue skills and knowledge for children Welsh Government must continue to build a new curriculum. Within future practice these are aspects to be considered as Donaldson (2015) suggests that in order to progress children’s learning and build upon current curriculum set in place alternative methods need to be considered to ensure effectiveness of children within the twenty first century, which is a key consideration in the new curriculum set for Wales in 2022. As Sinnema, Nieveen and Priestley (2020) conclude that the new curriculum provides the ability to be sustainable as its open ended curriculum allows practitioners to determine a wider range of ideas to set for children. Suggesting a positive aspect that can provide beneficial for children as practitioners are provided with the ability to build a curriculum that is best suited to the needs of the children and environment within the setting. O'Prey et al. (2019) research provided understanding of practitioners, children and parents to gather knowledge and understanding of the new proposed curriculum guidance. This allows opportunities to further develop the guidance that is available an aspect considered as it allows a greater understanding of the curriculum to be considered for everyone and provides opportunities for aims and curricular to be met. 

Section 2.
According to Pacey (2017) assessments are an essential requirement following Care Inspectorate Wales Inspection Framework which within early years settings and schools in Wales. Within the Foundation Phase practitioners use the Foundation Phase Profile to assess children over the course of the Foundation Phase. The purpose of the profile is to deliver a baseline assessment for children that is consistent throughout Wales. Supporting practitioners to design a curriculum for children based on ability and understanding which can further their development. 
Assessments within the Foundation Phase Profile are completed through the media of observations and formative assessments alongside multi-agency work as the assessments are completed by health professions. This allows opportunities for practitioners to support and identify delay within children’s development or learning difficulties. Therefore, providing practitioners with the ability to support children through transitions and within settings (Welsh Government, 2018). The profile is divided into two sections of assessing which are completed at different stages within the Foundation Phase. The compact profile is the child’s baseline assessment which is undertaken when starting nursery or within the first six weeks of starting reception. Using the four areas of learning practitioners are able determine a range of skill ladders. The skill ladders are chosen based on the how simplistic the observations are able to be carried out within the first half term of children starting, as the observations carried out provide foundations for children’s support. Children will then complete a Full Profile assessment which includes all aspects of skill ladders within all areas of learning, this is an assessment that is completed by children at the end of Foundation Phase before progressing onto key stage 2 (Welsh Government, 2017). Assessing children at a young age and sharing relevant information of children’s development within professions can provide a positive impact for children’s overall support. Abbott and Langston (2005) conclude the importance of assessing at a young age suggesting that previously children’s health and development is an aspect that is individual rather than shared and supported by professionals which can cause barriers for supporting children. Furthering that the use of the framework can allow opportunities for multi-agency work to support children and allow parents and practitioners to work together to put the children needs at the centre focus. This is an aspect that is displayed within the Foundation Phase Profile. Within the Foundation phase observations provide a key aspect within settings. Stated by Welsh Government (2008e) concluding that the use of observations allows practitioners to assess children and the development and if further support is needed to allow children to meet stages of development. The observations to assess children’s development are done in two sections. Once prior to children being taught and once following the skill being delivered. This allows practitioners to see the progression of individuals. Observations allow children to be observed within natural play environments. Palaiologou (2019) concludes that observing children through play provides practitioner with the opportunity to understand children’s view and opinions and gather an overall picture of the child. A positive aspect to consider as it allows practitioners to gain a wider understanding to children’s interests which can be used to support children’s learning. However, while observing children through play can allow practitioners to gain understanding to children’s abilities it can also cause limitations for children. Practitioners observing children can pause children ability to explore and play naturally. Canning (2007) illustrates that an adult’s presence can limit children’s ability to play freely and as often children are aware of a practitioner overlooking play which stops the natural flow of children within the environment. The role of the adult within observation is key to providing effective skills and development opportunities for children which can be done naturally. Noted by Welsh Government (2008e) also note that practitioners observe children daily which can often be unplanned however observations through daily tasks allows improvements and the ability to adapt planning to suit all children However, the role of a practitioner while observing does not always provide a positive aspect to observations and assessing children. According to Fawcett and Watson (2016) who demonstrate that when observing, a factor that can contribute is a person’s opinion or perspective based on their own experience. This can disadvantage the observation as it pre-sets ideas and views in the observers mind prior to carrying out observations or assessments. Another aspect to consider is the time that is taken to observe and following up observation by practitioners. Wragg (2011) suggest that observations can be time consuming and structured. Believing that with set targets and aims to observe practitioners often stick to the main purpose of the observation that is at hand rather than viewing the children holistically and understanding the range of skills that children have developed or gained. 
Children’s uniqueness is an aspect that should be considered by practitioners during assessments and observations within settings. Children should be provided with a range of materials to allow opportunities for children to explore and share their own interest. Nijland, Van Der Meer and Onderwater (No date) state that all children should be seen as individuals who develop at their own rates who thrive in different aspects to others. According to the Foundation Phase Framework practitioners should provide children with resources that are suitable for a range of needs and abilities in order for progression to take place as each child is different. Noting that children’s work should be respected and valued and promoted in order for children to further develop their own uniqueness (Welsh Government, 2015). Furthered by Teacher’s TV (2015) suggesting that the ability to be unique for children provides children with an individual personality that differs from others, providing children with the position to become confident individuals who are able to discover their own voice promoting self-confidence. However, assessing children is not always a fair judgement to understanding children’s capabilities. As stated by Gayle, Gregory and Chapman (2012) who suggest that providing all children with the same standard goals and assessments can cause an unfair advantage for children as each child is individual and can success within different areas of learning at different rates in comparison to peers. This is an aspect that is highlighted within the foundation as the assessments and observations carried out by practitioner are based on resources provided within the curricular framework which ultimately limits the possible outcomes children are able to explore as the overall task for children is the same and therefore limiting the skills that children can present within tasks observed.  
An aspect to consider that influences assessments for children is a child’s age and when they are born. Assessing of children can provide practitioners to gain understanding of where children are and provide practitioners with relevant information to allow children to develop further. Suggested by Chappuis and Chappuis (2007) assessing children on a standard assessment allows practitioners to build the foundations of the settings planning. Providing opportunities for practitioners to gain a wider image of the overall abilities of the class based on the one test and allowing for appropriate learning to take place to suit the needs of the children. Taking this into consideration stated by Sykes, Bell and Rodeiro (2009) that evidence suggests children within the year group that are born at the end of the academic year in the summer are often known as ‘summer babies’. Children that are youngest within the school year group are more likely to be at a lower level of development and understanding compared to children who are born at the start of the academic year as children are expected to complete the same level of work and assessments as those born at the start of the academic year. Martin, et al (2004) suggest Overall, this provides children born later within the year at a disadvantage to assessment outcomes and expectations that practitioners are set to follow for children as children born in the summer are more likely to not reach the same level scores as those born earlier in the year. This can be shown as a disadvantage when assessing using the Foundation Phase Profile to assess as the assessment is standardised for all children within the year group rather than being based on the child’s age and months. 
An aspect to consider is Te Whariki’s approach to learning. Te Whariki is a curriculum designed for children in New Zealand whose purpose is to centre equal opportunities and take into consideration children’s rights with a focus on encouraging children to be confident and capable learners who are diverse citizens of the world (Lee at al, 2013).  The understanding of Te Whariki’s approach is furthered by Sellers (2013) concluding that the curriculum is designed a concept that the focal point of assessing is the understanding of children’s education in the early years. Within the curriculum a key focus for practitioners to consider when planning to support children is through a holistic approach, the aim of the curriculum is to have no specified outcomes to control children’s learning. A positive aspect that Te Whariki concludes though the ability of an open curriculum is that the extensive opportunities within the guidelines of the curriculum within planning provides practitioners the ability to a wider consideration (Blaiklock, 2010) while assessing open ended outcomes allows practitioners to design a curriculum that is open minded for children to explore and provide opportunities to assess children at different levels and abilities through the generalised build of the curriculum. Lubicz-Nawrocka (2018) research found that a positive aspect of building a curriculum is the ability to be inclusive allowing practitioners to gain further understanding to the outcomes that are expected of children and provides practitioners with an aspect of leadership to their own practice. Therefore, providing practitioners with means to understanding the assessments and observations taken in greater detail. On the other hand, open-ended curriculum can display challenges for practitioners. Ward (2016) concludes that practitioner’s ability to design their own curriculum can present as demanding to construct through its freedom as there is no set boundaries and base for practitioners to follow. An aspect that Blaiklock (2010) also suggests that free planning a curriculum and the ability of choice provides insufficient learning experiences as the structure within the curriculum’s ability to be open sets no concreate boundaries and foundation for learning based on outcomes to support children’s learning and ability. 
Similarly, in Wales the curriculum set to be implanted in 2022 provides similar aspects of learning and design to Te Whariki. Donaldson/Welsh Gov?? (2015) who considers improvements for the new curriculum to be a learning experience for children than is on-going and progresses as children grow furthering that children will learn through progression steps rather than set year group outcomes with the flexibility to allow children to progress at a rate that is suitable for them. The role of the practitioner in the new curriculum is key as practitioner’s role is to develop a curriculum to meet the needs of the children in comparison to the Foundation Phase where children are taught to meet the outcomes of the framework. A consideration for assessment within the new curriculum focuses on children’s progression in comparison to formal assessing. Assessments within the new curriculum is designed to support children to progress and develop at the rate that is appropriate for the individual taken in day to day activities with the purpose of identifying children’s strengths and working together with the child to support learning and progress (Welsh Government, 2020c).

Section 3.
The outdoors as a learning tool for children.
Within today’s society the outdoor environment is an area children are exposed to which enables opportunities of child initiated play, however despite a range of benefits to using the outdoors for play there is a decrease in its use and engagement for children (Kemple et al. 2016) It is important to consider the wider exposure children gain from the use of the outdoors and the experiences and learning opportunities children gain. As stated by Cooper (2015) the outdoors can be a rich learning environment for children, providing opportunities of development for children and support well-being through natural resources within play. Learning in the outdoors can allow children the ability to discover and experiment within nature to gain knowledge and skills that can be transferred to other aspects of their lives (Institute for Outdoor Learning, 2020). This is furthered by Larson, Green and Cordell (2011) who state the use of the outdoors provides children with benefits such as the ability to build upon physical aspects of children’s health benefits. A positive aspect to physical health benefits within the outdoors is children are exposed to opportunities to gain and develop skills that can support children’s learning. According to Loprinzi et al (2012) a physical aspect of development children are able to expand through playing outdoors is gross motor skills which can support children holistically. Climbing, crawling or digging are all aspects that contribute to developing children’s motor skills in the outdoors that are available to all children at a range of ages and stages of development. Penfield Building Blocks (2021) suggests that the natural environment children play in outdoors can be versatile and support children to strengthen motor skills at different milestones as the outdoor environment provides no set structure. A positive aspect to consider, as children grow developing motor skills without outdoor play it provides development for children during education as gross motor skills support children’s use of large muscles which are used daily to support aspects of children’s ability to take part in physical activities such as playing ball or running (Understood, 2021). However, an aspect to consider is parent’s perception of play outdoors and the concerns that are associated. Ernst (2018) highlights that for parents the safety and parents understanding of play outdoors can influence children’s opinions on the use of the outdoors therefore limiting the exposure of children’s opportunities to outdoor play.  On the other hand, it is considered that for children risk taking offers children with the ability to become aware of surroundings and resilient. Noted by Bruce (2012) suggesting that risk is a natural aspect to life that subconsciously children and adults consider day to day involving making choices. Taking risk allows children to become aware of surroundings and learning opportunities from a young age and the skill that allows children to make decisions and learn from mistakes. Considered by Little (2010) concluding that risk taking allows children to evaluate situations of play to limit the risk of harm that potentially could take place during play. A positive aspect as it allows children to self-evaluate their own play and analyse carefully using decision making and risk taking as a tool to safely engage without the outdoor environment, to demonstrate this point, one might refer to climbing a tree. 
It is important to highlight that Froebel considered the value of playing outdoors for children and the links that it has to learning. Tovey (No date) considers that Frobel believes that children learn through hands on experiences to explore and investigate to allow children to gain meaning from play including aspects of encountering risk and challenge within the outdoor environments open ended opportunities of knowledge and growth for children. An aspect in Wales that is demonstrated within the Foundation Phase and its use of the outdoors as a key aspect within the curriculum.  The purpose of the Foundation Phase link’s closely to Froebel’s beliefs as the curriculum is designed to provide children with both indoor and outdoor play environments for children furthering the importance of children learning through hands on experiences to explore curiosity (Welsh Government, 2015).  The Outdoor Learning Handbook for the Foundation Phase states the ouse of the outdoors can provide possibilities for children to be creative, explore and gain experiences through a range of weathers and seasons. Moser and Martinsen (2010) conclude that weather conditions while using the out may increase children’s opportunities to playing out outdoors. This suggests that within the Foundation Phase using the use of outdoors to play and used as an aspect of the curriculum for all weathers can be a positive outcome for children.  
 The handbook also emphasises the importance of ensuring practitioners understand the importance of the use of the outdoor environment as a classroom for learning rather than an extra area for children. Similarly, practitioners understanding and opinions on the outdoors can contribute to lack of use of the outdoor environment for children. Bilton (2018) discusses that research found that a practitioners view of the outdoors can impact the way the outdoors is used within practice showing that a practitioner’s personal opinion can be transferred into practice limiting the use of outdoor play in comparison to practitioners who show positive encounters with the outdoors continue to display enthusiasm of outdoor play with children. (Welsh Government, 2009).  Concluded by Norðdahl and Jóhannesson (2016) suggesting that practitioners who value and understand the importance of merging outdoor play to learning experiences and use the outdoors within settings value the available opportunities of support children’s development and continue to enhance the use of the outdoors and encourage children to do so. A positive aspect for children as it allows them to share outdoor play and experiences that are being provided by practitioners and benefit adults understanding and enjoyment to fulfil their own learning and play experiences. 
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