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Take extra care when proof reading. 

	
Proof reading my work multiple times. 
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Inclusive practice in education is based on the belief that every learner, regardless of individual differences, has the right to access high quality education in a supportive and enabling environment. UNESCO (2017) defines inclusion as “a process that helps to overcome barriers limiting the presence, participation and achievement of learners” (p.7). This means inclusion is not only about placing learners in the classroom, but about making sure every child can take part, feel involved, and are supported to achieve their full potential. Supporting this, the Commonwealth Secretariat (2018) states that inclusive classrooms should bring all children together in mainstream settings for most of the day to effectively support all learners with “different attributes such as ethnicity, language, gender, and socio-economic status” (p.2), not only learners with disabilities. 
In my own teaching experience, I’ve observed that when learners are taught without being separated based on disabilities or learning difficulties, aside from interventions outside of the classroom, they become more socially connected and supportive of one another. This inclusive environment encourages the holistic development of learners, as per the four purposes of the Curriculum for Wales (2022), where learning supports intellectual, emotional, social and physical development. John P. Miller (2018) supports this aim, arguing that holistic education helps learners grow personally, socially, and academically. By promoting holistic views in the classroom, inclusive practice becomes more achievable and meaningful. 
The Additional Learning Needs and Education Tribunal (Wales) Act 2018 (ALNET) changed how schools support learners with ALN in Wales. The act focuses on early identification and ensures that learners and families are placed at the centre of the planning process. This child centred approach is also backed by the Social Services and Well-being (Wales) Act 2014, which requires that a learner’s voice is considered in decisions that affect their support. The Additional Learning Needs Code for Wales (2021) builds on this by explaining that teachers should provide high quality teaching that meets each learner’s needs. It introduces Individual Development Plans (IDPs) for learners with ALN, developed in partnership with families and regularly reviewed to ensure progress. These reforms aim to create a more inclusive education system where learners are better supported to succeed. Estyn (2023) supports this view, stating that ALN reform is most effective when teaching is strong and schools collaborate closely with families. Therefore, reinforcing the importance of a whole child approach in line with the Curriculum for Wales. 
Inclusive education in Wales is also underpinned by the Rights of the Child (UNCRC). Article 29 of the UNCRC states that “education must develop every child’s personality, talents and abilities to the full”. This reinforces the idea that education should be adapted to meet the unique needs of each learner. While inclusive practice is strongly supported in policy, putting it into practice can present challenges. Florian and Black-Hawkins (2016) note that some educators view inclusion as dependent on extra resources or specialist staff, which can limit everyday inclusive teaching. Grant, Kimberly and Jones-Goods (2016) add that a “lack of teacher training, ineffective instruction and overall teacher attitudes” can also be barriers. However, the ALN code for Wales (2021) promotes a strong focus on universal provision. Universal Provision involves delivering high quality teaching that is accessible to all learners, using a range of strategies, resources and adaptations to both the curriculum and learning environment to remove barriers and support every child’s progress (NASEN, 2022). The Education Endowment Foundation (2024) emphasise the need for learner’s experiences to be inclusive, positive and supportive of their long-term academic attainment, and universal provision is an essential part of achieving this. 





Strategy 1: calm corners
[image: Calm Down Corner tips: Provide plenty of options so that students can choose what will help them feel calm.][image: ]Kimber (n.d)
Driscoll (2019)


A calming corner is a designated space within the classroom where learners can go to self-regulate their emotions, reduce stress and regain focus in a safe and supportive environment (Izard, 2016 cited in Ewert, 2023). Based on the principles of social and emotional learning (SEL), a calming corner is a value asset to a classroom because it supports learners to notice, understand and cope with their emotions (Weare, 2015). The most beneficial calming corners may include resources such as comfortable seating, sensory items, ear defenders, visual prompts for breathing techniques and emotion regulation tools, such as a feelings chart. However, the specific setup can vary depending on the classroom structure and environment, as teachers must balance providing a private and calming space with the need to safely supervise learners and work within the physical limitations of their setting (Maich et al., 2019 cited in Brasfield et al., 2025). One way to overcome the barrier of limited classroom space is to consider a more flexible option. For example, rather than needing a full corner which may not be realistic in some classrooms, a simple addition such as a hanging canopy can create a sense of security and seclusion for a learner to regulate their emotions, while still remaining within the classroom environment.
[image: Our cozy corner is the perfect place to snuggle up with a good book and a friend or two!]Research by Shanker (2017, cited in Hopkins, 2023), emphasises that self-regulation is crucial for a learner’s ability to participate meaningfully in the classroom, particularly those with ALN. Although a calming corner could support learners with Autistic Spectrum Disorder (ASD) or Attention Deficit Hyperactivity Disorder (ADHD) by allowing them to reduce overstimulation and take purposeful breaks to refocus. However, all learners may use and benefit from a calming corner because research shows that learners who can effectively manage their emotions, thoughts and behaviours are more likely to thrive both socially and academically (Blair & Diamond, 2008 cited in Thompson, 2021). 
During my placement, a learner (who will remain anonymous in line with BERA guidelines 2024) became overwhelmed and asked to use the calming corner, which included sensory toys, a weighted blanket, ear defenders and emotion cards. He wanted me to join him, so we sat together and did some guided breathing and used the emotion cards because he was unable to communicate with me. After this time in the calming corner, he was calmer and able to communicate, allowing him to re-join the lesson. 
Stephanie, 2015
















The benefits of calming corners are supported by theories such as Maslow’s hierarchy of needs (1943), which suggests children must feel emotionally safe and regulated to reach higher levels of learning. 


[image: 1.4 Human Needs and Developmental Stages – Nursing Assistant]
	When used correctly and consistently, the calming corner is a valuable form of universal provision. 
Sandquist, 2020



























Strategy 2: visual timetables
[image: Daily Classroom Visual Timetable | Class Schedule Cards - classroom HQ]A visual timetable is a method of visual support that can be used in the classroom to support structure and understand daily routine (Rutherford et al., 2020). While visual timetables may strongly support learners with ALN, they are a useful resource for all learners to maintain classroom routines and support behaviour management (Cardillo, 2016). 
During my placement, I used a visual timetable to support the structure of the day. One learner particularly relied on the timetable and would eagerly ask to help set it up every morning. However, there were times when the day’s plans changed, therefore requiring adjustments to the timetable. This posed a potential barrier, as changes to routine can create uncertainty and distress for some learners, particularly those with ALN (CAHMS, 2018). To manage this barrier, we had open conversations as a class about how plans can sometimes change, and that flexibility is an important skill. To maintain consistency, the learners would become involved in rearranging the visual timetable. However, one must consider the time-consuming nature of a visual timetable when learners want to arrange it themselves (Cox, 2025). Personally, the benefits I experienced through implementing a visual timetable is worth the additional planning and I will ensure to allocate time to include a visual timetable into my daily routine in future practice. 




Classroom HQ, 2018
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Floriani, 2014









	



In my future practice, I am committed to embedding universal provision that meets the needs of all learners. This aligns with the 11th pedagogical principle of the Curriculum for Wales, which “supports social and emotional development and positive relationships” (Welsh Government, 2023). Furthermore, “creating the effective and inclusive learning environment” is a core element of the Professional Standards for Teaching and leadership, which emphasises the importance of adapting practice to meet the needs of all learners (Welsh Government, 2017. P.69). By incorporating inclusive strategies and resources, I aim to ensure that every pupil feels supported and able to reach their full potential (Welsh Government, 2017. P.93). 
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