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Executive Summary
I am proposing a year-long Outdoor and Adventurous Learning (OAL) programme called “Cymru Outdoors” for secondary schools that follow the Curriculum for Wales. The programme will be run in partnership with UWTSD (Discipline of Sport and Healthy Living), a selected secondary school, and a local community resource such as the Cynefin Green Health Hub. Drawing on experiential learning, physical literacy, and whole-child development, the programme will offer regular, structured outdoor learning by improving school grounds, using local green spaces, and working with community facilities. Each term will feature adventure-based modules like hiking, environmental projects, and outdoor health and wellbeing sessions, along with cross-curricular outdoor lessons and reflection sessions that link experiences to learning goals. The main benefits include improved physical literacy and health, stronger social skills and motivation, more cross-curricular learning, and a deeper connection with nature. The programme will run for a full academic year for students aged 12 to 16, and will be evaluated using both qualitative methods (such as surveys and reflections) and quantitative methods (like participation rates, physical activity tracking, and well-being indicators).

Background / Rationale
The Curriculum for Wales offers secondary schools new opportunities, but also brings some challenges. It supports four main goals, aiming to help students become healthy, confident, and ethical citizens. The curriculum encourages schools to use outdoor learning as a key teaching method in all subjects, promoting creative and ambitious approaches. However, many schools find it hard to provide regular outdoor and adventurous learning for all students because of limited resources, not enough staff, and a lack of long-term planning. Tackling these challenges is important to get the most out of the new curriculum.
In Wales, policymakers and educators see outdoor learning as a valuable resource. A report on outdoor learning in Welsh schools highlights that it supports “health and wellbeing benefits” and is key to delivering a curriculum that nurtures well-being. Healthand Wellbeing Wales+1 Guidance from national leaders also suggests that high-quality outdoor learning “frequently has a challenging, adventurous element” and often includes physical activity, environmental engagement, and chances for personal and social development. cymru
Physical Literacy is a key idea in this programme. It is defined as “the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life.”University of Wales Trinity Saint David By giving students regular and varied outdoor experiences, schools can encourage lifelong physical activity, health, and well-being, not just as extra-curricular sport but as part of everyday learning.
Research also shows that outdoor and adventurous learning can lead to important non-academic benefits. According to the Education Endowment Foundation (EEF), there is limited evidence that OAL improves academic results. However, there is stronger evidence that it helps students develop skills like self-efficacy, resilience, teamwork, motivation, and self-confidence. OAL residential programmes have also been linked to positive behaviour changes that support educational transitions and overall well-being.
With concerns about less physical activity, more screen time, and mental health issues among young people, it is important for schools in Wales to include OAL in a meaningful way. Wales’s natural landscapes and community resources, such as the Cynefin Green Health Hub, offer an ideal setting. By running a structured, year-long programme, we can help students improve their fitness, support their social and emotional well-being, encourage learning across subjects, and help them build a lasting connection to nature.
In this context, "Cymru Outdoors" helps fill current gaps in outdoor learning, gives students ongoing opportunities, and supports the goals of the Curriculum for Wales. It also addresses the social and health challenges that young people face today.

Aims and Objectives
Overall Aim:
To design and implement a sustainable Outdoor and Adventurous Learning programme that enhances physical literacy, well-being, cross-curricular learning, and lifelong engagement with outdoor activity in secondary-school students (aged 12–16) under Curriculum for Wales.
Objectives:
To provide regular, structured outdoor learning experiences throughout the academic year, using school grounds, local green spaces, and community resources (e.g., Cynefin Green Health Hub).
To support the development of students’ physical competence, confidence, motivation, and knowledge for lifelong physical activity (physical literacy).
To foster social, emoTo help students build social, emotional, and thinking skills such as resilience, teamwork, problem-solving, self-confidence, and environmental awareness through adventure activities and hands-on learning.ricular links by integrating outdoor contexts into existing Areas of Learning (e.g., science, geography, health and well-being, environmental studies, physical education).
To evaluate the impact of the programme on health, well-being, physical activity levels, engagement, and educational outcomes (qualitative and quantitative).
To build capacity in staff and community partners to sustain and expand provision.

Participants
The main participants will be secondary school students aged 12 to 16 (Years 8 to 11). This age group is chosen because students are experiencing important changes, making lifestyle choices, and forming their identities, including their attitudes toward physical activity, health, and the environment. Many may feel less motivated by traditional PE, face academic pressure, deal with mental health challenges, and have limited opportunities for outdoor play outside of school.
Other stakeholders include school staff (teachers, PE instructors, learning support staff), UWTSD staff (for support, mentoring, and evaluation), and community partners like the Cynefin Green Health Hub. These participants bring a range of expertise, from outdoor and adventure facilitation to health, environmental education, and curriculum planning.
By involving both students and a team with different skills, the programme meets a variety of needs: physical, mental, social, and educational. It also ensures professional delivery and supports long-term success through community and school involvement.

Programme Design
Structure and Stages
The programme will run across one full academic year. It will be divided into four main modules (one per term/quarter), plus ongoing weekly or biweekly outdoor sessions, depending on school scheduling.
Module 1 — “Foundations & School-Grounds Activation”
Use existing school grounds (or adapt areas) to create outdoor learning zones: e.g., a nature corner, garden-based spaces, or outdoor classroom zones. If available, school food gardens, green zones, or unused outdoor areas will be utilised.
Introduce introductory outdoor sessions: walking, nature observation, simple orienteering, low-risk adventure tasks, team-building games, and environmental awareness exercises.
Cross-curricular: science (local ecology), geography (map reading/orienteering), health and well-being (wellness in nature), art (nature sketching), Welsh language/social studies (local environment, heritage).
Module 2 — “Local Green Spaces & Community Engagement”
Partner with community resources, e.g., the Cynefin Green Health Hub, and local green spaces/parks/neighbourhood woodlands, to run weekly or biweekly sessions: hiking, nature walks, conservation tasks, environmental projects, and health & well-being activities.
Introduce outdoor adventurous activities relevant to the local landscape, such as hiking, low-level trekking, simple navigation, and team challenges.
Include environmental stewardship projects such as tree planting, wildlife surveys, litter picking, and habitat restoration. These activities connect to sustainability, citizenship, and environmental awareness.
Module 3 — “Adventure & Outdoor Education Intensives”
Plan a series of more challenging adventure-based activities: day hikes in rugged outdoor locations (e.g., nearby hills/rural landscapes), overnight camping/residential outdoor experiences (if feasible), or multi-day residential adventure sessions combining outdoor skills, self-reliance, teamwork, problem-solving, and reflection.
The focus will be on learning by doing, managing risks, building outdoor living skills, campcraft, orienteering, navigation, teamwork, and personal challenges.
Module 4 — “Reflection, Consolidation, Cross-Curricular Synthesis”
Reflection sessions: guided discussions, journaling, presentations, cross-curricular projects (for example: geography/environment reports; creative writing; health and well-being plans; science projects on local ecology).
Integration of learning: linking outdoor experiences to academic content, personal development, health, and well-being curricula.
Planning for sustainability: student-led planning of future outdoor activities, fostering ownership, leadership, and long-term engagement.
Space & Area Development
School grounds: identify underused outdoor areas and convert them to a natural classroom/garden/green zone. Could involve planting native species, creating simple trails, seating areas, and signage.
Community partnership: formal agreement with Cynefin Green Health Hub: use of their green space, local trails, facilities for outdoor sessions, storage of equipment, and possibly support staff.
Local green spaces: map local parks/woodlands/rural areas for hiking and conservation work.
Timeline summary (year-long):
	Module 1
	Term 1
	School-grounds activation, basic outdoor sessions

	Module 2
	Term 1–2
	Local green space sessions, community engagement

	Module 3
	Term 2–3
	Adventure intensives, day hikes, optional residentials

	Module 4
	Term 3
	Reflection, cross-curricular projects, sustainability planning


Pedagogical & Theoretical Approaches
The programme uses an experiential learning approach, where students learn by doing, reflecting, applying, and combining what they learn. Outdoor adventure activities naturally involve risk, challenge, and teamwork, which help students build skills like resilience, self-confidence, teamwork, physical ability, and environmental awareness. This approach fits well with respected outdoor learning frameworks in Wales and the UK.
Cross-curricular integration makes sure that outdoor experiences are not just “add-ons” but are meaningfully included across different subjects. This helps meet the aims of the Curriculum for Wales and supports holistic learning.
Evaluation Strategy
Quantitative measures: Track participation rates; monitor physical activity (e.g., via pedometers or activity logs); health & well-being questionnaires pre- and post-programme; data on school attendance and engagement; possibly academic attainment in linked subjects.
Qualitative measures: Student reflective journals; focus group discussions; teacher observations; student and staff feedback; evaluation of environmental projects.
Longitudinal follow-up (if possible):track continued engagement in outdoor activity and physical exercise beyond the programme.

Risk Management and Ethics
Running an OAL programme involves several risks. These include health and safety concerns, such as injuries during activities or accidents while hiking or camping. Safeguarding is also important, which means making sure there is proper supervision, consent, and protection. Other risks include logistics like transport, weather, and access, as well as inclusion, making sure all students, including those with disabilities or less confidence, can take part in a meaningful way.
To mitigate these risks:
All activities will be led or supervised by qualified staff (teachers, trained outdoor educators, possibly experienced staff from Cynefin).
Prior risk assessments will be carried out for each activity. This includes site-specific assessments (terrain, weather, accessibility), equipment checks, first aid provision, emergency plans, and clear student consent procedures.
Safeguarding and inclusion protocols will be established so that all students, regardless of ability or background, are supported. Alternative/adapted activities will be provided where necessary.
For overnight or residential components, additional parental consent, detailed planning, appropriate accommodation and supervision, transport arrangements, and compliance with school and statutory regulations will be required.
The programme is designed to respect everyone’s background, physical ability, and culture. It aims to promote inclusion and make sure outdoor experiences are open and meaningful for all, not just a select few.

Resources
Implementation will require collaboration among:
UWTSD (Discipline of Sport and Healthy Living) — providing expertise, staff support, evaluation, and academic oversight.
The selected secondary school provides students with timetable space, school grounds, and teaching staff.
Cynefin Green Health Hub (or similar local community resource) — providing outdoor space, facilities, possible staff, equipment storage, and local knowledge.
Qualified outdoor educators, trained teachers, support staff, and possibly volunteers.
Extra funding could come from several sources, such as school budgets for PE and health, grants for outdoor education or community health (like those from the Welsh Government or local authorities), partnerships with UWTSD, and community funding from local environmental or conservation groups. Since many outdoor adventure learning activities are not very expensive, as shown by research on OAL, this programme could be affordable.EEF+1

Conclusions
The proposed “Cymru Outdoors” programme offers a clear, lasting, and ambitious way to include outdoor and adventurous learning in a secondary school’s curriculum. By improving school grounds, building community partnerships, and offering regular outdoor activities, it supports the Curriculum for Wales’s goals to help students become healthy, confident, creative, ethical, and lifelong learners.
By connecting different subjects, using hands-on learning, and encouraging reflection, students will develop physical literacy, health, and well-being. They will also build social, emotional, and thinking skills, such as resilience, self-confidence, teamwork, environmental awareness, and a connection with nature.
I recognise there may be challenges, such as resources, staff capacity, safeguarding, and scheduling. However, I believe that with careful planning, teamwork between the community and schools, and a step-by-step approach, these challenges can be managed.
Overall, this programme is a new and creative way to use Wales’s unique landscapes and community resources. It gives young people valuable outdoor experiences and supports long-term health, care for the environment, and better learning. If it works well, the model could be used in other schools or expanded across the region, helping to shape outdoor education and curriculum design.
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	Those attending the fieldwork or others who are affected by it.
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RISK RATINGS
	
	Slightly Harmful
	Harmful
	Extremely Harmful
	Descriptors

	 Likely
	MODERATE RISK
	HIGH RISK
	HIGH RISK
	Likely = Will occur at some time

	
	
	
	
	Unlikely = Not expected to occur

	Unlikely
	LOW RISK
	MODERATE RISK
	HIGH RISK
	Highly Unlikely = Exceptional Occurrence

	
	
	
	
	Slightly Harmful = Minor injury / illness. Basic First Aid only required. 

	Highly Unlikely
	LOW RISK
	LOW RISK
	MODERATE RISK
	Harmful = Significant injury / illness where medical treatment required.

	
	
	
	
	Extremely Harmful = Significant ongoing, progressive or irreversible injury / illness



	HIGH RISK
	Activity must not take place until control measures have been implemented. 

	 MODERATE RISK
	Further consideration to be given to reduce risk. 

	LOW RISK
	No additional risk reduction measures required. Monitor existing controls.




	HAZARD
	PRE-CONTROL 
RISK
	CONTROLS
	RESIDUAL RISK

	Lack of awareness of Health and Safety requirements
	Moderate
	1. Health and Safety processes and guidance available via Health and Safety intranet page.
2. All staff to complete mandatory basic Health and Safety awareness training.
3. A suite of specific Health and Safety training courses available for staff via Health and Safety intranet page.
	Low

	International Travel
	High
	1. International Travel policy followed which requires authorisation and International Travel risk assessment completion.
	Low

	Fire Incidents
	High
	1. All staff to complete mandatory Fire Awareness training  
2. All fire risks associated with fieldwork considered and included within this section
3. Fire incidents reported and investigated
4. Guidance on Fire Safety controls communicated and available via HS intranet page
	Low

	Weather
	Moderate
	1. Consider weather for destination and consult daily whilst there.
2. Where bad weather is forecast consider postponing trip 
3. Ensure all participants are aware of and provide suitable clothing for expected and potential weather conditions. Ensure hot weather is considered as well as cold / wet weather.
	Low

	Attendee Health Issues
	Moderate
	1. All attendees to complete Fieldwork Medical Questionnaire with any concerns identified discussed with Fieldwork Organiser and addressed before Fieldwork begins
	Low

	Driving Risks
	Moderate
	1. Driving for Work policy followed
2. Those who drive on University business are registered as a University driver and have had their driving licence checked annually
3. All minibus drivers are qualified to drive a minibus on behalf of the University
4. All University owned or leased vehicles, whilst being driven on University business, meet legal requirements.
	Low

	Accommodation
	Moderate
	1. Where fieldwork includes overnight accommodation
· Pre-book accommodation using University preferred travel partner
· Stay in recognised accommodation
· Attendees to be familiar with emergency procedures including exit routes / fire points
	

	Lone working / Isolation
	Moderate
	1. Lone Working policy in place
2. Lone Working during Fieldwork avoided where possible
3. If lone working cannot be avoided, ensure appropriate communication plan is clarified here, is put in in place and adhered to.
4. Fieldwork organiser to have the means of summoning help (emergency services) during the fieldwork.
	Low

	Visits to 3rd party sites
	Moderate
	1. For visits to 3rd party non-publicly accessible buildings / sites all attendees to follow the 3rd party risk assessments and safety processes and protocols whilst on site.
2. For trips to publicly accessible sites follow emergency procedures if instigated.
	Low

	Personal Safety
	Moderate
	1. Consider personal safety risks to include:
· Avoiding areas of known crime
· Only travelling in groups
· Avoiding carrying lots of cash or other valuable items
	Low

	First Aid
	Moderate
	1. First Aid policy followed.
2. The nature of fieldwork will vary greatly. The type of training required, and the number of First Aiders required will be relevant to the nature / location of the activity being undertaken eg remoteness of location and access / communication to emergency services.
3. Organiser/Supervisor to have the means of summoning emergency services if required.
4. First Aid kit to  be readily available if deemed required. Note: A First Aid kit must be available in using all University owned and leased minibuses.
	Low

	Attendee mental & emotional safety 
	Low
	1. Relevant details of activities will be sent with anticipation to prevent anxiety & stress, with organisers being available for additional questions
2. Reasonable accommodations will be made upon voluntary disclosure of needs
During the activity, challenge by choice will allow for different levels of engagement as participants safely challenge themselves.
	Low

	Terrain (Slips, Trips, Falls)
	Low
	1. Participants will be informed previously and wear appropriate footwear for the activity.
3. Group will assess the terrain and adjust as needed.
	Low

	Vehicles
	Moderate
	4. Group will complete activity away from parking lot. Gate will be closed after arrival
	Low

	Adverse Encounter with Public
	Moderate
	5. Group will be briefed on activity and be mindful of their presence in public places. During their register of observations, will avoid taking pictures where the public is visible.
	Low

	Animals
	Moderate
	Group will be briefed on possibility of encountering dogs and wildlife, as well as expected behaviour on contact.
	Low

	Fatigue
	Low
	Group will set pace when walking, bring food and drink. Stops will be agreed as needed along the route
	Low
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