2 - Rayner (2017) describes how a child's future is decided by his or her early years.


https://youtu.be/e2DN2iUnvI4

The scienceisundeniable. A child's brain develops rapidly throughout the first few years of life,
owingtoa combination of experience, environment, and interaction with the adults. Children's
brains continue to develop throughoutinfancy and into maturity, although they are especially
sensitivefromthe conception to age two. (Save the Children, 2016). Therefore, the purpose of this
scrapbookisto recognise the importance of the first 1000 days of the child and the differencethis

period can make inachievingbetter physical and emotional health outcomes. The scrapbook
describesthe fundamental skills and information that early year’s practitioners should possess.

3 - Yates (2015) talks the importance of the first 1000 days of our lives.

To begin with Bateman (2021) point of view that the early days of a baby's life are crucial because
the baby's brainisreadyto learnand interact. Vision forthe 1,001 Critical Days (2021) determined
that the interaction between an adultand a new-bornis one of the most significant events that will
shape the scaffolding of ababy's brain. Therefore, asolid bond with a parent or carer offersayoung
kid the confidence to explore the world, while ordinary activities like talking, eating, changing can
enhance youngchildren's languageskills right from birth.



What exceptional care looks like?

Exceptional care, according to Grimmer (2015), appearsto be an extension of home-based care. In
orderto grow and learn, children needto be inan environmentthatis full of love and affection. As
Bruce (2011) stated, outstandingcare is provided when children are loved and surrounded by adults
who encourage and support their play. Togetherwith Bruce Aubrey and Ryley (2019), they explored
Montessori work, which places children at the centre of adult activity. Montessori was also the first
to recognise the significance of the first 1000 days of a child's existence. On the otherhand, Weber
(2010) introduces Pikler’s work where exceptional care iswhen a practitionergives fulland
undivided attention to the child. Forexample, feeding time, bathing, diapering, dressing each of
these moments’ adult could use tointeract with the baby thenitis proof that the child’s soul is able
to reach itswhole potential.



ENABLE ADULTS

-

4 - Dr. Tronick (2009) shows how baby face changes when mother face changes.

In general, itappearsthat the quality of the interaction that children have with their caregiver during
theirfirstyears of lifeis the key to excellent care and healthy development of young children.
Accordingto Parfitt, Pike, & Ayers (2013), the quality of connection between parents and babies
during eating, changingand sleepingis critical forthe baby's brain, social-emotional, language, and
cognitive development. Miiller (2021) considered ababy's cry to be a kind of communication to
which an adult mustreply. As a result, if the primary caregiver needs to have knowledge aboutthe
child's development like eating, changing, sleeping, routine, interaction from the beginning of the
child'slife forthe child's future psychological health, parents and practitioners can make asignificant
difference fornew-bornsto grow and learn.


https://youtu.be/apzXGEbZht0

Respectful care

DR L'Ecuyer (2019) raised the topic of whether children's developmentis dependentonadult
assistance or whetherthey simply require an enriching environment. Dan Siegal (2011), on the other
hand, believes that patterns of interaction between child and caregiver are more importantthan
excessive sensory stimulation inthe early years for child development. UNICEF (2021) conducted an
initiative named Skin-to-skin contact whereby the relationship between amotherand a babyis
crucial, it helpsthe baby acclimatise tolife outside the womb and encourages mothers to begin
nursing and build close, loving relationships with their children. According to Tomas and Lewis
(2016) that practitioner needs to considerthe variety of styles, social relationships, and personalities
among children: some children are peaceful, while others are noisy, some children preferto spend
time alone, some children are reserved. Practitioners need to take into consideration the cultural
and linguistic backgrounds, life experience, temperament, interest, abilities, and talents, children
with differing needs and additional learning needs.



PROFESSIONAL LOVE

Gerhardt (2015) discusses why love is so crucial and how it affects a child's brain development: help
the child's mental and physical health., improves the child's memory and brain growth and
strengthens the link between the parent and the child. Regardless, interactions with babies may
have long-term effects for the child's future and emotional development.

Grimmer (2015) agrees with University of Sheffield (2015)’s statement that Professional love in early
settingsis whenanadultknows whatis required to make a child feel loved atany time. As a result,

educators must be encouragedto use loving pedagogy and to use love to help children’s holistic
develop.

Enable Experience (sensory activities, stories, music)




Many research and hypotheses have sought to explain how achild's brain develops, as well as the
significance of early childhood interaction. The Curriculum for non-maintained settings (2021)
suggest that both adults and multi-sensory experience encourage children’s creativity and problem
solving. Feldman (2000) offers a practical handbook with sensory stimulation suggestions, with the
conceptthat the more sensesa childis exposedto, the more probable the child will learn. Despite
the fact that a child's brain needs nutritious food, rest, water, and mental and physical development,
it alsorequireslaughter, music, and stories. Sue Palmerand Ros Bayley (2004) agree with Feldman
that the kid requires activities that develop the senses of taste, touch, and smell. As wellas hearing.
Even the most basicactivity forthe new-born, such as cuddling, can help the infantunderstand the
small world. Anotheractivityis atreasure basket Knight (2013), like Bruce (2011), both have
provided an example of treasure basket play where children are free to explore and analyse the
objectsinthe basket. Forexample, practitioners could use the treasure basket for problem solving
and ratherof instructing, the practitioner'srole is to assist

5 - Elle (2020) talks about sensory activities with babies

What is more, Rose and Sarosy (2021) conducted a study where the scientists have been examining
facts regarding how narration and musicinfluence young children. Children with bad relationships,
on the otherhand, sufferin school or develop behaviourissues. Dr.Chicot (2016) believes that adults
through music, songsinfluenceon children’s overallgrowth and development. Therefore, the
practitioners need to use musicand nursery rhymesintheirpracticesinorderto create a loving
relationship and toinfluence on children mental growth.

RELATIONSHIPS

Workingtogetheris critical to ensuring that children's needs are discovered, assessed, and met
throughouttheir development. (Gerhardt, 2015). According to statistics, the most crucial stimulus
for the development of asocial brain is positive facial expressions of the parents or child giver.
Accordingto Ebbeck, Warrier, S., and Goh, M. (2018), the brain of a baby changes as a result of


https://youtu.be/PE5-CigydKc

interactions with adults, and babies have a natural and overwhelming needtolearn. Asaresult,
parents and professionalstogether caninfluence baby’s holisticneeds and how babies learnand
develop. Therefore, according to Elks and Mckachlan (2013) partnership betwee n practitioners and
parentsis crucial because once the practitioner understands child’s interest from the parents the
practitionerisfarmore likely to connect with the child. Practitioners needs to link into books and
songs sung at home and involve the familiesin the choice of the materials.

Theoretical frameworks supporting the content of the scrapbook

This scrapbookis a collection of theoretical frameworks that demonstratean appreciation of the
significance of the first 1000 days. The National Health Service (NHS) conducted a study on the first
1000 days programme in 2017. The development of a programme to improve outcomes and reduce
inequitiesin the first 1000 days is one of the project's goals. The initiative has two main goals:

e toraiseawarenessaboutthe importance of the first 1000 days and
e to provide parentsand childcare providers with useful child developmentinformation.

In addition, the National Society for the Prevention of Cruelty to Children serves as a guide for the
infant's first 1001 vital days, and it isimportantto considerafew evidencethatsuggestthe
following:

e Duringpregnancy, delivery, and the first 24 months of life, the brain develops toits
maximum capacity; in otherwords, a baby's early experiences impact his or herbrain
development.

e Ifthe motherisstressed, the message is passed on tothe unborn child.

¢ International studies demonstratethatif a baby's development lags the norm during the
firstyear,itis more likely to fall fartherbehind.

e Evidence shows that multi-agency collaboration is essential for effective child protection and
safeguarding. Throughoutachild's life, the child has access to a variety of services.

e It's critical that practitioners collaborate with multi-agenciesin orderto geta complete
picture of a child's circumstances and develop a coordinated assistance strategy.

e Babiesareatrisk of beingabused orneglected.

e Adultsare able to create for the infants a stimulating environmentand learning
opportunities during eating, changing and sleeping.



What is more, the National Minimum standards (NMS) (2016) designed aguide in orderto ensure
the good practice in early years setting. All care provision are fitand meet the assessed needs of
parents using early years setting. The Welsh Government obligates all settings to use the United
Nations Convention on the Rights of the Child (UNCRC) as the basis for its policies for childrenand
young people.

Accordingto Ebbeck, Warrier, & Goh (2018), there are several frameworks and curriculums foryears
3 to 6, but not many from birth to three. Researchin Singapore meticulously constructed an early
childhood curriculumto fulfil the requirement for high-quality education for children aged new-born
to three years. The children, onthe other hand, were the ones who established the curriculum's core
through theirown actions and choices. Forexample, practitioners could learn to use appropriate
resources by followingthe child's lead as well as practitioners need to have expertise and experience
with children's holisticdevelopmentin ordertoread their needs.

ATTACHTMENT APPROACHES

Early Years Hub (2021) has an interviewwith Mine Conkbayir, who discusses some of the
characteristics like healthy pregnancy, stable bonding, high-quality pre-school, interesting
experiences, appropriate nutrition, and regular physical exercise are all crucial aspectsin ensuring
the child's well-being. Even Elliott conducted research on attachment theory, finding thatinfantsin
theirearlyyearsrequire asafe attachmentbond with their surroundings, and that children learn to
be strong and independent from afoundation of loving and secure union with their parents. (The
Child Psychology Service, 2021). As a result, in orderto examine growth in youngsters, the
practitioner mustfirst build a safe environment, safe relationship and safe experience with the child.

Furthermore, the lesson can be learned from Bronfenbrenner, who believes thatachild's brainis
influenced by theirsurroundings. Bronfenbrenner, Maslow and Bowlby's attachment theory states
that the person caring for the child must supervise the child's needs, assistingthem in feeling safe,
secure, loved, and cared for. In light of this, Dr. Stixrud, W., and Johnson, N. (2018) suggested that
learning about various theories such as Maslow's, Bowlby's, and Bronfenbrenner's would help
practitionersand parentsinsupportingachild's brain development throughout the first 1000 days.



Therefore, practitioners who work with children must be aware of these theories in orderto satisfy
children needs and help children to thrive.

INTERNATIONAL APPROACHES

Tomas and Lewis (2016) explain how is play understood across cultures. In New Zealand the new
curriculum Te Whariki is where practitioners believe that children learn by being actively involved in
the play. In Northern Italy the practitionerin Reggio Emiliaallows children to play alongside drawing,
drama, movementand painting. Children see and remember what children have done. In America
children are encouraged to plan, do and review children’s own activities. In Wales the education
approach has beendeveloped fromthe ideas from Reggio Emiliaand Te Whariki. However, in Wales
the practitioner controlsthe child’s play while in Europe the adults have less of atendency to
dominate and control the play. However, Knight (2013) demonstrates that both Te Wariki and
Reggio Emilia promote a child-led approach ratherthan a curriculum-driven one. Vamos (2015)
writes about Pikler’s approach where practitioner does tasks with the children, babies move free, to
build trust, to slow down and always to allow interrupted time for babies. The curiosity approach
drawson a variety of early childhood education philosophies, including Reggio Emilia, Te Whriki,
Montessori, Pikler, and Steiner. Therefore, in orderto stimulate children'sinnate curiosity and
enthusiasmto exploreand create, modern toys and technology are removed from the learning
environmentand replaced with common items.
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Accordingto Aubrey and Riley (2019), Piagetand Vygostky have different but comparable views on
early child’s holisticdevelopment. Vygotsky compared a child's early development to that of a young
animal. Tolive, ayoung mammal must developits physical tools. Language, stories, and works of art
are all cultural tools thatyoung children need to develop. Children learn the cultural tools through
play, and childrenimitate adult behaviour. Piaget, on the other hand, believes that children grow via
a sequence of pre-setstages. The resemblance between Vygotsky and Piaget theories, according to
Wojcicki (2019), isthat children's holistic developmentis aninteractive process that begins with play
intheirearlyyears. Bruce (2011), on the otherhand, believes that babies develop through playing by
usingtheirsenses of touch, sight, smell, hearing, and taste. As a result, practitioners should pay
special attention to the baby's play, because interacting with babies allows practitioners tolearn
more about the baby’s individuality such as the baby’s interests and concerns.

Dowling (2014) notes like Vygotski, Bruneremphasised the symbolic character of learning and the
importance of adultsin assisting childrenin theirlearning. May (2011) statesthatBruner's concept
of symbolicrepresentation and scaffolding approach refers to an adult observing what a young child
doeson itsown and then assistingthe childin completingincreasingly difficult tasks. Close
relationships with people, accordingto Bruner, help children's cognitive development through
scaffolding everyday play. Therefore, Brunersuggest that practitioners should functionas a
motivatorforearly children, reflect ontheirown work on a daily basis, and allow babies to explore
and discoverin orderto become autonomous. (Aubrey and Riley 2019).

The wholeness method describes how adults and babies impact each otherthrough feelings, values,
and wants, accordingto Li, Quiones and Ridgway (2017). The wholeness approach incorporates
connection between very young babies and adults through sights, sensations, and sounds, as well as
the use of imagination as apowerful energy. Inthe same line as the wholeness approach, Steiner
established atriple strategy thatinvolves education of the hands, education of the heart, and
education of the head. Childrenlearn through their feelings, thoughts, and actions. This strategy
combines schooling and spiritual development to provide holisticsupport for early childhood
development (Nikol, 2015). For example, young children learnand remember best when
practitioners help children to use all the senses to learn new words. The educators should have
experience inthe holisticdevelopment of childrenin orderto ability toread a child's needs.



INDOOR AND OUTDOOR EXPERIENCE

Hay (2015) emphasised the importance of giving young children with interestingindoorand outdoor
experiences. Children'simagination and creativity appearto be enhanced when they are surrounded
by basicopen-ended playthings ratherthan prescriptive toys. The environment, on the otherhand,
is critical for childrento thrive, particularly in situations with child-size areas and furniture and play
equipment. Such asettingaimsto pique children'sinterest, awe, and curiosity. Thisview is
supported by Knight (2013) who writes about out and indoor experiences of youngchildrenin
Denmark. Different early childhood facilities in Denmark have examples of children of all ages
preparing snacks and mealstogetherinthe cookingarea. An open barn serves as the baby'sroom. In
the barn and outside, babies were free to crawl. There are vast gardens with a fireplace for
campfires, asandpit, trampolines, pets, car play areas, sensory areas, and domestic play areas. There
are differentareasinorderto meetthe children’s interests. In Denmark, the majority of areasin
early childhood settings are child-led, with adults serving only as facilitators as well as all setting
provide adaily routine and opportunities for holisticdevelopmentincluding physical, personal,
social, emotional, and spiritual well-being of children, as well as cognitive components of learning.
As aresult, the Welsh Government (2021) contacted the Enabling Pathways guidance to assist
practitionersinschools and othersettingsinthe planning process with young children. In this
guidance focus on children ability to play where children discover both the indoor and outside
environment. As aresult, foryoung children, exploration of the environmentis a critical driver of
growth. Children willbe able to learn more about themselves and the world around them by
exploring their surroundings.



Furthermore, outdoorlearning environment provides youngsters with the opportunity and space to
study, investigate, and learn. To foster ongoing provision, itis critical that the outdoorenvironment
matchesthe learning and resources availableinside the setting. (Welsh Government, 2021).
Therefore, Education for Sustainable Development and Global Citizenship (ESDGC) (2012) establishes
a relationship between the environment and the people who livein and around it. ESDGC

emphasises fosteringalove and respect for nature in order to assist young people in being more
involvedin caring forthe environment.

Repetitions of play schemas

6 - Mrs. Conti (2021) What are playing schemas?

Dowling (2014) states that through schemas early years practitioners are able to support children
holisticindividual development. As well, working with babies, early childhood practitioners,
accordingto Bruce (2011), must combine theory and practise. Schemas are the experience that
children have by playing. The repetitive actions of schematic play allow children to exploreand
develop. Therefore, theories help practitioners to observe children, describe and analyse children’s
schematicplay. Through schemas Early Years professionals can support holisticindividual
development.

THE ROLE OF EARLY YEARS PRACTITIONER

The role of the practitioner/adultis significant during the first 1000 days of a child's life. Children
need nutrition, routine, health, cognitive, and social stimulation throughout this time. Poverty, an
impoverished environment, and societal influences, on the other hand, limit children's brain growth
potential. Parents with alower oraverage education levelare more likely to be unaware of nutrition
during pregnancy or how to provide astimulating environment for young children. Poor stimulation


https://www.youtube.com/channel/UCAJ9USBV_DxGOT541b3I3yA
https://youtu.be/vu_V-4iYEuo

and social interaction have been shown to have animpact on a child's brain. (Das etal., 2020). Asa
result, an early childhood practitioner must help children and theirfamilies, as early life experiences
are critical forbrain developmentand have long-term cognitive and emotional consequences.
Accordingto Tomsin (2021), practitioners mustinteract with babies through positive relationshipsin
orderto give care that istailored to theirspecificneeds. Bieland Peske (2018) support Tomsin’s view
that interaction like playingand being a good entertainer can help children do really difficult things
really well. Coupled with this, the practitioner needs to make changesinthe physical environmentin
orderto boostthe child’s own ability to grow inside and outside of the body. The practitioner needs
to have knowledge of the child’s holisticdevelopmentin orderto help the child to be more secure,
independentand successful inlife.

Finally, the role of early years practitionersistomeetevery child’s needs: because each child is
unique, itisimportantto consider, planfor, and engage with the individual as well asthe group as a
whole. Teachers and caregivers of early children are most effective when they use the children as
role modelsfortheirown adult curiosity, learning alongside and about them. (Stacey, 2009)
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