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	Targed/Target 1
	Consider different viewpoints in order to enhance your academic writing.

	Targed/Target 2
	Develop criticality in your writing, rather than being too descriptive.

	Targed/Target 3
	 

	Targed/Target 4
	 

	Targed/Target 5
	



Title- Design and conduct a small-scale research study, and critically evaluate the impact of chosen research tools and data/findings on the learner and on your professional practice.

Question: How does teachers' questioning influence pupils' engagement?

[bookmark: _GoBack]The focus of this assignment is to explore teachers and pupils' perceptions of Assessment for Learning (AfL). The research will explore the impact of questioning and how this progresses learners. Questioning is used within every lesson and is a significant part of teaching. Sound pedagogy “…requires high-quality teachers with a sound understanding of the ‘why’ and ‘how’ of teaching as well as the ‘what’.” (Donaldson, 2015, p.71). Donaldson believes that teachers need to understand that there is more to teaching than in the classroom, it is the why and how they are teaching. Hattie (2009, p.22) states that “…the biggest effects on student learning occur when teachers become learners of their own teaching.” AfL is an essential part of a teachers role because “Assessment for Learning is the process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go and how best to get there” (Assessment Reform Group UK, 2002, no page number). Questioning allows the class teacher to see exactly where the children are and where they can improve as well as developing “critical thinking skills and inquiring attitudes” (Cotton, 1998, p.1)  The question that has been used to complete the research is ‘how does questioning influence pupil's engagement’ This allows an observer to see the effects of questioning on pupils and the different types of questions the teacher asks. This question was also chosen because there should be lots of beneficial data that will allow the researcher to analyze questioning and the effects on pupil's engagement as there will always be questioning happening within a lesson. The educational research will be conducted in a school that caters for roughly 400 pupils. The hypothesis suggests that questioning will have a big impact on pupils' engagement because questioning develops “interest and motivates students to become actively involved in lessons” (Cotton, 1998, p.1). The data will be collected using interviews, questionnaires and observations to undertake this research. 

Assessment for Learning (AfL) is “any assessment for which the first priority in its design and practice is to serve the purpose of promoting students’ learning” (Black and Wiliam, 2004, p.10). AfL is one of the most important aspects in progressing pupils’ learning as Donaldson has used AfL as a pedagogical principle assessment where it serves the “purpose of supporting learning” (Gardner, 2012, P.11). AfL allows the teacher to assess the children’s learning by using different strategies. AfL allows the teacher to give the children feedback on how they can improve “step-by-step" (Black et al, 2003, p.3). Black et al (2003, p.3) suggest that AfL is not a “big leap in the dark”, AfL must happen on a continual basis. Primary teachers need to make sure that children “enjoy, understand and value their learning” (Black, et al, 2003, p.3) and use feedback from the class teacher on how they can improve their work. Evaluating achievement is not what AfL is. Primary teachers need to understand that AfL is about obtaining “what students do or do not understand about a topic” (Nare and Buck, 2011, p.39). For children to have the best outcome from their learning, AfL needs to be focused, supported and researched fully before implementing it into the classroom (DeLuca et al, 2018, p.2). Following Black and William’s (1998) research, they promised that AfL “improves teaching practice” and enhances “student outcomes” (DeLuca et al, 2018, p.3). According to Estyn, with the help of AfL it allows children to take “ownership of their learning” and allows them to improve their independence (Estyn, 2018). Estyn believe that if teachers incorporate AfL within their teaching then “pupils can learn at approximately double the rate” (Estyn, 2018). “Questioning is the driving force of developing thinking and assessment for learning in the classroom” (Welsh Government, 2010, p.16). Questioning is a very effective AfL strategy according to Welsh Government (2010, p. 16) because this is where questions can “lead to high quality talk.” High quality talk is important because it enables the child to have discussions with their peers or the teacher and it helps the child to “grow in confidence” (Welsh Government, 2010, p.16). 
Questions allow children to “focus their attention” (Wragg and Brown, 2001, p.7) on a topic. Questions allow children to recall any information they already have about a topic and deepen their understanding about a subject. (Wragg and Brown, 2001). Questioning allows children to reflect on what they already know and will build on their existing knowledge (Fusco, 2012). Almedia (2011) also supports this statement as she believes that questioning allows the children to link their previous knowledge with the new knowledge in order to make sense of the idea. This allows teachers to adjust their own teaching for the children to have the best learning opportunities (OCED, 2008) and questions make sure that they “progressively improve” their knowledge and understanding (OECD, 2008). Children will become “more curious and actively involved in their learning” (Fusco, 2012) when effective questioning strategies are being used by the teacher. Teachers spend lots of time questioning children within the classroom and “Almedia (2011, p.1) has concluded that “teachers spend up to 50% of class time on questioning.” Almedia (2011, p.2) also believes that “Students’ questions play an important role in meaningful learning and motivation” which suggests that children asking questions is a key component when developing their learning further. As a result of “low-level questioning” research has shown that it can be “found to be correlated with lower achievement” (Almedia, 2011, p.2). Wood (2013, no page number) tells us how important the waiting time is for children as they can “make better and more developed comments” when the teacher waits to hear the child’s response. 
There are lots of different types of questions that a teacher uses to progress children’s learning and understanding. Wragg et al (1998,p ) states that “11 per cent of teacher communications with the class consist of asking questions”. One type of question a teacher may use within their lesson is known as a closed question. It was found that in the ‘Leverhulme Primary Project’ the “majority of questions (92 per cent) relating to lesson content were closed” (Baumfield and Mroz, 2010, p,130). Closed questions normally comprise of one correct answer that can be answered with either a single word or a short phrase (Raphael, 1994). Closed questions will normally have a ‘yes or no’ answer to them that will recall any information from a topic (Raphael, 1994). Open questions are when there is not a right answer and the pupils generally give “diverse, unexpected responses” when responding (Inoue and Buczynski, 2011). Open-ended questions can sometimes “blend new knowledge with their prior knowledge” and “explore solutions”(Inoue and Buczynski, 2011). The most common reason why primary teachers ask specific questions is because they need to understand the knowledge and skills of the children individually and they need to be fully aware of the children’s thought processes (Wragg and Brown, 2001).  

In this section I am going to be explaining the methodology of the research tools. The information was gathered from a large primary school within South Wales. This school currently has approximately 400 pupils and has classes ranging from nursery to Year Six. This research is going to be completed across two-year groups. These Year One and Two mixed classes are based in the foundation phase. There are roughly around twelve pupils in the Year One class and ten pupils in the Year Two class. These year groups are a mixed ability class that always work together to extend their learning. 
The three research tools that I have used to complete this research are observations, interviews and questionnaires. I decided to choose observations because they are quick and easy to use. Observations allow researchers to “witness events at first hand” (Denscombe, 2010, p.196). These are also a “flexible approach to data collection, suitable for a broad range of contexts” (NSW Government, 2019, no page number). Observations also allow researchers to “record the notes as quickly as possible” (Cohen et al, which therefore allows them to make shorthand notes as soon as they observe data that is beneficial. Observations allow researchers to record data instantly and do not have to rely on participants for the answer which means that the data will be more reliable (Choudhury, no page number or date). Observations are “fairly quick to conduct” (McLeod, 2015, no page number) which means that they can take place within a short amount of time (McLeod, 2015). On the other hand, researchers must clearly understand exactly what they will be observing because this will limit the ‘analysis stage’ (NSW Government, 2019, no page number). Observations are beneficial when at least two people observe as “one person alone might miss things that someone else would see” (NSW Government, 2019). Similarly, McLeod (2015) believes that observations can lack accuracy and validity because the participants may act differently knowing that the researcher is conducting research and watching them. This links to the Hawthorne theory because this is the effect that some people will “work harder and perform better when they are participants in an experiment” (Cherry, 2018, no page number) which means that they could change the way they act or behave and as a result will make the results unreliable and inaccurate. As a result of using an observation schedule to provide evidence, the researcher was able to collect qualitative data because “the data collected was not in the form of numbers” (NFER, 2013, no page number). Qualitative data allows the researcher to “explore attitudes, beliefs, feelings and perceptions” (NFER, 2013, no page numbers) which is a positive because the researcher will be able to be provided with truthful answers from the children. 
Besides observations another interesting tool was interviewing. Semi structured interviews were used to complete this research, and this is when it is more like a “guided conservation than a strict structured interview” (Mcleod, 2014, no page number). One positive about using semi structured interviews is that it allows the researcher to ask deeper questions as they can “expand on any question in order to explore a given response in greater detail” (Mitchell and Jolley, 2010, p.277) which means that the researcher can deviate and alternate from the interview schedule. Surbhi (2017) also agrees with this and believes that semi structured interviews can be when “friendly conversation takes place” (Surbhi, 2017, no page number) which makes it an informal research method. Semi structured interviews also allow the research to amend the style and sequences of the questions and can “skip some questions that are planned in advance” (Surbhi, 2017, no page number). Saks and Allsop (2007) believe that semi structured interviews are cost efficient because the researcher can collect the data in a short period of time. Despite the positives of using semi structured interviews, there are some negatives that the researcher will have to consider. Saks and Allsop (2007, p.77) state that semi structured interviews will often take “unexpected turns” where the participant will speak about their own interests or hobbies that could link to the question being asked. This is a negative aspect of semi structured interviews because it means that the participant will be less focused, or the researcher will lose track of the questions that they should be asking. Semi structured interviews may provide data from the “follow-up questions which are difficult to interpret” which can be a big complication for the researcher when it comes to the ‘data analysis’ stage. This research tool has allowed the researcher to gather qualitative data.
Following on from semi structured interviews, questionnaires are another research tool that have been used to conduct this research. According to Munn and Drever (1990, p.2) they believe that one positive of using questionnaires is that they are “an efficient use of time” which means that they are not very time consuming. Another positive point that Munn and Drever (1990, p.2) made about questionnaires is that they can be anonymous. This may make the data more truthful and the results will be received more quickly as it will be completed online. Patten (1998) states that questionnaires can be “administered simultaneously to hundreds of seniors” which is a positive aspect of questionnaires because it allows the research to give the questionnaires to lots of people at the same time. On the other hand, Patten (1998) also feels that questionnaires sometimes provide a small amount of data that only gives the researcher a glimpse of information. Even though questionnaires can be given to multiple participants, Patten (1998) disagrees with Munn and Drever (1990) as he believes that questionnaires have a low response rate. As a result of this, the results may be biased or influenced by the researcher to make the results better. Questionnaires as a research tool allowed the researcher to collect qualitative and quantitative data. Quantitative data is when “the data collected is in the form of numbers” (NFER, 2013, no page number). In the questionnaire there was a question that the researcher asked which was ‘do you use these question types?’ This question provided the researcher with data that was made into numbers and one positive of using numbers in research is that it reduces the risk of participants providing bias results (NFER, 2013). When a researcher uses quantitative data, it allows them to have straightforward analysis which means that the researcher is less likely to make an error or a mistake when analyzing the data. (DeVault, 2019). 
“Ethics refers to the correct rules of conduct necessary when carrying out research” (McLeod, 2015, no page number). Ethics are the moral concepts that researchers must abide by when completing their research. McLeod (2015) believe that researchers need to make sure that they respect the participant and their rights before, during and after the research. The researcher completed an ethics form following BERA guidelines (See Appendix 1). Consent is an important aspect that researchers need to think about when conducting their research (BERA, 2018). BERA (2018) is the document that researchers must abide by before during and after completing their research. They state that researchers need to ensure that participants have the right “for any reason and at any time, to withdraw their consent” (BERA, 2018, p.9). Therefore, before completing this research, the researcher must ensure that they receive consent from the teacher as the children will only be able to give assent. Assent is when researchers assume, they have children’s consent (Blackburn, 2015). This can be an issue because children may not be aware of the research they are participating in and researchers need to be aware of the children’s “cognitive and linguistic ability to give consent” (Blackburn, 2015, p.45).To gain the children’s assent the researcher used smiley and sad faces so the children could hold up before each question was asked. Researchers need to consider “confidentiality and anonymity” of the children. The participants need to know exactly where their information is going and who is going to be looking at it (BERA, 2018). Researchers need to recognise and understand the participants rights as well as complying with the Data Protection Act in 1998. (BERA, 2018). This means that “citizens are entitled to know how and why their personal data is being stored, to what uses it is being put and to whom it may be made available” (BERA, 2018, P.8).

In this section, the findings and discussion from the research day will be explored and analysed. The class teacher and the pupil’s responses during the observation, highlights the importance of questioning when improving children’s learning and engagement. (See Appendix 2B and 2C) The class teacher asked lots of closed questions to make sure the children had a sound knowledge of the topic. In order to observe the children's engagement, the Leuven scale was used to record their well-being throughout the lesson and when they answered or even asked questions. During the observation it was also noticed that the class teacher really focused on using the ‘hands-up’ approach and if the children could not answer the question, the teacher would ask them to call or ask a friend to help. This encouraged children to be more confident to answer questions as they knew they could ask for help from their peers. This links to what the Welsh Government (2010) explained about how questioning develops and helps them improve their confidence. I also noticed that the class teacher would always give lots of praise when the children answered questions even if they did ask for help from their peers. Also, the class teacher would give the child more than one chance and would re-word the question so that the child would have a better understanding. However, if the child did not understand the question the teacher was able to read word it in a way that the child would understand and in some instances, this could cause extra waiting time. This encourages the point that Wood (2013) made about how important the waiting time is and how this can improve the children’s responses. However, I did also observe some negative aspects with this observation. To make the introduction quicker, the class teacher would sometimes ask the children whom she felt confident would know the answer or even prompt them if they did not know. 
Since completing the research in school, a lot of data was collected from teachers and pupils about the use of questioning in the classroom. Results of the data from interviews show that the children were asked a lot of questions by the teacher. (See Appendix 3A and 3B) One child in Year Two (Pupil A) explained that the class “asks me questions to help me with my work.” This shows that children can see the impact of questioning and how this will help them with their learning. Most of the children explained that they felt comfortable when answering questions and did not mind when the teacher used lolly pop sticks to ask questions. However, another child from Year Two explained that she would get nervous when the class teacher used lolly pop sticks. Pupil A explained that they feel “nervous because I don’t know what she is going to ask or say” when a teacher asks them a question. On the other hand, Pupil B stated that they feel happy when a teacher asks them questions and quoted “I feel happy because she asks us easy and nice questions”.
Following feedback from the questionnaires, teacher X explained that “Lolly pop sticks are an excellent resource to randomly select pupils to answer questions and check understanding.” (See Appendix 4B) During the research day it was concluded that teachers think that questioning is one of the best AfL strategies. This supports what Welsh Government (2010) have explained about the importance of questioning in the classroom. Teacher X rated questioning with five stars for the best AfL strategy. This made me think how important and beneficial to children questioning really is. Teacher X also stated that they use all types of questions that I put in the questionnaire and explained that they use questioning most frequently at the start of the lesson to gain the children’s knowledge and understanding of the topic. Teacher Y also agreed with this and stated that "I use questioning to find out where pupils' are at with their knowledge before a lesson begins, although questioning is necessary throughout the whole.” This supports what Wragg and Brown (2001) say as they explain the importance of recalling the children’s knowledge in order to deepen their learning. When the question ‘how does questioning influence pupils' engagement?’ was asked there were different responses from the teachers. Teacher Y explained that questioning provides full “engagement as they are aware of how I will ask them to ensure understanding, extension etc.” which also links to what teacher Z stated as they explained that questioning is “effective for pupils to hear each other's ideas and answers to help their own understanding. Pupils questioning other pupils is also very worthwhile." To add to this, teacher X believed that questioning “allows quieter pupils to get involved.” This illustrates how effective questioning is when improving pupil’s engagement. 
There have been common themes throughout all three of these research tools. One common theme between the interviews and questionnaires from the data collected was that both the teachers and pupils found that questioning was effective. This is supported by Welsh Government (2010) when they explained how effective questioning is and how it leads to talk in the classroom. Another common theme between interviews and questionnaires was that the pupils did not feel that comfortable when they were asked a question, the teachers responses averaged out to three-star ratings out of five about how comfortable children feel when answering questions. This also links to the interviews as one child in Year Two stated that they feel nervous when the teacher asks them question because they are unsure about the correct answer and do not want to get it wrong in front of the class. Another popular theme between interviews and the questionnaires was that the teacher asks a range of different questions to improve the children’s learning which also supports what Wragg and Brown (2001) say about teachers asking specific questions in order to understand the knowledge of children individually.  
As a result of the data collected, the researcher has evaluated and reflected on their practice. The researcher has concluded that questioning is a big AfL strategy to help improve children’s learning. In order to conduct this research, the investigator made sure they met the four research dispositions (Orchard et al, 2015). The first disposition that was met was a skilled researcher. The researcher completed this disposition by conducting effective analysis of data before the research day and critically analysed the data. For the researcher to become ethical, an ethics form was completed, and they made sure that they followed the BERA (2018) guidelines as well as gaining permission from the head teacher and class mentor. Following on from this, the third research disposition is being sceptical, and the researcher met this by asking many questions. Being part of an inquiring profession is the last disposition that the researcher has met. The investigator remained professional and in an appropriate manner during the research day and learning new skills. The four purposes (Donaldson, 2015) has helped the researcher to develop and progress in their own learning. 
The data collected has shown the importance of questioning on influencing pupils’ behavior. As stated in the literature review, AfL is the “purpose of supporting learners” (Gardner, 2011, p.11) and uses different strategies. It has been shown in the research findings how effective questioning is on the child. Most children felt comfortable and valued when the teacher asked them questions which allowed the children to be more engaged with their own learning. Teachers believed that questioning improves pupils engagement as it allows quieter pupils to be involved and extends their learning. 
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