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	Target
	What I have done in this assignment...


	Target 1
	Please look at Academic Phrasebank | Being critical (manchester.ac.uk) which will help you develop a more academic style of writing. You should also check your use of the possessive apostrophe and always proof read your writing carefully.
	I used the academic phrase bank to help structure my writing. 
I have also ensure to proof read my writing carefully.

	Target 2
	You should refer to Harvard Ref (uwtsd.ac.uk) as you are making small errors with your referencing which you should address before your next assignment.
	I have used the Harvard reference guide to ensure my referencing is correct.

	Target 3
	You should ensure that you look at your reading with a critical eye so that you can demonstrate a range of viewpoints that agree or oppose.
	In this assignment I have tried to be my critical and bought in a range of view points.












How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base 
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Introduction
This assignment will discuss the school development plan from a school, which will be anonymised and referred to as School X to abide with BERA (2018) guidelines. This essay will be a critical reflection of the school development plan (SDP) exploring the actions taken, the impact of the actions and the evidence provided. An SDP is a strategic document that outlines the goals, objectives, and actions a school intends to take over a specified period to enhance its overall effectiveness and improve the quality of education (Welsh Government, 2014). School X produce their SDP yearly from September – September. This essay will discuss their SDP from 2022-2023 where they identified four priorities in the school year, however, only one will be discussed here. Priority 2 sets out to implement the new Additional Learning Needs (ALN) code of practice, to ensure that all children have appropriate provision to meet their needs and staff have suitable training to provide it. Within this priority are 5 actions the school have set as success criteria they need to work towards to meet the overall aim. The one explored further within this text is ‘to continue the implementation of Additional Learning Needs and Educational Tribunal (ALNET) in line with the Welsh Assembly Government implementation timeline’. School X is English medium, located in Swansea, Wales. The school is a two-form-entry and currently has 418 pupils aged 3-12. The school’s SDP (2022) states they have 31 pupils with identified ALN with Individual Development Plans (IDP). 
Literature Review
Through an in-depth exploration of critical literature, numerous discussions arise regarding the key elements that contribute to an effective SPD. The SDP is a school’s action plan and demonstrates what the school is focusing on to develop the school’s area for improvement (Haynes et al., 1997). Dewey (1933) emphasised the importance of reflective inquiry in education. He argued that educators should engage in continuous reflection of their practices to promote learning and growth. The Welsh Government guidance (2014) outline what an effective SDP looks like, what and who to include. There is an argument by some critics who argue SDPs may become mere administrative practice focused on meeting compliance requirements rather than pushing actual school improvement (Leithwood and Jantzi, 2007). 
The school development process incorporates a holistic approach that combines self-evaluation, data analysis, strategic planning, stakeholder engagement, and ongoing evaluation to measure the impact (Welsh Government, 2022). This theoretical approach provides an outline for schools to evolve and adjust to changing educational priorities while sustaining a focus on student achievement and well-being (Estyn, 2020). It should bring together the school’s priorities and how the school plans to raise its standards across the board to enhance the learner’s educational experiences and outcomes (Welsh Government, 2022). An SDP needs to outline how the school is going to achieve their targets, what the result will be, and how the whole school with contribute to the development (Hallinger and Heck, 2013). There are no guidelines for how many priorities a school should include in their SDP within the Welsh Government SDP Guidance (2014), however Estyn (2019) state that often schools set themselves too many priorities which makes achieving them all unlikely.
The SDP serves as a document for accountability and transparency, providing a documented record of priorities, actions, and outcomes (Earley and Weindling, 2004). Transparent reporting and accountability builds trust and credibility with the school community and with its `stakeholders (Oday and Smith, 1990). However, some literature argues some schools are not including stakeholders in the process as much as they should, therefore undermining the legitimacy and effectiveness of the SDP (Hopkins and Jackson, 2011).
The priority chosen from School X’s SDP set out to continue the implementation of ALNET. The Welsh Government (2020) initially gave schools three school years to make the change from the previously used Special Educational Needs (SEN) system over to the new ALN (Additional Learning Needs) one. The transition from SEN statements to Additional Learning Needs IDPs in Wales represents a significant shift in how the educational systems support learners with additional needs. This change was initiated through the ALNET Act 2018, which aimed to modernise and improve the support system for learners with ALN (Welsh Government, 2021). The ALN reform aims to provide comprehensive support for all learners aged 0-25 with ALN, facilitating their ability to surmount barriers to learning and achieving their full potential (Estyn, 2023).
The introduction of the statutory ALNCo role in schools has generally been met with approval, however, concerns have been raised regarding the potential administrative burdens placed on ALNCo professionals, which may infringe on their teaching capacity (Dauncey, 2016). However, compared to the previous SEN framework where it mostly delegated responsibility to the Special Educational Needs Coordinator (SENCo), the new ALN reform emphasises collaborative teamwork among stakeholders for the individual to provide support.
Concerns have been raised about the new framework’s potential of ‘raising the bar’ when identifying ALN despite the definition being very similar to the old SEN guidelines (Senedd Research, 2022). The ALNCo at School X (2024) deliberated over data revealing a significant shift in support plans. In 2021, the school had 120 children with Individual Education Plans (IEPs), each requiring formal evaluations for potential transition to an IDP. Currently as it stands the school has 31 learners with IDPs and 35 learners waiting for decisions on whether to be move onto an IDP. These figures show a large decrease in the number of children considered to have SEN needs compared to the new ALN approach (ALNCo, 2024). A learner who has an IEP under the old framework may not move over to an IDP if the school’s universal provision can meet the individual needs (Snap Cymru, date unknown). The ALN reform has introduced changes in the criteria used to identify and classify children with additional needs. The number of children identified under the new system compared to the old framework, will potentially affect whether children are able to access appropriate support.
Developing an action point
This section will critically evaluate the processes involved when creating an SDP and how School X monitors the progress of their action point of implementing the ALNET. The Welsh Government (2014) give five key stages that must be carried out for the planning and implementation of the SDP.
Self-evaulation
Self-evaluation emerges prominently within the Welsh Government SDP Guidance (2014) highlighting its role in improvement within Welsh schools. This process is recognised as critical in education across Wales, as echoed by Estyn’s latest annual report spanning 2021-2022. The report emphasises that schools exhibiting strong self-evaluation procedures have evidenced progress and improvement across various areas showing the significance of strong evaluative processes (Estyn, 2021-2022). 
School X identified this action for their SDP due to its focus across Wales, and it being identified as a national priority by the Welsh Government. The new Welsh statutory framework aims to ensure all learners with ALN are supported in being able to achieve their full potential in their education (Welsh Government, 2020). School X also assessed the professional development needs of staff members, particularly in relation to support learners with ALN, and revealed gaps in knowledge and skills that need to be addressed. This analysis contributed to School X prioritising training and development initiatives related to ALN support within their SDP. ALN documents are a legal document that could be challenged in a tribunal therefore it is important all staff are confident addressing the needs of their learners (Welsh Government, 2020).
Data analysis
During a meeting with the Additional Learning Needs Coordinator (ALNCo), the discussion primarily centred around the qualitative nature of the data relating to the identified priority of the Welsh ALN reform within the SDP. The ALNCo (2024) put emphasis on the regular evaluation actions as a necessary aspect of their role, relying heavily on qualitative assessments to recognise progress and identify areas for improvement. This qualitative approach involves ongoing evaluations of the implementation process, providing valuable insights into informing steps forward. Harlen and Deakin (2002) highlight the importance of tracking progress to inform decisions as part of the SDP implementation. 
In contrast, the ALNCo highlighted the limitations of quantitative data for this action, particularly regarding the transition from the SEN system to the ALN framework. Williamson (2018) discusses similar worries, stating an over-reliance on data analysis in the SDP implementation can lead to unrealistic views of education, overlooking the complexity of classroom practices and student experiences. Therefore, a holistic evaluation approach that combines qualitative assessments with quantitative is essential for complete understanding and informed decision making.
Stakeholder involvement
Stakeholder engagement stands as a fundamental foundation in the identification of developmental areas within the school environment (Leithwood and Jantzi, 2009). According to Estyn (2020), stakeholders are all members of the school community, including staff, learners, governors, and parents, whose perspectives are integral in the formulation of the SDP. The involvement of stakeholders in this process not only develops a sense of ownership but also fosters collaboration and enriching the developmental path of the school. (Estyn, 2020).
The Senior Leadership Team (SLT) assumes an important role in collating stakeholder feedback to formulate the SDP. This collaborative process ensures that the plan combines a collection of perspectives and priorities, aligning more closely with the collective vision of the school community. Equally, individual decision making by the head teacher without stakeholder input may undermine the effectiveness of the SDP, reducing the likelihood of its successful implementation (Bush and Glover, 2003). In contrast, Anastasi (2018) highlights the challenges such as resistance to change and increase workload pressures can challenge staff.
Crucially, decisions regarding IDPs are now subject to a panel review, comprising key stakeholders such as the ALNCo, head teacher, deputy head, class teacher. This approach reflects a commitment to inclusive decision making based on the learners needs. Regular dialogue between the ALNCo and the head teacher serves as a mechanism for evaluating the progress of action points outlined in the SDP, this is conducted termly.
Strategic planning
Strategic planning of an SDP involves the systematic process of setting goals, identifying priorities, and outlining actions to improve aspects of the schools’ operations. Bryson (2004) states the importance of involving stakeholders in strategic planning aids school in formulating their mission. School X determined the resources required to support the implementation of the ALNET. This includes staffing, training, and accommodations to meet the needs of ALN learners. Florian (2014) discusses the importance of professional development for teachers in creating inclusive classrooms and emphasises the role of on-going training. Similarly, Marzano (2007) discusses strategies for managing the classroom dynamics for learners with ALN and specialist training is key to developing these skills.  All teachers are teachers of ALN, therefore all staff need to feel confident in their approach (Estyn, 2023). 
The success criteria for this action point on the SDP is to ensure the school meets the deadlines and requirements outlined by the Welsh Government’s timeline for ALNET, including the adoption of new policies, procedures, and practices. Every term the ALNCo will review what went well, what didn’t go well, and what was the impact. Within this action point, ALN requires budget when it needs it. The main cost is release time for the ALNCo, due to meetings and communication which cannot be done after school hours. Beijaard, et al. (2005) discusses the tensions between the need for dedicated time for collaborative activities and the pressure that is put on the teacher to meet both curriculum requirements and administrative demands.
Measuring impact
According to the Welsh Government (2014), best practice involves outlining success criteria and creating a framework to evaluate progress effectively. The ALNCo assumes an important role in evaluating the impact of the ALN reform’s implementation. During regular staff meetings on a termly basis, teachers are provided with the platform to voice concerns and queries. A meeting is also held with the ALNCo and ALN panel to deliberate on the evidence presented and analysis the progress. These meetings aim to plan strategies for the steps in implementation. The meeting notes are then presented to the Head Teacher and school Governors. Leithwood et al. (2008) discuss the importance of regular teacher meetings when measuring the impact of the SDP. Upon further analysis of the SDP following the initial Autumn term review, it emerged that not all staff had been offered training, prompting a concerted effort to provide training for all staff by the next review in the Spring term. Florian (2014) discusses the importance of providing training in ALN for teachers, to provide an inclusive environment for all learners and pedagogical approaches aimed at enhancing teachers’ knowledge.
Reflection and evaluation
Through critical evaluation of School X’s processes of creating their SDP reveals a thorough approach to addressing key educational priorities, particularly in relation to the implementation of the Welsh ALN reform. By examining the actions taken by School X and analysing them with findings from research, it becomes evident that the school had made progress to align its strategies with evidence-based practices and legislative requirements. 
School X have identified the need for professional development over the period of the implementation of the ALN reform. However, Estyn (2023) highlights most of the training in schools has been focused on the changes to the ALN system, and less about the professional development of teaching and meeting the needs of pupils with ALN. The ALNCo at School X encourages all stakeholders to complete online e-learning materials. However, it is unclear whether the school has made this mandatory or not for all staff. The Department for Education (2016) emphasise professional development is critical for high-quality and effective teaching practice. By providing professional development for teaching staff, it will further create an inclusive classroom, and ongoing training should be prioritised to ensure all staff feel confident in supporting ALN learners (Florian, 2014).
In School X, the ALNCo works effectively with staff to ensure that every learner with ALN is supported. A way in which is it made consistent across the school is by creating One-page profiles for the individual. These are then discussed and agreed with their parents / guardians and reviewed termly. The ALNCo also attends cluster meetings with other in local schools to share effective practice and to ensure the approach across the broad is consistent for all the learners. Estyn (2023) speak about the development of cluster working within implementing the ALN reform as effective practice, stating that an increased collaborative approach amongst schools has made for more consistency. 
Estyn (2019) state the first thing they look at from each school during an inspection is their self-evaluation reports to show how well the school identifies what is going well, and steps to move forward. This highlights the importance of self-evaluation. Stakeholder engagement is also highlighted as a key aspect of School X’s SDP process, with efforts to engage with various members of the school community. The school’s recognition of the importance of stakeholder engagement is supported by research that highlights the benefits of collaborative decision-making in school improvement (Leithwood and Jantzi, 2009). A way forward is to continue to gather feedback and ensure that all voices are heard as a way of creating a wider sense of ownership among stakeholders (Bush and Glover, 2003).
Self-evaluation has been identified as an important step in creating an effective SDP by the Welsh Government (2014), encouraging schools to evaluate their own performance to set out short- and long-term targets. Strategic planning is evident in School X’s approach in adopting the ALN reform, with resources allocated to support the implementation aimed at meeting the needs of ALN learners.  School X conduct regular staff meetings to measure the impact of the SDP progress, however by collecting data and analysing methods can further help to plan areas that still need to be improved (Leithwood et al., 2008). 
Conclusion
This report critically evaluated School X’s SDP, focusing on the implementation of the ALNET. Through analysis of the actions taken by School X and a review of relevant literature, it becomes evident that the school has made progress in aligning its strategies with evidence-based practices. Moving forward, I have learned the importance of self-evaluation, stakeholder engagement, strategic planning, and measuring impact in the SDP process. I have a better understanding of how schools plan for school improvement and how all staff have an input in implementing school change and developing their approaches to enhance learner outcomes and experiences. This knowledge will influence my professional practice and aligns with the professional teaching standard of continuing my professional learning.
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