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Section 1
This assignment will discuss what inclusive leadership is and how to be an inclusive leader, taking into account the following scenario:
“A child (2 years) has recently started the nursery who is from Ukraine. The Child receives flying start as the family currently live in a deprived area. The parents only speak and understand a small amount of English and find it difficult to communicate with practitioners and other parents from the nursery. Due to this they avoid staying long during handovers and avoid communicating with other parents.”
According to Ferdman, Prime and Riggio (2021) an essential component behind inclusive leadership is encouraging inclusivity in a workplace, community, organisational settings, and interpersonal partnerships. Similarly, Randel et al, (2018) believes inclusive leadership promotes the efficient operation of varied organisations. On the other hand, Hallet (2016) explains the goal for inclusive education is to provide everyone with equal opportunities, regardless of factors such as their age, race, gender, or background. Therefore, it is critical to consider how inclusivity and inclusive practice are defined (Gerritsen, 2020). Moreover, Childhood Education International (no date) believe inclusive leadership is a key component of initiatives to enhance education locally, regionally, and nationally. All children should have access to excellent learning opportunities, and inclusive leaders are dedicated to achieving these goals. It is clear to say the adult's role is crucial to the development of all students, but it is especially important during this learning phase, according to Welsh Government (2023). Encouraging adults set the standard for learning by fostering emotionally safe spaces that enable students to start expressing and controlling their emotions and behaviours in healthy ways. Among the school community and the larger, multi-cultural Wales, they appreciate and respect diversity and the identities of their learners. 
As mentioned by NDNA (2022) although there are different definitions of inclusion, they all share the same fundamental ideas. The incorporation of children with disabilities into a context was usually referred to as ‘inclusion.’ Currently, this is applied broader to all children, including those who might face prejudice or discrimination. According to NDNA (2024) to provide inclusive leadership, practitioners should use a variety of teaching strategies that are tailored to the specific learning needs of each child. They should also offer a wide range of opportunities for children to be motivated, supported, and developed as well as help them focus, be involved, and learn effectively. Finally, educators should plan for each child's unique care and learning requirements, making any necessary adjustments or adjustments in advance, be ready to correct any misconceptions or presumptions that the children may have by reinforcing others' worth and respect, and allow children to participate in decision-making processes. On the other hand, Dewsbury and Brame (2019) argue that being an inclusive leader requires practitioners to acknowledge and comprehend their own voices to comprehend those of the children. 
The outcomes of a study by Roberson and Perry (2021) show us that inclusive leadership place a strong emphasis on actions such as acknowledging diversity, accommodating individual requirements and organisational methods, and actively listening to fellow team members. The results also emphasise the significance of creating environments where team members are free to build upon and exchange ideas, and where leaders provide the time and space necessary to use member contributions, even when they depart from team norms in the decision-making process. Similarly, Ashikali, Groeneveld, and Kuipers (2020) believe it is considered that inclusive leadership is necessary in organisations with a varied workforce to facilitate the full recognition and involvement of these individuals. However, there are currently few studies showing how leadership promotes an inclusive environment in teams of different backgrounds.
As mentioned by Brown (2019) an inclusive leader can be anyone, what it simply takes is incorporating behaviour and actions into daily life that significantly impact the day-to-day experiences of many colleagues. However, Shore and Chung (2021) state the body of research on leader inclusiveness is still growing. Nonetheless, the majority of studies have not addressed how crucial it is for leaders to include staff members with marginalised social identities. Moreover, Theoharis and Scanlan (2020) believe a key factor in reducing differences in education is leadership in schools. Successful school leaders encourage academic aspiration in their school communities while also making sure that the organisational structures support these objectives by including a variety of stakeholders and enhancing teachers and staff's pedagogical ability. 
As seen from the scenario as the child has started in a new setting with children of different race and culture, the child may feel unwelcome and may feel different to the other children. According to Johansson and Puroila (2021) every child deserves an opportunity to feel a sense of belonging and to be treated with respect and equality, regardless of their personal circumstances or culture. This is an essential value in democratic society. Similarly, Moss (2019) believes that being non-judgmental and recognising every child as an individual is a crucial aspect of being an inclusive leader when it comes to taking into account the needs of the child. However, Souto-Manning, Malik, Martell, and Pion (2021) state that, belonging is highly political and frequently racialised, despite the fact that it is frequently linked to healthy growth and well-being and seen as a neutral practice. Therefore, to understand young people's sense of identification and belonging in Wales, representation of ethnically marginalised groups is essential (Race Alliance Wales, 2021). 
As mentioned by Panwar, Bhandari, and Garud (2021) according to Bowlby (1953), children should initially only develop one basic attachment, and the attachment plan should serve as a safe place for exploration. Every potential relationship can be based after a connected relationship. The feeling of being a fully integrated member of a system or environment as a result of one's personal involvement in the surroundings or process is called belongingness. However, Whitters (2020) states although attachment is related to mental health and offers a basis for developing resilience across the life duration, relationship-based treatment presents problems for practitioners working with children who endured toxic relationships.
Similar to Bowlby, Allen (2021), states according to Maslow's Hierarchy of Needs, human beings have fundamental needs related to their physiology and safety, which is when the need for affection and sense of belonging emerges. Pichere (2015) tells us that Maslow organises the variety of human needs into levels. He refers to a hierarchy of needs rather than a pyramid structure, saying that other demands emerge as soon as an immediate need is satisfied. Therefore, demands for affection and a sense of belongingness become significant once inclusive leaders ensure demands for safety and physiology are sufficiently satisfied. Family connections and friendships are among these necessities. The development of this sense of belonging occurs through involvement in churches, clubs, voluntary organisations, commitments, and other settings (Burleson and Thoron, 2014). 
Looking at the scenario, while the children and families may face potential discrimination due to being a different race and from another cultural background, it is important as an inclusive leader to ensure that the rights of the child to freedom of morals, beliefs, and thought is protected and individuals should not discriminate in any way against children by respecting and ensuring their rights regardless of the child’s or family’s race, gender, culture, or religion in accordance to article 14 and article 2 of the UN Convention on the Rights of the Child (UNICEF, 2019). As an inclusive leader, to ensure the child and family are safe and are free from discrimination, it is found to be beneficial to use intersectionality. According to Hills Collins and Bilge (2020) the study of intersectionality looks at how changing structures of power affect interpersonal relationships in a variety of cultural contexts as well as daily experiences for individuals. Intersectionality is typically used by people as an analytical method to address issues that they or those close to them are facing. Additionally, intersectionality suggests that a person simultaneously faces prejudice from all the groups with which they are identified (Devarakonda, 2020). Moreover, United Nations Network (2022) suggest the concept of intersectionality supports in the creation of programmes and policies that respect, uphold, and ensure the enjoyment of human rights while acknowledging the diversity within groups, avoiding integrating methods, and attending to unfulfilled needs. 
As stated in the scenario, the child may feel unwelcome if the nursery setting does not include a diverse environment that explores different cultures. According to Childhood Education International (2021) creating an inclusive and diverse learning environment is a continuous process that calls for close examination of each component of an educational setting, from the curriculum to the school policies and all stages within. Similarly, NDNA (no date) explains how ensuring that all children, families, and practitioners feel safe, appreciated, and respected is crucial. Additionally, environments should be friendly to guardians, parents, and the larger community. Working to advance an all-encompassing strategy that develops an inclusive atmosphere that embraces diversity, examines it, and is passionately anti-racist can help you to support this.
As the child and family in the scenario are from a deprived area, this may indicate that they are possibly living in poverty. According to Hughes and Davies (2019) it is crucial that aspiring practitioners comprehend the nature of poverty while gaining practical knowledge on how to address its negative impacts, as one-third of all students in Wales live in poverty. Social development could be impacted from childhood poverty. Less fortunate children frequently struggle to maintain friendships and participate in social interactions due to the consequences of poverty and a lack of facilities and resources. As mentioned by Welsh Government (2017) families who are considered vulnerable may be those who stand at risk of experiencing challenges as parents or of not being able to provide their children with the necessary protection and upbringing. Adverse conditions like unemployment, poverty, bereavement, alcohol, or drug abuse, physical or mental health problems, domestic abuse, or a lack of support systems might put families at higher risk. However, JRF (2020) state children living in poverty lose out on experiences that others assume as granted, perform worse academically, and eventually have lower wages. One potential solution is for inclusive leaders to offer high-quality early childhood education and care. 
As explained by Welsh Government (2015a) practitioners need to take into account other aspects, especially when it comes to focusing on long-term poverty prevention. It is well known that children raised in low-income households are far more likely to experience poorer outcomes in terms of their physical and mental health, to miss earlier developmental and cognitive achievements, to achieve lower levels of education, and to not be enrolled in school or working in the future. It is crucial to remember that families with low incomes face the greatest obstacles on their path to prosperity and well-being, but they also have the fewest resources at their disposal. But sometimes it can be exhausting, discouraging, and even unachievable. The most assistance is required for families with the least number of resources (Hyson and Biggar Tomlinson, 2014). Moreover, as stated by Cronin, Argent and Collett (2017) it is therefore even more critical that childcare professionals recognise the deeply biassed approach to housing and social policy as what it is, and take responsibility for promoting inclusive leadership and challenging the policies and practices that continue to negatively impact the most vulnerable members of their communities.
From looking into the scenario, as the child and family are from Ukraine, they com from a different cultural background. It is important to provide equality and equity to the family. According to Jean Paul (2019) regarding how they are interpreted in educational settings, particularly inclusive education, equity, and equality represent two distinct concepts. One important element that raises the standard of education and instruction in the classroom is equity. It is crucial that inclusive leaders cultivate equity in the lessons to ensure every student, irrespective of their backgrounds, have equal learning opportunities and a supportive learning environment. However, as explained by Hippe, Araújo and Dinis da Costa (2016) early childhood education and care investments are thought to be the most effective way to advance equity. Research suggests that developing the skills necessary for subsequent learning in childhood contributes significantly to the development of skills throughout the life cycle. Education quality is important, and early interventions produce greater results on a variety of outcome measures that are connected to both cognitive and non-cognitive skills. Lifetime outcomes are influenced by non-cognitive abilities like inspiration as well as personality traits like self-control, determination, and willingness to new experiences. 
Ainscow (2020a) emphasises that unlike every significant policy change, inclusion and equity advancements need a carefully planned implementation plan. It specifically calls for new viewpoints that highlight the obstacles faced by certain children that cause them to be marginalised due to environmental causes. It follows that breaking through these obstacles is crucial to creating educational programmes that work for every child. Therefore, developing inclusive leadership turns into a means of enhancing educational institutions. However, Ainscow (2020b) states the investigation of specific settings should serve as the foundation for actions aimed at advancing equity and inclusivity in educational institutions. 

Section 2
Baldock, Fitzgerald and Kay (2013) define policy as an organisation's attempt to think logically about its goals and the steps necessary to achieve them. This includes attempts made by individuals who work for the organisation. Similarly, Dallimore (2019) suggests that fundamental decisions regarding children and childhood made by different cultures are the primary cause of Early Childhood Education and Care (ECEC) policy. Welsh Early Childhood Education and Care policy is frequently perceived as being at variance with a comprehensive, child-focused approach. However, Miller and Hevey (2012) suggests for early childhood educators and other professionals who work closely with children and families, national policy frequently looks separated and is not always acknowledged as having an impact on the services provided and everyday lives. It offers, essentially, a framework which must operate inside, and it is frequently seen as unquestionable as neither the public nor practitioners feel empowered to question it. Therefore, A non-inclusive curriculum could represent a major obstacle to inclusive learning; changing the curriculum is essential for achieving an inclusive educational system (Knight and Crick, 2021). 
Dominelli (2018) believes although it takes different forms in every society depending on historical periods and cultural norms, racism is always a problem in all of them. One policy in Wales that enables inclusive practice is an Anti-Racist Wales 2022. According to Welsh Government (2022a) the aim of an Anti-Racism Wales 2022 is to overcome discrimination to significantly improve the lives of people from ethnic minorities. This will guarantee that the history of all different cultures will be taught to both current and future generations. By implementing these suggestions, the government is admitting the existence of institutional racism and realising that new actions are needed to remove it. On the other hand, Welsh Government (2021) state the goal for education is to enhance the educational experiences of teachers and pupils who identify as a minority ethnic group by adopting an inclusive and anti-racist pedagogy. Moreover, Allen, Shapland, Neitzel, and Iruka (2021) believe to promote anti-racist behaviour and inclusive practice, essentially, early years practitioners need to accept the ideas of anti-racism to establish anti-racist environments. To undermine and stop racism, they must act directly and purposefully against racist attitudes, actions, and policies. 
According to Show Racism the Red Card (2020) Following the 2016 study, fewer educators are teaching anti-racism. The primary reasons given for this decline were an absence of confidence and a lack of time, indicating that anti-racism is not frequently incorporated in the curriculum. On the other hand, Lane (2008) tells us a policy that ensures equality of opportunities must be implemented by all providers, such as Anti-Racist Wales 2022, according to the Statutory Framework for the Early Years Foundation Stage. Communities need to abide by the modified Race Relations Act 1976's statutory provisions with respect to racial equality. Accordingly, government-funded early years settings must have a policy on racial equality, as well as a strategy on the subject developed by local authorities. Moreover, in terms of diversity, inclusion has become an essential concept. Diversity practitioners today view inclusion as a crucial strategy for realising the benefits of diversity and place it at the forefront of modern diversity practice. However, it is not always evident or explicit what inclusion is, how it functions, or how it impacts diversity (Ferdman and Deane, 2013). 
Another policy in Wales that supports inclusive practice is the Curriculum for Wales. As stated by Welsh Government (2020) to enable learners to progress through the four purposes of the curriculum, the foundation and goal for each child and young person in Wales, the Curriculum for Wales guidelines are designed to assist every educational institution in creating a unique curriculum. In addition, Welsh Government (2022b) suggest the varied backgrounds of children and their families is acknowledged, valued, and encouraged by inclusive practice, which additionally makes sure they are treated fairly and are given respect and opportunities. All children receive the necessary assistance to fully participate in learning when inclusive practices are used, acknowledging, and addressing the diverse experiences of children and their families. Moreover, NDNA (2024) emphasise to achieve inclusive practice, practitioners must provide children with opportunities which include building compassion and understanding for others, honouring the diversity of history, beliefs, and traits of others, establish their own personality and values, challenge preconceptions and develop empathy for others who hold various views and thought. 
According to Knight, Clegg, Conn, Hutt, and Crick (2022) in traditional classroom settings, inclusive education aims to respect variety as a component of our shared humanity and to consider individual learning styles. Additionally, it has made a name for itself as a major area of worldwide study, policy, and practice in education. Consequently, it may be argued that increasing environmental resource availability will positively influence teachers' attitudes and, in turn, the objectives of inclusive education. However, PACEY (no date) explain that it is imperative that all early childhood and childcare services uphold anti-discriminatory practices and equality of opportunities.

Section 3
Promoting Inclusive leadership in Early Years Education
When discussing inclusion in the early years, it is important to consider each child and families background, ethnicity, and culture as well as remembering the importance of equality. It is essential to understand the main areas of inclusion and how practitioners can provide effective inclusive leadership in early years environments. The index for inclusion, according to CSIE (no date) are tools which are designed to assist schools in developing inclusive learning environments. The goal is to create communities that are encouraging and to raise standards of performance for both teachers and children. 
Making sure that all the children in the setting are represented on a regular basis, including their backgrounds and experiences, as well as their race and culture, is an excellent place to start. Regardless of differences, every child is unique in their own way, and we should all aim to make them believe that they belong. The direction a variety of person-focused thinking tools are described by Welsh Government (2015b) to assist you in working one-on-one with the children you instruct and support. These tools are straightforward and useful, providing you with knowledge you can apply both within and outside of the classroom. They prioritise understanding the individual's priorities over all else, which helps you determine how best to support individuals and learn what matters to them. Being an inclusive leader includes setting an example for children, attending to their needs, allowing them to take pleasure in their culture, while making sure they get the chance to feel important and feel as though they belong.

Importance of parental engagement in inclusive leadership
Interacting with the family members of the children we look after is the first step towards learning more about them. Using a holistic strategy while working with the families of the children encourages communication and gives them a sense of involvement in their child's educational journey. According to Scanlan and Johnson (2020) schools that have practitioners committed to interacting with parents and the community have far more success. The intersection of these three literary strands, community involvement, parent engagement, and culturally responsive leadership, lays the groundwork for inclusive leadership on political borders. Embedding good practice ensures us that we are providing an impact on children’s lives. Although it may seem apparent, O’Sullivan (2021) suggests poor communication can have a disproportionately large impact on leaders. Being able to communicate both as the leader of a team, organisation, or business and at all levels as an individual is how inclusive leaders are evaluated. 

Inclusive environments 
Creating inclusive environments will allow practitioners to promote inclusive leadership by providing high quality, meaningful and diverse play opportunities for all children regardless of race, culture, and ethnicity. One opportunity to create an inclusive play environment for children is to incorporate diverse books which include information on inclusion and diversity. CLPE (2020) mentions how in the UK, there has long been an absence of high-quality, inclusive, representational books that capture the everyday lives of children in our classrooms. It takes teamwork and perseverance to bring forth positive change, and many individuals have been involved in this movement and campaigning for it for a long time. 
However, it is important for children to recognise their rights and should have an environment that provided them with resources to develop their understanding on their rights. Wales educational institutions put a lot of effort into helping children recognise their rights, but in some cases, staff, students, and the public are unable to see how their work relates to the children's rights (Children’s Commissioner for Wales, 2017). Providing children with the opportunity to learn in an inclusive environment allows practitioners to embrace inclusive leadership skills by creating an atmosphere of trust and acceptance for all children. 


