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Targets from ECAD6008
	
	Target
	What I have done in this assignment…

	Target 1
	More frequent references to a wider range of literature would provide greater opportunities for critical engagement.  This is the key to academic writing, as you can develop skills in using the ideas of authors to create debates or to summarise theories from different perspectives.  Also, you would show that your knowledge and understanding is informed by scholarly writings.  
	I have used a thorough range of informed theorists as well as many governmental/organisational documents in order to inform my theory throughout. I feel this has strengthened many an argument and provided extensive criticality. 

	Target 2
	Please ensure that you are using the Harvard referencing guide to reference accurately.
	I have used the relevant Harvard referencing guide and also used a Harvard reference builder to ensure my referencing is correct.















Introduction
The purpose of this assignment is to use literature to develop an understanding of school improvement through school development plans (SDPs) and to critically analyse how they are used to ensure either the maintenance of positive current practise or to develop areas that require enhancement.
The school this assignment alludes to is an English medium school of mixed gender located in South Wales (Estyn, 2022). The school has 365 pupils on roll, 272 are of statutory school age and 59 are in nursery classes (Estyn, 2022). The percentage of children with free school meal (FSM) eligibility is 9.6%, less than the national average of 21.3% (Estyn, 2022). The percentage of children identified as having additional learning needs (ALN) is 17.6%, again, less than the national average of 22.2% (Estyn, 2022). The percentage of pupils who speak Welsh at home is 0%, while the percentage of pupils with English as an additional language is 2.6% (Estyn, 2022).
Throughout this assignment, there will be a particular focus on the school priority ‘to create authentic contexts for learning’ (******* Primary SDP 23-24, 2023). This was recommended to the school as an area of improvement in their recent inspection; ‘Overall, the school environment promotes beneficial learning opportunities. Learning is particularly successful in classrooms, but the outdoor provision is not consistent and equitable across the school.’ (Estyn, 2022). 










Literature Review
For well over a decade there has been a ‘national mission’ within Wales to ‘improve education standards’ (Dauncey, M. and Morgan, L. 2023). This was due to a ‘wake up call to a complacent system’ (Dauncey, M. and Morgan, L. 2023) following PISA results from 2009. After the publication of a new school improvement framework in 2022, followed by a nationwide roadmap in 2023, ‘self-evaluation is now the starting point of a school’s improvement activity’ (Dauncey, M. and Morgan, L. 2023).
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Figure 1: School Improvement Framework (Hwb, 2020)
‘The framework for evaluation, improvement and accountability has 3 main aspects: information and evidence, evaluation and improvement, and accountability’ (Hwb, 2020). These three main aspects work together to result in a continuum where schools can become self-improving educational systems. The overarching goals known as the ‘national priorities’ are ‘improving pupils’ progression by ensuring their learning is supported by a range of knowledge, skills and experience and reducing the impact of poverty on learners’ progression and attainment’ (Hwb, 2020).
Hwb continues to explain that the ‘overarching purpose of school improvement is to help schools give learners the best possible learning experiences and outcomes, whatever their background or circumstance, in order to achieve high standards and aspirations for all’ (Hwb, 2020). It is vital that schools provide support to ‘every learner to make progress, contributing to the four purposes of the curriculum’ as;
· Ambitious, capable learners
· Enterprising, creative contributors
· Ethical, informed citizens
· Healthy, confident individuals
(Hwb, 2020)
We, as educators, aim to help every learner make progress through self-evaluation of the practise at our schools. Chapman and Sammons (2013) explain that school self-evaluation is a process ‘by which members of staff in a school reflect on their practise and identify areas to stimulate improvement in areas of pupil and professional learning’ (Chapman, C. and Sammons, P., 2013). It has been seen that school self-evaluation has been implemented in different ways nationally, and locally but there are certain aspects that remain the same. Goldstone (2022) determines that ‘there are six common elements found across effective evaluation systems:
a. School leadership
b. A national support system
c. School culture
d. Evaluation, literacy and data use
e. Critical perspective
f. Stakeholder engagement’
(Goldstone, R. 2022 via BERA)
Schools exercise self-evaluation within their learning environment through implementing a school development (SDP) which is ‘the school’s strategic plan for improvement’ (Welsh Government, 2014). An SDP will always encompass the six common elements found across effective evaluation systems. The Welsh Government further explains that ‘sustainable school improvement is supported by effective short- and long-term planning, which is linked to challenging targets determined through honest self-evaluation using qualitative and quantitative data’ (Welsh Government, 2014). The school reflects on the SDP in a ‘continuous cycle’ where key points such as ‘performance’, ‘priorities for improvement’, ‘strategies to address them, take action, and review progress and impact’ (Welsh Government, 2014) are all taken into consideration for the benefit of the enhancement of education. The SDP itself is ‘easily accessible’ and ‘all staff and governors’ should be able to use it as a ‘common reference point in reflecting upon and improving their work’ (Welsh Government, 2014). Therefore, it is fair to recognise an SDP as a tool that is used as a means of providing high-quality education to the pupils. The Welsh Government provides a school development planning cycle:
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Figure 2: School Development Planning Cycle (Welsh Government, 2014)
The vision, from national level to local level, feeds into the year-on-year repeating cycle to raise standards and improve learner outcomes through stages one, two, three and four. This cycle is set against a ‘clear vision of what the school is aspiring to achieve, and a clear vision will set the context for the SDP’ (Welsh Government, 2014). 
Stage one where the school self-evaluate is where ‘schools reflect upon their performance and use it as a basis for sustainable improvement planning’ (Welsh Government, 2014). Stage two represents that the SDP should ‘involve all school partners and stakeholders; this is essential in ensuring that everyone has a commitment to the school’s improvement agenda’ (Welsh Government, 2014). Stage three represents putting ‘into practise the actions and strategies outlined in the SDP’ (Welsh Government, 2014). Stage four outlines that a ‘governing body must monitor, review and update the school development plan annually (as a minimum) or following an Estyn inspection, whichever is sooner’ (Welsh Government, 2014).
The recommendation taken from School X’s SDP to ‘create authentic contexts for learning’ aligns with one of Donaldson’s Twelve Pedagogical Principles; ‘good teaching and learning creates authentic contexts for learning’ (Donaldson, G. 2015) highlighted in the red box:
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Figure 3: 12 Pedagogical Principals (Impact Wales, 2022).
People may ask why creating authentic contexts for learning is important however, several noted theorists describe exactly why it is essential to the education system. Mick Waters describes good teaching as ‘bringing the World into range’ (Waters, M. 2013). Donaldson (2015) adds meaning to this by explaining that ‘it is important that children and young people see the relevance in their learning to the World beyond the school gates’ (Donaldson, G. 2015). Donaldson continues to say that ‘performing in its widest sense is also part of creating authenticity’ (Donaldson, G. 2015). This has been exercised within the SDP for School X as within the priority to create authentic contexts for learning, ‘immersion days’ are mentioned as something the school will implement. Estyn explains that immersion days are ‘effective in providing a variety of creative, stimulating and engaging activities for pupils’ (Estyn, 2018).  Estyn continues to explain that ‘whilst immersed in these multi-sensory activities, pupils are given time to reflect and think about the experiences their new topic could provide’ (Estyn, 2018). 



















Developing an Action Point
Stage 1: Self-Evaluation
School X was subject to an Estyn report at the end of the 2021/22 academic year where they were issued with three recommendations. Recommendation two, to ‘ensure that teachers provide opportunities for pupils to write extensively using their well-developed independent skills’ (Estyn, 2022) is prioritised on School X’s SDP. Recommendation three, to ‘ensure that learning experiences in the in the outdoors are consistent and resourced equitably across the school’ (Estyn, 2022) ties in to the priority associated with this assignment as School X’s SDP refers to ‘Immersion Days’ (******* Primary SDP 23-24, 2023). 
The SDP states within its success criteria the areas the school must improve in with regards to independence skills while other points in the success criteria mention real-life contexts.
In Figure 4 below, you can see School X’s vision infographic:

School X







Figure 4: School X’s Vision
Words such as ‘progressive’ and ‘reflective’ show the alignment between the school vision and the concept of self-improvement through SDPs and words like ‘multi-dimensional’, ‘creative’ and ‘innovative’ show how the school vision encapsulates the mentioned priority. 
The SDP also links this priority to the United Nations Convention of the Rights of the Child (UNCRC) through article 28; right to education, article 14; freedom of thought, belief and religion, and article 12; respect for the views of the child (UNICEF, 1989).
School X has developed their plan in accordance with the Welsh Government’s mission to use schools as learning organisations (SLO):
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Figure 5: The Welsh Government’s SLO Model
The priority explained in this assignment aligns with the ‘developing a shared vision centred on the learning of all learners’ (Welsh Government, 2018) aspect of the SLO model. This aspect of the SLO model refers to schools employing ‘a shared and inclusive vision which aims to enhance the learning experiences and outcomes of all learners’ (Welsh Government, 2018). ‘Learning and teaching are oriented towards realising the vision and the school’s vision is the outcome of a process involving all staff, including governors, and other stakeholders’ (Welsh Government, 2018). Stakeholders are noted on the SDP while ‘Pupil Voice’ (******* Primary SDP 23-24, 2023) is noted too.

Stage 2: Strategic Planning
The focussed priority is aiming to be achieved through providing pupils with ‘opportunities to write using their independent skills, immersion days, continuous/enhanced provision and challenges’ (******* Primary SDP 23-24, 2023). 
Jennett et al describe the concept of immersion as having a ‘lack of awareness of time and of the real world, as well as a sense of “being” in the task environment’ (Jennett, C. et al. 2008). 
Continuous provision ‘enables children to return to their explorations and consolidate their learning over the course of a day or a more extended period without the interaction of an adult’ (Moore, M. 2020).
 Alternatively, within enhanced provision ‘adults in this instance are there to support children to become independent learners by providing them with a scaffold’ (Is It Time to Play?, 2023) throughout the activity or task. 
Furthermore, having witnessed the ‘challenges’ system within School X, I know the learners are encouraged to complete the challenges set by the class teachers independently throughout the week.
Everything related to the focussed priority is linked to the independent trait among the Purposes of the Curriculum outlined in Donaldson’s Successful Futures (2015):
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Figure 6: Purposes of the Curriculum (Donaldson, G. 2015)
The connection can be made between the priority and the highlighted point within Figure 6 discussing independence where the curriculum will aim to create children and young people who ‘have the skills and knowledge to manage everyday life as independently as they can’ (Donaldson, G. 2015).
In creating authentic contexts for learning it’s sometimes difficult to relate anything directly to positive progress because only qualitative data is produced. Lai and Schildkamp explain that qualitative data is derived from ‘classroom observations’ (Lai, M. and Schildkamp, K. 2016). We can, however, prove whether qualitative data has a direct impact through learner reaction. Anecdotal evidence, visible participation and changes in personal attitude, behaviour and/or emotion can provide ‘in the moment’ evidence of engagement. The ‘hook’ of a lesson ‘a short introductory pedagogical moment that captures what is interesting and engaging about the material to be covered’ (Lemov, D. 2010). In the case of creating authentic contexts, a lesson/day long hook (immersion day) means a teacher can entice all learners to take part.

Stage 3: Making Improvements/Action
Stage three represents putting ‘into practise the actions and strategies outlined in the SDP’ (Welsh Government, 2014). ‘School staff will have been consulted during the preparation and revision of the SDP and will be aware of their responsibilities in implementing the actions necessary to bring about improvement’ (Welsh Government, 2014). The SDP will contain clear instruction of staff members’ ‘responsibilities, accountability, actions and timescales’ (Welsh Government, 2014) regarding the priorities at hand. Due to the lack of quantitative data produced in implementation, we need to rely on the qualitative data which gives less direct answers but includes more ‘systematically collected relevant information about students’ (Schildkamp, K. 2019).

Stage 4: Reviewing Impact
Evidence from the SDP of School X suggests that there is constant review of progress made towards all priorities where they are reviewed twice a term. Priorities are reviewed via a RAG process (red-amber-green) to determine to what level it has been implemented.
The OECD explains that ‘each individual must be equipped to seize learning opportunities throughout life, to broaden her or his knowledge, skills and attitudes, and to adapt to a changing, complex and interdependent world’ (OECD, 2016). Resultantly, it is key that School X understand whether they are being successful throughout the school year and have been at the end of it. Therefore, it would be beneficial for the school to deploy questionnaires to the class teachers and parents of all pupils throughout the year to gauge the progress of the learners in the prioritised area using a scale system so they can provide quantitative data along with the qualitative data.























Reflection and Evaluation
Upon reflection of the SDP, and specifically priority two, School X has decided to improve on its ability to ‘create authentic contexts for learning’ (******* Primary SDP 23-24, 2023). The school and the hierarchy understand where they want to be, how to get there and how to track their progress with the RAG technique. It is also visible to see that this priority has had a lot of thought put into it as it is not simply based on the recommendations from Estyn. The priority is carefully informed on national missions and strategies such as Donaldson’s Twelve Pedagogical Principles (Donaldson, G. 2015), the Welsh Government’s SLO model (Welsh Government, 2018) and finally, Donaldson’s Purposes of the Curriculum (Donaldson, G. 2015). 
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Figure 7: Schön’s Model of Reflection (Schön, D. 1983 via Mickleborough, T. 2015)
This type of reflection is beneficial within the implementation of the SDP as School X don’t simply want to see what progress they have made at the end but also want to track their progress throughout so they can alter practise if required.
Estyn’s report on School X in 2022 explains that ‘the senior leadership team, the staff and the governors share the headteacher’s purposeful vision, and they work together well to ensure that the school is successful’ (Estyn, 2022). Labovitz et al explains that keeping goals simple when aiming to improve school practise helps ‘focus the attention and energies of everyone involved’ (Labovitz, G. et al. 1992). Therefore, considering the description found in the 2022 Estyn report regarding the relationship between the headteacher and the rest of the school hierarchy and how they share her vision, there should be no problem implementing the priority and improving school practise as a result.
















Conclusion
The purpose of this assignment has been to critically analyse how a school uses an SDP to improve a particular aspect of their educational practise. In my case, I decided to focus on how School X has implemented their priority to ‘create authentic contexts for learning’ (******* Primary SDP 23-24, 2023). 
An SDP provides the school with a methodical way to approach the school year and uses many steps which aim to result in a better educational environment. ‘Abundant research and school evidence suggest that setting high-leverage, annual improvement goals may be the most significant act in the entire school improvement process’ (Schmoker, M. J. 2001) therefore, it is clear to see how critical it is to set relevant priorities.
As a practitioner moving forward, I will be proactive in determining where the hierarchy feel the school are, where they want it to be and what their vision is for how to get it there. I will be fully involved and invested in their process and resultantly able to work optimally as a member of staff to improve educational practise. This would be in line with the recommendations of governing bodies, national missions and inspectors but also in line with the specific priorities of the school.  
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