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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

All assessment materials may be submitted and assessed in English, Welsh, or a combination of Welsh and English. Your work will be marked by a suitably qualified assessor from another Authority. Submissions through the medium of Welsh will be treated no less favourably than written work submitted in English.


How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 
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Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  

Contents 

	Portfolio Section
	Topic

	Task no.

	1
	Contents page
	

	2
	Developmental Review
	1

	3
	Observation and feedback
	2

	4
	Safeguarding and working in complex situations – Case Study
	3

	5
	Safeguarding
	4

	6
	Developmental Review
	1

	7
	Bibliography
	

	8
	Learner details, Signatures and Line manager verification
	

	9
	Learner and Employer Learning Agreement
	




Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)





Collaboration is described in the social service and well being (Wales) 2014 act as stronger partnership working across all organisations to better support people in achieving positive outcomes. During My first year in practice I have identified through supervision and in practice that having a full case load makes it more difficult to build supportive relationships with Families and this can impact on the outcomes of people in need of care and support (Turnell and Murphy, 2014).
 
The impact on the ability of the social worker to complete direct work with children can have a detrimental effect on practice, with Lower case loads shown to free up time for more direct work with Children and Families (The collage of Social work 2015).  Keeping caseloads manageable has been seen as providing more effective support for front line social workers (Ofsted, 2012).  The Challenge However is maintaining these improvements in the face of financial austerity which is having a direct impact on citizens who use social work services, as well as social workers .( BASW,2008) While the Family Intervention Team  can  address some of these difficulties, I would like  to spend a greater amount of time with individual families building relationships, identifying their strengths, and developing their support networks in order to promote positive strengths based practice.(Saleebey,1996)
Working within the multiagency setting can offer the service a user an enhanced service provision, and is a dominant characteristic of emerging social work practice (BASW, 2008). 

Collaborative working is guided by the legislation of the Social Services and Wellbeing Act (2014) and the All Wales Child Protection Procedures (2008).my experiences within multi agency working have identified a lack of support from outside agencies in relation to taking the initiative. This is especially true to organising and setting up meetings, conflicts over funding and the roles of other agencies in supporting children and families. Improving my knowledge will allow me to challenge with confidence in these areas
 Working within the long term intervention team has its pitfalls in that has time passes the interventions initially put in place to support a child /family can become unnecessary. It is therefore important to review the plan on a continuous basis, (Community Care, 2017) while also being reflective on what is working and what can be done to further improve the situation and making changes accordingly.
 
In order to support my learning needs I feel I must make use of positive supervision. This will with the support of a more experienced social worker help me to identify areas of change, with not only the assessment process, but also in theories that support positive Social work Practice. Regular reflection on what is working will also allow for Clearer Understanding and help me to have confidence in identifying and using theories and models to manage change. I will further my knowledge by enrolling on training on courses such as the Signs of Safety model and cycle of change.
Professional judgment in social work is explained as “the deliberate process occurring within a professional context guided by specific Knowledge and skills” (NIASW, 2015). In order to be prepared for situations a family may throw at me I am guided by the All Wales Child Protection Procedures, 2008 and also by my own personal ethics and values. These are then supported by guidance through supervision and critical thinking in order to promote and maintain the safety of children and families.
 550 words



Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  _ _ _ _ _ _ _ _ _ _ _ _ _ 

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)










The example I will be using as my observation is a young person who I shall refer to as 2, a 15-year-old who is subject to a Section 31 Full Care Order (Childrens Act, 31(1)(a), 1989). 2 is a mixed race male who was removed from his mothers care along with his siblings. All the children were removed due to severe neglect, physical abuse and suspected sexual abuse. 
When I began working with 2 he was residing in a residential home within a small welsh community on the outskirts of the city, This area was an area of high unemployment and poverty due to the changes in the welsh coal, steel and fishing Industry. 

2’s previous residential home had two other young person’s (YP’s) staying in residence but he had recently been moved from here to another home while the local authority completed his move to a solo residential placement. There were many concerns around 2 these included suspected links to county lines, as well as local drug dealers. 2 was also historically difficult to engage with and his often aggressive behaviour towards residents and staff left people unwilling to work with him. There were also concerns around 2’ engagement with education, Schools and local authorities have a duty to provide education to young people and   under Rights of Children and Young Persons (Wales) Measure 2011, Ministers have a duty to provide due regard to the rights of The United Nations Convention Rights of the Child: (article 28, the right to learn and go to school). 2’s behaviour at his the residential placement was at risk due to a high level of challenging behaviour which included concerns around his intimidation and bullying.  A call had came through reporting an incident where 2 and some of his friends had allegedly had intimidated a member of staff, and her partner with violence so I went to visit him to discuss the allegation with him. 
(320 words)


	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person-centred approach, Code of Professional Practice for Social Care Workers, culturally sensitive practice, language needs including the “Active Offer” principle, and ethical practice.

1300 (+/- 10%: include your actual word count at the end of each section)

I 





Communication theories were discussed by Furlong in 1990, with an emphasis on social workers using clear communication, correct terminology and language which is appropriate in their work with families. Using words that the family do not understand prevents good communication and makes building positive relationships less likely to develop. 
During this observation I will be referring to legislation, codes of practice and models used. This will then be reflected upon using the Gibbs (1998) model of reflection. I will look to reflect critically upon my communications with the young person, paying attention to cultural and ethical practice. I will also show how I adhered to the professional codes of practice while maintaining a person-centred approach. I have met with and discussed many issues with 2, during my first meeting with him I addressed the “Active Offer “where I made it my priority to ask him whether he wanted my communication with him to be conducted in welsh,2 confirmed to me that he wanted all communication to be in English as his  preferred language section 2.3 (Social Care Wales, 2019). The Welsh language Act (WLA, 1993) provides Welsh language speakers thus giving people the right to assessed in the Welsh language if they want. Positive Communication in the language of the service user , is essential in assessments which are not simply fact-finding exercises, but represent a joint construction of a narrative or story between social workers and service users.” (Parker and Bradley 2011)  
When I arrived at the residential home, 2 was in a pretty good mood and had come home early the previous night and went to bed. When working with 2 I had reflected on and learnt early on that he can have unexpected mood swings. I had witnessed him being rude, aggressive and confrontational to work colleagues as well as the manager of the residential home. I was also aware that quite a lot of his behaviours could be linked to him having poor sleep. “The association of sleep with emotions has long been studied, Z Saghir,et al (2018) suggest that lack of sleep - sleep deprivation and sleep debt - both lead to the emotion of anger.
 I went upstairs and  let 2 know I had arrived , 2 said ok and said he wouldn’t be long so I went back down stairs and sat in the lounge to wait for him to join me.  When working with my YP I always try to get to any visits early, this  symbolic communication represents to young people that I care, and that their valued. Lishman (1984) I also used this time to think about how the conversation should go and from my experiences I knew that 2 does not like a formal “social worker” approach but is more comfortable with a relaxed approach “complete communication” Thompson et al (2008).
. 
When 2 came in we made some small talk just to get a feel for the situation these “Phatic” exchanges Koprowska, (2013) allow people to settle down and feel relaxed Thompson (2003). I had worked with 2 for several months and in this time felt that we had a reasonably good relationship, Positive relationships are what McDonald (2007) views as important is achieving positive outcomes. On reflection my relationship with 2 has allowed me to address some incidents and problems that may have escalated if it had been done by somebody he wasn’t comfortable with. In this time I had also developed a clearer understanding of 2, his needs, and how to communicate more positively with him in order to gather his wishes and feelings. The United Nations Convention on the Rights of the Child (UNCRC) sets a legal standard for how we consider young people and the significance of social workers’ communication with them. Article 12 establishes the child’s right to express their views in all matters that affect their lives (IRISS 2016)

The Social Care Institute for Excellence (SCIE) opens their review of communication skills in social work education by commenting that ‘Good communication is at the heart of best practice (Social Care Institute for Excellence (SCIE) 2004a. Although 2 had positive relationships he has difficulty in managing any kind of trust in a relationship, and it is through positive communication that I try and build this trust. 
When 2 came into the lounge he was quite animated and wanted to discuss the incident with the support worker and her partner. 2 spoke about what had happened, one of the allegations being  that 2 and his friends had been sexually inappropriate towards the female worker. I discussed this with 2, and he came across as unsympathetic of how the girl must have felt. 2 said he did not care so I asked how he would feel if it was his sister in the situation as from previous visits to see him I knew he was very protective of his sister, at this point I could see that 2 was reflecting on what he said and then he nodded his head and said he could now understand why the girl had been so upset. 
At all times during the conversation I maintained a low voice town and did not confront 2 this allowed him to speak his mind and therefore vent any frustrations. Lishman (1998) analysed the behaviour of social workers while exploring relationships and found that positive remarks, nodding, smiling were associated with positive outcomes, while unchecked interpretations, confrontation, criticism were associated with negative outcomes.
I got out my note book during the meeting with 2 and as always explained to him that this was more a matter of me not wanting to miss anything rather than me taking notes of what he is saying. I know from previous meetings with 2 that this explanation seems to him at ease as a note book can often seem to cause him anxiety.

During this observation, I felt that things were going well, considering all the changes that were currently going with 2. It seems that a lot of problems can escalate due to the timing when they happen, and with the up and coming move, police incidents and now this recent allegation, 2 remained remarkably controlled, and engaging.  
We spoke about the incident and at all times I showed that I was listening and also taking notice of what he was saying It was also very important that 2 felt that I believed him as I know from working with him that he dislikes it when he feels that people don’t believe him, I also explained to him that I would also have to speak with his the woman who made the allegation as well, 2 seemed to accept this. 
 While of discussing the allegation 2 and I began to talk about his up and coming move I felt this was a good thing to do has it allowed us to change the focus of the conversation to something positive  
 I used the strengths approach to discuss his future goals around his education the choices he needs to make and how these choices will ultimately define how his life. I believe that focussing on positive achievements can only help him to develop a positive outlook. I also used task centred practice (Doel and Marsh, 1992) to encourage 2 to Identify Problems and come up with Ideas of how to work at making them better. We also discussed when 2 would like to move into his new house this was put into practise by encouraging 2 to make choices and empowering him to make decisions around this. Saleebey (1996) argues that personal adversity can help to build personal strength, so I always try to connect with young people in a holistic way that recognises their aspirations spirituality and identity.

Throughout my practice I have found that having a understanding of theory has allowed me to work positively with individuals and families. I also think my communication style has helped me to develop positive working relationships, and this in turn has made positive engagement by young people and their families far more productive, with greater opportunities for positive outcomes. My use of supervision with my practice lead has been useful in further developing my understanding and learning, as well as giving me more confidence to work with young people. Being critically reflective has also allowed me to develop my approaches going forward and gaining confidence along the way Confidence in social work is essential has young people must have faith in what you are doing in order to commit to the care plan that you have put in place without confidence in the social worker a young person will not have belief and is less likely to engage with the practitioner.
 1,420 Words








Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Mike was on time he is pretty good fairplay

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes he spoke with me prior to the meeting and had mentioned it before when we met so I knew it was happening

	Were you clear why the social worker met with you today?

	yeh

	How well prepared do you think, the social worker was for his or her meeting with you?

	I think he seemed well prepared 

	  How has the social worker listened to you and respected your views and wishes?

	He always listens to me even when I go off On one

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	Yes he is easy to understand




	How has the social worker’s involvement met your expectations for this visit?

	 Yes 

	
Are there any other comments or suggestions that you would like to make?




	 No not really he is pretty sound 



Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)






Working as a social worker for a local authority in Wales has its challenges. These are due to the levels of poverty which is particularly relevant in Wales, which has higher levels of poverty and deprivation than the UK as a whole. Access to services and unemployment will continue to be an important issue for Welsh policy makers with consideration given to proactively address the causes and manifestations of rural poverty (Rural Poverty in Wales 2016).Self reflection plays an important role in increasing self-awareness and improving quality of work. When reflecting on the following scenario I used “Gibbs reflective cycle” (Dye, 2011 p 230) in order to analyse and make critical decisions, from  describing the situations and “what happened “ to” how I was feeling” what was” good and bad about the situation” as well as “what else I could have done” and ”what I would do differently” .Gibbs’ Reflective Cycle’ (Bassot, 2013, p.58 provides an effective  tool of reflection on how  I analysed the situation, made decisions and managed dilemmas.

In order to put in place the most robust and supportive plan and ensure a positive outcome for the child it is important that all agencies and professionals work together and share appropriate information. Research has found that multi agency working is key to early and effective identification of risk, improved information sharing, joint decision making and coordinated action.(Working Together to Safeguard Children,(2014).
The case study that I have chosen  to critically  reflect upon in regards to  my role as  a social worker, is one that involves the safeguarding of a young female and  takes place during my time working within a looked after children’s team.  The young person who I am supporting continues to put herself at risk of harm through her risk taking behaviour. “The Children Act 1989, introduced the concept of significant harm, as the threshold that justifies compulsory intervention in family life in order to protect children. Significant harm is defined in the legislation as ill treatment or the impairment of health and development” All Wales Child Protection Procedures, (2008).  However in this case study I explore how the legislation in Wales protects children who put themselves at risk through their vulnerability, and their risk taking behaviour. 
CASE STUDY 
The young person known as Child 1 has been a looked after child for almost ten years and was subject to a full care order, under Sec 31,  Part lll, of the Children Act 1989 (CA89). Under section 31, parental responsibility is shared between the parents.  This means the local authority has been granted the full care order and remains responsible as the child’s corporate parent regardless of where they are placed.  As corporate parent the local authority must as a duty promote the welfare of Child 1 and ensure that they are safeguarded from harm, whilst also ensuring the child’s care plan identifies their needs, and ensures that any appropriate additional services are identified and used to meet these needs. By using critical reflection to consider how this legislation supported my role as the child’s social worker, I was able to use the assessment process to ensure that when seeking extra support for the child, I was able to ensure the child’s rights. 
In preparation for my work within this dedicated looked after children’s team it was also my responsibility to consider succeeding legislation, which included the Children Act 2014, The children Leaving Care Act  2000, Children & Young Person’s Act 2008 and of course the relatively new Social Services and Wellbeing (Wales) Act 2014, which section 6 of this act specifically relates to Looked After Children in Wales 

The current care plan is for child 1 to remain in foster care until she reaches independence, this may be at 18 or later depending on the child’s individual needs.  In order to work with children and families in a child centred way there is a range of legislation and theories in place to support the social worker with managing any risk, and promoting the child’s safety and wellbeing. The legislation used most frequently in my role in the looked after children team is The Children Act 1989 along with the all Wales Child Protection Procedures (2008) and the Social Services Wellbeing Act (Wales) (2014). 

Child 1 is a teenage female who was born in an urban city in Wales.  Child 1 was exposed to a great deal of domestic violence between her parents as well as inappropriate sexual behaviour and received little emotional support from her parents while she was in their care. Due to the incidents at the home Child 1 and her older male sibling Child  2 were taken into the care of the local authority under section 31, with a court care plan that agreed that they would both remain in foster care long term in order to achieve permanence and be safe from significant emotional harm.


Due to her life history child 1 has been left with very low self esteem and self confidence and this has left her potentially vulnerable to attention from peers especially boys. This attention which has often being sexual has had a negative effect on her, and has impacted on her  ability to understand that she was putting herself at risk of harm when she made decisions regarding her friendship groups.   This resulted in her making decisions that on occasions left her vulnerable and at risk of significant harm.

When I first met Child 1 she was placed with foster carers in an out of county placement of over an hour drive away. As a Social Working practising in Wales I am aware of my duty under the Welsh Language Act 1993 and subsequent legislation The Welsh Language (Wales) Measure 2011, The Welsh Language Standard (No 1) Regulations 2015 and the Welsh Language Standards (No. 7) Regulations 2018, which makes it a duty that whilst carrying out my statutory role that I ensure the Welsh language is not treated less favourably than English. Therefore I would and did make sure that I asked Child 1, when I first met her what language she would prefer to use both verbally or written.  In the past before completing my social work degree I may not have fully understood the importance of this, however during my learning I have seen how important it is to respect and value the importance of the persons first language in regards to how they express themselves and are able to communicate in a way that supports their ability to share their feelings and wishes in the most natural way.  A person’s language forms part of their identity and is an integral part of how they see themselves and want others to see them, and should enhance feelings of self-esteem (Thoits 1991)

I was asked to go out and see her at her school due to concerns, around a recent missing episode, and potential placement breakdown.  Child 1 was not a young person who I was working with, but as her current social worker was on leave I was asked to cover her case for a while. I was going to discuss with her any concerns or worries she may have that could be impacting on her and therefore affect the stability of her current placement. I attended the meeting with an open mind but with little back ground information on the YP. As a new Social Worker within the team I was expecting the meeting to be just about some issues with bed time routines, or maybe a disagreement over pocket money. I had not had the time to read the historic information or the current worries that were recorded in the child’s care plan.  And therefore did not have the necessary knowledge that I would later become aware of regarding the risks she can present to herself.  The use of formal case supervision supported my critical reflection in regards to my own learning needs in regards to managing my time more effectively and prioritising reading of historical case recordings, assessments and care plans as part of my preparation for any social work intervention that I am involved in,(CCW 2014, 6.5, 6.6,6 6.7 6.8 6.9).   
 
During my conversations with Child 1 I felt that there was positive communication, and I practised in a child centred way which is set out in the guidance of The Children Act 1989. I listened to child 1’s concerns and felt that she engaged and was polite open and honest.  I felt that I presented well in regards to the advice, and support given to her which was mainly around rebuilding any conflict with her carers, which had become evident during my conversation. 

Child 1 was asking for respite from her current foster carers and was saying that she did not want to return to their care, however she was also reluctant to being placed away from her friends and wanted to be able to see them and be close them.  I had explained that I did not know if there were any other local foster carers available for her within the area that was suitable to her needs. On reflection and if I had a greater understanding of her situation regarding her placement as well as her history of behaviour I may have been able to have provided greater insight to the concerns, however at the time and with little knowledge and the lack of suitable foster placements I may have come across as being supportive of her idea of just wanting some respite. During my conversation with her I felt a lot of empathy for her and her situation and felt that her hopes to move to another placement for a short period seemed like a valued and fair argument.
  
Throughout the visit I ensured that I child 1’s wishes and feelings were listened to and included in any decision making made.  This is set within the guidance outlined within the United Nations Convention on the Rights of the Child  (1989 ) ( UNRC article 12) which states that a child has “the  right to be heard and participate in decisions that affect them “.A lot of the conversation was about things such as how her education was going, her friendships and how she wanted to see her parents and siblings for contact, as well as her hopes for the future which was to remain with her current foster carers until she was 18 and then maybe move back in with her mother.

On reflection, I feel that if I had a more in depth knowledge of her behaviours and the potential risks that she presented to herself it would have given me greater opportunities to have explored this with her, as well as discussing possible interventions that could have been put in place to try and prevent any further escalation in her behaviour. However, by meeting in the school I was able to collate relevant information from the member of staff who had an excellent supportive relationship with Child 1.  I found that by working closely with the key professional in the school prior, during and after my meeting with Child 1 I was able to ensure that these worries were included my assessment of the current situation did not only include the views and wishes of the child but also an experienced member of the school staff team that knew the child and the foster carers. 

Following what I felt was a positive meeting with Child 1 and the school, I then arranged to meet the foster carers with their Supervising Social Worker (SSW).  During my conversation with Child 1 she had mentioned two previous respite foster care placements where she would like to stay for a couple of weeks for a break. On meeting with the foster carer and supervising social worker they both conveyed their concerns that Child 1 had been missing overnight and that they suspected that she had been with an older boy. The carer and SSW  felt that her real reasons for wanting to move placement was because she would be more likely to be able to see the boy if she were at another address where the carers did not know her so well.  I spoke with the carers and they explained that after she went missing she was reported to the police whose role is firstly to ensure all information in respect of the missing child is shared between other divisional officers and the Public Protection Unit (PPU). The Police would then have linked up with school, social services and health to share information, in order to promote her safe recovery and protect her from serious harm which could include being at greater risk of sexual or physical assault,  All Wales Protocol-Missing Children (2012).

The main priority for all professionals working with children is to follow a child centred approach in line with the All Wales Child Protection Procedures (2008). The carers explained that there were a lot of concerns regarding Child 1, which included her hanging out with older boys, going missing and the possibility of an inappropriate relationship with her male sibling in the past. I discussed these concerns with them using a multi-agency approach by including the views of the school and SSW and considering the police response and duties. I had also received specific training to use a strengths perspective theory, incorporating a solution focussed methodology that my own local authority used and promoted in regards to safeguarding work with children and families.
 Working with an individual’s Strengths and involving families is seen as a more inclusive assessment strategy and supports integrated working and early prevention (Wolstenholme, 2008 p7). This enabled me to create a plan that not only considered fully the worries everyone had but also the protective factors and the strengths. By exploring strengths and weaknesses as well as barriers and difficulties this would hopefully prevent any future flash points. Seeking the views of family is a clear requirement in legislation of The Children Act, (1989, 2004) and guidance in Every Child Matters, (2007)   From this I was able to identify a safety goal and how we could work together to achieve this.  This way of working ensured that the child was safe while further care planning and safety work was completed under the Missing Protocol including the completion of the Sexual Exploitation Risk Assessment Form.(SERAF).

It is often the case that once children are accommodated by a local authority, placements are often out of county making access to services and a return home more difficult. (National Assembly for Wales, 2018) As I was not from the local area we decided that the SSW would contact school and that they would be able to do some work around positive relationships and self esteem. I felt that this was a major factor in Child 1’s dependence on the approval and attention of others regarding her feelings of self-worth (Plummer 2005).  It was also felt that Child 1 would benefit from a referral to a specialist counsellor as there were obviously a lot of conflicting thoughts that she was finding it difficult to understand.  As she was placed out of county I used the existing knowledge of the other professionals involved in her care plan including the designated teacher in the school who provided me with the relevant information regarding the services available in this particular local authority.  I was conscious that I could have felt unable to fulfil my role and take the lead in creating the plan moving forward as I was new to the looked after children’s team and this specific area of social work and I had little knowledge of services that were available locally. However, my experience of developing safety plans and care plans in my previous safeguarding team enabled me to use my social work skills to develop a plan using multidisciplinary working to gain the knowledge and information I needed.  By recognising the importance of reflecting on practice while in action as well as reflecting on your action retrospectively, I was able to respond proportionately to the risk and safeguard the child immediately and reduce the risk in the future.  Schon (1998), argues that by being able to reflect in-action enables the social worker to be proactive in difficult situation that arises that they may feel un prepared for. This then allows them to solve problems as they are happening, whilst also not forgetting to use supervision to  crytically reflect on what  happened afterwards. The outcome form this was that Child 1 was not removed from the care of her current foster carers as it was recognised that if she had been moved she would have been at a greater risk of  sexual exploitation.


Following my visit I returned to the office and uploaded the necessary information onto the computer system in line Social Care Wales Practice Guidance (Social Care Wales, 2019). As Child 1’s social worker remained on leave I kept the case so as to provide Child 1 with the much needed continuity of care. I achieved this by keeping in touch with Child 1 as well as supervising her contact with her parents and her siblings.  There was a period of consolidation at placement with things ticking along quite positively at school and at placement. By being involved with the planning and facilitating of contact I was able to build a much clearer picture of the family dynamics and the attachment between the mother and Child 1. This also helped me understand the complex sibling relationships and how this was also impacting on Child1’s self-esteem as part of her identity.  By discussing this in supervision I was able to highlight the need for me to receive more formal training on attachment theory’, so that I can understand more fully why children who are in long term foster find it so difficult to build secure attachments and how this impacts on their relationships with their peers and can make them more vulnerable to exploitation and further abuse. 
During supervision I was also able to explore the Child 1’s wishes and feelings in regards to returning to her mother’s care. I found formal supervision a safe and constructive forum to consider how I felt that the money spent by local authorities on keeping children in foster placement could well have been better used to put in place a robust and intensive long term intervention plan with the family. This I feel could sometimes prevent the sense of trauma, separation and loss that a young person is feeling. While I could understand the reasons behind child 1 and her siblings initial removal, I felt that with the parents no longer being in a relationship and the age of child 1 and her sibling all already returning to their mother’s care that by completing an holistic assessment the support may be greater used within the family. 
 
During this time carers and school supported Child1 guided by the plan that was put in place by using the strengths and solution focused approach. One of Child 1’s concerns were her anger out bursts which although I had not witnessed myself she felt it was an issue she found difficult to manage or understand. As part of her plan Child 1 was encouraged to “take herself away” from any situations in which she felt she may get angry. While on paper this seemed feasible, I have my reservations on how a 15 year old would be able to take time out and reflect in practice. As part of my ongoing training in the looked after children team I felt that the Trauma Recovery Model (TRM) (Skuse et al; 2014) which works within the framework set out by Maslow (1970) provided an Holistic approach that could give practitioners a greater understanding on where an individual resides during a period of time and thus make understanding and supporting the young person a greater possibility of a positive outcome
.
Following a short period of stability a call came through that I was needed to attend school as the placement had once again broken down has  1 had made an allegation of assault against her foster carer. Under the national occupational standards we should always investigate harm or abuse and access resources to support person centred solutions (NOS, 2011).While following the guidance set out under the All Wales Child Protection Procedures (2008) and Social Services and Well-being Act (Wales 2014 ), which states that  there is a duty for the local authority to investigate and take action to protect a child.  As the placement was out of county in a separate local authority to where I was working the local police undertook the Sec 47 enquiry. The Section 47 investigation makes it the duty of the local authority to carry out in order to decide whether there is any action to be taken to safeguard or promote the child’s welfare.
From the beginning of my involvement with Child 1, her  foster carers and family I tried to engage the family in all aspects of the assessment and decision making process this is in according to DFES policy review, (2007) promotes positive involvement with professionals.
An Interview was conducted in accordance with the All Ways Child Protection Procedures (2008). 1 was interviewed by two police officers with me also present. Child 1 was initially informed about what was taking place and helped to understand the process before being asked any questions about the allegation. The interview was then conducted in accordance with the achieving best evidence protocol. This was child focussed and aimed to minimise any stress on the child. Throughout the interview process  Child 1 seemed unsure as to whether she wanted to pursue the allegation so the police officer said they would contact myself and  Child 1 and go down to see her over the weekend in order to gather her views.  During this time the SSW of the carers began to search for another placement so that Child 1 was able to be taken there following the interview.   This was identified in another local authority as a temporary placement. As the Child’s social worker I took we to the emergency placement and this gave me the opportunity to discuss what was happening and her feelings around the incident, I was also able to ring her mother who seemed to provide emotional support to her.
During my brief time working with Child 1, I had an opportunity to reflect on how  she had already had 5 or more placements and with the current placement looking unlikely to be able to be used again could only have a detrimental effect on her self esteem wellbeing and sense of belonging  A study by the Welsh assembly Government in 2018 found that children in care had spoken about “the detrimental effect that placement moves have on them” ,  and that the need for stability is vital for children who have already experienced significant disruption and change. The Committee heard that there was a significant shortage of local authority placements. This has led to local authorities desperately searching for placements essentially taking whatever is available, rather than what is most appropriate to meet the child’s needs. The result is placements that do not meet the needs of the child and are potentially at higher risk of breaking down. (N.A.W. 2018, Page. 27)   

When I began to work with looked after children I did not think there were such a small number of placements and Welsh government figures show a substantial rise in children coming into care with 27% of children placed outside of their county (BBC news, 2017)
                                                                                                                                                   As a social worker, social work values form an integral part of the assessment process and I am guided by the Professional Code of Practice (Social Care Wales,2007) as well as the National Occupational Standards,(2013) these underpin effective performance as a social worker describing the skills, knowledge and understanding that I may need to perform particular tasks, and  ensure that  amongst other things that I empower individuals and families while also being open and honest regarding the decisions that may affect them.

Although the child’s welfare is seen as paramount, and their wishes and feelings should inform and shape the provision of services, (Munro, 2011).  It was also important to reflect on what was actually influencing the child’s wishes and feelings and whether or not there are safeguarding concerns around this. However Article 3 and 28 of the UNRC, 1989 states that the Childs best interests must be a top priority and his rights to education ensured that although the child may be putting themselves at risk any care planning needs to consider the impact it has on all aspects of their lives and their rights.  .  Advocacy support was also put in place for the young person in order to give her the opportunity to have their rights represented as well as having his voice heard from an independent view.(Advocacy 2002).
To conclude I felt that the case provided an excellent learning curve in that it gave me the experience of supporting a YP in an out of county location . This helped me to understand the different factors that can come into play such as access to provisions as well as how local authorities can sometimes have communication issues. I also gave me time to reflect on the different concerns that come into play such as allegations against professionals and how they can be managed. There were also tensions and conflict that I had to   deal with and manage in relation to 1 going back to her placement where she wanted to be compared to the safeguarding risk that was present due to the alleged assault. I also had the opportunity to reflect on the importance of gathering as much back ground information as possible so this can help with the greater understanding of the child ,risks and best way forward.
 4,300 words

Section  5

Safeguarding
	
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)




My work as a social worker has consisted primarily of working in children services; however I have an understanding of the relevant legislation, policies and procedures that are used within adult services. The safeguarding of Adults at Risk (previously vulnerable adult) has under The Social Services and Well-being (Wales) Act 2014 (Welsh Government, 2014) came into force on the 6th April 2016 and created a legal framework that focuses and encompasses the wellbeing of adults. The Act places an emphasis of voice and control with a focus on advocacy, and empowerment which should empower the adult as far as possible to make choices and to develop their own capacity to respond. The act also emphasises partnership working to create a robust and effective approach to safeguarding. The SSWBA (2014) defines an adult as somebody who is over the age of 18. Part 7 of the act (Sect 126) defines an adult at risk as an adult who is experiencing or is at risk of abuse or neglect, or has needs for care and support even if the local authority is not meeting those needs. Sect 127 adult protection and support orders enables  authorised officers the ability to enter a premise and take action to determine whether an adult is at risk and make a decision under Sect 126 (2) on what or any action should be taken.  (Section 128) makes it a requirement of the local authority to investigate where they suspect that an adult with care and support needs it at risk of abuse or neglect. It is also a duty to report Adults at Risk (Section 128) to its relevant partners including health, probation and the police. The decision to act does not require actual abuse or neglect to have taken place. Under part 7 of the SSWBA (2014) sect 132 National independent safeguarding boards have been developed these provide advice and support to safeguarding boards and ensure they are effective as well as making recommendations to ministers to ensure consistent improvements. On a local level, Safeguarding Adults Board is committed through partnership working to protect vulnerable adults from abuse. These local boards meet on a quarterly basis in partnership with statutory, voluntary and independent agencies to implement the Wales Interim Policy and Procedures for the Protection of Vulnerable Adults from Abuse, neglect and inappropriate care (SCW, 2013). 
 While the SSWBA hoped to place Adult and children safeguarding on equal footing gaining access to adult services can be difficult due to the threshold criteria. Another piece of legislation that works alongside the SSWBA is the Mental Capacity act (2005) provides a statutory framework for people who lack capacity to make decisions for themselves, However the fact that people may lack capacity to make some decisions does not mean they do not have capacity to make some decisions like what they want to eat or wear.etc.
 (477 words)
































	Reflect on the difference between safeguarding in adult and children’s work



400 words (+/- 10%: include your actual word count at the end of each section)






The most significant difference around safeguarding adults and children is around the adult’s right to self-determination. Adults can make a choice not to protect themselves, and it is only in extreme circumstances that the law intervenes. This will often only happen when an adult is assessed to lack capacity, which may be affected by things like learning disability, dementia, mental health needs, acquired brain injury, and physical ill health. The Mental Capacity Act 2005 (MCA) states that every individual has the right to make their own decisions and provides the framework for this to happen.( Ann craft trust.org 2019) capacity has  a key role in safeguarding adults.
Regarding children a social worker will have assessed and deemed whether he/she may be at risk and act upon those risks. For children the legislation such as that of the Children Act 1989, The Children act 2004 and The All Wales Child Protection Procedures, (2008) provide a framework that allows a social worker to assess and investigate without consent any safeguarding concern of a child, and act upon the information. Regarding adults, while there may be safeguarding concerns for an adult. These concerns will not necessarily allow for action to be taken as the adult, has a right to make unwise decisions. In order to intervene the social worker or health professional would have to prove that the adult lacked capacity and was therefore in need of safeguarding, and these rights are protected by the Human Rights act(2010)
Another consideration that can be taken into account when working with children (under 16 years old) is the Gillick competency which is a competency test used to assess whether children can make their own decisions regarding things such as medical treatment, as well as the birth control pill. The Gillick competency and Fraser guidelines help people who work with children to balance the need to listen to children’s wishes with the responsibility to keep them safe While the Gillick competency allows children with a level of maturity and understanding to take risks there is often a need to balance this with the correct legislation and child protection guidelines that can override the decisions made by the child in order to safeguard and protect them from harm 
( 371 words )




Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)




When reflecting upon my practice and development throughout the last year I feel I have gained confidence and understanding of not only my role as a social worker but also a greater understanding of the legislation and processes. Through supervision and reflection I have been able to develop my own coping strategies in what at times can be a very challenging role. During my role as a social work student I remember having conversations with a fellow student who said she could see in my language and presentation a growing confidence however at that time I could not see it myself. Throughout the last year I have personally felt this confidence increase and this has given me the assurance to question other professionals, as well as having faith in my decisions.
This increasing belief in my own social work practice as allowed me to make decisions where I can feel confident that I am acting in the best interest of the people I am supporting. Belief in my social work practice has also been given several occasions where I have received positive feedback not only from service users but also from my work colleagues and management The continuous use of the Gibbs Cycle of reflection (Gibbs, 1998) as allowed me to reflect upon my practice and through evaluation and  analysis move forward with confidence in my work. As a social worker in a very busy team I have also developed coping strategies to help manage the high levels of stress that can sometimes come into the working environment. While there have been many times where I have felt positive there have also been several occasions where a lack of preparation has left me feeling unprepared and embarrassed due to a lack of knowledge of a process or service users history. This has given me the motivation to read up on case notes and be better prepared for further reviews of meetings.
Reflecting on my practice with support and advice from other members of my team, as well as through regular supervision, and a point of call to my practice lead has provided an environment which has been valuable and conductive to learning the role of a practitioner.

My role within the looked after children’s team, came after a period of working in a long term intervention team and these two positions have given me the opportunity to sit in reviews, PASMS and meetings and play an active role in decision making as well an opportunity to reflect on what I could have done differently to make better more informed decisions. I now have  more confidence within the multi agency setting and although I am still laid back  I have become more assertive and also more  aware of when to ask for support. I have been in the two teams through many staff changes, including management and went from being a newly qualified worker to one of the more experienced staff not only in my time as a social worker but also in my understanding of the processes in a short period of time. In my new team I initially had very little practical understanding of the formal processes or statutory requirements of my role But this has become clearer through positive advice. On reflection, I felt that there were times when I was not feeling able to manage but through determination and support from staff was able to push through. However I do feel that as a social worker continuous growth and knowledge could be furthered if there was more time available for research and training within the role.  Recent changes within the team will allow for more support and structure from my managers and give the opportunity to follow best practice. The support of my practice lead as well as of my work colleagues has enabled me to feel part of the team and this has allowed me to grow in confidence and this will be reflected on my work with young people and their families. While case loads remain high in social work my ability to manage the high case loads as become greater due to increases in confidence as well as a greater understanding of. the processes within the team. I have undergone training in practical theory and framework for assessing and managing risk and interventions as well as a greater understanding of the legislation that guides my practice. I become have  more confident within the multi agency setting. 
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	14/05/2018

	2
	26/06/2018

	3
	25/09/2018

	4
	



Notes 








	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.



Michael joined the team in May 2019 his previous role was a social worker in a long term intervention team in a different local authority, I have formally supervised Michael since September 2019. Transferring to a different local authority had its challenges for Michael and more so as a newly qualified social worker in his first year in practice.  Each Local authority has its own policies, processes and approach,  Michael needed to familiarise himself with the local authorities,  policies,  processes and the Signs of Safety approach which is embedded in practice within the local authority. Initially Michael was supported to develop his confidence in transferring the skills he had developed in his previous social work role in a long-term intervention team.  Michael was able to identify his learning needs and quickly identified he needed to develop his understanding of the signs of safety approach and familiarise himself with the Local authority’s policies and processes.  Michael was proactive he took advantage of opportunities to shadow colleagues and learn through observations and enrolled on relevant training to develop his knowledge and skills. 

The social work role in the looked after children’s team can be emotionally challenging for practitioners and being able to develop your resilience and skills to manage the demands of a busy and complex caseload as well as process the trauma of the YP we work with is not easy.  This is something Michael has struggled with on occasions and we have reflected on developing his resilience to manage a complex caseload within his supervision.  Over the time I have supervised Michael I have seen him develop in his practice, grow as a practitioner, and with each new experience, his confidence in his decision-making and his knowledge base has developed.  Michael uses his peers, formal and informal supervision to critically reflect on his practice and develop his resilience and skills. As Michaels skills and confidence develops so does his resilience to manage more complex and challenging situations.  
 
Section 3 of the portfolio evidences Michaels development the YP Michael was working with is a complex YP who has struggled historically to engage with professionals and in situations where he has felt he is being challenged. The YP historically has been known to show his frustration, fear and anxiety in his behaviour and could become physically and verbally aggressive. The observation with the YP involved Michael having to challenge the YP in respect of his behaviour towards a female member of staff.  I could see Michael had built a good relationship with the YP and he had developed an understanding of the YP and his emotional needs. I was able to observe this in the way Michael had planned for the visit he ensured the timing of his visit was at time where the YP was more likely to engage and on arrival he gave the YP space and time so the YP felt he had a level of control over the interaction.   I also observed Michaels understanding of the YP in the way in which Michael communicated with the YP both verbally and in his interactions with the YP.  Michael was able to explore the incident with the YP and challenge him in a way that the YP did not feel under threat or pressure. Michaels approach allowed the YP opportunity to reflect on his behaviour and the impact on the staff member involved.  This also allowed an opportunity for Michael to explore future goals and plans for the YP and identify his strengths. 

Michael is a valued member of the looked after children’s team and is committed to the families and children he works with.  Professionals, families, and young people often provide positive feedback for Michael.  I have observed Michael over time develop his skills and knowledge as a practitioner.  Michael’s resilience and confidence continues to grow and develop and he has demonstrated his competencies as a social work practitioner.  




















Section 7
Bibliography
Information about referencing in written assignments and how to avoid plagiarism can be found on Moodle. It is important that you are aware of the importance of ensuring that the work submitted is your original work.   

All Wales Child Protection Procedures  (2008) www.childreninwales.org.uk/policy-document/wales-child-protection-procedures-2008 Accessed 12/12/2019

https://www.anncrafttrust.org/resources/capacity-making-decisions/ accessed 20/12/2019

Achieving best evidence in criminal proceedings  (2017))https://www.cps.gov.uk/legal-guidance/achieving-best-evidence-criminal-proceedings-guidance accessed 13/12/2019

Bassott, B. (2013) The Reflective Journal. Basingstoke: Palgrave Macmillan

BBC news https://www.bbc.co.uk/news/uk-wales-40287053 last accessed 05/12/2019

BASW https://www.basw.co.uk/system/files/resources/basw_62617-9_0.pdf

www.communitycare.co.uk /2017/08/24/care-plans-reviewed

Doel M and Marsh, P. (1992) Task Centred Social Work Ashgate

Furlong, M. (1990) ‘On Being Able to Say What We Mean: The Language of Hierarchy in Social Work Practice, The British Journal of Social Work. Volume 20, Pp 575-590.

Gibbs, G. (1998). Learning by Doing: A guide to teaching and learning methods.Oxford:Further Education Unit. Oxford Polytechnic:.

Koprowska  J Communication and Interpersonal skills in social work 3rd edition London Sage

Lishman J Communication in social work Basingstoke Palgrave Macmillan

Lishman, J. (1988) Social work interviews: how effective are they? Research ,Policy and Planning, 5, 1–5.
Morrison F (2016) Social workers communication with young people in practice https://www.iriss.org.uk/resources/insights/social-workers-communication-children-and-young-people-practice

Maslow, A. (1970) Motivation and Personality,(New York ) Harper Collins

Parker, J and Bradley G (2011)  Social work Practice Basingstoke Palgrave Macmillan

Plummer, D (2005) Helping Adolescents and adults to build self esteem., Jessica Kingsley 
Publishers, London 

Saleebey, D. (1996) The strengths perspective in social work practice: extensions and cautions Social work 41, pp 296-305

Skuse, T. And Mathews J. (2014) A model For Helping Troubled children www.traumarecoverymodel.com Accessed 12/01/2020

Social services and wellbeing (Wales) act(2014)https://www.legislation.gov.uk/anaw/2014/4/contentsAccessed 12/12/2019

Social work and multiagency working; making a difference (social work on practice) Kate 
Morris (ed.), Bristol, The Policy Press, 2008, pp. ix + 182, 
Social Care Institute for Excellence (SCIE) (2004a) Teaching and Learning Communication Skills in Social Work Education, Knowledge Review 6. Social Care Institute for Excellence, London.

Thompson N  (2003) Communication and Language : A handbook of Theory and Practice Basingstoke Palgrave Macmillan

Thompson, J: Kilbane, J and Sanderson, H (2008) – Person-Centred Practice for professionals, Open University Press, Berkshire.
Thoits P A.(1991) Merging Identity Theory and stress research https://www.ssc.wisc.edu/~jpiliavi/965/hoggterrywhite.pdf accessed 12/02/2020


Turnell,A and Murphy, T (2014) Signs of Safety Comprehensive Briefing Paper https://www.signsofsafety.net/product/signs-of-safety-comprehensive-briefing-paper-2/ accessed 12/12/2019

Turnell. A and Edwards, S. (1999) Signs of Safety; a solution and safety orientated approach to child protection casework, New York Norton

Niasw,2015 Newfoundland and Labrador association of social workers  Practice matters https/ca/sites/default last seen 20/12/18

National assembly for Wales (2018) Care experienced children and young people at www.assembly Wales /documents acessed12/12/2019

The collage of social work 2015 Children’s social work practices; Social Care Online.

E. Williams and R. Doyle, Rural Poverty In Wales,(2016) Public Policy Institute For Wales 
Zahid Saghir, Javeria N Syeda, Adnan S Muhammad, Tareg H Balla Abdalla Cureus. (2018) The Amygdala, Sleep Debt, Sleep Deprivation, and the Emotion of Anger: A) Possible Connection?https://www.ncbi.nlm.nih.gov/pmc/articles/Acessed12/01/2020
   





Section 8

Learner details, Signatures and Line manager verification

It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio

Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner Michael Davies

2. Learner’s University Number: 1712088

Address for Correspondence: 13, Heol Y Parc
North Cornelly, Nr Bridgend, Mid Glamorgan, South Wales CF334LT




Telephone: 07572069230

E-mail:mikeanthonydavies@hotmail.com

Date of Professional Qualification: 20/06/2016 BS Honours social work degree

Date of registration with Social Care Wales: 04/08/2016



3. Name of Learner’s Agency: Looked after children team

Agency Contact details: Child and Family services

Name: looked after children team



Address: Room 407, The Guildhall, Swansea, SA1 4PE



Telephone Number: 01792635180

E-Mail address: same as learner


4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English 		English only x


Mentor’s details

5. Mentor’s details:

Name: Shahin Dorward

Address: Room 407, Child and Family Services-LAC Team, The Guildhall, Swansea, SA1 4PE


BSc Hons Degree in Social Work Swansea University 21st July 2010



Telephone Number: 01792635180

E-Mail address: Shahin.Dorward@swansea.gov.uk



	6. Observer details 

Name: Shahin Dorward


Work Address: Room 407, Child and Family Services-LAC Team, The Guildhall, Swansea, SA1 4PE


Professional Qualification and date of qualification: BSc Hons Degree in Social Work Swansea University 21st July 2010


Email and telephone number: Shahin.Dorward@swansea.gov.uk
01792635180









Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)

Date: _ _ _ _ _ _ _ _ _ _




 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.


Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)

Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 



 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	

	
Name of Team/Agency 
	

	
Name of Mentor 
	

	
Name of Line Manager 
	



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 
(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 
(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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