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In this assignment I shall critically reflect on my learning experience during my teaching placement and what I have discovered and progressed during my placement. I will also evaluate the difficulties and challenges that I have faced during my teaching experience and discuss what I have done to overcome these issues. I shall also be discussing the various learning styles and theories in my evaluation and how I have used some of these methods in my own teaching and reflective thinking during my teaching experience. 
The learners that I have taught are adult learners at university, Knowles (1988) Claimed that adult learners should be educated in a manner which was appropriate for adult learners. Knowles believed that adult learners should not be taught in a pedagogical approach where students are passive recipients to knowledge, but should be allowed to take control over their education and play an active role in their studies. Adult learners should be given more independence in their studies and given more responsibility and understanding their previous experiences and knowledge. In the classroom I have taught a range of students at the beginning of each new class I have taken the time to ask the students about their lives and asking them why they have attended university and what they hope to achieve. Throughout each lesson I have encouraged the students to give their opinions and ideas on the subject and have created questions which allows them to link the subject with any previous experiences they may have had in life or work. By doing so I am encouraging my learners to take on an active role in their education and am encouraging them to take responsibility for their own learning.  (A2, K1, V1)
  According to Dewey (1963)   Education is primarily focused on traditional methods of teaching where the students are passive learners while the teacher delivers a lesson. Dewey suggests that learners should be encouraged to share their knowledge and take a more active role in their learning. During my teaching placement I have taught mature students who have had previous experiences in the workplace and life skills which I have tried to include to show the relevance of the subject that I am teaching to their development. Dewey’s theory has allowed me to get the students to share experiences with each other and developed a good relationship with their fellow students and allows me to build trust and confidence with the students. (A4, K3, V2)
The process of learning new objectives is discussed Asubel (1963) who formed an approach which discusses the process of learning through linking new and old knowledge together in order to gain further understanding of a subject. During my teaching practices I have applied Ausubel’s theory through discussing the lesson objectives before the beginning of the lesson and through recapping on previous lessons and asking questions from the previous class to refresh the student’s knowledge and view their understanding of the subject. The lesson objectives are presented through basic points about what will be discussed in the lesson and are later used at the end of the class to demonstrate to the students what has been discussed in the lesson. (A1, K1, K4, V3)
The impacts of effective teaching allows students to learn a wide range of skills which allows them to later use these skills in the workplace, teachers should consistently teach the students the skills and capabilities they may need in preparation for the workplace. (Fenstein, et al., 2014) I have over the course of my teaching placement taught students the skills that they are required in preparation for their future career development. Some of my students have been away from education and work for a number of years and I have been required to teach them basic IT and academic skills in preparation for work. This has sometimes become challenging as some of my students have never used a computer and needed additional help with the learning objectives compared to others. This was difficult due to the classroom size and each learner needed individual support without being left behind in the learning objectives. I overcame this by staying behind with some of the students that found the task difficult and spent time discussing and helping them to understand and complete the task without the pressure of a full classroom.  (A4, K5, V1, V2)
The importance of confident and positive delivery in the classroom is considered by theory of positive delivery in teaching and the impacts that it has on students has allowed me to reflect what the students want to achieve and what barriers they may face when trying to achieve their education (Barber et al, 2010). In my teaching experience I have tried to discuss with each of my students what it is they are hoping to achieve during their education and what elements or issues that proving difficult to them. Many of my students have found it difficult to focus on their education and responsibilities that they have outside of university such as families and careers. I have tried to support each of my learners to think positively about their learning by consistently giving praise when participating during lessons and discussing positive elements in their assessments.  By doing so I hope to get the students to understand that they are performing well and by providing them with a positive experience in their education in order to motivate them. (A2, K3, V2)
According to McClelland (1988) students become motivated through three needs, achievement, power or affiliation. The achievement students are highly driven to achieve well and are highly motivated in their desire to work and achieve excellent results. The power students may also have the need to be in charge of their learning and feel in control over their learning outcomes, whole those students who are driven by affiliation are motivated to work well with other members of their class and are primarily focused on remaining on good terms with their classmates. In my teaching experience I have encountered a range of these various types of students who are motivated by different needs. This has brought some difficulty due to some students who ate motivated by achievement have become unhappy with results and feedback of certain assignments and tasks. Students who are motivated by power have not achieved well in tasks such group work as they struggle to work together as a team and lose sight of the task required. Students that are motivated by affiliation have lost interest with tasks quickly if they are required to work alone and prefer to work in a team, this has posed some complications as it is difficult to assess the individual student’s knowledge and understanding of the subject if they prefer to continuously work in a team. (A3, K5, V4)
Some of the learners that I have encountered over the course of my teaching placement have some difficulty in self-belief and self-worth in their learning. (Hattie, 2012) These students tend to avoid asking questions in the lesson and do not alert me to any issues that they may be experiencing until I provide them with feedback on their assignments. Many of the students admit after performing poorly on an assignment that they struggled to understand the task and did not feel comfortable asking myself or their peers for help. When this has occurred I discuss with them in detail about the steps that they can take in order to improve on their marks and ensure that they know that these errors can be easily rectified in the future. I also have provided students with information regarding additional help in writing assignments and also encourage them to send in drafts before submitting and discussing the assignment with me before submission. (A3, K5, V1)
In order to keep my students motivated during the course of their studies I have attempted to use Dweck’s (2000) Growth Mind-set and the theory that students are motivated by an internal desire to succeed rather than forced to do so by the demands of the teacher and society to attend university. Throughout my teaching experience I have tried to praise the effort of my students throughout their lessons, also during feedback sessions when having to discuss students grades from assessments I have provided students with positive feedback regardless of the result in order to show them that the errors in their work are easily rectified if they take into consideration my feedback. By doing so my students are encouraged to critically think about what they need to improve on and on the elements that they have succeeded.  (A3, K5, V2)
The importance of trust between students and teachers is discussed by Bryk & Schneider (2002) who believed that this trust is built through respect and integrity and how teachers behave and interact with their students builds the trust continuously through their learning. In my teaching experience I believe I have gained the respect of my students through keeping promises as some students needed more support in their studies which I was able to provide them with the relevant information to gain the help that they needed. Students have also come to me in confidence to ask for my advice about difficulties that they are experiencing which impacts on their learning. In doing so I have researched the relevant information that they have needed and offered them advice on what steps to take when facing difficulties. (A2, K6, V1)
The approach to allowing students to talk freely in the classroom and allow them to express themselves in order to allow them to feel a part of the learning process is discussed by Freire (1972) who believed that frequently discussing problems with the students allows the teacher to process and take action on any issues that they have in regards to their learning. By following Freire’s approach I have tried to take an interest in the students’ lives outside of the classroom to allow them to feel comfortable to ask me any questions or issues that they may have.  (A4, K6, V1)
To impart the most appropriate andragogical approach I have used the discovery learning theory which suggests that the teacher’s role in teaching is not to impart information on to the students but to help the learning process by discovering the student’s prior knowledge and understanding of a subject is and discus with them how they would like to expand on this knowledge. (Bruner, 1966) Some of the learning objectives that I have taught have been a recap of student’s previous knowledge on a subject, in order to test the students previous knowledge I ask the students at the beginning of the lesson what they understand about the topic prior to the lesson and what topics they wish to expand on recap and further develop their understanding of the topic. I have also changed my lesson plans and created lessons which have supported the student’s advice on what they wish to learn and what topics they would like to expand on. This has allowed the student’s to take on an active role in their learning and I have helped to facilitate on the subjects that they wish to expand on in order to effectively teach the subject to their standard. (A1, A2, K2, K3, K4, V2)
In order to apply formative assessment into my lessons I have considered Black & William’s (1988) theory of formative assessment through being clear and concise with the learning outcomes and how I intend on providing formative assessment. Throughout my teaching placement I have provided students with various methods of formative assessment such as assignments, portfolios and presentations. During some of these assessments I have encouraged the learners to provide feedback on their peers work during group tasks and requiring them to provide feedback on each other’s work. By doing so it allows the students to accept feedback from their fellow students and take on a reflective role in their studies. (A3, K1, K5, V3)
During my teaching placement I was tasked to place the students in small groups as part of a group assignment that they needed to complete. Part of the group task was to ask the students to think of their roles in the group and use Tuckman’s (1965) model and apply the stages to their own group work. By using Tuckman’s model it allowed the students to take a critical approach to their learning and working together with others in their team. During the course of this assignment there was some friction between the groups as some individuals were not contributing to the group which I had to help resolve during the process. At the end of the assignment each group produced their Tuckman’s model which allowed me to view their progress and difficulties that they encountered working together. This also allowed me to see which members contributed the most to the group task and I was able to provide feedback to each member of the team on their contribution to the group task. (A1, A4, K2, K4, V2)
Throughout my teaching experience I have experienced some issues with student’s behaviour during my lessons. The majority of these issues are primarily students continuously talking or losing focus and not participating in the class activities. Canter (1992) discusses how to apply assertive discipline in the classroom without being too passive or aggressive towards the students. The concept of finding an effective balance between the two methods of classroom management is possible by imposing the classroom rules on the students by allowing the students to think of their own rules and punishments for the classroom. I have taken this concept into consideration during my practice and have used this method on one of my teaching groups and asked the students to create a list of rules and what measures should be put into place in order to ensure that they comply with them. By doing so I allowed my students to have an involvement in the classroom management and discussed what they felt were appropriate and effective consequences to the behaviours.  (A2, K6, V4)
During my teaching placement I have realised that each student learns and processes information differently, during the first few weeks of teaching I asked students to complete the Honey & Mumford (1986) learning style preferences. Each students answered the questionnaire and shared with the group which learning style they preferred and what they found difficult in learning based on their learning styles. The students agreed with the results of the questionnaire based on their own personal preferences and we discussed what they needed to change in their learning styles in order to try different styles of learning which may benefit them. This also taught me the importance of catering a lesson for all learning styles and understanding that each student learns differently. I have since tried to include different methods of teaching in order to take the students out of their comfort zone and trying new methods of learning.  (A5, K3, V1)
To conclude my teaching experience has provided me with some challenges and some wonderful experiences. Overall I believe that I have progressed greatly during my teaching experience and feel that I am much more confident in delivering lessons and adjusting to new experiences. The experience has also shown me that I can work effectively when issues arise and that I can competently overcome these issues. My experience has taught me that despite developing over the course of the year there are many more matters in teaching which I am yet to learn which will improve with time. 
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Academic Critique 
Lowri Jones Student ID: 1703171 
This essay will critique the role of reflective practice in teaching and the benefits of using reflective practice within education to improve on teaching practices and the development of the teaching experiences. Reflective practice will be critiqued with discussion of theories on academic practice and reflection and how this can be included in teaching practices to promote improvement and development for both teachers and students. The critique will consider the benefits and the disadvantages of reflective practices in teaching for both student teachers and qualified teachers and how these impact on the teaching experiences. The critique will consider how reflective practice could be utilised into the classroom and how this benefits teachers and students in reflective thinking and feedback.
The role of reflective practice in teaching begins through experiences that teachers are confronted with during their teaching experiences Schön (1983) believes that teachers begin reflective practice by their experiences within and outside of the classroom, reflection begins when the teacher is confronted with different experiences and how they manage this experience. When in practice the most appropriate methods of dealing with conflict according to Schön is by remaining calm and in control over the situation and accepted that at times events may arise which are unexpected or out of the teacher’s control. Schön proposed that reflective learning takes place through reflection of the experience once it has happened and what can be done if the event happens again and also through reflection during the action through the teacher thinking and acting during the event. 
 The suggestion of critical reflection is explained by Brookfield (1995) theory of critical reflection in teaching. Brookfield suggests that there are four lenses in which teachers must look through in order to critically reflect on their teaching methods. The teacher must reflect back on their experience as a learner and how this impacts on themselves as a teacher, the teacher must also consider the students perspective and whether the learners are responding to their teaching in the manner that they had wished for. Teachers should also consider their colleagues perspectives on their teaching and use their reflection to help them improve their practices, and lastly, the teacher needs to become theoretical in their reflective evaluation in order to question and make sense of their assumptions and findings over their own teaching practices. In order to implement Brookfield’s theory into the classroom the teacher must accept that some events are out of their control while and deal with it accordingly and to consider colleagues opinions and advice over teaching practices and to support each other in order to gain a broader perspective on reflective teaching. 
Critical reflection may offer a positive experience in teaching as according to Hillier (2012) reflection eliminates the teachers need to becoming uncertain and negative about their teaching practices, reflection enables teachers to gain insight into the positive experiences that they have encountered and acknowledging that teachers cannot control every event and outcome in teaching but can gain experience and understanding from these occurrences. Reflection is a positive experience that demonstrates the strengths of a teachers practices and also the areas which need to be improved through reflecting on what could be accomplished in the future to further develop teaching practices. 
Reflection in teaching also allows the teacher to reflect on teaching practices that have also been unsuccessful by teaching teachers that reflection is a valuable skills to gain in teaching as it allows the teacher to take responsibility for their own learning and teaching practices and an awareness for what they need to change in order to improve on in future teaching practices. (Race, 2007)  Reflection should be utilised for both positive and negative experiences in teaching as it allows teachers to gain a valuable skill which will inevitably be vital in the role as teacher. 
Self- reflection in teaching enables teachers to have an insight into their own teaching practices and what improvements they may need or to continue throughout their teaching in order to provide a high standard of teaching to themselves and to their students (La Prade, Gilpatrick & Perkins ,2014) Through reflection teachers can implement their previous knowledge and experience on a subject and develop it accordingly to improve their teaching practices and to improve the experience of the students. Reflection can benefit both the students and the teacher as it allows the teacher to view what is effective and what could be changed during their lessons and change the lesson plan accordingly to produce excellent teaching practices and experiences for their students. 
The significance of reflective practice is primarily focused on the individual teacher when it may be more effective for teachers to reflect together with colleagues and share information and feedback to each other. In order to introduce reflective practice into teaching teachers and student teachers must initiate the reflective practice through meetings in order to support each other’s development throughout their teaching practices Brockbank & McGill (2007) This development can be achieved through mentor meetings allowing the mentor to discuss the student teachers progress and what they need to improve on. Also student teachers can discuss their teaching experiences with other teachers or through observing others during their teaching experience in order to enhance their learning experience. 
According to Bolton (2014) reflective practice needs to take on a broader perspective of critical reflection and the need to take on an approach which adopts wider and complex side of reflection. Bolton believes that the teacher must accept that each teaching experience comes with uncertainty and to accept the unknown, the teacher should think carefully before acting in a classroom over certain situations. The teacher should be true to themselves and be honest and open minded to their students and that uncertainty creates an excellent opportunity for teachers to reflect upon their teaching practices through thinking and acting in the moment and reflecting on what could be done in similar events in the future. 
Teachers are encouraged to critically reflect upon their teaching experiences, Bold & Hutton (2007) suggests that teachers should encourage their students to reflect on their own experiences in the classroom. The students should be encouraged to reflect upon each assessment and take into consideration the feedback provided and write a critical reflection upon their own learning experiences throughout their academic year in order to reflect on what needs to be improved or what they need to continue to perform well in their studies.  Therefore reflection takes place for both teachers and students over the lesson and encourages learners to take responsibility for their own learning and what improvement they may wish to make during their studies. 
The implementation for reflective practice in education is significant in the development of student teachers as continuous reflection allows student teachers to track their progress throughout their teaching experience.  For student teachers reflective practice is key knowledge to their progress and journey through educational practice, reflection allows student teachers to consider new perspectives and encourages them to rationalize their experiences and apply it to future experiences (Loughran, 2002 ) Reflection should be consigned to all student teachers throughout their training to track their progress and performances in order to understand their strengths and weaknesses and reflection enables them to view their progress over the time of their training. 
The progression of teachers through reflection is considered by Crosby (1980) who created a five stage model which teachers must progress through each stage before achieving certainty and confidence in teaching practices. The teacher begins at the uncertainty level where the teacher is aware that there are issues in their teaching practice but are uncertain how to change. It is through identification and attempting to resolve the problem allows the teacher to progress to the certainty stage when they feel confident in their teaching practice. In professional practice the teacher should implement Crosby’s theory through awareness of issues and asking for feedback on performance in order to develop these issues and attempt to make progress in teaching practices. 
The positive outcomes that reflective practice offers teachers  is discussed by Bush & Middlewood (2006)who suggest that teachers should not reflect in isolation but through group meetings with others teachers and faculty. The learning policies of staff members should also be evaluated through assessment and feedback of each other’s performances in order to provide support and guidance to colleagues. In the classroom each session should be critically evaluated in order to review what needs to be improved and strive to improve on each session.  This allows effective performance and teaching for the learners and the teachers. This promotes the development of a good role model in the teacher as students will respect the teacher if they believe that they are supported continuously throughout their learning. Therefore reflection benefits both teacher and students in their learning outcomes through continuous development and improvement. 
In opposition of the benefits of reflective practice in teaching Benade (2015) argues that the demands of reflective practice hinder teachers rather than improves their teaching practice and are more unsettling for teachers to keep up with the demands of continuous reflective practice which increases the demands and pressures on the workload of teachers. Benade argues that there are enough pressures on teachers to complete their work and deliver excellent teaching practices through achieving targets demanded on them by the institution that they are employed. The demand for continuous reflection creates more stress and worry upon teachers to continuously improve on their experiences and practices. 
The increased demands of reflective practice in teaching may not be as effective as suggested according to Porter et al (2000) who studied teachers at thirty different schools over a period of three years. The study was conducted in order to observe the effectiveness of professional development on teaching practices, the study concluded that there were no significant changes to any of the professional development of the staff who continued to teach without any significant improvement or deterioration of their teaching standards. Therefore, the results of the study suggests that professional development does not increase the standards of the teachers despite the critical reflection which all the teachers in the study had to participate.
In accordance to Benade and Porter,  Zeichner(1994) states that there is a concern that reflective teaching may not allow teachers to fully focus and reflect on the personal reflection that they should reflect on their progress as individuals rather than as teachers. Reflective practice has become more focused on the improvement of teaching practices rather than the improvement of the individual teacher themselves. Teachers therefore are pressured to improve on their teaching practices more than on their own personal development as both a teacher and an individual. Teachers should implement both professional and individual reflection on their teaching performances in order to gain confidence and improvement not only professionally but emotionally and intellectually to demonstrate to the individual that they are competent in their teaching.
In conclusion the use of reflective practice in education allows teachers to observe and reflect on their teaching experiences and what needs to be improved in the future. Reflective practice enables teachers to observe progress in their teaching practices through experiences and feedback from other colleagues and students. Although there is much evidence supporting the inclusion of reflective practice in teaching there is an argument by Benade (2015) who suggests that reflection could pose as an added stress to teacher’s workload and the constant demand for improvement and reflection creates pressure upon teachers and their performance. It has also been suggested by Zeichner (1994) that reflective practice is focused primarily on the teaching standards rather than the improvement of the individual teacher themselves and therefore does not allow the teacher to achieve personal growth.  Despite these argument the evidence in the critique strongly suggests that teachers should continue to reflect on their teaching practice in order to promote improvement to both their teaching standards and for the students. The benefits of reflective practice are seemingly larger than the disadvantages of utilising reflective practice which allows for the continuous development of the teacher throughout their teaching. 
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Review of Adult Learning 
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This review will study the methods on adult learning and the theories and research that has been performed in order to reflect on the most suitable methods of teaching with reference to Malcolm Knowles (1988) theory on Andragogy. The review will discuss the most suitable methods of increasing motivation in adult learners and what learning approaches will enable them to take more responsibility for their own learning. The various methods of adult learning will be discussed and what methods can be implemented into the teaching of adult learners which allows for both students and the teacher to create a successful learning environment.
Knowles (1988) theory on Andragogy believes that adult learners should be educated differently to children, Knowles argued that adults would like control over their education and bring an array of experiences and knowledge that effects the way that they become motivated to learn. In the classroom the most appropriate methods of teaching adult learner is through ensuring that the learners are involved with their education through learning goals and asking them to express their opinion or ideas during lessons in order to motivate them and allow them some control over their own learning. In order to do so teachers must shift from a pedagogical learning style to an andragogical style as children and adult learners should not be expected to learn in the same way. 
The concept of enabling adult learners to have more participation in their learning is discussed by Purkey (1992) Communication and Invitational Education theory. Purkey claimed that learners become motivated to learn through effective communication and engagement of the teacher in the classroom. Teachers should invite students to participate with their lessons and suggests that this shows respect and trust by the teacher for the students by allowing them to decide to participate in their learning and giving them the responsibility to work. This can be achieved in the classroom by ensuring that the learners are treated with respect and that they are made to feel that they are valuable and contribute to the lesson. The teacher should create tasks that allows full engagement of the students and provide positive feedback from any tasks completed by the students. 
Similar to Purkey’s theory of student motivation Dewey (1963) believed that traditional education was too restrictive for students and did not allow learners the freedom to express themselves or their creativity. In terms of adult learning Dewey’s theory could be incorporated into adult learning through allowing the students to share their experiences with others and encouraging learners to reflect on their experiences and what it has taught them. By doing so it allows adult learners to feel included and motivated to reflect on past and previous experiences and allowing them to think about what they wish to achieve in their education. 
The impact of a positive learning environment in order to improve student motivation is examined by Steh et al (2014)  studied university students in the University of Belgrade and asked the students to rank what the most important aspects of university were that motivated them to work well.  The study found that 48.2% of students believed that it was the learning experience itself that motivated them to come to university and study every week. Therefore it can be argued that in order to motivate adult learners it is the positive learning experience provided by their lecturers motivated them to attend their classes. 
The significance of motivating adult learners is crucial in the educational performance of adult learners as adults entering education focus their education around other aspects of their lives. Therefore teachers must implement methods into their teaching which enables adult learners to feel that their education is applicable to their adult lives and to their careers. By doing so adult learners will have the opportunity to share their knowledge and experience with others in the classroom and implement it into their education. (Forrest, 2006) 
In order to implement positive motivation into the classroom Reece & Walker (2007) created methods which provided ‘extrinsic motivation’ which provides a guide to teacher’s to praise the efforts and achievements of students throughout their education and to provide feedback on each task performance in order to keep the students motivated to perform well during their education. This method is particularly advantageous to adult learning as it reassures students that they are performing well and what they need to improve in order to make them feel valuable and performing well. Some of these methods include verbal praise, giving regular feedback on assignments, implementing different teaching approaches to keep the students occupied and using material which the student are familiar with such as modern technology and news trending’s. 
In order to effectively teach adult learners according to Knowles (1988) adult learners must feel that they have agency over their own learning. Active learning allows the student to take control over their own learning, students become more motivated when they are given the opportunity to voice their opinions on the topics that they feel would benefit them during their education. Active learning provides the students the opportunity to critically evaluate on their own experiences and implement it into their learning. By doing so students and teachers will be able to evaluate students’ progress and what needs need to be met in order to provide the most suitable support that the students require.  (Serrano, et al., 2018). 
In conclusion the review of adult learning has suggested that in order to efficiently teach adult learners teachers must implement methods into the classroom which supports and nurtures adult learner’s needs and opinions. Students must feel motivated and respected throughout their education while the teacher’s role is to create a learning environment which nurtures their needs. In order to promote an effective adult learning environment the students must be given the opportunity to become responsible over their own learning while teachers must create an environment which promotes responsibility and support the adult learner’s diverse learning needs. The teacher must be consistent in providing positive feedback and creating a learning environment which nurtures the demands of adult learners through praise and support throughout the students learning. 
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