ECAD6008 Assignment

Targets 

	Targets 
	How you have worked on this
	An example can be found on

	Target 1 
Ensure that all points are supported 
by literature. https://www.uwtsd.ac.uk/library
/infoskills/finding-and-using-information/
	To ensure that I have done this, I have ensured to write the assignment with a point, evidence, explanation thought to ensure I have supported my points. 
	Throughout the assignment 

	Target 2 
Continue to include more critical analysis when discussing theories.
	To work on this I have ensured to view the theories from multiple viewpoints to conclude an overall critical analysis. 
	In the what does the research say sub-headings. 































Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development. 


Part 1 

Professional Experience Template 1 

	Pedagogy standard 
	Assessment for Learning 

	What did you do and why? 
	During my second year in university I was asked to complete an assignment based on Assessment for learning (AfL). Upon completion of this assignment I was able to understand the use of AfL in practice and see how it can inform the assessment process daily. AfL is ‘the process of using assessment as a means of informing learning, usually carried out during the learning process’ (Aubrey and Riley 243–259). During my research for my ECAD5008 assignment, I explored William and Black, and their thoughts behind AfL. It is rather eye opening to see the effectiveness of AfL in practice, which I was fortunate to see during my work as a supply teaching assistant, where I was able to identify strategies implemented in different schools and among different ages as well, which supported me in my PTE2 and PTE3. In my PTE2, I was with year 5 and 6, whereby I did more self, and peer assessment, by getting pupils to complete 2 stars and a wish on some pieces of work, in addition to lots of questioning. My main way of AfL among my PTE2 was through thumbs up, thumbs down, which I found useful especially in small groups, as if it was about a task I could sit with the pupils who weren’t as confident, and work with them more independently. During my PTE3, I was placed with year 1 and 2, where I also used thumbs up, thumbs down, here I mainly used the technique during carpet time when we were discussing topic, and broader maths skills (addition and subtraction). Additionally, during my PTE3, the schools book policy was gluing in the lesson objective, and activity, as you can see in the pictures evidenced, there is also an area  where pupils could self-assess their work on a RAG rating system, using this supported me in my planning for future lessons.  

	What have you learned?
	The impact that putting AfL strategies into practice, had on learners was quite significant, I was able to impact learners' attitudes towards learning, self-confidence, and general development in addition to their performance in school. Through immediate intervention when I noticed a pupil having difficulty through my observations and providing extra support to those, I identified during my thumbs up, thumbs down questions. This enabled me to assist learners to rise to difficulties, and to persevere as chances for improvement by fostering a growth mindset in them. Students' self-efficacy was nurtured by me through timely feedback and opportunities for self-assessment, which helps them believe in their own abilities to succeed. Furthermore, by encouraging students to take charge of their education and engage in self-reflection and peer assessment, I hope to instil in them a sense of accountability and independence. Throughout my PTE2 it was clear to see that the pupils confidence in self-assessment as an AfL strategy was a difficult to assess due to the pupils not wanting to show the truth as they didn’t want to show their friends that they did not understand, therefore this presented challenges for me through my PTE2. However, on my PTE3 I found that the pupils took well to the RAG colouring, likely due to the routine of completing it after every piece of work, despite this being natural for the pupils due to the policy, it supported me in supporting their development. When a child coloured their RAG rating, amber or red, I would ask them why they feel that way about the work, if a child answered with something specific, I would work with them one-to-one during the next lesson we had to support them through their misconception. 

	What next? 
	In future, I will continue to use thumbs up, or thumbs down as an AfL strategy across all age ranges. In addition, I want to better understand the depth of their understanding by implementing a RAG rating system for all the tasks and activities that they complete in their books. Using this method will help me identify areas in which students could be struggling with a subject, which will help me tailor my lesson plans to meet each student's needs more effectively. I feel that I need to add more variety of AfL, especially for whole class AfL. Understanding how important it is to use a variety of AfL procedures, especially when conducting whole-class assessments, I am committed to expanding my knowledge by thoroughly researching innovative techniques designed for group assessment. As part of my commitment to creating a welcoming and encouraging learning environment where learners feel empowered to succeed academically, I am expanding my repertoire of AfL strategies. 




Professional Experience Template 2

	Pedagogy standard 
	Employing a broad repertoire of teaching approaches. 

	What did you do and why? 
	I was provided with the opportunity to attend a bridging day to delve into the school’s development plan. This day provided me with insight into how I could support the school in hitting those targets whilst I was on placement. I found that one target on the school development plan was to enhance outdoor learning for children from reception to year 2. I was keen to support my PTE3 school with hitting this target as it is a teaching technique that I have a great interest in. The Welsh Government (2009), say that ‘the outdoors is the ideal environment for experiential learning, because it offers unique opportunities to be creative, to move around, to be noisy and to take risks,’ which is something that children need to enhance all aspects of their development. Therefore, as my PTE3 was within year 1 and 2, I decided to ensure that outdoor learning was included in most of my lessons, especially English and maths. Many of these lessons could have been delivered indoors, however, to ensure I was providing pupils with the opportunity to participate in outdoor learning sessions I decided to take this learning outdoors. In addition to this, I took responsibility in planning ‘Fresh Air Friday’ lessons, where outdoor learning is the key to success, these lessons involve using natural materials to support pupils learning and development. Ensuring that pupils are having the opportunities to develop their confidence in utilising the outdoors, as an equal environment to their classroom.  
 
Blended learning experiences 
· Ensuring that pupils can use the outdoors as a learning area, allows me to provide my pupils with the opportunity to engage more with the outdoors as a tool for learning rather than a place for play, through guided activities, in addition to independent activities.  

	What have you learned?
	Seeing the joy pupils have when they are doing outdoor learning, is one which has inspired me to continually implement outdoor learning within my maths and English lessons. I know that doing this will positively impact the pupils now and in the future due to the positive impact it has had on pupils thus far.  
 
Blended learning experiences  
When reflecting on how pupils react to being outdoors, I noticed how at first, they didn’t really enjoy the lessons, however, I kept my enthusiasm up, and therefore I was able to encourage the pupils to engage more, resulting in them enjoying the lessons more, especially as the weeks have moved on. Personally, this has allowed me to see the progression pupils can make when their lessons are delivered in various places. Using the outdoors, has proven to not only support the pupil’s well-being (Jucker and von Au, 2022), but their whole academic progression. I can see and will continue to explore how I can implement ways to progress my future pupils in their learning within the outdoor environment.  

	What next? 
	In future, I will continue to use what I have learnt, to progress the pupil’s development in their confidence in using the outdoors as a key tool in their education. In addition to this I will ensure that the development of continuous provision in the outdoors is widely used to support the pupil’s progression. To do this I will ensure that further research is done specifically on continuous provision to allow pupils independence in the outdoors, and how to do this safely. I want my future pupils to have access to the outdoors throughout all times of the year, therefore nurturing this in the first weeks of school is imperative to the success of using the outdoors as a continuous provision area.  




Professional Experience Template 3

	Pedagogy standard 
	· Real life, authentic contexts. 
· Cross-curricular themes.

	What did you do and why? 
	During my PTE3, the topic of the term was based around Cynhefin, in the Swansea area, with a heavy humanities focus. With this in mind, we chose to take a class trip to Swansea Market, we also were able to see Swansea Castle within this trip which provided pupils further opportunities for learning. As a result of our trip to Swansea Market and Swansea Castle a lot of our work this term as been revolved around Swansea market and the castle.  
 
Real life, authentic contexts  
Having the opportunity to visit Swansea market within the first 2 weeks of starting the topic, it provided us with an opportunity get the pupils to learn about Swansea market prior to visiting, this was done through means of discussion. While we were on the school trip, pupils were able to explore around Swansea Market to see what types of stalls were available within the market. The pupils had the opportunity to try local seafood, freshly baked Welsh cakes, and strawberries from the fruit stall. These were the memorable points for students which enabled them to recall their trip when doing work further on. In addition, when we went to see Swansea Castle where the pupils were able to see through the gated windows. This provided opportunities to explore what Swansea Castle used to look like prior to the blitz. It was clear to see that the pupils were highly engaged with the class work we completed after the trip, due to being able to reflect on the trip.  

Cross curricular themes  
According to the CIDREE (1998) report, employing cross-curricular themes provides useful structures for ensuring curricular balance, breadth, and coherence in terms of new emergent forms of necessary knowledge, implying that they should be deemed a positive innovation. With the term's subject mostly focused on Swansea Market and Castle, various cross-curricular themes evolved naturally. Each class addressed the literacy and numeracy framework, primarily through a collaborative talk. Furthermore, the digital competency framework was addressed in class using an online web browsing site, in which students learned how to download and upload images of Swansea Market to a J2E document. A Report was written about Swansea, with a focus on Swansea Market, which covered the Literacy, Language and communication AoLE, another AoLE covered was Expressive arts, whereby the pupils created a market stall based on the stalls within Swansea market. 

	What have you learned?
	By providing the students with a practical, real-world context for their learning early in the term by bringing them on a school trip to Swansea Market and castle. They were able to relate to the topic more closely and gain a deeper understanding of it due to their first-hand experience. The pupils were undoubtedly left with a lasting impression by the chance to see historical sites like Swansea Castle, experience the market, and taste local specialties. These unforgettable moments acted as benchmarks for their later learning, improving their memory and interaction with the subject matter. As suggested by Bouchrika (2021), if students do not find a new topic fascinating, relatable, or applicable to their lives, it may not stick with them. A school trip overcomes the barrier of disengagement by allowing pupils to freely interact with subjects such as important places. Which was apparent through the learning done after the trip. This naturally leads the way for cross curricular themes, where pupils were able to jump between AoLE’s with the central focus of Swansea market. By encompassing reading, numeracy, digital competency, and expressive arts within the context of the Swansea Market and Castle, I was able to provide students with a rich and diverse learning experience. This not only improved their grasp of the subject, but also facilitated the development of critical skills and competences across multiple areas. The collaborative discussion sessions, online activities, and creative projects all led to a well-rounded educational experience that cut across traditional disciplinary boundaries. 

	What next? 
	From this I have come to acknowledge that the utilization of school trips is beneficial for pupils learning, there are several ways that the trips can influence the pathway of the pupils learning. For example, a trip to Techniquest could influence a topic within science and technology. In future I will continue to search for ways to include real-world experiences in the curriculum. Giving students first-hand experiences connected to the topic matter, whether through field trips, guest speakers, or community connections, fostering better knowledge and engagement. To provide students with a variety of experiences that align with their interests and backgrounds, I may investigate a larger range of local resources and destinations in the future. On top of this, building on the effectiveness of including cross-curricular themes, I will actively look for links across various topic areas to produce a more seamless and rewarding educational process. This could entail working with colleagues from various professions to pinpoint ideas and abilities that are similar and can be strengthened via collaborative projects and activities. In the future, I would like to enable students to take charge of their education by giving them the chance to express themselves creatively, investigate, and explore life. To this end, I will be developing ongoing provision stations that are based on cross-curricular themes and real-world settings.  




















Part 2 

Introduction
In part one of this assignment, I explored how my practice through PTE2 and PTE3 would fit within the Professional standards for teaching and leadership, as outlined by the Welsh Government (2019). The four standards I focussed on were blended learning experiences, cross curricular themes, real life authentic contexts and assessment. While I was completing my PET templates, I found from my personal practice that cross-curricular themes and real life, authentic contexts overlapped quite significantly. I recognised that my main areas of cross curricular themes were when I based lessons on a real life, authentic contexts. I also discovered that blended learning experiences was able to be done easily within my PTE3 setting due to the natural daily routine that was set prior to me getting there, in addition to this I did introduce Fresh air Friday, which encompassed blended learning experiences in the outdoors. Additionally, I felt that Assessment for learning was embedded within my PTE3 practice more so than my previous PTE’s, however I would be inclined to see how I can improve this in future in my personal practice. 

Which Professional standard for teaching and leadership am I exploring? 
From these, I have identified blended learning experiences, and real life, authentic contexts as strands which transformed my practice and is continually an area for development. Throughout my PTE2, I felt that I could have utilised more blended learning experiences within my teaching, and therefore I felt that this was a key area for development in PTE3, and in preparation for future practice. I recognised that I used more real life, authentic contexts throughout my PTE3, however acknowledge that what I did was not as effective as it could have been. The Welsh Government (2019), describes the Blended learning experiences for professional standards for teaching and leadership as.	

“The teacher understands the selection, use and justification of a range of imaginative teaching approaches for the benefit of each learner.” 

Additionally, the Welsh Government (2019), describes the Real life, authentic contexts for professional standards for teaching and leadership as.	

“The teacher demonstrates an understanding of the use of real life, authentic contexts for learning being provided as a natural part of the learning experience. This extends the learner’s cultural, linguistic, religious, and socio-economic experience and illustrates applications of concepts and abstracts in practice.” 
Blended learning experiences
Blended learning is something that often gets confused, especially after the Covid-19 pandemic, where blended learning was implied as using computers at home to aid learning. This can be identified in the Cambridge Dictionary (n.d.) whereby they define blended learning as “a way of learning that combines traditional classroom lessons that use computer technology and may be given over the internet.” According to the Welsh Government (2019), in order to use experiences from a variety of suitable contexts, teaching contexts and approaches are blended. Learning spaces like the gym, the outdoors, and the classroom are integrated learning environments that reflect structure and discipline suitable for what is being taught. From the two contrasting definitions, it is clear that there is a difference, the Cambridge dictionary’s definition is one where they have pushed their definition to include the use of technology solely as the only way blended learning can be achieved, whereas the Welsh government disagree with this statement.

What is the importance of blended learning experiences? 
Donaldson (2015) suggests that it is helpful to foster students' curiosity and excitement for learning by utilising a combination of teaching styles, this can be learning through play, using technology and traditional forms of education. Additionally, according to Donaldson (2015), instruction must be closely tied to meeting the curriculum's objectives and taking advantage of chances to apply and draw connections between what is learned in real-world settings. Wales' curriculum was changed in 2022, and as a result, it now complies with the OECD (2008) recommendations for essential competencies related to our current, complex, and demanding society. As a result, the OECD (2008) proposed three major clusters that centre on acting independently, communicating in groups, and utilising technology as means of blended learning experiences. It follows that exposure to blended learning environments can support learners to become more creative, critical thinkers, and problem solvers. 

What does the research say?
The three modes of representation, which was discovered by Bruner, is a theory which is still embedded in practice today. The three modes of representation are thought to be a sequence, but they can also be connected, as Tall (1994) argues. The three modes of representation, enactive, which involves learning by doing; iconic, which involves utilising images; and symbolic, which involves using language, all aid in the process of developing an understanding of a subject (Tall, 1994). There are several ways to include the three modes into a lesson, most of which involve ongoing assistance, particularly for the enactive and iconic mode of representations, where learning is facilitated through play and friends. On the other hand, through focus tasks, where the teacher provides direct support for learning, one could engage with the symbolic mode. Through embedding this into practice it is clear that the blended learning experiences are being provided to learners, to engage them with their learning. Thomas (n.d.), comments on Skemps approach, which implies that having a versatile approach to the learning process builds the learning experience, which enables a blend of personal investigation, with the incorporation of visual representations. As this suggests, allowing pupils to have time to have personal investigation within their learning environment enables them to want to be more engaged with their work, and will be enticed to explore the learning topic. The two of these theories promote blended learning as the outcome, the two imply that to allow learners to achieve their best is to provide them with a variety of opportunities to apply and discover what they are learning.
Another theory which co-insides with blended learning experiences is Dewey’s notion of progressive education. The notion of progressive learning is a more of a liberal education, where the premise is one that denotes a multidisciplinary approach to education (FLAME university, n.d.), this enables the child to be at the centre of the learning process. Progressive education is an active learning experience, which implies that children should not be restricted to one single subject, teachers should act as facilitators, enabling learners to make connections between different experiences (Aubrey and Riley, 2019). Providing blended learning experiences to learners enables learners to be actors in their learning, rather than spectators within their learning (Aubrey and Riley, 2019).
What have I done and how could I have done more? 
As seen in my PET, during my PTE3 I took charge of providing learners with fresh air Friday sessions, which were outdoor learning lessons, where they would learn something new about the outdoors every week. Additionally, I incorporated outdoor learning sessions throughout many of my Maths and English lessons, where focus group activities would be done outside. To develop on this in future, I would like to be able to incorporate independent outdoor learning challenges for pupils to complete in the outdoors, this was difficult to do during my PTE3 as the outdoor area was not easily accessible without adult supervision. Additionally, to this, I would like to enhance my continuous provision activity stations, this will enable blended learning, through play, and thus, catered towards the learning that the pupils are doing as topic. 

What next? 
The aim, according to Estyn (2018a), is to provide students the chance to explore their own interests and take on challenging tasks by utilising a variety of methods, such as those that encourage problem-solving, creative, and critical thinking. This makes it very evident that lessons and continuous provision areas should be tailored to the interests of the students. For this reason, I would like to stick to the EPIC planning method that I saw during my PTE3 in order to make sure that I am planning lessons that the students are interested in learning about. Following on from this I will ensure that I plan, medium-term planning, where I can ensure that I am incorporating blended learning experiences into my continuous provision areas, doing this will allow me to set weeks where we focus on one sub-topic within the main topic, this will therefore ensure that I have a range of blended learning that the pupils can engage with for that week. In addition to this, I will seek out forms of good practice through the use of Estyn’s good practice reports, social media and colleagues. Through researching Bruners’ three modes of representation, this will become the foundation of my planning for all lessons, ensuring that I allow all pupils to have an opportunity to engage with an activity linked to each of three representations, I firmly believe that doing this will ensure that I have blended learning experiences at the heart of my teaching practice.

Real life, authentic contexts 

According to Cambridge Dictionary (2019), the word authentic means something that is real or true, therefore in an educational context it is providing pupils learning experiences where they have the opportunity to learn through real life scenarios. Real life, authentic contexts can be based around a school trip, a visitor, or an event happening such as St David’s Day. The Welsh Government (2019), describe real life, authentic contexts as instances of genuine, real-world learning situations being offered as a basic component of the educational process, which aligns with the Cambridge Dictionary’s definition of authentic.
[bookmark: OLE_LINK1]What is the importance of real life, authentic contexts in practice?
The experiences we provide pupils with should encourage learners to investigate, explore, create, and be active participants in their learning, making meaningful experiences that are rooted in real life, authentic contexts (Welsh Government, 2023). As implied by Almisnid et al., (2017), creating learning experiences more authentic, the learning process becomes more relevant and engaging to the learner, increasing their preparation for the real world. According to Donaldson (2015), the curriculum should be authentic, with learning being rooted in Welsh values and culture. Furthermore, Donaldson (2015) suggests that students' ability to be creative is strongly influenced by their availability of high-quality, authentic contexts from a variety subject areas. This is in line with an effective practice report from Estyn (2018b), which describes how the school established a setting where students could learn through structured play. This had a positive effect on students because it allowed them to develop their literacy and numeracy skills in a creative way across the curriculum and their understanding was greatly enhanced by applying the skills in real-world situations.
What does the research say? 
As Montessori (2004), implies the child should be at the centre of education, and the teacher should be the director of who guides the childs own self-learning capabilities, within a structured and orderly environment. She further explains that children will have sensitive periods, whereby children were ready to learn, through using fine motor activities, gross motor skills and through social adaption. It is evident here that the Montessori approach requires a carefully designed classroom, that reflects real life environments, in addition to providing learners with a range of hands on materials and activities that enable pupils to learn and explore at their own pace (Gregory, 2023). Additionally, the Montessori approach encourages an interlinked curriculum where learning is done through exploration of activities that relate to real life experiences. 
The zone of proximal development, as defined by Lev Vygotsky, socio-cultural theory, and what the learner can currently do independently, is the zone of proximal development that the learner can reach through scaffolding, in which support is given by a teacher or a more experienced peer (The University of Manchester, 2009). As Wood et al. (1976, p. 90), cited by McLeod (2024), defines scaffolding as a process that enables the learner to achieve their targets that would be difficult to achieve without assistance. This indicates that learning occurs through tasks that are both demanding and achievable for the learner. Additionally, giving students assignments with genuine, real-world situations at their core fosters teamwork and communication, both of which can further expand on the depth of their learning. Vygotsky believes the role of education is to provide children with experiences which are in their ZPD, thereby encouraging and advancing their individual learning. (Berk, & Winsler, 1995). Fleer (2001), says that Vygotsky’s (1966) theory of the role of play in the mental development of children, has provided us with powerful new directions for how we need to re-think how we have conceptualized play. By introducing structured play within the curriculum, allows us to embed real life authentic experiences for learners to experience and develop from. It is clear from what Fleer (2001) says that a cultural-historical study foregrounds the motivation, needs and interests of the children along with the cultural contexts that they live amongst, thus providing teachers with a foundation to employ real life, authentic contexts into daily practice. 
What have I done, and how could have I done more? 
As seen in my PET template, in my PTE3 we decided to take my class to Swansea market and Swansea castle as our topic was based on Cynhefin in Swansea. Therefore, several of our lessons across my PTE3 was tailored towards Swansea market where learners could reflect on their authentic context, in addition to Swansea castle. This provided learners with knowledge about Swansea market, which they are able to use in the future, knowing where they can go to find fresh fruit and vegetables etc. Despite the learning done being effective and the learners were able to complete all work with confidence, upon reflection I think that the planning could have been done more effectively to make the learning more seamless. This could have been done through doing a medium-term plan, which incorporated the EPIC planning we did at the very start of term, I firmly believe that doing this could have supported the learning to be more seamless, therefore achieving more beneficial outcomes. Following on from this, I think that I could have focused on creating continuous learning provision areas, which supported the focused learning tasks of the week. On reflection on my PTE3, I have identified that continuous provisions were an area which lacked in year 1 and 2, therefore I found it difficult to incorporate this into my practice. I acknowledge that if I had created a medium-term plan, this would have supported in creating continuous provision areas, suited to the focus task of the week. 
What next? 
As Donaldson (2015) implies having an authentic curriculum is at the root of having a successful curriculum. Through researching deeper into good practice of real life, authentic contexts I have been able to see how I can employ these strategies into practice. Ideally, I would like for my pupils to have the opportunity to                                                                                                                                                have real life, authentic context throughout every one of their topic lessons to ensure that their learning is relatable to them and gives them a basis of what the Welsh culture and Welsh values are. Additionally, to ensure that I provide my learners with maximum authentic contexts, I will ensure that I create a medium term plan, which includes ideas from an EPIC planning session to ensure that I can allow time for as many real life, authentic contexts as possible within my lessons throughout a term, ensuring that these are also cohesive themes. 

Why is it important to embed both into daily practice? 
Giving students experiences in real-world, authentic contexts will assist them get ready for the future. According to Donaldson (2015), access to excellent, real-world situations from a range of academic areas has a significant impact on students' capacity for creativity. Giving students access to the learning topic through a range of continuous provision areas embeds blended learning experiences and gives them real-life, authentic situations in which they can learn. This allows educators to create high-quality experiences for students. As a result, this enables the students to apply their knowledge throughout their continuous provision learning areas and become deeply engaged with their education. 

Mcleod (2022) cites Bruner (1960) as the source of the Discovery Learning concept. This idea contends that rather than giving students the material in its finished form, they should be expected to independently ascertain the connections between different pieces of knowledge. This is accomplished by having students investigate the material through a variety of learning activities during class. This suggests that students should be given the opportunity to freely investigate the subject matter through a range of activities, including play, investigating outside, and using technology. As a result, individualising instruction for each student offers numerous advantages for their academic development in addition to behavioural improvements like student retention, increased accountability, and the development of transferable skills like teamwork, communication, and problem-solving. (Vasileva-Stojanovska et al., 2015). This theory highlights the importance of utilising blended learning experiences and real life, authentic contexts in teaching practice. There are several ways that both, real life, authentic contexts and blended learning experiences can be incorporated into daily practice, allowing pupils to achieve their  best. Finding the ways which work for pupils within the settings I am in, will be the ultimate challenge in putting these ideas into practice. Every child is different, therefore it is imperative that I ensure that I provide the pupils within my future settings, the best suited focus tasks and continuous provision areas within my setting. 

What was the impact on me? 
Upon completing this assignment, I have had the opportunity to reflect on my PTE practice and was able to identify areas of weakness. I found this to be beneficial, as I had the opportunity to identify which theorists support the two chosen Professional standards and why these are areas are of such importance in todays’ teaching culture. Throughout my time completing this assignment I have kept a log of any ideas, and resources that I believe will support me in my future teaching practice. 
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