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The research that has taken place, focused on a lesson study within a Reception and Year 3 class in a school within South Wales. This lesson study focused on the use of non-verbal behaviour management strategies. During my teaching practice, it was highlighted that I needed to work on identifying methods to assist with behaviour management. This behaviour can have an influence on the learning that takes place (Education Support, 2019, p.2). With a negative environment, pupils will not be engaged in their learning and can cause behaviour standards to drop. The management of behaviour should help to promote a positive environment to encourage pupils to behave in a way that is expected of them (Education Support, 2019, p.4). 
Not only have I observed the effectiveness of behaviour management strategies for, I wanted to find out how the pupils felt about these strategies. Children’s well-being is becoming a focus within education, so it would be interesting to find out how the pupils’ well-being is affected by the behaviour management strategies being used. 
The research took place within a Reception and Year 3 class within a school in South Wales. The Reception class consisted of 27 pupils aged 4 and 5 years old and the Year 3 class held 30 pupils who are aged 8 and 9 years old. All pupils have English as their first language with their nationality being White, British/Welsh. We chose to observe both of our classes as we were interested in finding out if the behaviour management strategies were more effective in Foundation Phase or Key Stage 2. The research project will focus on observing and interviewing three pupils from each class. To ensure that the research abides by ethical guidelines, informed consent will be obtained from parents/carers and the pupils themselves. 
I wanted to find out if non-verbal strategies were more effective in the classroom. Therefore, the research project focused on observing non-verbal methods. The methods that have been tested in the classroom involved clapping and putting our hands up in the air. 

[bookmark: _Hlk33390256]	As this research focused on effective non-verbal behaviour management and its effect of pupils’ well-being, I identified a range of literature that discusses these areas. Woolfolk and Brooks (1983, p.103) stated that previous studies have been dispersed and this topic has been “neglected” in terms of research. However, as this statement has been presented previously, many years have passed since this view has been presented. 
	Communication is a very important aspect of society and our social development (Neill, 1991, xiii).  We communicate to people in our everyday lives. From our family at home, to the people we see when we go to the shop. Whereas people might not always be aware of it, but they are constantly communicating to those around them. Most of our interactions with others are non-verbal cues such as eye contact, body language and facial expressions (Birdwhistell, 1955b; Philpott, 1983 cited by Neill, 1991, p.2). People within society can make judgements on a person and how they are feeling, based purely on how they look. If you are sad, you will look down and could even be crying. If you are happy, you could be smiling. These small signs can inform a person about your mood and personality before you even say a single word to them. 
	This research would be useful in order to answer my research question as there is a focus on finding out if non-verbal gestures within the classroom are effective to manage the behaviour of pupils. Non-verbal communication can be effective to demonstrate feelings and emotions without using words; however, these actions can be misinterpreted and give the researcher information that is not true (Neill, 1991, p.5). 
	It can be difficult to carry out teaching duties and lessons with disruptive and disengaged pupils in the class. The management of behaviours within the classroom helps to promote the principles of what the teacher and school expect (Lewis, 2009, p.10). In order to maintain an effective learning environment, teachers need to have a method for gaining the pupils’ attention and ensuring that their attention is directed to the work with limited distractions. If this in not carried out, the quality of the education that pupils receive will decrease. The idea of what is appropriate and inappropriate behaviour in schools comes about from those who describe the behaviours as such (Vargas, 2013, p.177). Schools decide on a set of behaviours that they expect from pupils within the facility. These behaviours are encouraged through rewards or consequences (Vargas, 2013, p.186). Once a pupil receives an action regarding their behaviour, they will begin to learn what is acceptable within the school environment. If pupils are praised for what they have done, they would feel positive and proud and would want to carry on behaving in that way. If pupils behaved incorrectly, they would receive consequences to ensure the behaviour does not occur again. However, for this to work effectively, teachers should provide rewards and consequences that gain the correct intention, so the correct behaviours are encouraged, and the incorrect behaviours are discouraged. The role of the teacher in a primary school setting is to set the foundations of rules from an early age (Lewis, 2009, p.16). By introducing pupils to these methods from an early age, they will begin to learn and understand the school ethos. Pupils gain understanding of what they can do and what they shouldn’t do in order to demonstrate this in settings within society. 
The literature above has provided details on non-verbal communication and behaviour management in the classroom. I want to focus, not only on the effectiveness of combining these in practice, but I want to investigate how pupils feel about these strategies. 
Children’s well-being is becoming a priority within modern society. It is the responsibility of an adult, to assist children in promoting a positive well-being (Collins and Foley, 2008. P.1). These adults vary from those that encounter children in a range of settings. It has been stated that well-being amongst children is key to the social foundation of a healthy society (Collins and Foley, 2008, p.1). By taking care of a child’s well-being, adults are ensuring that children are safe within society. When children can identify ways to improve their well-being, they become functioning members of a society that promotes healthy living and healthy mindsets. The curriculum within Wales discusses supporting the promotion of well-being as they have produced documents to encourage this practice in schools. 
The Well-being of Future Generations Act (Wales) was introduced in 2015. This act focuses on the well-being of individuals who live within Wales. The areas of well-being focus primarily on “social, economic, environmental and cultural” (Welsh Government, 2015). One area of well-being would be difficult to develop without focusing on the others as well. In order to support children to become functioning members of society, these areas of well-being should be addressed. The act states that practitioners should be focusing on the “long-term” effects on pupils and their community and how we can support them (Welsh Government, 2015). With professionals working together towards the same goal, the aim is to improve the health of communities to make it equal for all those who live there. 
[bookmark: _GoBack]In order to investigate the research question, I carried out an observation and interviews within my placement school. This was known as a lesson study. A lesson study first originated from Japan as a collaboration between teachers was formed in order to focus on an aspect within education (Teacher Developing Trust, 2015). Teachers would come together to plan a lesson observation to focus on an area of development in their teaching. I chose this method of research as I was able to observe a concept being carried out in a real classroom. It also gave me the opportunity to be observed and gain feedback regarding my teaching to improve my professional development. When carrying out my interviews, I was able to gain quality information from pupils themselves, which would support Donaldson’s views of having a pupil-led curriculum (2015). In order to gain this information, data needs to be collected in an efficient manner. 
	Data collection focuses on the stages of how data is gathered from a range of sources in a research project (Grix, 2010, p.164). In my research, I gathered data through a Leuven scale during observations and a written report for interviews. The Leuven scale was introduced my Ferre Leavers and focuses on the well-being of children in a variety of environments (Cheqdin Childcare Software, 2019). This method was appropriate to find out how non-verbal behaviour management strategies affects pupils’ well-being. I used the Leuven Scale to measure the well-being of the pupils before the strategy is carried out, and how they have been affected by it being put into practice. Written method of data collection has been seen to be the most popular method of collecting data (Hobart, Frankel and Walker, 2009, p. 37). During this process, the researcher makes a written note of what they are seeing in the research environment. I felt this was an effective method of recording the data as I could record what was happening as it was happening. I did not have to try and remember what happened after the observation. However, this method of data collection has been criticised due to the researcher missing a key element which could help with the research as they were writing (Hobart, Frankel and Walker, 2009, p. 37).
The pupils that will be focused upon during the lesson study, will be selected from a sample list of pupils who have give consent prior to the lesson study. These participants were selected as they were believed to be a “representative” of the pupils in the whole class (Stewart and Shamdasani, 2015, p.51). The participants will be selected from a sample of those who has received consent from a parent/guardian. These can be up to 27 pupils from each class. Three pupils will be focused on during the observations in preparation for the interviews. 
Observations have been an effective method of gathering information based on natural behaviours (Arthur et al, 2012). I feel observations can show a true reflection of the pupils’ behaviour. Through observations, the pupils’ behaviours are natural as they are comfortable in a familiar environment. If the observation took place in an unfamiliar environment, the behaviours of pupils could change.  In order to grasp the idea of a natural environment, the researcher is required to use their senses (Angosino, cited by Arthur et al, 2012, p.165). In order to do this, the researcher will have to be a non-participant in order to gather a true reflection of behaviours as it has been identified as the “safest form” of gathering data (Cohen et al, 2007, p.412). The observations would provide numerical and statistical data regarding the well-being of the pupils. 
However, my role as a non-participant observer within the interview stage could be questioned as Silverman (2016, p.368) would state that the researcher is an “active participant” due to their involvement of asking pupils questions and probing them to discuss the topic further.  
Once I have gathered data from observations, I aim to gather a deeper insight to the how the pupils felt. In order to achieve this, I will carry out interviews with individual pupils. I have chosen the use of interviews as this method can provide an understanding of pupils through their own experiences (Cohen et al, 2007, p.374). In order to find out how pupils feel about behaviour management strategies, its important to have their input and for them to voice this information. With the use of open-ended questions (Cohen et al, 2007), the pupils can voice any opinions they may have without prompting and can say as much as they want (Stewart and Shamdasani, 2015, p.82).Questioning would give the researcher a deeper understanding of the effectiveness of the behaviour management strategies with the use of pupil voice. These methods of research aim to gather information linked to the research question. The observations and interviews that are being carried out will gather both qualitative and quantitative data. 
There have been many statements which favour one method of data over the other. However, I have found that both quantitative and qualitative data can be of use within my research project. The use of both data collection methods is known as triangulation. Triangulation is the process of gathering data in multiple ways (Cohen et al, 2007, p.141). An advantage of using triangulation is that it can gather quality information regarding the behaviours that humans demonstrate (Cohen et al, 2007, p.141). The observation that was carried out, used the Leuven Scale to gather quantitative data. The researcher recorded the well-being and engagement of each pupil using numerical data. 
The researcher was able to have expanded views on non-verbal behaviour management strategies used within the interview process. The pupils were able to describe their feelings with the use of open-ended questions. 
Once the observation and interview process has been completed, I used the Gibbs Reflection Model in order to reflect on the information that I have gathered from the lesson study. This model is used in projects were the focus is on investigating events which occur in a natural environment (University of Edinburgh, 2019). I felt this reflective model would be useful during my lesson study as it was carried out in a natural environment with methods that were natural to the pupils. The pupils could carry out these actions and would think about their effectiveness in the classroom and how they made them feel. 
	When carrying out any research project, it is important to adhere to ethical guidelines. I will firstly gain consent from the parents/carers of the children as they are under the age of 16. The parents/carers are informed of what the research project involves in order to give consent for their child to take part (BERA, 2018, p. 9). The pupils can then consent to cooperate in the interview process. If participants decide to change their mind, they are provided with the right to withdraw (BERA, 2018, p.9). Participants have until the submission of the research project to withdraw their contributions. If this does occur, their input will be removed from the final publication of the research project. 
	To ensure the safety of participants, the researcher should be considerate of the participants privacy (BERA, 2018, p.21). In accordance to this, I will not publish documents that hold the names of the pupils’ taking part. Such documents will be stored securely and destroyed when their use has been fulfilled. Any information given will not be shared with parties that are not directly involved in the lesson study. 
	The first lesson study that was carried out, was within the Reception class. The lesson focused on ordinal numbers (See appendix 1). During the lesson, the pupils were introduced to the concept of 1st, 2nd and 3rd. The pupils were engaged in the lesson through practical activities to demonstrate their understanding of ordinal numbers. Throughout the lesson, I carried out two non-verbal behaviour management strategies. Clapping my hands and raising my arm up into the air. Based on the Leuven Scale myself and my colleague had created, the level of disruption during all examples was between three and four. As seen in Appendix 2, the clapping method took 9 seconds when it was first introduced within the lesson. However, the response time got quicker as the lesson when on. Pupils responded to the clapping method within 4 seconds. The hands up method was effective, but not as effective as clapping. The pupils took 16 seconds to respond to the teacher with their hand up and for all the pupils’ attention to be gained. This number did decrease during the lesson, but only down to a 9 second responding time. From the observation, I have learnt that the pupils responded quicker to clapping than when my arm was raised into the air. The clapping method can be used within high disruptive environments, and still have the same affect. The pupils within Reception understood what was expected of them when both strategies took place. it was interesting to observe which method was more effective, however, did the pupils understand these strategies and how did it make them feel?
	During the observation, Pupil 1 showed some engagement in the lesson, but was also easily distracted by the environment they were in (see appendix 3). Their attention span was short, however, they responded to the behaviour management strategies once they were performed by the teacher. In terms of the well-being of the child after the strategies took place, Pupil 1 showed signs of slight discomfort after each strategy (see appendix 4). It wasn’t until the end of the observation, the discomfort within the pupil decreased and they responded within a neutral position. Pupil 1 was taken for an interview once the observations had taken place. The questions focused on the pupil identifying each strategy independently and reflecting on what one they prefer based on how it made them feel. 
Pupil 2 demonstrated different behaviours to Pupil 1. Pupil 2 was focused and engaged during the while lesson, even before the strategies took place (see appendix 3). The pupil was motivated to take part and had limited distractions around them. The pupils responded well to the clapping and hands up, as their attention was centred on the teacher during the while lesson. Once each strategy took place, Pupil 2 showed positive levels of well-being. They were happy after each method and continued to show engagement in the lesson (see appendix 4). This behaviour was demonstrated after every strategy which could possibly show a high level of understanding as the pupil knows what is expected of them. 
Finally, Pupil 3 provided a different set of results to pupils 1 and 2 in terms of attention and well-being. During the lesson, Pupil 3 was engaged in the lesson, however it seemed as though their knowledge was being expanded (see appendix 3). However, towards the end of the observation, the pupil began to show a high level of concentration where the pupil was being challenged so that learning in taking place and becoming embedded. Pupil 3’s response after each strategy varied between the top levels of the Leuven Scale. The pupil showed the highest levels of the scale when the clapping method was being carried out. They showed signs of satisfaction and happiness once both strategies were carried out. Some of these behaviours varied in intensity, but they were always there. 
Each pupil was taken for an interview once the observations had taken place. The questions focused on the pupils’ understanding in order to identify each strategy independently and reflecting on what one they prefer based on how it made them feel. All the pupils who were interviewed, were able to identify both methods of behaviour management. As the pupils found it hard to express their feelings, they were prompted to put their thumbs up for good and thumbs down for not so good. Each pupil responded positively when asked about how each method made them feel as they all put their thumbs up. However, each pupil responded differently to which method they prefer, and which one is most effective. Pupil 1 found that putting their hand up was easier to understand and it gained their attention the most (see appendix 5). Pupil 3 also found that they liked putting their hand up more than clapping. However, they found the clapping method to be easier to understand within the classroom (see appendix 7). Pupil 2 was the only pupil that preferred the clapping method. They found it easier to understand and they liked using that method in the classroom (see appendix 6). Even though each pupil showed a difference of opinion, they all believed that the whole class responded better with the clapping method. 
I believe the lesson study could have been improved by having a wider range of participants. As the consent forms where given out a week before the lesson study was due to take place, there was a limited number of forms returned. If there was a large sample of pupils to observe and interview, it may different opinions to those that have been gained. A different range of pupils could be identified for numerous reasons based on their response to the behaviour management strategies. In order to do this, I would arrange a session for parents/carers to attend in order to gain more information from myself. I feel if they were provided with this opportunity, they would want their child to take part as they have more knowledge about what the lesson study entails. 
The second lesson study that took place, focused on literacy within a Year 3 class. The lesson of focused looked on ordinal numbers (See appendix 1). During the lesson, the pupils focused on their previous knowledge of poem styles in order to create their own. The lesson began with a questioning section. My colleague carried out two non-verbal behaviour management strategies during his lesson, clapping my hands and raising their arm up into the air. The level of disruption within the class varied between two and three (see appendix 10). My colleague used each behaviour management strategy three times during the lesson. During the start of the lesson, the pupils engaged well with the strategies. When my colleague clapped; the pupils’ attention was gathered within four seconds. However, as the lesson went on, the pupils did not respond until 8 seconds had passed. The response time had doubled during the input on the lesson. When an arm was raised in the air, it took 15 seconds for the teachers to gain the pupils’ full attention. This time did decrease to seven seconds during the lesson but increased up to 14 seconds at the end of the observation period. From the second lesson study, I have learnt that the most effective method within Year 3 is clapping. Even though the response time increased, it was still the best method to gain the pupils’ attention. 
During the observation, Pupil 1 took a while to engage with the input at the start of the lesson (see appendix 13). As soon as the questioning began, they showed enthusiasm to try and give an answer. There were times when they were distracted by pupils on their table. Once the methods were used, they continued to show enthusiasm to contribute towards input of the lesson. Pupil 2’s engagement in the lesson varied. They were showing signs of engagement within the questioning process but also showed aspects of daydreaming while the input was given (see appendix 14). They were fidgeting with hands and fingers whilst the input was given. When the strategies were taking place, I did notice that Pupil 2 was ‘nudged’ by the pupil next to them so that they would become aware that the hands up method was being used. After the method, the pupil continued to show a lack of engagement with the input and conversation taking place. Pupil 3 responded well at the very start of the lesson (see appendix 15). They were engaged with the questioning aspect of the lesson and put their hand up to give an answer. On the other hand, they became disengaged from the lesson and the participation in the methods reduced. They did begin to show engagement in the lesson once the methods were used and started to participate with the methods but did not engage with the methods as the lesson went on. 
All three pupils that were interviewed, were able to identify the clapping method. The pupils found it difficult to express their feelings regarding the methods that were carried out. However, they expressed negative emotions about the methods being used. They focused primarily on the necessity of using the methods rather than having to carry out the actions. Pupils 2 and 3 were only able to identify the clapping method, therefore, they preferred that method of gaining their attention. Pupil 2 showed signs of discomfort once the strategies were carried out, but this was not reflected in their interview (see appendix 14). Pupil 1 was the only pupil that was able to identify both methods of behaviour management (see appendix 13). During their interview, they found that the hands up method was easier to understand as some of the pupils are “silly” such as adding claps. Whereas, the hands up method was preferred, Pupil 1 stated that her arm aches when carrying out this method waiting for the class to respond. 
From this lesson study, I have learnt that it is important to ensure that pupils understand the actions that are being carried out in the classroom. If the pupils do not understand, they cannot behave in a way that is appropriate within the classroom. This can be done through discussions with pupils to form that understanding of what is expected of them. I believe the results of the lesson study was affected by the absence of the classroom teacher. The teacher went to have an operation a few days previous. If there wasn’t as much change, I feel the pupils would have responded more to the behaviour management strategies. 
I believe that this lesson study could be improved if my colleague ensured that all pupils’ attention was gathered before continuing the lesson. A lot of pupils within the class continued their conversations as the input of the lesson was taking place. The two strategies carried out were not suitable for all the pupils, therefore, a different strategy might be more beneficial. 
In relation to the literature identified previously in this assignment, I have found that non-verbal communicate is just as effective within a classroom environment (Birdwhistell, 1955b; Philpott, 1983 cited by Neill, 1991, p.2). When there is joint understanding between the teacher and the pupils, the teacher does not have to use their voice in order to gain the pupils’ attention. For this to be effective, the foundations need to be created at the start of the school experience. In the second lesson study, the understanding was not completely present. The pupils showed a lack of knowledge in terms of some of the strategies to gain attention. With limited knowledge, non-verbal ques could cause that misinterpretation of data (Neill, 1991, p.5). With my future teaching practice, in mind, I have learnt that it is important that all pupils understand behaviours that are acceptable and unacceptable in the classroom (Vargas, 2013, p.177).  The lesson studies that have been carried out, has shown that pupils in the Reception class can respond and identify behaviour management strategies than those in the Year 3 class. This supports the statement that primary teachers should ensure that behaviours are shaped from a young age (Lewis, 2009, p.16). In terms of the well-being of pupils, I have found that some pupils responded in a positive manner within the lessons which was then reflected in the interview process (Collins and Foley, 2008. P.1). Having the ability to demonstrate and discuss these feelings, helps to develop the well-being of the pupils. With more focus on emotions and pupil voice, the effects on the pupils’ well-being would increase over time (Welsh Government, 2015). However, the pupils found it difficult to portray their emotions during the interviews. The next steps to help develop this, is to provide enhanced activities and discussions to improve the pupils’ self-awareness. 
In conclusion, the data collected during observations gave a true reflection of pupils’ interaction with behaviour, on the other hand, the pupils found it difficult to acknowledge these when put in an interview setting. All participants were engaged at the start of the lesson and demonstrated the actions for each management strategy. This would be a strength of observations as you can see the natural response from pupils in a familiar environment. However, observing the pupils in one lesson might not represent their behaviour and response in all lessons and on different days. Two pupils could not identify putting their hands up as a method of gaining pupils’ attention. Therefore, the interview data gathered may not reflect the effect that each method had in the classroom. Majority of the pupils in the class responded to the method as expected. This could show that pupils are conditioned to respond to certain actions without knowledge as to why they are doing it. 
When focusing on classroom management, I have found that pupils engage in behaviour management strategies that create noise. Majority of the pupils interviewed stated that they found the whole class responded better to the teacher clapping. The noise of the clap got pupils attention more. Each pupil shared positive feelings towards the clapping method. This could possibly be since this method can be made fun with a change of clapping patterns for the pupils to copy. However, not all pupils showed engagement when being observed. 
When carrying out my next school experience, I would carry out observations in different classroom to identify a wide range of behaviour management strategies. with this information, I can test and carry out different strategies in order to find a method that suits the individuals within the classroom. It also provides me with a resource bank of several methods in case one no longer engages the pupils. This would help me move forward as I am developing my knowledge and flexibility to adapt to the class and the needs of pupils at different times of their lives.
	To improve the engagement of behaviour management strategies in the classroom and to help with the understanding amongst pupils, I would get pupils involved in the process. I would gather pupils to discuss what they believe is acceptable behaviour in the classroom and what is unacceptable. Once a consensus has been gathered, pupils will discuss how they will know if the teacher wants their attention. Reflecting on different methods with their advantages and disadvantages. The pupils will be encouraged to create their own rewards and consequences which could cause them to show appropriate behaviour as they will receive a reward that they want. I would be able to gain pupil voice and help to make the education process pupil led as the pupils have decided on what is best for them. With pupils giving their input towards behaviour management, they would have a feel of belonging which could improve the well-being of pupils when a strategy is used. 
	If this process is carried out, it would support two of the purposes that Donaldson (2015) has introduced in terms of creating Ethically, Informed Citizens and Enterprising, Creative Contributors. Pupils would focus on their behaviour and how it has an affect on the people and environment around them (Donaldson, 2015, p. 30). Once this acknowledgement has been made, pupils well-being can be improved with the development of self-awareness and awareness of others around them. As the pupils can already acknowledge the strategies of gaining attention, they are able to put forth suggestions in order to encounter issues that occurs in the classroom (Donaldson, 2015, p.29). These skills within the purposes of education, enables pupils to prepare for the world beyond education and the world of work. Not only will they develop problem solving skills, pupils understand that poor behaviour is not tolerated in the workplace and society. These actions can cause consequences which could affect their lives. 
	If I was to carry out this lesson study again, I would carry out the above process of involving pupils in an aspect of education. I will carry out this process to find out if it improves behaviour in the classroom. If this process was successful, I would share my findings to those who need support with classroom management, to ensure teachers in the same setting are on the same page. Pupils are also able to understand what is expected of them if they are carrying out this process throughout their education. 
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