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Abstract

Much thought is given to a student’s adaptation to a country when they travel to study. The entry to a new environment can be jarring and is often given significant thought by educators. However, less thought is given to students after they have returned to their home country, an experience that can be just as, if not more jarring, than the experience of entering a new country. In the study proposed here it is hoped that common reasons can be found for this, and that the integration back into their home countries can be made into a less psychologically stressful experience.

Purpose 

The purpose of this study is to look at the effects on students of re-entering their own country after a period of time studying in another country in the hopes of identifying common factors that lead to struggles with reverse acculturation.

Lit Review

The HESA, a government body dedicated to producing data on UK higher education numbers, published data that there were 1,945,730 students enrolled in their first year of a UK university course in the academic year 17-18. The international students enrolled in their first year of study was calculated as 468,385 (HESA, 2020). These figures show that international students make up just under a quarter of the students in the UK, and this does not count those students that study abroad for a semester only. This is a huge number of students, and there have been numerous studies regarding the integration of these students into their host countries.
	However, there has been significantly less focus on what happens to the students when they return home. One of the few studies to cover the reverse adjustment of students is Le & LaCost’s 2017 study. In it, they examined the reverse adjustment of seven Vietnamese graduates of a US university. Out of these 7 graduates a high proportion of them noted difficulty in readjusting to their home country. One was even actively looking to move to back to the US to work as they found the work environment of Vietnam to be too uncomfortably different. 
	There is a severe lack of study into this area. Instead, the focus is more on what draws students to international study, and what concerns students have prior to entering into an international education program (Perna, et al., 2014) (Rodriguez Gonzalez, et al., 2010) (Jon, et al., 2014) (Kratz & Netz, 2018).
	There are even fewer studies or guides about how to help students prepare for this readjustment process. Given the growing number of students that are studying overseas this is something that more universities should be taking seriously. The only real guide available is short article by Nancy Arthur in the Canadian Journal of Counselling, which details a workshop and guidelines for helping students prepare for returning home, including counselling and coping strategies (Arthur, 2003). The same is said of Brown and Holloways 2008 ethnographic study focusing on postgraduate students (Brown & Holloway, 2008). However, there is little mentioned in the way of continuing support. This will leave a student that is struggling without the help they may need (Pritchard, 2011).

Design

The study will rely on international student volunteers and will take both a quantitative and qualitative approach in order to gain the most comprehensive picture of the struggles of student re-adaptation possible.
	The participants used will be international students taking part in a full program. This will discount any students taking part in exchange programs or spending a single semester in the university. This restriction will be placed on the participants as there will be a longer period of acclimation to a new culture, and thus more likely to have difficulty in adjusting to new environments (Brown & Holloway, 2008). This demographic is the one specifically needed to gain meaningful results for the study.
	The proposed universities are as follows (Rankings", 2018):
· American University of Sharjah, UAE
· LSE, London
· Royal College of Surgeons in Ireland, Ireland
· University of Luxembourg, Luxembourg
· RUDN University, Russian Federation
· University of Hong Kong, Hong Kong
· Auckland University of Technology, New Zealand
· University of Macau, Macau
· Nanyang Technological University, Singapore
· Chung-Ang University, South Korea

	The universities will be approached for their participation through the international student services. Should they refuse a different university will be supplemented in their place, according to the same criteria as the first were selected.
	The selection criteria will consist of the following:
· Number of international students attending
· Country in which university is based
· Size of university

	The most important of these criteria is the number of international students attending. This selection criteria will be prioritised to maximise the participants available to the study. The qualitative side of the study will not require as stringent adherence to this criteria, as it is more important to have a variety of countries for this part. This is counted as more important in order to ensure there is as global a sample as possible.
	The country of the university will be used in order to ensure that there is not too heavy of a bias towards any single country. If there was too strong of a bias towards a single country it would result in unreliable results (HESA, 2020). In order to gain a truly global understanding of the challenges faced by those returning to their home countries the restriction of a single country would not adequately provide for the differences between cultural adaptations (Pritchard, 2011).
	The size of the university will be beneficial because it will offer a wider range of students, and thus more participants. Larger universities are also more likely to be situated in a highly populated area. This will be important as a denser population will result in a more concentrated hub of the host countries culture. This will hence increase the immersion into the host country, and make the change between the host country and the home country vastly different (Butcher, 2004).
	The study will utilise a ‘following up’ scenario, with an initial stage of the study being followed by a second after a period of time (Dykhouse & Bikos, 2019). In this way the initial difficulty transitioning to the host country and back to the home country can be shown, as well as showing the progression of the participants adaptation over time. The progression of this adaptation may provide a predictor as to how they will readapt to their home environment.

Quantitative Phase

The quantitative material will be gathered through the use of surveys. Participants will be asked to complete the survey 1 month into their first semester. The questions will be asked to select statements on their experiences in the new environment.  These will be used as a baseline for their responses upon taking the second survey. This second survey will be administered 1 month after they returned to their home country. This time gap will give the participants the time needed to settle in their new environment and feel the differences in the cultures they have been in (Ghic, et al., 2014).
	The questions will be structured so they can be answered on a 1-10 scale. This method is not perfect, as it limits the participants to a narrow way of rating their experiences and emotions, however it is the best way to provide an overall view of the experience of the students and provide statistical information regarding the participants experiences.
	Potential survey questions will include: 
· How have you found your overall mood since you moved to your current country?
· How much do you enjoy your studies here?
· How would you rate your comfort level in x country?
	
	These questions are designed to establish the emotional toll on the student through asking them to rate their experiences.
	This method has little risk to either participants or those conducting the study, as there will be no human contact. There is a small psychological risk posed through the potential triggering of unpleasant memories, but due to their involvement with international student services means they will already have a support system in place (Ghic, et al., 2014). In the later phases of the experiment, local support will be sought out and offered to the participants. This will negate the slim psychological risks.
	Surveys will be sent to participants through a secure anonymous server. This will be done via an online hosting service, which are available for a small monthly fee. Using a paid service will ensure the anonymity of the participants and the security of the results. This will also allow for more efficiency as a single URL can be sent to all participants as opposed to sending a full file of questions. 

Qualitative Phase

The qualitative study will consist of interviews. Following the same process as with the quantitative portion of the study, student volunteers will be sought through the international student services (Hermanowicz, 2013). However, only 2 students from each university will be asked to participate in the qualitative study. This will be done in order to work with the likely availability of participants. Interviews will be more time consuming and thus there will be likely less participation from the student body. 
	The interviews will be conducted in person, in the students own environment. This will involve travel on the part of the experimental team.  While this will increase the costs of the study it will put the participant more at ease and thus achieve a more open and detailed response from the participant. This will mimic the method in the Le & LaCost (Le & LaCost, 2017) study, which involved the researchers traveling to Vietnam and conducting face-to-face interviews, which could last up to 90 minutes.
	The interview will be conducted in the participants own language. Doing so ensures that the participant can express themselves effectively. While there will be an expectation on the participant to speak the language of the country they study this is only relevant to this study when it comes to their experiences, not the reporting of such. 
	Once participants have been secured the necessary language lessons or translators can be sought out, although ideally the interviewer will be able to communicate without the aid of a translator. The immediate benefit of the experimenter being able to communicate in the participants own language is the lowering of the experiment’s costs, and thus leaving more funds available for travel to conduct interviews. Another benefit of this will be that there will be fewer people in the interview room. The pressure on the participant will be lessened through this, and put them at ease in a way that would allow them to be more open in their responses. 
	The interviews will be conducted by a specific nominated person, whom the student participants have had prior contact with. Being able to talk with the examiner prior to the interview will provide a greater amount of rapport and trust being developed, and thus more open to the questions (Le & LaCost, 2017). The use of the same interviewer for all interviews will provide a way of standardising the approach to interviews. The single interviewer will present the questions the same way as they have previously, using the same body language and intonations, whereas different interviewers may approach the questions and the people differently. 
	A second measure for standardising the interview process will be a standard set of interview questions. These questions will be opened ended and used more as prompts to the participants as opposed to leading the participants to a specific point. Open ended questions are a commonly used interview technique to achieve a realistic and free answer to a question (Anonymous, 1997). Prompts will allow the participant to explain their opinions, and while this may be seen as ‘waffling’, or a waste of time, it will actually allow for greater information to be gathered.
	Example questions to be used in the interview will be:
· How are you finding your time here?
· What pulled you to this university?
· How did you learn about the university here?
	
	These are intended to open up avenues of conversation to elicit honest responses from the participants.
	The interviews will be conducted 4 times. First, one month into their course, to gather data early into their adaptation. The second interview will occur halfway through their course. This will be to check how well they have adapted to the new culture. The third will be conducted 1 month after the participant has returned home. The final interview will occur 6 months after they have returned to their home country. This will provide an understanding of the progression of the participants adaptation.
	The interviews will be recorded and later transcribed. This will create a more natural environment for the participant, as opposed to the pressure of being faced with an interviewer taking notes (Lee, 2004). Again, this is a technique mimicked from the Le & LaCost study, which was utilised to maintain the accuracy of the results (Le & LaCost, 2017).

Data Protection

The data gathered will be treated with as much anonymity as possible given the information required for the study.
	In the case of the quantitative data the names of participants will not be asked in the questionnaire. They will be asked to provide their home country and country of study in addition to their answers. This will serve two purposes. The first will be that it will provide the strict anonymity that the study will strive to provide. The study is asking for personal experiences and information, and named surveys could foster concern of identification, leading to participants restricting their responses.
	Participants in the qualitative part of the study will be referred to by numbers only. After conducting the interviews the names in all data will be replaced with a number or censored from recordings. This information will be given to the participants beforehand. As with the quantitative data, this will allow the participant to give their opinions with the understanding that they are able to speak freely and with no possibility of repercussions.
	All data will be stored in a secure cloud server system with password protection. Access will only be allowed to those directly involved in the study. All raw data will be deleted after the study, including the recordings, although the transcripts will be retained anonymously. Retaining these transcripts will allow for other researchers to build on what has already been establish, or allow the study to be continued further.

Time/Schedule

The time scale of the study will be 4-5 years. This time scale will allow for the participants to complete their university course and to return home.

The proposed schedule is below, showing a 4-year plan:

	Month 1-2
	First contact with Universities/procuring participants

	Month 3
	First interviews/first surveys

	Month 18
	Second interviews

	Month 36
	Third interview

	Month 37
	Final Survey

	Month 38
	Final interview

	Month 38 onwards
	Study write up and data processing





Implications/contributions

The results of this study will highlight the issues facing international students in the growing global academia. Reverse acculturation is an issue that affects far more situations than international students. Like Nancy Arthurs study about preparing international students for their return home, the hope of this study is to establish ways to ease the transition for the students and promote the support needed (Arthur, 2003). Expats, international workers and even holiday makers have experienced some form of reverse acculturation, and with this study the mental health of students and others can be promoted and maintained.
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