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Childrens Play, Principles and Practice

Section 1
Play is a way that children engage in an activity for enjoyment and it enables them to communicate their knowledge about the world, play helps children to refine their skills and exhibit their needs. Creative play can include dramatic play, music and storytelling. By participating in creative play children may develop imagination, self-expression and experimentation. Creative play promotes social and emotional development by integrating feelings with tasks, whilst children are playing and having fun, they engage in holistic learning and are invested in having fun. Young children use their whole body to play and they also use their senses to engage in their play.
Sensorial activities are used in Montessori learning to help children in discrimination and order. They also help broaden and refine a child's senses. When a child combines Montessori designed materials with sensorial work, it helps them become more logical, perceptive, and aware. Silverline (2021) 
Play should be open ended, give opportunities for self-chosen challenges, offer limitless possibilities and endless interpretations. Bottrill (2018)
The welsh government describes play as something that is performed for no goal or reward and is an important part of healthy development, not just for the individual child but for the society that they live Welsh Government (2014)
Practitioners should ensure that there are opportunities for children to engage in activities that are planned by the practitioner but also that the children are able to plan or initiate themselves. Children are not able to make a distinction between play and work and neither should practitioners. Children need time to be able to become engrossed in play and to be allowed the time to complete activities. For children to have rich and stimulating experiences the learning environment should be well planned and this will provide children the opportunities to explore, experiment and make decisions for themselves. 
The role of the practitioner is crucial in extending and supporting childrens spontaneous play by allowing children to follow their own interests and abilities and to not direct the play in a way that the practitioner wants it but to allow the children to develop their play in their own way.
With effective adult support in a secure environment, children are able to take risks and make mistakes, they’re able to think creatively and imaginatively children will be able to express fears or relive anxious experiences in a controlled and safe situation.
By using a holistic approach, it creates experiences and opportunities for children to explore and it requires them to be able to be an active participant and to help challenge children to have to think critically.
By allowing children to have self-directed play it gives them a sense of freedom to allow them to explore their own world and to discover new and exciting things that interest them.
Treasure baskets are a good way to allow children to explore in play through using their senses. The treasure baskets also encourage independence which is another crucial part of self-directed play by allowing the child to explore the basket themselves it gives the child more of an opportunity to be independent and to learn what they enjoy and want to play with. By being independent it allows the child to gain an essential life skill that will help to guide and support them as they grow and develop.
Elinor Goldschmied believed that play is non-social and while a young child needs to be near a key attachment figure to feel secure enough to play the exploration of the objects need to be done independently. The role of the adult is to be responsive of the child but to not direct the play. Curiosity and concentration form the basis of all learning and creativity. Froebel trust (no year) 
The treasure baskets also encourages independence which is another crucial part of self-directed play by allowing the child to explore the basket themselves it gives the child more of an opportunity to be independent and to learn what they enjoy and want to play with. By being independent it allows the child to gain an essential life skill that will help to guide and support them as they grow and develop.
Alistair Bryce-clegg supports the idea of children becoming independent and that allowing children to become independent empowers them and that for a child to become independent they must be confident in their own abilities otherwise they will remain over reliant on the support of adults. A childs confidence grows through given them the opportunity to try new things in a safe and supportive environment.
Elinor Goldschmeid saw heuristic play as a non-prescriptive approach to learning, she believed there was not no single way to do it. Heuristic play is about curiosity and exploration and as children explore and manipulate objects in their play, they will discover what the objects can and cannot do. 
Montessori supports the idea of Heuristic play. She believed that children could lead their own learning through heuristic play and by this allows them to explore and discover the world around them and their natural resources that are available to them.
















Section 2
Risk is defined as the chance or likelihood that harm will occur from the hazard.
Children need to seek out risk by a child seeking out risk it is a way for them to learn to survive and to find their way in the world. It is important that a child can explore and experience risk in a safe and secure environment through play if not they are more likely to seek out the thrill of overcoming fears in an environment that is more dangerous and less appropriate. 
By allowing children to take risks in play it can benefit children in a lot of different ways. By taking risks it helps the children to solve problems it promotes the children having to think for themselves and encourages them to solve problems themselves and not ask for help as often solving the problem becomes part of the play and once they have solved the problem themselves it gives the children a sense of achievement and promotes their self-worth and promotes their self-worth and understanding that they are able to achieve anything if they put their minds together, this will then help the children as they grow up and need to problem solve not only in the classroom but as they grow up and because adults
One of the main barriers of children being able to experience risk is parental fear. Lester and Russel believe that even though parents remember positive experiences of playing outdoors and taking risks when they were children that the parents desire to protect their children means that they limit the amount of outdoor play and risks that they child experiences. They found that parental fears for their childs safety means that they are more likely to drive their children to school or to their friends houses and this means that the childs time is more structured and adult controlled and that any opportunities for free play are likely to be restricted to a home environment that stops children being able to have the opportunity to be involved in risky play.
Play is a fundamental concept in early childhood development and education. As partners in the child’s learning, parents play a crucial role in how play is defined, valued, and practised.  European early childhood education research journal (2018)
Safety concerns that parents have are the hazards in areas specifically designed for children such as playgrounds they have concerns that local authorities did not maintain the play areas and that the park equipment wasn’t safe and adequate for their child.
Athey (1990) believed that confining children to flat, rubberised safety surfaces will deny children the essential experiences required for a rich conceptual learning.
The role of the adult when allowing risky play to happen is to ensure careful planning happens before a child is allowed to engage in risky play a risk assessment should be carried out before a risky activity is undertaken. Practitioners are responsible for creating and maintaining a safe environment that children can play and to assess any risks and decide if the benefits that the children get out way the risks of something happening. Teach early years (2000)
It is important when writing risk assessments that the children are the centre of any decisions made. If children are not exposed to risky play at a young age that they will never be able to manage risks when they grow up. Children need to be able to problem solve and to assess for themselves the risk of doing certain activities. If a practitioner assesses all possible outcomes and ensures that they supervise and supports them and provides them with the age appropriate safe rules for playing and ensures equipment are risk assessed then the children will be able to explore and discover safely and learn how to climb and balance in a safe environment they will then be able to use these new learnt skills when they are out in a less supervised setting such as a playground. Beate E (2011)
It is important that children experience risk by experiencing risk it allows a child to explore limits and to venture into new experiences and to develop their abilities. If a child never explored risk in play they would never learn to walk, ride a bike or climb stairs they needed to be motivated to respond to challenges involving risk of hurting themselves. Some children with disabilities will not be able to have the chance to take risks as parents may feel it is safer and easier for them to not take any unnecessary risks and do everything for them. This is especially important that practitioners ensure that they have the opportunities to take risks as they might not always have the freedom that their friends who have no disabilities have. The sense of achievement and pride will also be greater as the challenge and risk was higher to them than their peers.

Playing and taking risks outdoors is a good way for children to explore different types of risks. The outdoors allows children to be able to push their physical limits through the dynamic nature of the outdoors. The outdoors gives children unique challenges of being able to climb trees, crawl through tunnels or create new play equipment through the natural objects that they find outdoors. 




















Section 3 

The purpose of the foundation phase profile is to support the assessment of childrens learning and development in their time in the foundation phase Welsh government (2014)
The profile supports practitioners whilst doing observations and assessments to provide an appropriate holistic curriculum that is developmentally appropriate for all children.
The profile is able to also help practitioners and health professionals to identify any possible additional learning needs or developmental delays that a child may have. The foundation phase encourages children to use their imagination and to be creative and it helps to make learning fun and more effective for children. Through the foundation phase it gives the children opportunities to explore the world around them and to encourage them to share ideas to be able to problem solve. Early years Wales (2017)
The foundation phase is a curriculum that takes place both indoors and outdoors and is focused on children being able to learn through play. It is important that practitioners take a childs interest into account and ensure that each child is at the centre of their learning. Whilst observing children practitioners will work with individuals or small groups to extend and develop the childrens learning.
This assessment tool will help schools and childcare workers to track and plan the progress of children throughout the important early years Lewis H (2012)
The benefits of the foundation phase are that it helps to develop thinking and problem solving skills in children by allowing children to make their own decisions and allow them to make mistakes without fear of failure this will encourage children to become more fulfilled and independent as they grow up.
Through the seven areas of learning children will develop new skills.
Practitioners set the environment and ensure that the appropriate resources are available to enable children to practice, repeat and refine their skills in a purposeful way. Welsh Government (2016)
Practitioners support children by playing alongside them and not to direct play onto the child. There are three ways that observations can help the children, by doing focus tasks with the children the practitioner will do direct teaching with the children. Then we have enhanced provision where practitioners and children can introduce new ideas through practical resources, by enhancing resources the practitioner will model, encourage, question and challenge the children. By then having continuous provision it allows children to be able to explore, practice and repeat their skills whilst allowing them to develop their communication skills it also allows children to take ownership of their learning. Natural strategies early years (2009) 
The foundation phase profile is divided into two parts, the compact profile and the full profile. The compact profile is used as an assessment in school when the child is 5 years old. The compact profile should be completed in the first six weeks that a child starts in reception class this is to allow the child to settle into a new classroom. This compact profile is to set a base line assessment of the child, the practitioner should select several skill ladders from each of the four areas of learning that are personal and social development, well being and cultural diversity, language, literacy and communication skills, mathematical development and physical development Welsh government (2016)
The skills ladders chosen should be easy to observe in the fist few weeks of the child starting and should give a clear understanding and key information about the child to enable practitioners to support their early development.
Through looking at the observational base line it should provide a range of evidence that can help the practitioner understand the interests of the children to support the childs developmental stages. By creating the compact profile forms it allows the practitioner to create a snapshot view of a childs development and allows them to produce a single outcome for each area of learning and this will help support the child through the year and any other following assessments that need to be carried out on the child by allowing the practitioner to be able to mould and change any activities and work for the child based on the childs interest and abilities that have been discovered in the profile. Welsh government (2013) 
Through the observations and formative assessment, the profile helps to support practitioners to ensure they provide a developmentally appropriate holistic curriculum for all children in their care. Educator Assessment (2015)
The role of the practitioner is vital to the success of the foundation phase. It is important that the childrens well being is placed in the centre of everything that the practitioner does, it is critical that children are an active participant in the decision making within the schools regarding their own learning. Good Practice in Early Education (2017) 


















Section 4
Observations enable us to identify each childs likes and dislikes and through the observations we can see their responses to different situations that the child might experience such as a new or different care routine or the introduction of new people. Through observations we are able to find out what routine activities or experiences that a child seems to enjoy or any that they may find difficult or may lead them to feel anxious through these observations we are able to create and change environments and experiences that will benefit the child. Sussex Council (no year)
Observations become part of everyday life for practitioners who work in a childcare setting and it important that practitioners are confident in carrying out observations and that they understand what the purpose of the observations are. It is important whilst observing childrens play that the practitioner sits back and watch what is happening, depending on what type of observation that a practitioner is using will determine what the purpose of observation is. It is crucial that the rule of look, listen and note is used to ensure that the practitioner can gain the answers that they are looking for in their observation. 
Observation of young children should always take place in an environment that is meaningful to them, observations that are based in ac child initiated learning experiences will create the most accurate assessment of a childs learning. Nursery world (no year) 
A high quality learning environment whether that is indoor or outdoor is vital to ensure that whilst observing children it naturally occurs in situations and in self-initiated play. It is important that practitioners are able to respond spontaneously to childrens learning and play and to take observations as the situation arises as this will give practitioners a more holistic view of a childs enjoyment and will offer snapshots of childrens learning.
[bookmark: _Hlk61867068]Hyder (2008) argues that children can revel a great deal through their imaginative and fantasy play and that listening and watching is a crucial part of gaining access to a childs feelings, ideas and emotions.
Participant observations are often described as subjective and biased. Cohen and Manion (1995)
Childrens play is complex and it is crucial that we do not assume that because we have observed a child doing something that we have assessed the childs thoughts and ideas.  Open learning (no year).  It is important that we see what happens and not what we expect should happen.
Howard and Mcinnes found that when children participated in an activity that they thought was paly they showed signs of a better emotional wellbeing than in an environment when they saw an activity as not play. They found that when an adult was directly present at an activity and when the activity took place at a table and the child was asked to join in to the activity the children saw this then as not like play. But when an adult was around but not an active participant in the activity and the activity was at a more relaxed area such as the floor and the child was given the opportunity whether they wanted to take part or not the child saw this activity as play.
Through this observation on children we can see that when a practitioner is planning play opportunities for children it is important to remember to consider whether or not the children will see the activity as play or not. If the activity isn’t seen as play to the children then the practitioner wont get the correct and accurate information in their observations which can lead to not having the correct activities and tasks to suit the childrens interests and needs. To create playful environments for children it is important that practitioners consider childrens views about their interests and experiences. The welsh government recognised the important of play in childrens development that they put specific play policies in place to ensure that children have the appropriate play opportunities from education, health and social care across the UK.  Howard and McInnes (2012)
Webb and brown stated that children who have suffered play deprivation demonstrated that they my have a developmental delay but then after play based intervention they witnessed an improvement in the children.
It is important that practitioners understand the importance of childrens own perceptions of play when creating activities and they should have techniques to reflect on the playfulness the children experience and create environments that allow the children to feel playful and ensure they are experiencing the best opportunity to have the best emotional well being that is beneficial to the children. Howard and McInnes (2012)
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