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Outline the development of education in Britain since 1840. Choose a Key policy or reform and discuss its impact on British society and education. 

I have chosen the ‘Great Debate’ given by James Callaghan, at Ruskin college in 1976, as my reform and
 will discuss the issues that lead up to it and the changes that would become implemented over the
 forthcoming years and the consequence of the impact on education at that time.
The ‘great debate’ of 1976 education, had six points that James Callaghan made particular reference to. 
These areas were of particular concern and need of ‘Great Debate’ within society, from parents, educators and industry. These points of discussion were:
    The methods and aims of ‘informal instruction’;
    The case for a ‘core curriculum’ of basic knowledge;
    The monitoring of resources to maintain a national standard of performance;
    The role of the Inspectorate in regards national standards;
    The relationship between industry and education; and 
    The future structure of public examinations. Chitty. (2014).
I will be focusing in on four of those points brought up in the ‘Great Debate’ of 1976 at Ruskin college, Oxford. These will be: 
    Curriculum not suitable for modern economy;
    Lack of focus on careers in industry;
    Questioning of teacher autonomy;
    The accountability of the education system. 
Each of these four points I wills discuss in further detail, from their political, social and historical perspectives, the events that influenced them and that they in turn influenced, leading up to the time of the ‘Great Debate’.
The core of James Callaghan’s speech, was that state education was funded by Government, parents and industry, to the sum of 6 billion pounds a year, at that time, and therefore there could be no question of all these parties being excluded from the debate on educational standards (Phillips and Furlong 2001).
 Each of these parties, Callaghan argued, had either been excluded from or had little influence upon, the education of todays children. This, Callaghan felt, had to change for the greater good of the economy, education standards and society as a whole. 
To set the scene for the time of the ‘Great Debate’ in late 1976, James Callaghan had succeeded Harold Wilson as leader of the Labour party and as the Labour party were the party in government at this time, Prime Minister as well.   There was much disillusionment within the labour party at this time, on both sides with the effectiveness and direction of its education policies. 
1971-73 was a time of economic recession in Britain, OPEC (Organization of Petroleum Exporting Countries) brought about a series of oil crises during this time, these highlighted the weaknesses in the ‘Keynesian social democracy’, which no governments during the 1970’s, were able combat, and revitalise the economic system. There was mounting inflation, increasing balance of payment deficits, unprecedented currency depreciation, rising unemployment, bitter industrial conflicts. In addition to the many economic issues at this time, there were also social issues to contend with, the collapse of the youth labour market, arising from which problems of social control came to the fore as there were few jobs now for the school leavers to be kept occupied with. This made the youth much more visible to the public in the press and on the television nightly news. This would also include the visible rise of the Punk movement, and the large and aggressive anti-fascist mobilizations of the mid 1970’s and finally the very visual Notting Hill Carnival riot of 1976.
I will start with the, ‘Curriculum not suitable for modern economy’. Reform of Comprehensive schools was both pedagogical and curriculum based. This process was never even in its change and was more obvious in the apparent on primary education. The ‘Plowden Report’ – Children and their primary schools, was published in England in 1967(Jones,2003:80). Called for a child centred approach to teaching, based upon the philosophy of Jean-Jacques Rousseau and the psychology of Jean Piaget (Darling 1999). This report was to have a semi-official status and was proposed to trainee teachers as a new method of teaching, and a rejection of the traditional didactic teaching methods so often associated with the preparation of primary-school aged children for the 11 plus selection examination process (Chitty 2014:37). This child centred methodology was not widely used amongst primary-school teachers. Plowden felt it was possible if the school ‘devised the right environment for the child’, the child could then be themselves, develop at their own pace (Plowden Report 1967:187) and ‘be the agent of their own learning’ (Plowden 1967: 194). Children would learn through personal discovery, their experiences, and opportunity for creative work (Plowden 1967:199). From this environment it was believed that children would learn to become ‘balanced, critical and mature’ adults (Plowden 1967:187). Plowden’s approach was not without its detractors, viewing its ‘biological’ approach to children ignored other factors such as home environment on the impact of learning, and that ‘being told’ was worse than ‘finding out’(Jones 2003:80). The William Tyndale Junior School in Islington brought this clash between ‘progressive’ child centred learning and the didactic style of earlier years to the publics attention. William Tyndale School came to public attention after a series of events starting in 1973 and culminating in autumn 1975. It started with teachers implementing a radical version of a progressive curriculum (Jones 2003:96). It appeared to downplay the importance of proficiency in reading, writing and arithmetic. There were also issues centred around free choice and the celebration of unauthorised cultures (Jones 2003:96). The school was criticized by the educational right and inspected and found wanting by the Inner London Education Authority. The teachers subsequently found themselves in conflict with the parents, managers and the Education Authority. The Auld Report published in 1976, found that a group of ‘extremist’ primary-school teachers had been allowed to continue for to long mismanaging the curriculum (Auld 1976). This was the first educational scandal of the post war years (Jones 2004:96). The media would from now on place education and educators under its spotlight. The social problems playing out in society at the time, economic recession, social discontent, youth unemployment could now all be placed at the feet of the ‘progressive’ teachers either intentionally sabotaging the education of children or incompetently failing their children. This breakdown in trust contributed to the failure of the ‘welfare capitalist consensus’. Callaghan’s Ruskin speech indicated a desire for greater central government influence/control of what was being taught in schools, including having an involvement in shaping the curriculum policy (Phillips and Furlong 2001:15). The Ruskin speech was a turning point, in that from that point onwards, the view among governments, the civil service and the inspectorate, that there would have to be, greater control of education, to ensure improved standards. From 1976 it would no longer be a question of partnership but of accountability when discussing educator’s roles in education (Phillips and Furlong 2001:15). The Ruskin speech also led the public to feel there was a closer relationship between the economy and the education system (Phillips and Furlong 2001:15).
A survey of employer’s attitudes to young workers was carried out in 1974 by the National Youth Employment Council. The consensus opinion was of disillusionment with the outputs from schools (Chitty 2014:34). The complaints, ranged from young workers were to ‘questioning’, ‘less respectful of authority’ and be more resentful of advice on their appearance (Chitty 2014:34). These complaints were not that dissimilar from such views a posited by Bernard Mandeville in The Fable of the Bees (Chitty 2001:4). The thought of education serving a utilitarian purpose was not a new one, it being personally fulfilling was being squeezed out again and losing out to the idea once again of education being essential preparation for the world of work (Chitty 204:10). This idea of the purpose of education was not new, but it had played a less obvious role. Yes, it had been visible in the tripartite system, particularly the idea behind the technical school and to a slightly lesser extent the Secondary comprehensive. As said previously, teachers had taken the blame for poor social control of school leavers, and successive economic issues being blamed upon the reluctance of schools to vocationalize their curriculum (Chitty 2014:10). This Callaghan had become influenced by employers and industrialists, whose views were that children needed vocational training from 14. This would help in meeting the needs of industry, and by not doing this the education system was not just failing the unqualified school leavers but also the economy as well. A government green paper that came out after the Ruskin speech ‘hard and irreducible economic facts’ that dictated change (Department of Education and Science 1977a :24) (Jones 2003: 97). The educational system was ‘out of touch with the fundamental need for Britain to survive economically in a highly competitive world’ (1977a :2 (Jones 2003: 97). These ideas had now taken centre stage with Callaghan, as he would say in his Ruskin speech, that it was not enough to produce socially well-adjusted members of society who are unemployed because they did not have the necessary skills (Chitty 2014: 10). This would have an impact on teachers, Callaghan used praise and veiled criticism of teachers, teacher’s autonomy and methods of teaching, to link to problems in the national economy and problems of social disorder and discontent (Phillips and Furlong 2001: 14). 
The questioning of teacher’s autonomy in the class, to make choices about the curriculum that would be taught by them, was to end with the 1988 Education Reform Act. The seeds of this loss of autonomy would be sown in the Ruskin speech. There were many definitions of curriculum by the mid 1970’s. From compulsory curriculum, an integrated curriculum, a compulsory curriculum and finally a national curriculum. All these competing curriculums had advocates, the common curriculum as advocated by a group of inspectors and the bureaucratic core curriculum, advocated from the mid 1970’s by civil servants from the Department of Education and Science, which would eventually evolve into the National Curriculum (Chitty 2014; 145). The bureaucratic ‘core curriculum’ principle concern was with the ‘efficiency’ of the state education system (Chitty 2014: 149). The ‘core curriculum’ was more interested in controlling what was taught and how it was taught in schools, to make teachers more accountable for what was taught in classrooms (Chitty 2014: 149). This attention was at first, primarily focused on post primary schools. The ’Yellow Book’ commissioned by Callaghan in the summer of 1976, was a balance sheet of education since 1944 up to the then present day. This document demonstrated the DES’s displeasure at the direction that state education was going in, and particularly challenged the principle that only teachers had the right to say what happened in their schools (Jones 2003: 94).  The report observed that primary education was under the influence of child-centred approached, even though this was inaccurate, as only a small number of schools effectively implemented the ideas from the Plowden Report. The ‘Yellow Book’ continued in this vein of whole class teaching had been dropped in favour of group learning and performance had been allowed to suffer as a consequence of the changes (Jones 2003: 94). The Ruskin speech spoke of the money spent that year on education as 6 billion, and how as an expectation, teachers could not nor would not be the only group to have an exclusive say on educational standards, that the public interest was legitimate and justified, especially as a result of a particular section of the national press, printing stories about  ‘progressive’ or informal  teaching styles, of out of control schools like the  William Tyndale Primary School (Chitty 2014: 44).
These growing concerns, economic crisis, youth unemployment, industrial discontent brought education and educators under scrutiny and offered a plausible scapegoat as a result of the ‘Great Debate’. Whilst Callaghan used the ‘Yellow Book’ to gauge public opinion before giving his Ruskin speech, and for him to feel confident in including the voice of industry in education policy as had not happened before. The speech demonstrated a desire to take a centralised control of education, especially if it wished to implement its own ideas on the curriculum. Education from now on would become subordinate to the needs of the economy. The ‘Great debate’ at Ruskin college was less a debate than sweeping reform of the last twenty years and leading to further reforms of the education system to come under Conservative governments.      
       
   
Bibliography
Chitty, C. 2014. Education Policy In Britain. Hampshire: Palgrave macmillan.
Jones, K. 2003. Education In Britain; 1944 To The Present: Cambridge.: Blackwell.
Tomlinson, Sally. 2005. Education in a post-welfare society: Berkshire: Open University Press.
Phillips, R. and Furlong, J. (eds) 2001. Education, Reform And The State Twenty-five years of politics, policy and practice. London: RoutledgeFalmer.
  








 
   



