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· Good teaching and learning means employing a blend of approaches including direct teaching. 
· Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest. 
· Good teaching and learning ranges within and across Areas of Learning and experience. 
(Donaldson, 2015:68) 
Consider the 3 pedagogic principles outlined above. Discuss these principles in relation to practices in education, showing secure understanding, identifying strengths and areas for development for each principle.
Introduction 
Within Foundation Learning in Wales, there are 12 Pedagogical principles, these can be thought of as methods, strategies or techniques used to deliver the content of the curriculum. They include different approaches to teaching, ethos, theory and even different forms of assessment (Tes 2018). These principles are based on seminal works in educational theory and research-based evidence. Pedagogies combine educational theory with both research and practical knowledge to provide educators with methods to promote effective learning (Donaldson 2015). There is no definitive method of teaching as all learners will have differing experiences, abilities and understandings. Reflection on strategies and activities’ effectiveness is an ongoing process to enable planning for progress. Both the learning content and the children’s ages will influence which pedagogies a teacher may choose to deliver the activities. 
[bookmark: _Hlk132410367][bookmark: _Hlk131575679]The Curriculum Framework was designed to establish common educational aims across Wales, with set knowledge, skills criteria and a continuum of learning for pupils to move through.  It contains Four Purposes, aiming to develop learners who are i) Ambitious, capable learners ii) Healthy, conﬁdent individuals, iii) Ethically informed citizens and iv) Enterprising, creative contributors (Welsh Government, 2015). The previous curriculum’s subject areas have been replaced by six Areas of Learning and Experience. Alongside core learning of Mathematics and Numeracy, Literacy Language and Communication, Digital Literacy Competence; there are Humanities, Expressive Arts, as well as Health and Well-being. This broadening of subject areas allows teachers more freedom to interlink and deliver the subject material. Each of these areas has its respective “Statements of What Matters” and progression steps, which will dictate where a child lies on the learning continuum and what needs to be learnt or developed to move them forward. Bruner’s idea of a spiral curriculum suggests that children can advance learning by revisiting a topic in greater degrees of complexity (Drew 2023). In the previous national curriculum, academic milestones were defined by age, however, the new framework focuses more on the pupils’ understanding and their stage of development. The new Curriculum Framework is intended to form links between topics so that different areas of learning and experience can help build a child’s initiative and promote their problem-solving abilities. The inclusion of Health and Well-being along with its cross-curricular nature fosters the holistic development of the child, rather than simply their academic intellect. This view is supported by many seminal theorists such as Froebel and Steiner (Early Childhood Education 2008) (Early Education 2021).
Pedagogy; Good teaching and learning mean employing a blend of approaches including direct teaching. 
The Curriculum review proposed that practitioners should have a repertoire of pedagogies which reflect the curriculum’s purposes (Donaldson 2015). Education should provide a variety of direct teaching, assisted or guided activities and independent learning through discovery and exploration. Foundation Learning practitioners recognise that play can encourage children’s imagination and creativity, by providing experiences and challenges for their social, emotional, physical and intellectual skills. Directed and independent play is fundamental to intellectual development and aids a child in becoming self-aware, allowing them to learn social behaviour amongst their peers. Understanding the opportunities for experiential development and facilitating them through different kinds of play is essential (Griggs 2010). It allows all children to explore and learn without the pressure associated with more traditional classroom-based learning, they are also able to learn at their own pace (Pound, 2006). Enhanced play areas within a classroom, aim to build on a child’s understanding of a topic and provide opportunities for children to explore both independently and through collaboration with peers.
Classes in Wales are often taught using a carousel model where groups rotate through different activities or tasks. This can range from practitioner-led activities to enhanced independent areas in the classroom or outdoors such as forest schools and mud kitchens. Froebel believed that learning is not exclusive to the classroom but rather that it should take place in an authentic context (Early Childhood Education 2008). Groups can either be banded by their ability for example Numeracy and Phonics groups or mixed ability. Social learning theories suggest that mixed-ability groups have been shown to nurture and develop children’s social and interpersonal skills, enabling better levels of collaboration (Kutnick. P et al 2005). Vygotsky suggested that children lie in a zone of proximal development and that a more knowledgeable other can assist their ability to learn or build a skill (Pound, 2006). Smaller groups allow more time for individual questioning, feedback and assessment of learning, and explanations which can be better tailored to the learner. Whole class activities do not offer the same level of support per pupil during the task and therefore less chance for pupils to correct or amend their work.
Teaching can be broadly separated into two approaches: the teacher-centred style, which is routed in behaviourism, and child-centred teaching, which is seen as a constructivist approach. Direct teaching simply delivers the content, rather than asking students to research or discover information independently. The teacher is considered the expert and will explain, demonstrate and model the information to the learners. Lecturing is a teacher centre approach more often used in education for older learners, it is rarely used in Foundation Learning as younger children struggle to concentrate for long periods of time. Another method of teaching is the use of drilling; used where information simply needs to be known rather than understood, the repetitive nature of these activities assists the memorisation (British Council, No date). Examples might include call and response, or reciting songs such as the alphabet, times tables or nursery rhymes.  A teacher may also offer a framework for the pupils in the form of scaffolding, providing prompts, plans, and explanations before the students begin an activity. 
Skinner suggested that behaviour can be learned by adding a consequence to an action, this is known as conditioning (Sprouts, 2020). Classical and Operant conditioning both rely on consequence although in operant conditioning reward (adding something to a situation)and punishment (removing something from a situation) can be both positive or negative. In a school setting this will not only directly affect the individual but also those around them. Social learning theory says that after seeing a child being rewarded their peers are also more likely to repeat this behaviour, although this is not as effective with negative reinforcement(Sprouts, 2022).
A child-centred approach is about understanding, encouraging and challenging children’s potential for learning. Practitioner awareness of children’s existing knowledge is of vital importance, particularly in planning for progression. Within Foundation Learning, pupils should have a voice in what they learn, the type of activity and the location. UNRC Rights of the Child, states that “You have the right to an opinion and for it to be listened to and taken seriously” (Save the Children, 2015). Thus, allowing pupils to take ownership of their learning, investigating and developing their understanding. To develop the pupils’ critical thinking skills, practitioners may introduce a topic or idea and the pupils then discover the knowledge for themselves. In Foundation Learning this is usually done practically, through interactive activities, observation, role play, and experimentation. Learning activities could include school trips, visitors to the school, experiment-based activities or research projects lead by what the children want to learn. Role play can be used to expand upon existing learning and immerse the learners in an experience letting them interact, discover and imagine a story or topic in a more authentic way (Erturk, 2015).
[bookmark: _Hlk132028546]Pedagogy; Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest. 
Successful education enables learners to improve capabilities, skills, and understanding to develop a breadth and depth of knowledge over time. Awareness of how learners develop is critical to facilitating their development holistically. Practitioners should offer children support at a pace which the learner is comfortable with, being mindful of any additional learning needs. Planned progression should provide opportunities for an increasingly complex understanding of concepts with the time needed to digest the information, link it to other areas of learning and both reinforce and reflect on previous understanding. Children have different attitudes towards learning as well as differing interests, experiences and aspirations. What is beneficial and enjoyable for one child may not be as effective for another. 
Both Froebel and Steiner suggest that the starting point in education should be what a child already understands or can do (Early Childhood Education 2008) (Early Education 2021). This idea is supported by the work of Bruner who says learners build knowledge by revisiting information in increasing degrees of complexity, this led to the design of a spiral curriculum. With experience and greater understanding, learners will be able to perform more complex tasks and develop more advanced skills. The revisiting of a topic serval times over different periods is known as spaced repetition, a “concept from the behaviourist theory of learning” (Drew 2023). Every time a learner re-engages with an idea or topic, they must recall it from memory. The more frequently information is revisited the more likely it is to be recalled. Practitioners should therefore select approaches that build in stages, moving from one step to another, this should be done in a way that both meets the needs of the learners and is delivered in a way that they find engaging (Donaldson, 2015). The Curriculum Framework is designed to be a continuum of learning undefined by age instead building on each student’s previous knowledge and tailored to where the individual needs to progress. This is supported by Piaget’s schema (1952, p. 7) and the theory that children have existing knowledge and through processes of association and assimilation can learn by linking new information.
“Children are self-motivated when they are encouraged to be so and their intrinsic motivation to learn is not crushed, but nurtured by practitioners that have an understanding of them” (Early Education 2021). It is therefore important that the tone and atmosphere are encouraging, and the child feels safe from judgement to build self-esteem and confidence (Early Childhood Education 2008). By observing the learner’s interests practitioners may use this information to build a relationship with the child and engage their interest. Pupil profiles contain information about the child such as their interest, hobbies and learning support requirements, these sheets can be used to aid planning and to decide on topics or activities. “At the school level social constructivism implies a form of learning in which students are fully engaged” (Beck and Kosnik 2006 p2). 
Assessment of learning is crucial for teachers to have accurate knowledge of what children understand and to what degree. Assessments may take the form of observations, self or peer marking of activities, quizzes or tests. This information should then inform the teacher of areas that require attention, ideas or concepts that need recapping and sections which can be built on to gain a greater understanding. Success criteria are vital for children, a child is more likely to succeed if they are aware of what success looks like (Hattie, 2013). Pupils with additional learning needs (ALN) progression may be slower or less developed than those outlined in the Curriculum Framework’s descriptions of learning. Collaboration with professionals specialising in ALN enables specific support to be put in place such as speech and language therapy. 
Pedagogy; Good teaching and learning ranges within and across Areas of Learning and Experience 524/700
“Our experience of the world is cross-curricular” There is a multitude of different perspectives and ideas about the same topic and many ways our understanding in one area can work for another. There will be themes, ideas and topics which arise in many different academic fields throughout education which overlap and link with others. Mindful planning can develop the skills and knowledge of any subject to create links between different areas of learning (Barnes 2015). Education should provide children with authentic opportunities to make connections and transfer branches of knowledge together. The advantage of cross-curricular education is that pupils should develop a more complete and cohesive understanding and an ability to work through problems using information from a variety of sources. Practitioners may need to address the later transfer from cross-curricular education in schools to the more subjected system of further education. 
The Areas of Learning and Experience should not be considered separate subject areas but instead, be promoting connections and unity between different topics ideas and activities. If learners can discover powerful connections for themselves, it should reinforce what they are learning. Within the six Areas of Learning and Experience, there are core skills of literacy, numeracy and digital competence. A school’s curriculum should enable learners to develop competence and capability in the literacy and oracy skills needed to best access all areas of learning. Using a cross-curricular approach encourages an attitude of social responsibility and teamwork, as students are encouraged to collaborate, think critically, solve problems, research and make leading to the discovery of new information. This should mean that by the time learners leave education they should be equipped with a range of skills transferable to their work lives and the modern world, realising the four purposes (Welsh Government 2015).
One of the approaches within cross-curricular learning is selecting a theme for students to learn around. Using this theme learners are given the opportunities to explore the information they already know, and then encouraged to acquire new knowledge and make more connections between different learning areas. Practitioners refer to the progression steps within the Curriculum Framework to assess the level of the child and the strategies needed to use the selected theme to teach them. While assessments and classwork are important, by identifying knowledge and understanding learners need to develop practitioners can more clearly plan activities and lessons that will aid students in the mastery of the key concepts. Planning and reflecting in collaboration with other practitioners can develop a deeper appreciation of expertise and experiences (Hattie 2013). 
Conclusion 
The Curriculum Framework pedagogies, provide guidance on promoting effective learning through planning and reflecting on lessons in a way that, not only focuses on what the child needs to learn but also the way content should be delivered. Curriculum in Wales should provide a blended approach to teaching and learning, recognising the role of the practitioner, the individual and of their peers in the holistic development of the learner. The Four Purposes were designed to develop both a learner’s knowledge and skills, and to provide a continuum of learning, promoting problem-solving and developing the learner’s initiative. The different Areas of Learning and Experience are designed to allow more freedom to interlink and deliver the learning according to what will be engaging for the learner. Each of these areas has its respective statements of what matters and progression steps. These will dictate where a child lies on the learning continuum and what needs to be done to move them forward. If practitioners notice that learners are not progressing at the expected rate, they may be able to identify barriers or challenges to learning. This may lead to them modifying the approach, the type of activity and the kind of resource used to support the student’s progress and mastery of a given skill. Practitioners must be aware of the curriculum which focuses on the pupil’s understanding and stage of development. 

Learners must be given help and guidance with sensitivity, building skills, autonomy and confidence. By actively aiming to understand and build a relationship with our learners we can best get to know their needs, strengths and weaknesses. Considering a learner’s needs and which strategies or activities will have the greatest impact, allows practitioners to effectively guide learners. Through research and collaboration with other practitioners, educators will be able to improve subject knowledge and better understand pedagogical principles to improve the planning, delivery and assessment of learning. The ongoing assessment and feedback with the learner ensure that skills and knowledge are progressing. Through both pedagogical understanding and the experiences gained with learners in a school setting; practitioners may alter their approaches if required to provide the most suitable learning activities. Reflection encompasses factors such as the learners’ understanding, engagement with resources, the learning environment and the success of certain activities. This is an ongoing process to better understand learners and therefore improve the quality of the education delivered (Pollard, 2014). By considering different pedagogies practitioners have a large and diverse tool kit from which to help build education.  
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