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	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	Targed/Target 1
	Re-read your work and / or get someone else to read it to make sure that you have expressed all of your ideas clearly.
	I have re-read every section before submitting multiple times.

	Targed/Target 2
	Make sure you read the guidance so that you fulfil the brief you are given.
	Before I starting, I copy and pasted the success criteria for each section. So that I could cross reference and make sure that I achieved every point within this success criteria.
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Part 2: How a school develops one aspect of its SDP
A report that critically reflects on the actions, impact and evidence base.
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Introduction
The purpose of this study is to critically analysis a chosen priority within the development plan from my first placement school and identify action plans that have been put in place to achieve this priority. Bennet et al (2007) defined a school development plan as a   comprehensive view of all management aspects of a school. The chosen priority that will be discussed during this study is the development of oracy skills across all progression steps. 
Before discussing the development plan, it is first important to understand the general context of the school in question. The school is situated in a central inner-city location within an area that is classified as being disadvantaged. General background information regarding the school demographic stated that 29.0% of learners were eligible for free school meals (FSM) against a national average of 23% and 12.4% of learners have additional learning needs (ALN) against a national average of 16.1% (Estyn inspection report, 2023). It should also be noted that 10.7% of the pupils at the school have English as an additional language (EAL). 
With all of this in mind, one of the main priorities raised within the School Development Plan (SDP) is that of ‘inclusion’. However, from the Estyn inspection report 2023 the inspectorate was of the opinion that this aspect of the management process is currently of a high standard and that school now needed to increase its focus on the curriculum. In particular, improving the standard of teaching across the school (see appendix 1). Following release of the Estyn report the school developed an improvement plan for all areas of learning (AOLE’s).

Developing an Action Point
The school within this study describes the SDP as a strategic plan for improvement. This plan is developed through the use of statistical analysis of previous performance, continuous self-evaluation, feedback from annual HAPPENS surveys and from all stakeholders in the school. Reference is also made to input from Estyn inspections together with current and future statutory management standards and requirements. The new SDP regulations will become statutory in 2024 (New SDP statutory guidance, 2024), so it is seen as an important step to ensure that the school management program is in alignment with these requirements prior to this date.  The output from this process is aimed at providing learners with the highest possible standard of education and support, regardless of background or personal circumstances. This will also be aligned with the four purposes of Curriculum for Wales (Curriculum for Wales, 2020) to create a constantly evolving educational program throughout all ages and progression steps.    
One of the criticisms highlighted within the Estyn report was the effectiveness of the school’s self-evaluation process in regards to how teachers support learners, and the effect their planning has on learner attainment (Estyn inspection report, 2023). However, the new framework for evaluation highlights the importance of improvement and accountability (New SDP statutory guidance, 2024). The apparent shortfall in this area for development may have been exacerbated through misconceptions around the self-evaluation process and a lack of detailed understanding of the expected outcomes. This may suggest that in the future, with the use of the new evaluation framework, the school’s self-evaluation process could well be more effective and have a higher probability of achieving the intended outcomes.  
The current SDP is a three-year plan (October 2023 to July 2026), however it is reviewed annually. The annual review is, in part, due to the fact that all grant funding has to be used by March 31st of each calendar year (unless grant providers allow funding to carry forward). It is further reviewed termly, and progress is reported by the Headteacher at Governors meetings. In an effort to maintain a policy of transparency, copies of the SDP are available to all Governing Bodies and stakeholders.
The 1992 Education Act placed an obligation on the Office for Standards of Education (OfSTED). It is required to inspect schools to ascertain their capacity to adequately educate the nation’s children. A school SDP was expected to develop a resource management orientation, linking the identification and costing of required resources and the school budget (OfSTED, 1995). In relation to resource management the OfSTED Framework specifies that inspectors should look for (OfSTED, 1995):- 
· Evidence of how the school is planning ahead.
· Evidence of how the governing body is fulfilling its strategic responsibility for planning the use of resources. The key to the judgement will be whether financial planning is based on good current data and sound projections, whether consideration has been given to alternative strategies for managing expenditure and handling contingencies, and whether the school is clear about its priorities. 
· Evidence of the extent to which staff with management responsibility are involved in or informed about financial planning. 

Bennet et al (2000) argued that of itself a school development plan does not possess the key characteristics of strategic management, which he sees as questioning aims, taking account of current and future trends in the external environment, taking a long-term view and having a holistic approach. During the review of the SDP for the school covered by this study, The negative points described have all been addressed in some capacity. As the current curriculum for Welsh government SDP framework, which will become mandatory in 2024 (School Improvement Guidance, 2022), has detailed guidance relating to all the previously discussed points, suggests that Wales has used a research-based evidence approach to improving their framework in an effect to increase educational standards. 
The school Improvement Guidance (2022) have suggested that SDPs should be split into these three categories: 

1. Vision and leadership:
· Effectiveness of self-evaluation.
· Impact of poverty on attainment.
· Financial management and use of resources.
2. Curriculum, learning and teaching:
· Enabling progress for all learners.
· Progression of the Welsh language.
· Assessments that promote progression.
· Promoting the Welsh curriculum.
3. Well-being, equity and inclusion:
· Using a holistic approach
· Guaranteeing the school supports the well-being of all.
· Safeguarding.
· All learners are given opportunities to succeed. 

As previously stated, the chosen priority for this study is the development of oracy skills within the literacy, language and communication priority 2.2 (as seen from appendix 1). As one of the visions for the school is to become orally articulate (seen in appendix 2), this reinforces the school importance of this skill being a priority. This could also be linked to Welsh oracy as well. Each of these areas are followed up with a list of priorities that are related to the United Nations Convention on the Rights of the Child (UNCRC) articles.
Wilkinson (1965) defined the term oracy as a way to separate the various literacy skills of speaking and listening from reading and writing. Mercer et al (2017) maintains that personal experiences have a direct linkage to the development of language. They also suggest that oracy is not a single isolated skill, but draws together various aspects of learning. Some of these are learned within a structured classroom environment and some are learned through interaction with parents, family and peers. When starting year 7 (secondary school) most learners will probably be able to carry out meaningful conversations with their peers on an informal basis, but not necessarily at a sufficiently structured level required to speak publicly or to engage in public debate. The range of vocabulary will likely vary over a significant range between individuals (Mercer et al, 2017).
This reiterates the importance of oracy being developed at an earlier primary school age and suggests that oracy is a vital part of the skills of communication and literacy to enhance current and future learning. The current action plan for oracy within the SDP in this study seems to show a very generalised process with very little specific detail. It identifies that it will involve all staff, the annual time scale, potential training and that results will be measured by learning reviews. However specific details are fairly vague. Processes such as peer to peer and group interaction are mentioned, as is teacher training, but how this is to be structured or assessed is not detailed.

Literature Review
The school SDP incorporates a process of strategic planning where aims and aspirations are identified, the necessary resources are investigated, a business case is prepared and finally the proposed changes in processes and procedures are actioned. This is only possible by addressing fundamental questions related to the organisation (Mintzberg, 1994). The overall process also requires timely surveillance, feedback and statistical analysis to determine how effective those changes have been over time. This feedback feeds into further strategic planning. This notion is collaborated by Fernandez (2011) who states that the use of feedback is essential to meeting the needs of today’s learners. They also suggest that the use of strategic planning can secure the commitment of staff and stakeholders. Decisions may also be based upon environmental, financial or statutory changes as external influences, and this is also reiterated by Mintzberg (1994) that suggest that organisations need to anticipate potential environmental factors. Some decisions will be proactive (predetermined) and some may be reactive. 
The entire process seems to be circular and continuous in nature. However, when looking at the current framework used by curriculum for Wales (see figure 1), it is seen as a circular model and thus collaborating and suggesting that this previous research is still relevant. This then reinforces the use of the current framework when developing an effective SDP and demonstrates that it is based on time tested research, specifically adapted for use within a school setting.  The process of using a more formal structure of school-based planning may assist in complex decision making, with some research arguing that the development of a school improvement plan (SIP) also known as an SDP is a fundamental process when developing successful ever-changing standards of education (Fernandez, 2011).

Figure 1: Framework or Evaluation, Improvement and Accountability
[image: Illustrates the centrality of school self-evaluation and improvement planning, within the framework for evaluation, improvement and accountability]
School improvement guidance: framework for evaluation, improvement and accountability - Hwb (gov.wales)

The school improvement guidance framework (see figure 1) identifies particular importance for three categories. Evaluation, which refers to the school having an honest, evidence-based self-evaluation process that builds upon their identified strengths and weaknesses from various forms of data such as: opinions from learners, practitioners, support staff, governors and parents. Also, from previous Estyn inspections and learning reviews that involve looking at book work/evidence, teacher feedback and results/feedback for external training and newly trialled pedagogical approaches. This information is then shared holistically between cluster schools and governing bodies in an effort to improve standards across the wider schooling system. 
Support, Collaboration and Improvement refers to the school’s individual chosen current and future priorities and uses the schools’ self-evaluation process to determine, with the help of stakeholders and governing bodies, appropriate support required to achieve those chosen strategic priorities. This may be carried out at both the local and regional level. 
Improvement and school development plan refers to the incorporation of all other aspects into the SDP to be actioned and also to be made available for public viewing and transparency. Democratic accountability should also be mentioned as this shows that all those involved in the formation of the SDP have a responsibility for governing or overseeing all aspects of this process in an effort to provide quality education to all learners.  
In the field of education, the school vision and values often originate from legislation, curriculum and current policies (Korkko et al, 2022). This is true in this case as the new Welsh framework (School Improvement Guidance, 2022), states that every aspect of the SDP must relate to the curriculum of Wales and the 4 purposes. One of the vision statements of the school within this study also refers directly to development of literacy and life skills, which is reiterated within the works of Mercer et al (2017) that suggests that oracy directly links to the improvement of communication and life skills. 
The importance of talk in children’s cognitive development was first identified by Vygotsky, suggesting that interpersonal communication is key to developing cognitive skills. It is also suggested that speech helps learners reasoning skill (Mercer and Mannion, 2018, p8). This is reiterated by Donaldson (2016) who states that the ability to listen attentively and speak lucidly and use non-verbal communication effectively are vital characteristics in learning and that the capacity to develop and express ideas through speech is of central importance to both thinking and learning. With this in mind, oracy can be linked directly to the 4 purposes of curriculum for Wales as they all involve developing the ability to communicate ideas effectively. This is also correlated in the works of Mercer and Mannion (2018, p11) that show direct links to cognitive, social and emotional outcomes, and also to multiple areas for learning (AOLEs).

Refection and Evaluation
With regards to the chosen aspect of oracy within this study, it has been mentioned that some oracy has taken place this term. However, no specific detail of what type of oracy i.e. group, paired or individual was practiced is available. As not much detail was given as to how they were going to develop the use of oracy it is hard to fully evaluate their progress. This could also be due to the timescale as it is still within the first year of the development plan. As mentioned by Mercer and Marrion (2018); Donaldson (2016) the development of oracy skills can be done through multiple AOLEs and this may be the reason why the methodologies which they are planning to develop oracy has not been mentioned, as it can be used in a versatile way. In the future, more detail on the processes and procedures should be added as this could help with external assessment of progress and provide additional guidance to teaching staff. However, as they have priorities for all AOLEs and at least 3 separate sub priorities for each one, this could become very time consuming. The problem may be that the SDP is in fact too complex, thus making some details far too broad as a result. Meaning that in the future it may be more effective to have less priorities with more detail. This could have been to do with the Estyn inspection report that stated they needed to put more emphasis on the curriculum. In the future, after achieving some of their curriculum related goals, the SDP may become more streamlined as feedback from self-assessment processes provide greater insight into specific areas of learning that require targeted support. Knight (2024) suggests that oracy can be improved simply by ‘talk’, this can relate to verbal responses to teacher questions, opportunities to talk to peers and also pupil voice activities. This suggests the use of a more co-constructionist approach to learning (child-centred). This is reiterated by the notion that teachers and learners should both be seen as more knowledgeable others (Probine and Perry, 2021), consequently creating a more collaborative learning environment (Jordan, 2009). Suggesting that learners can learn from each other during social interactions and develop their oracy skills independent of the teacher. However, this is only effective when the learners already have basic communication skills. Wright et al (2023) suggested the use of Lego therapy in developing social skills, they argued that it has the potential when preformed properly to develop positive social interaction and increase communication skills.   

Conclusion
In conclusion the critically analysed SDP seemed to effectively follow the current framework (School Improvement Guidance, 2024) and had continuous links to the curriculum for Wales and the 4 purposes. It also justified every priority with links to the previous Estyn inspection report. However, it should also be noted that some priorities seemed too vague and were hard to measure progress in an external context. I have learnt the importance of feedback from all involved within a school setting and the importance of being transparent. From the research it is also evident that it essential to develop oracy skills (Donaldson, 2018; Mercer and Marrion, 2018) and that modelling oracy can help prepare primary learners for secondary education and help develop the skills needed to communicate not only in school but in life (Mercer et al, 2017). The use of more talk opportunities (Knight, 2024) and Lego therapy (Wright et al, 2023) could be used to help develop oracy skills further. I will make sure to give adequate opportunity for my learners to develop oracy skills across all AOLEs in my future practice. 
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School Development Plan Priorities 2023-24
'SCHOOL IMPROVEMENT AREA 1- VISION AND LEADERSHIP

STRATEGIC PRIORITY 1.1 - Professional Learning for all

1112 INSET Training to upskill taffin | Staffare upskilled and apply leamt | October, 23 AUStfr [ INSET-2hs | None Lesson
outdoor leaming and curriculum areas — Atom | understanding ito practice, astivtes
Prime, Science - Coding - Literacy - Reading

Refiesh.

‘The school was recognised by Estyn for our commitment to professional learning for all. However, it was noted that there
had been a greater focus on wellbeing, rather than teaching in the SDP. This was intentional, due to the after effect of the
pandemic; however, we agreed with Estyn’s findings as we had reached this conclusion through our own self-evaluation
processes, prior to their visit. While PL will continue for wellbeing purposes, our strategic focus this year will be on
upskilling staff in pedagogy.

STRATEGIC PRIORITY 22 - Literacy, Langusse and Communication

Tationale for mnclusion “As Estyn (el thre was ot cnough of # focus on feaching i our whole school improvement farget, sach Cumeulum Lead bas
boen asked to identify prioritis o tke forward, in thir Area of Leaming and Expericnce.

223 Oracy development — focussing on | Chilren use speaking and lisening | Sept "23 ~Jul 24 INSET None Leaming
‘roup, individual and paired — at least 1 of | skills cBectvely for a range of Allsaff Oracy frames Reviews
the 3 pertem. purposes

Rage Rating and progress of Impact Measured:

2.2.3. - Oracy opportunities have taken place this term.

STRATEGIC PRIORITY 3.3 - Development of FACE and Inclusion Assistant roles

Rationale for inchusion “The mspection Bighlighted that both head and depufy wear many hats and that there T o need 1o dsiribute some of our oles,
especially s the school has grown inthe st decade. It was el that there is  ned for us to have a Family Engagement Officer,

s many schools siready have,although we have decided on the il of Family and Commuity Engagement Assistant. The role

of the ALNCo has also grown considerable. Our Inclusion TLR.didn't work s intended last year, so we have decided not to
renev that bt to create 0. Inclusion rol assistant, or INCA, 0 support the ALNCO whilealso promoting inclusiviy across
the school n all areas

STRATEGIC PRIORITY 3.4 - ParentCarer Engagement

Rotionale for imelusion “The school s  Tong-nding Fradiion of valWing parent/carer ogmgement, which Evtym resogned We wim o comtime 1o
develop this furher as we recognise that without effective cngagement with home, we can only do oo much:
Sub Priorities Actions Totended Tipact/ Suceess Crteria | Time Scale | Responsible | Resowses/PL | Cost o
Individual & Actviies
related
personnel
artnership with Adult “Adult Learming Wales conrses sre | Sept 13— Jul 24 | RD/MN | ALW Ik None “Aendance
Lesmming Wales to provide non-aceredited and. | run from the schoal communty room Community Fan Parcut survey
sceredited courses o o parents cngage i the Parent urvey
32 Development of & new website and dhare Sept 35l 3 | MM Web o T supply days | Usage doin
caline revouees 500
33 Viove Wellbeing Wednesdays o Tall Sept I [ NN S Thomar £ Aendancs
ey format resmnin above 20 familiés sach fime Agency. Ggures
Network Paceat survey
STAN)
33,1 Introduce the role of a Family and The FACE Assistant role s Sept'Z3-Jul24 [RD/AB | M Nicholss | G6x I15hs— | Professiona
Comuuity Engagement Assistant established and assists i disributng M £14600 | discussions
the responsibility for Family and
Community Engagement
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To achieve our vision we aim for children to:

 Become literate and numerate, orally articulate and to develop overall good communication skills;
o Develop their bilingual skills in Welsh and English and to have a knowledge and respect for the country in which we live;

 Become good global citizens, with a sense of fairness, cultural identity and a respect for other people’s cultures and
traditions;

o Develop a positive and increasingly independent attitude towards learning and to develop curiosity, perseverance and
confidence in their ability to succeed;

o Develop the practical knowledge and skills they will need in order to meet life's challenges and be resilient in their approach;
o Develop high self-esteem and be proud of who they are;
o Possess ambition and aspirations, an enthusiasm for life and optimism for their future possibilities;

o Enjoy developing their individual talents and skills though a range of exciting and diverse experiences

Ensuring Equity, Well Being and Excellence so that
All learners achieve the best they can at any given point in time.
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