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This paper will explore how a learning barrier can impact an individual’s progression during a transition period, this paper includes a one page profile and a support plan (Refer to pg. 13-18). The learner who will be referred to as is Nicholas to protect his identity (British Educational Research Association, 2018), is nine years old originally from Ukraine but has now relocated to Wales with his mother. Nicholas will be starting his education soon at his new school in Wales in year five. Due to the ongoing war in Ukraine many families like Nicholas has fled the country to be safe with their families. Research shows there were 65,700 Ukrainian immigrants living in the UK as of May 2022 (Blood, 2022). The transition Nicholas will be going through is a vertical transition. Vertical transitions are significantly more substantial and are associated with special occurrences that do not occur on a regular basis for instance Nicholas is transitioning from one school to another in a different country. Vertical transitions are far more significant than horizontal transitions since they are generally associated with special events that do not occur on a regular basis (Baker, 2018; Open Learn Create, 2016). 
Nicholas has English as an Additional Language (EAL), therefore his language development is not as advanced as his fellow native speaking peers in school. Mike Gershon from the national literacy trust (2021) indicates that an EAL learner is on an English language continuum further down than a native language speaker (National Literacy Trust, 2021), and therefore needs strategies to progress. Furthermore, it is argued that children do not learn foreign languages as well as adults or older children therefore, it must be understood that kids are likely to require more assistance than adults as they will not grasp another language without careful guidance (Digital, 2009). As a result, a one page profile, background information and a support plan were created prior with his mother, (Refer to pages 13-18) and strategies will be put in place to aid Nicholas' development and learning, with the support of the necessary stakeholders in the school. Stakeholders play a significant part when it comes to education by providing the assets, information, as well as possibilities required to support the educational system's goals. Positive communication among  stakeholders is essential for everyone to work together effectively, which will benefit learners (Llego, 2023). The stakeholders that will help Nicholas through these strategies to progress his learner will be the teacher, a learning support assistant (LSA), and support from a translator from the Ethnic Minority Achievement Unit (EMAU) in Swansea council (Swansea Council, 2020).  
Nicholas has come from a country with severe conflict. He has been out of school for six months, and his previous education was completed online. Nicholas can say a few words in English but cannot hold a full conversation.  The city of Swansea assisted Nicholas and his mother in applying for this school in the designated area. He will start school in the second school term and will be in progression step three (Twinkl, 2023), joining a year 5 class of 25 learners, accompanied by one LSA. It is suggested that being exposed to conflict and violence during childhood poses severe mental health risks as well as developmental threats to children.  War trauma can have effects on family interactions, peer relationships, educational outcomes, and overall life satisfaction in children. Furthermore, it is suggested that children exposed to serious conflict have difficulty developing a sense of optimism regarding the future (Frounfelker et al., 2019; Choi, 2023). Moreover, The Guardian (2023) from recent news from the war in Gaza indicates that children in Gaza are suffering from fatal trauma that could impact their child development as the situation is causing symptoms like seizures (Sherwood, 2023). 
The United Nations Convention on the Rights of the Child (UNRCRC) established 54 articles relating to children's rights, 42 of which related to schools. According to Successful Futures (Donaldson, 2015), the UNCRC encouragement in Wales influenced curriculum design principles. Article 22 implies that if a child seeks refuge, authorities must provide them with adequate security and support to enable them to enjoy all of the Convention's rights (UNICEF, 2023b). Therefore, it is crucial that Nicholas feels that he is supported from his peers in school as he will face challenges with his learning progression, and it is vital that teachers are aware of these rights such as Article 22 as many educators are going to encounter multilingual classrooms at some point in their teaching careers. They must feel confident and be prepared with the knowledge and skills to address the demands and abilities of EAL learners (Arshad, Wrigley and Pratt, 2020. P.123). Additionally, Nicholas has adverse childhood experiences (ACEs) as a result of the traumatic experiences and the violence in his home country, which may have a lasting impact on his mental health (Centres for Disease Control and Prevention, 2023). Any challenge that prevents young people from attending school and gaining knowledge is considered a barrier to education such as poverty,  conflicts and wars, and catastrophic events, (Gov.UK, 2010). Around seven percent of students in Welsh schools require EAL assistance. Sixty percent of these are in three counties: Cardiff, Newport, and Swansea, but EAL learners can be found in all counties in Wales (Welsh Government, 2015; The Bell Foundation, 2023b). Nicholas is just one of the many young people in Wales who have EAL as a learning barrier who needs sufficient support from schools. 
The purpose of integrating several strategies for Nicholas is to aid him to feel more confident around his peers when speaking English to further positively impact his future learning and progress. Progression is at the heart of The Curriculum for Wales (CfW) (2022) as it describes a succeeding curriculum should allow students to make significant progress with the use of the Four Purposes (Welsh Government, 2022). The Welsh curriculum has further evolved holistically by encouraging collaboration, cross-disciplinary planning, learning, and teaching, as well as evolving learners' capacity to navigate life's prospects and challenges,  promoting equality of opportunity, and building on prior knowledge (Welsh Government, 2020b; Welsh Government , 2015). Yet, Robinson (2022) and Di-Finizio (2019) have expressed scepticism about whether the six Areas of Learning and Experience (AoLE) represent the intended cohesive united curriculum. Nevertheless, they suggest that as long as we keep the Four Purposes and What Matters statements in mind, the curriculum will be fit for purpose (Robinson, 2022; Di-Finizio, 2019). The progression code (2021) for CfW indicates that every learner's progress will be determined by their own pace, especially for individuals with learning barriers, like Nicholas, progression may not correspond with the general two to three year progression step conveyed in learning descriptions. Therefore, learners with EAL should be assessed on the rate of their progression and individual academic journey from practitioners (Welsh Government, 2021). Saville-Troike (2010) refers to Piaget’s theory that even though the order of development is relatively constant for different children and languages, the pace of progression through phases of language development can vary dramatically among induvial children due to the influence of individual factors (Saville-Troike, 2010 pg. 14-15). Therefore, Nicholas is able to individually progress with his language development at his own stage whilst working collaboratively with others. 
EAL has the potential to positively impact language, emotional and social development . Children with EAL, according to the UK government need to hear English spoken by adults in as many different contexts as possible, implying when the context is meaningful to the child, they are more likely to learn spoken English from an adult (GOV.UK b, 2023). Meaning that it is crucial that Nicholas is able to learn English in different environments in school and home with an adult to improve his language and social skills such as acknowledging others' feelings (The Urban Child Institute, 2000). Acquiring a second language can be difficult and time-consuming. Klein (1986) indicates that language allows children to express their feelings and ideas, but second language acquisition becomes more difficult for the learner. Similarly, Smith (1994) claims that most people believe second language learning is similar to other types of learning, but this is not the case. According to Smith, there is no one-size-fits-all language-learning method that guarantees 100% success(Michael Sharwood Smith, 1994, p.21; Klein, 1986, p.10). Hence, learning another language will take time for Nicholas which is why different strategies will be put in place for Nicholas. 
Households, educational leaders, and the wider community are all vital stakeholders in education. They are places that provide connection happiness for children, providing opportunities for learning and play, motivation, hope, and resilience (Arnot et al., 2014; Giving Compass, 2020). According to Arshad (2020), it is critical schools focus on involving parents with schools rather than simply demanding parental support for the school agenda, so it develops into a true collaboration (Arshad et al, 2020, pg. 131). Similarly, an Estyn (2022) report emphasises the importance of involving parents and providing educational possibilities for refugee and asylum-seeking families, particularly those with EAL. Following multiple parental inquiries a support network for parents was formed. The goal of this group was to help families' needs and provide parents with the opportunity to receive peer support from families in similar circumstances (Estyn, 2022b). Consequently, involving Nicholas’s mother in this process is vital not just for Nicholas but for her to get a sense of the school and community she is living in and possibly connect with other families.
Bronfenbrenner’s ecological framework emphasises the importance of stakeholders  and how internal and external factors affect the performance of a pupil (Stanley and Kuo, 2022). Nevertheless, Chong (2022) implies that there are barriers between the different environments of learning as they can become blurred between one and other (Chong, Isaacs and McKinley, 2022). Bronfenbrenner's theory can be applied to EAL learners in order to understand how their interactions with various systems influence their development. For instance, the idea can assist teachers in understanding how EAL learners' home surroundings and cultural background like Nicholas’s may influence their classroom learning (R. Tudge et al., 2017; Guy-Evans, 2023). Sandra Smidt (2013) suggests that EAL learners entering school must comprehend and deal with the school's native and dominant language, as well as find ways to maintain and use their home languages (Smidt, 2013, pg. 90-94), which can be challenging for learners to acquire two languages. Therefore, educators involved in Nicholas’s strategies must ensure both languages are incorporated in all environments. 
Nicholas will be enduring a vertical transition. According to Jennifer Symonds (2015), transitions for ethnic minorities can be difficult since they begin school at a disadvantage compared to their peers due to their insufficient English language skills (Symonds, 2015, p.139). Moreover, arriving from a different country, according to Sword (2021), can have a beneficial as well as detrimental impact on EAL learners. It is important to note, however, that every learner is unique and has an individual set of qualities and limitations. Teachers can help EAL students like Nicholas by creating a welcoming inclusive environment in the classroom that recognises diversity and supports students to share their knowledge and opinions (Sword, 2021). Furthermore, Arshad (2020) emphasises the importance of not segregating newly arrived students into separate schools and language classes. The argument here is that removing learners from mainstream classrooms discredits them. It also limits a student's access to the full curriculum and interaction with other learners. The preferred support model entails full inclusion of learners in mainstream classrooms from the start, along with a strategic whole-school approach that sees inclusiveness as the responsibility of all prospective and practising educators (Arshad et al, 2020 p.126). Therefore, it is important that Nicholas is not taking out of the classroom during these strategies and is instead involved with the whole class so that he does not feel isolated. To add, according to Jean Conteh (2023), there is an increase in the number of EAL learners in the UK, and the vast majority of educators are from 'white British' origins. Suggesting, those who don't speak those languages with the EAL learners may find it difficult to teach on top of everything else and must understand their pupils as individuals to understand their needs and build trusting, positive relationships with the students they teach and their families (Conteh, 2023 p.12).
To help Nicholas have an effective transition a support plan was made with Nicholas and other stakeholders before his start date in his new school, supported with background information (Refer to p.13-18). The strategies will occur over six weeks and take place once or twice a week going through each stage of the activities in the classroom. Classroom-based strategies, according to Sharples (2021) and The Bell Foundation (2021) offer extremely useful strategies to assist EAL learners at every stage of their language development, they are more successful in improving the English language proficiency of EAL learners, and help in closing the achievement gap between students who have English as their first language and EAL learners (Sharples, 2021; The Bell Foundation, 2021). As an educator, from experience of PTE (Placement) taking an EAL learner out of the classroom causes learners to lose out of educational lessons, whether they are working one-on-one with a translator or in a group, they are still not receiving the same instruction as their peers, which may lead to stress.
[bookmark: _Hlk149918204]On the one page profile, (p.13), Nicholas expressed how he would like to be supported, what his worries are and what makes him happy, attached with a comment from the teacher. Some of his main worries are making new friends and learning a new language. According to The Bell Foundation (2017), Nicholas would come under Band A of his language development with his listening, speaking, writing, and reading and viewing, as he is a new beginner at English (The Bell Foundation, 2017). Therefore, these aspects were taking into account when conducting the support plan with Nicholas, it was also emphasised that Nicholas could use his first language to communicate to his teacher when needed using an iPad. Every child has the right to acquire and practise the language, customs, and religion of their relatives, no matter whether these are practised by the majority of people in the nation in which they reside, as stated in Article 30 of the UNCRC (UNICEF, 2023a; CYPCS, 2023).The strategies that have been incorporated are suited to his level of ability with language. The support plan further shows how each activity will progress further to aid each development, especially language to help him develop cognitively to eventually become a bilingual learner. Crolla and Treffers-Daller (2017) imply that being raised bilingually has significant cognitive benefits, yet recommend that teachers be aware that certain words in English possess multiple meanings in various contexts (Crolla and Treffers-Daller, 2017). Therefore, a bilingual dictionary could further be provided for the teacher and class.
The first strategy ‘All about me’ will be put in place first to aid Nicholas’s emotional development to help him communicate his feelings and improve his confidence, for the reason that as an educator it is crucial to promote emotional awareness prior to learning as it can improve performance in school and future life skills (GOV.UK, 2023a). This activity was chosen as Nicholas expressed that he enjoyed drawing pictures. Drawing is a hands-on activity that can assist EAL learners in improving their memory. It prompts students to grasp with their learning and construct it in a manner that's understandable sense to them and help students clarify their ideas while retaining knowledge better (Terada, 2019). This activity further links to the CfW as Expressive Arts as an AoLE (Welsh Government, 2020a). The development of this activity is outlined in the ‘nature of support’ column. As Nicholas does this activity, gradually there will be other learners in the class involved as his confidence and development grows. Involving other learners will be beneficial for Nicholas as according to the Bell Foundation (2023a), collaborative activities are beneficial for EAL learners because they promote speaking and listening, and that having exploratory talk between pupils which is crucial in language development (The Bell Foundation, 2023a. Vygotsky's sociocultural theory relates to this as he emphasised the importance of relationships with others in the learning process as he established the idea that children learn in groups rather than individuals (Saville-Troike, 2010, pg.119.) After Nicholas’s evaluation the school will encourage his mother to do activities in the future like this at home to benefit his home environment giving resources provided by school. Parents of EAL learners know their child better than anyone else, therefore, it is crucial that his mother is involved as it is inclusive so EAL parents can enrich our educational settings by bringing their values, cultures, languages, and educational experiences to our educational institutions (Guo and Maitra, 2017). 
The second strategy entails using visual learning to aid Nicholas’s language development, which links to the Languages, Literacy and Communication AoLE of the CfW (Welsh Government, 2019). Mike Gershon (2023) and The Bell Foundation (2022) both imply that visual learning is a successful approach for teaching EAL learners as it provides context for EAL learners to understand what is being taught in the school's curriculum, giving students access to meaning that they might not have had access to through the written word. It assists students in locating the lesson, what they are learning, helping them in decoding the language through the image (Gershon, 2023; The Bell Foundation, 2022b). Yet, research suggests that visual learning has limitations as learners can become distracted by objects and pictures and lose focus of the task. Additionally, students may be restricted to situations they are not able to envision, and actual events could vary from the student's expectations (Promethean, 2023). Indicating Nicholas could find it difficult to envision some pictures from his own experiences as he is unaware of them. This strategy includes using visual emotions cards for daily check ins, a visual timetable and whole class visual learning including his first language Ukrainian. These will be beneficial as Nicholas will be able to learn words about his emotions, know what is happening throughout the day using the timetable, and being able to learn with his peers with the use of images on PowerPoints with the translation attached allowing his peers to learn some Ukrainian. Visual timetables were incorporated as they promote independence and confidence, overcome barriers to participation in activities, reduce anxiety, and promote positive behaviours. They depict the day's activities, which can help EAL learners understand what is going on, give learners confidence in daily organisation, and can help through transitions (Gosling, 2022; The Bell Foundation, 2022b). 
The final strategy that will be put in place is ‘Buddy up’, linking to the Health and Wellbeing AoLE of the CfW (Welsh Government b, 2020), to aid Nicholas’s social development as Nicholas expressed his worries about making new friends so this strategy incorporates other pupils to build friendships as it is inclusive practice to involve other learners in a classroom setting (UNICEF, 2022). The strategy involves using other more knowledgeable others (MKO) during lesson activities by sitting Nicholas next to them to also build his confidence in making new relationships as shown in the ‘Nature of support’ column on points one to three. Most students' first concern when starting a new school is making friends. It is crucial to have someone chosen for you who will stay with you and help you find your way around as well as help you meet and make new friends. Assisting an EAL student with a buddy promotes social integration, peer support, and self-assurance. Employing collaborative learning techniques promotes communication, which fosters understanding and friendships (Aberdeen City EAL Service, 2023; The Bell Foundation, 2022a). A limitation of this could be that students may not feel trained enough to work with an EAL learner therefore, the school could fund further training and support to those individuals (Adams, 2016). The parents of all the learners involved will be informed about this to help continue upon building the relationships made outside of school, such as possibly doing meet ups or school clubs. This strategy relates back to Vygotsky’s sociocultural theory which implies the benefits of working with a MKO, as it will allow Nicholas to learn from the MKO as they will have greater knowledge of the task the he is trying to complete (Gowrie, 2022). Piaget's theory, alternatively, emphasises the significance of one's own discovery and exploration, implying that children learn by building their own understanding and that they go through four phases of cognitive development (Main, 2022). As an educator, using a MKO is more beneficial for Nicholas than him learning individually, as he will be able to learn from other students whilst building relationships the same time.
All strategies will be reflected as they are occurring by weekly and daily check ins using observations to consider what is happening, and how to improve. Observations are a useful implement for educators to acquire knowledge about how students learn, track progress, detect areas for enhancement, and make well-informed choices about teaching strategies (Education Scotland, 2023). The stakeholders will reflect on what things need to change to benefit Nicholas’s future learning using Schon’s methodology. Martindale and Collins (2012) refer to Schon (1991) who developed the technique known as "reflection-in-action" to shed light on how professionals think when working, suggesting that Schön's Action-Reflection has several advantages for instance it is possible to practise reflection while working.  (Martindale and Collins, 2012; Edwards, 2007; Schön, 1991).
To conclude, this paper has explored how having EAL as a barrier can impact a learners progression. Further, evaluating strategies that could benefit that learners development in their social, emotional and language development during a transition period. Moreover, this paper assessed the impact an EAL learner and parent have coming to a new country and education setting. In future practice, as an educator it is crucial to foster an inclusive environment for EAL students and make sure that teachers understand their roles in supporting all students, and children who are moving to the new setting also feel secure in the knowledge that the school will look out for them and their families (Brodie and Savage, 2015). These aspects link to the CfW QTS-Standards of working with in-school colleagues and Professional networks, and communities (Hwb, 2023). An Estyn (2022) report further emphasises how children have benefited greatly from procedures that recognise their needs as EAL learners from the moment they are admitted, as they have settled into their new environments more quickly. The school ensured that staff members had accepted responsibility for their roles in helping students gain the confidence they need to foster an atmosphere where learning new languages can occur (Estyn, 2022a). This suggests it is crucial EAL learners like Nicholas are being supported, are able to work collaboratively, staff are trained to engage with strategies and that families are supported in school and outside. Research indicates that students have taken GCSE exams in Welsh, and primary learners have nearly reached fluency, enjoying writing and reading in the native language. Showing that there have been successful transitions with Ukrainian learners in Welsh schools (Evans, 2023; BBC, 2022).
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Part 2
One page profile How I would like to be supported:
· I speak very little English so I need time to process directions and instructions from adults, the Language needs to be short and clear. 
· Words are hard for me to understand in English, please pay attention to my body language. 
· Encourage me to engage in class discussions when I seem withdrawn.
· I would like to know when it is time for lunch, breaktime and home time.
· I would like to sit at the front of the class as I would feel more supported in learning. 


 Name: Nicholas 
Age: 9
Year: 5



What makes me happy:
· I enjoy art, painting, drawing and crafting. I like drawing pictures of my family. 
· I like listening to music and dancing.
· I enjoy spending time with my family at home.
· I like watching football and playing it. 
· I enjoy playing outside.








What am I worried about:
· I struggle understanding and responding in English as I speak very little English, I am worried that I will not know how to answer questions and say how I am feeling. 
· I am nervous to make friends as I may struggle to play with them in case I don’t understand what they are saying. 
· I worry about not being able to do my work in class in English.
· I worry about feeling lonely in class.
· I am worried about being in a new environment and not knowing where to go in school. 


Teacher comment:
Nicholas understands very little English, he is able to understand phrases like “hello” and “goodbye” but cannot understand fully formed sentences and conversations therefore, his reading, writing and viewing will be in beginning level. We want to build Nicholas’s confidence in feeling safe and comfortable in our school and improve his confidence in making friends, we want to help his confidence in using English at home making sure his mother is included in his learning and well-being.







Background information:
Nicholas is nine years old and has previously lived in Ukraine with his mother. Due to the war conflict in Ukraine he and his mother has come to Wales for refuge. He has been out of education for the last six months and was previously being taught via online when he was in education in Ukraine. Nicholas speaks very little English, he only knows simple greetings and is unable to continue a full conversation. The school has not received any previous information from Nicholas’s education, however the Welsh Government has provided Ukrainian educational resources from the Ukrainian Ministry of Education and Science (MoES) to assist Ukrainian refugees and children affected by the fighting, which may be shared with Ukrainian students and family members which will be provided for Nicholas and his mother. The local authorities in Swansea have helped Nicholas and his mother apply for this school in the designated area (GOV.UK, 2022). 
Nicholas will be starting school in the second school term after new year. He will be joining a year 5 class made up of 25 pupils with one LSA for the whole class. Before his start date a meeting was held with his class teacher, the LSA, his mother and a translator from the Ethnic Minority Achievement Unit (EMAU) which is a main local authority education agency that assists primary schools in Swansea with students from minority ethnic backgrounds, particularly those learning English as an extra language (EAL). They have provided a translator to work within the school with staff members to aid Nicholas. They will provide training, support and assistance to the school and will get direct help from EMAU's small core team of professional educators and bilingual teaching staff. The EMAU also oversees interpreting and translating services for parents/carers which will be used with Nicholas’s mother during meetings (Swansea Council, 2020). During the meeting points were noted about his physical development as he acknowledged he enjoyed physical activity lessons, and playing sports in his previous education. Nicholas also expressed that he is nervous about having a new start to his education and is concerned about making new friendships due to the language barrier. We expressed to him that there is nothing to worry about and that the school will provide the necessary care to him and his mother. We further reassured Nicholas that he can use his first language whenever he needs to as the teacher will have an iPad to translate.
A support plan was created in the school with the help of all the previous members mentioned to aid Nicholas in this next transition in his education and life. A tour of the school was also provided to Nicholas and his mother for him to have a better understanding of where his class and other places are. Whilst creating the support plan several points were raised, which are listed below in the table. 
Pupil Support Plan
	Reason for support 
	Nature of support 
	Who will be involved?
	Review date 
	Evaluation/ comments 

	Emotional development  
Nicholas wants to be able to express how he is feeling and improve his confidence in class as he has stated that one of his worries is not being able to express how he is feeling. 





	All about me 
1. On the first day Nicholas will draw a picture what makes him happy with class teacher.


2. Draw a picture about who and what makes him happy with labelling with the use of an iPad to translate.

3. Do a whole class activity about what makes people happy and who including drawings and sentences. 
	
1.The EAL learner, LSA and class teacher. The class teacher and LSA will also draw a picture.



2.The EAL learner, LSA, and one pupil (MKO). 






3.The EAL learner will work with a group with the translator to complete the group task.


	
Weekly meetings with the class teacher, LSA, Translator and mum with Nicholas to see how look at his progress. 































	
To assess Nicholas there will be observations held during these activities, and feedback delivered with the translator.
Discussions about completing activities like these at home with mum to help his emotional development at home.
 






















	Language
Nicholas understands very little English, he only knows certain phrases.
	Visual learning – use of images
1. Using a visual emotions card for daily check ins to ask Nicholas how he is feeling. The cards will include the word and picture of different emotions, with Ukrainian included. 
2. Visual timetable – to help Nicholas know the structure of the day including lunch, breaktimes, home time and what we will be learning that day to help prepare his prior knowledge. The timetable will include translations to help him understand the language. 
3. To progress further to include visual learning the whole class lessons will include pictures on each slides relating to our new term theme ‘celebrations’. Which includes learning about different cultures, pictures of different Ukrainian cultures will be included for the whole class as well as both translations of English and Ukrainian.
	1.The class teacher, LSA and the EAL learner.






2.The class teacher, LSA the EAL learner and one pupil (MKO).

















3.The class teacher, LSA, EAL learner, the whole class and translator.
	Throughout this strategy there will be daily check ins with Nicholas to check if the visual learning is helping him feel more confident in school after weekly meeting with the class teacher, EAL learner, translator and parent. We will discuss if we can update the strategy to progress Nicholas further.
	To assess if this strategy observations will be made by staff members to assess how well Nicholas has developed and see if he needs more support at home by giving resources to his mother.

	Socialisation / relationships
Nicholas wants to be able to make new friends in this different environment and be able to communicate with them.
 

	Buddy up 

1. Pair the learner with a first language buddy to support understanding.

2. Sit the learner next to other students who are supportive language role models (groups of 3 tend to work well; sit the learner with a pair who have been briefed to include and support them).

3. Involve the learner in routine classroom tasks (handing out books, etc.).
	

1. LSA, Translator, and one pupil (MKO).




2. LSA, Translator, and two other learners (MKO).









3. EAL learner, group of learners (MKO) and translator overwatching with class teacher.
	

Daily check ins will occur throughout the six weeks to see whether Nicholas feels more comfortable and is engaging with the new friendships made, discussion with LSA, teacher and translator will happen at the end of the half term. 
	

Observations will be made during these activities to assess Nicholas’s social  and language development with making new friends.

Parents of all children involved will receive information about this activity to help build friendships outside of school and possibly set up social activities like staying in after school club together.

Get feedback from the buddies paired – provide more training if necessary and do reward system for them with merits. 
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