Leah Hooper

Self-Assessment, Self-Evaluation and Self Reflection.

This portfolio will look back at the last three years of university modules and will self-assess and self-evaluate the journey that has been taken from the first assessment of year one to this assessment coming to the end of year three. This text will go onto define the key principles of self-assessment and self-evaluation as well as looking at self-reflection of the module assessments that have been completed in higher education. By having the chance and taking up any opportunity self-assessment, self-evaluation and self-reflection students are able to identify areas and strategies that need further improvement to reach a higher grade. The University of Exeter (2021) details how self-assessment is an important component of assessment for learning. This style of assessing can give pupils a better understanding of their mistakes and how to achieve a better grade in future work.  Hay (2019) details self assessment as an effective tool used by students to develop their quality of their work as well as measuring performance. 
A look back and reflection over one’s academic journey from secondary school through to higher education it is clear to see the use of self-assessment and self-evaluation playing a fundamental role in shaping the outcomes of academic work. It is important to define the term of self-assessment and self-evaluation before this portfolio continues. McMillan and Hearn (2008) describe that the principles of self-assessment happens when students critically judge their own work to find improvements that can enhance the academic work in the future. This technique of self- assessment is the most common throughout schools and universities across the UK. Many assume that self-assessment and self-evaluation are the same and if not very similar, however, this process of self-evaluation focuses more on the process of learning or the way in which a learner has been educated. The University of Reading (2021) details that developing reflection skills can give students the ability and skill set to evaluate and consider their own work and to be able to pinpoint their strengths and weaknesses within a piece of work. When this knowledge is applied to future work it can help to improve and take the work to a higher level of attainment. Boud (1995) describes how we learn when we question ourselves and by questioning our own work and performance, we are able to improve in the future. 
Cotrell (2013) details that effective learners are actively evaluating and assessing their own work. Students in higher education are expected to be effective learners and engage in their feedback as well as acting upon it. To be an active learner it is to be independent, organised and motivated as well as being efficient with time management. Cottrell (2013) describes effective learners as being reflective and being able to assess their path to being an effective, independent learner. To be an active learner in higher education there are a variety of opportunities to meet with lectures to discuss feedback and assessments and be more actively involved in evaluating their own work. On many occasions I have made the most of these opportunities when they have arisen and been able to sit and reflect over work with the input of my educator. This has been extremely useful and motivating when it comes to self-evaluation and self-reflection before submitting work. As Spiller (2012) explains students and learners benefit more from coaching and practice of self-assessment to be able to see improvements when self-evaluating. It has built up as a general habit before submitting work to proofread and check for improvements before submitting. As Spiller (2012) details self-evaluation and self-assessment can build on the natural tendency to look over and check ones work and their own learning from time to time. Furthermore, the author goes onto explain that this engagement in self-evaluation can help the learner gain a better understanding of the subject and the piece of work that had been completed. 
Throughout education, from primary to higher education, individuals participate in a variety of assessments such as portfolios, written and oral exams, as well as presentations and placements. These can all fall under a variety of different categories of assessment. Formal assessment can be described as assessments that are taken in a formal settings and students are aware of being assessed. Informal assessments can be described as assessments that are mixed with other tasks in a more informal manner. Formative assessments are designed to assist the learning journey by providing feedback on highlighted areas and summative assessment can be used for progression and more for external purposes to evaluate a leaners overall work. (McAlpine 2002). Personally, when completing assessments as a kinaesthetic learner, with some self-reflection over some previous assessments it is clear to see that better results come from formative assessments as in that style of environment there is often less pressure and it can be easier to take a step back and understand the assessment. The feedback at the end of the formative assessments have also shown to be more effective in my own learning journey as a kinaesthetic learner I focus better during the learner process as opposed to at an end of year exams in a summative style assessment. By completing a variety of formative assessments over my journey through education formative assessments have built up an awareness of my strengths and weaknesses. As Tes (2021) describes this style of assessments can help to build up students and learners metacognitive awareness of their learning needs and it can promote a bigger sense of responsibility as well as educational independence to be able to take control of their own learning abilities to continue to develop and improve their academic standards of work as well as their learning abilities.
On the completion of these assessments learners often feel a sense of ease and calmness as the assessment is over, although there is always the background question of ‘did I do enough?’ In higher education when work is handed back the main anticipation is to see the final grade and after this the most beneficial aspects of the process is the feedback that is individually given to each student with the chance to go over the assignment after with the assessor. This chance allows the student to see feedback from their tutor but to also self-assess their own work in detail as they go through it with the assessor. Students can only go onto develop if they engage and act upon the feedback given. 
Assessments are often used to measure progress but can also be used to enhance learning and focus on which areas require improvement. There are many advantages to formative assessment such as it can provide a summary on a learner’s abilities. To be effective formative assessment is best used internally where the educator and the learner can use the results to develop from and summative assessment is best used to provide external examiners with an overall reflection of a student’s abilities. (Boud 2011). Dabell (2018) describes that when learners are actively encouraged to engage in self-assessment the student can learn to make sense of their subjects and create a new stepping stone for any future learning by understanding the process better. By allowing and actively encouraging children to assess and evaluate their own work they can understand how to progress further in their future work this would actively demonstrate better results in any future work. Panadero et al (2013) details that students who have a high ability to self-regulate tend to be more efficient when it comes to self-assessing their own work and can take on constructive criticism easier than those students with low abilities. Throughout ones own academic journey it is clear to see that this is evident in mixed ability classes. When students who struggle with self -regulation receive a low grade their instant reaction is to blame the examiner or educator. Whereas when I receive an assessment that has been grades poorly I will instantly look over and review feedback to find and identity weaknesses and where improvements needs to be made for next time. 
Self-assessment and self-evaluation both demand a need for goal setting. Goal setting and self-assessment can and should be ongoing to see a constant improvement from each bit of work. When faced with a difficult task, learners should think about previous strategies they have developed as outcomes of past self-assessments and use these when tasks become difficult. This also allows the learner to understand the process better and as a result they become more resilient learner. (Responsive Classroom 2016). Zimmerman and Schunk (2011) describe how evaluating and self-assessing are almost synonymous with self-regulated learning. It is these components that build up to academic success. This actively demonstrates that self-assessment and self-evaluation can contribute to improving academic work. When looking at assessment for learning this approach can go hand in hand with goal setting as an individual is able to create goals from their feedback and it allows the educator and the learner to both actively engage in the process. (Cambridge International Education Teaching and Learning Team). 
Ariani (2016) details that students who are able to self-regulate are able to have more control over their behaviours and are therefore more able to engage and motivate themselves to complete and engage with work. It is these students who are more likely to be able to set goals and keep on track to maintain the path towards to their set goal. However, as Moeller et al (2011) describes the connection between setting goals and student motivation and self discipline has been investigated widely within literature but the main connection between students setting goals and students level of attainment within education has ultimately been left largely unexamined. Luftenegger and Klug et al (2016) detail that 
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Description automatically generated]The first module that was completed during the first year of university was a skills development module called academic study skills. This module pushed students as learners to be critical and analytic in their writing styles. As in introduction to university this module allowed oneself to see what was expected on oneself in higher education. This module was a portfolio developed to push learner to be more critical and it set the precedent for what was expected of the learners in higher education. The feedback from this module assessment allowed me to understand what was expected of me throughout higher education.
This feedback allowed me to go onto develop my work further as well as being aware of what I needed to improve on in the next piece of work. As Bellon et al (1991) describes feedback as an essential part of effective learning and is consistently related to academic achievement than any other type of teaching behaviour. According to the University of Reading (2021) feedback in the first year of university can help to shape the learner into a more critical and analytical student. Effective feedback can help with the transition into higher education as well as enhance learning and improve assessment results. Once receiving this feedback and looking at the assessment grade I went back through the assignment brief and the assignment criteria to see what could be improved upon and what had been missed when writing the assignment. Having previously explained how self-evaluation can be instigated by an educator’s feedback it is clear to see now on self-reflection that this is what occurred during this assessment. Although a little disheartened with the result the feedback gave oneself the guidance that was needed to improve on the next assessment. Detailed by Temmerman (2017) when students receive poor feedback that they believe to be unfair it can demotivate students and affect their confidence. However, this was not the case in the first module of year one. I became more of aware of what was needed of myself and due to this I now have better motivation to improve in future assignments and assessments.  

According to Smale and Fowlie (2015) the most important aspects of feedback is to take any and every opportunity available to discuss and evaluate one’s work. The authors then go onto state that it is vital that students look beyond the grade they have received and look at the feedback given, whether this is done verbally or on a feedback sheet. When evaluating and looking back over ones learning process it is essential that students do not compare their success or failures with their grade but allow themselves a chance to respond to feedback and to take the time to understand their learning process and how they can better improve in the future. This method helped me to understand my mistakes better so I could better my academic work in the future.

This module taught oneself to refer to the assessment criteria throughout developing the assessment as well as to self-assess before submitting the assessment. It is after this module that it became clear that it would be beneficial to use the assessment criteria while completing the given assignment. In previous assignments or coursework and exams throughout secondary education this was not available. By having these criteria available the learner is able to self assess and self evaluate as they progress with the assignment. The main purpose of criteria is to set out and establish a clear standard for the student’s achievement for learning. (Emerald Publishing Limited 2021). Andrade (2017) describes the need for students to work to a pre established criteria. By having an assessment criteria to work with students can ensure that they stay on track and work towards the end goal of the assignment as opposed to straying from the topic. Another benefit of having an assessment criteria to be used by both the learner and the educator is that the work cannot be interpreted by the educator or examiner differently to how the learner how written it, the particular reason for this is due to the fact that the learner would use the criteria to complete the assignment and the educator or examiner is required to use the criteria to mark the assignment. (Orsmond 1997). 

Below is snapshot of the criteria that students are given to work with while completing their assignment. A study undertaken in by Cohen et al (2002) detailed better academic performance of those students who had been given an assessment criteria before completing their assignment as opposed to a group who were not given an assignment criteria. This is due to the fact the learners with the assessment criteria were given clear guidelines and were able to understand what was expected of themselves throughout the completion of the assignment. (Cohen et al 2002). 
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After reflecting over some results from the past three years of university it is clear to oneself that when receiving the mark and the feedback from the lecturer a self-evaluation was undertaken subconsciously as I went through the feedback and determined whether or not I agreed with it based on the assessment criteria and my own work. Hughes (2014) details how some students may feel like easily giving up when receiving a poor mark. However, it only pushed me to continue to self-evaluate and self-assess to identify my weaknesses and to improve further. With this self-evaluation I was able to take my first assignment mark of 58% in the study skills portfolio and see the improvements when receiving better marks such as seventy three percent in a supporting and developing learners module in year two and maintaining marks within the sixty to seventy percent grade bracket.   

Throughout university there were many assignments that required working within a team, these primarily included presentations. Therefore, when it came to presenting it was a concern about how the presentation would be assessed. Whether it would be individually or as a team. During the Coronavirus pandemic when the world moved to learning online, it became difficult to work as a group without being able to meet. Therefore, when we moved to online our participation in the development of presentations was more easily monitored through the use of Microsoft Teams channel and this aspect was included in the assessment criteria. Below is a snapshot of feedback received on an assignment completed under these circumstances. It is clear now when self-evaluating more that I use the same source a lot as opposed to looking for a variety of sources to back up the key points of the assignment. Therefore, now that it has become more obvious a conscious effort can be made to use more sources [image: Text

Description automatically generated with medium confidence]and look for more resources to support the assignments that I complete in the future. 
However, another aspect that played a part in the final result was the autonomy of the assessment. Students were given the choice of a subject to complete the assignment. This meant that the subject that was chosen was one well known to all the members of the group therefore, all members had previous knowledge and experience and we were therefore able to relate this directly to the assignment. Once again, this feedback mentioned the need for more sources much like the previous snapshot that said I needed to back up my answers with more evidence. Therefore, after this self-reflection I am conscious of this and will work to improve it further in the future. 

During one lecture in year one we looked at peer assessing as a tool to see if we could pick up on other students mistakes and areas of improvement. Admiraal and Berg et al (2007) details that when students process their given peer feedback, they can then apply it to their own work, therefore this can result in seeing more improvement in their own work as a result of peer assessment feedback. Peer assessment is classed as a formative style of assessment, by assessing others work it can help students to understand the assessment criteria better as they apply it from an examiners perspective as opposed to a learner. However, peer assessment can also affect work negatively when unhelpful or poor~~`quality feedback is given. This can affect the motivation of the learner or strain relationships within the classroom that can affect the learner’s participation in classroom activities. (Boon 2020). When encouraging and engaging in peer assessment it is easier to gain an understanding of the assessment criteria and therefore by encouraging students to peer assess as we did in year one the feedback is more likely to motivate and engage pupils and due to them being more involved and actively engaged in feedback improvements in their work should be seen. (Kamins and Dweck 1999). This helped massively in improving my own assignments as it was easier to apply the assessment criteria when producing an assignment when it is better understood how it is used to mark and assess a piece of student work. 

Like with all methods of evaluation there is are always issues and barriers that need to be considered by both the student and the lecturer or educator for self-assessment, self-evaluation and self-reflection to be beneficial for the learner. For example, Wride (2017) queries the reliability and validity of student self-assessment and self-evaluation. The author details that there are a wide range of legitimate concerns over whether self-assessment, self-evaluation and self-reflection should be used in formative or summative style assessments. Approaches to student self-assessment need to be monitored by staff to ensure that students are getting the most out of their self-assessment and self-evaluation process as well as applying the assessment criteria effectively. Additionally, Wride (2017) describes a variety of barriers that need to be addressed. For example, some students may lack in confidence when applying their given assessment criteria and may struggle to evaluate their own work. It has also been largely evidenced that there is a sense that assessing students work is the job of the teacher or educator as the educator would need to monitor and mark the students self-assessment and self-evaluation and therefore resulting in additional workloads for teachers and educators. Liang (2006), also describes that students could potentially perceive self-assessment and self-evaluation as well as self-reflection as an irrelevant process as their main educator or assessor would need to assess and evaluate their work and give feedback on it making their self-assessment simply only a time consuming process that the educator would have to undertake anyway to make students aware of their areas of improvement. Wride (2017) also describes a similar disadvantage as students may argue that they cannot be bothered and already have enough to think about and to focus on with their current studies than to go back over previous assessments which they have already completed. Furthermore, a strong point that is very relatable to oneself is the fear of over assessing and being too harsh on oneself. (Wride 2017). This fear usually ends up making it difficult to self-assess as it is hard to find the balance when self-assessing and self-evaluation. This is even more clear to see while completing this reflection journal. 

Additionally, self-assessment and self-evaluation is only effective with students and learners who are able to self-regulate their learning. Andrade (2010) detail a suggested connection between self-regulated learning and self-assessment. It has been argued that for self-assessment to be effective students need to be made aware of the need to self-assess before completing the task. This way students can use the assessment criteria to plan and then evaluate their work. (Panadero, Jonsson and Botella 2017). As an effective and motivated learner myself it is clear to see that self-regulated learning is a big part of self-assessment. When a student cannot sit down and make the effort to self-asses, self-evaluate and self-reflect on their own work they will never be able to sit down and understand the process in which they can improve. 

When returning to look over past work that has been completed it is clear that my work would benefit from a third party proof reading the work before it is submitted. This is to identify any spelling, punctuation and grammatical errors as well as sentence structure. From this self-evaluation it is clear that to be able to improve my grades it is a re-occurring issue that needs to be looked at carefully and focused on so it can be improved. According to Clarke (2021) proof reading an essay before it is turned in can often mean the difference between a poorly written essay and one that will receive an outstanding grade. Clarke (2021) details how he is aware that all to often students skip this step and unfortunately with much self reflection is it also a step that oneself often skips when it comes to handing in work. Now that it has become more apparent how important it is extra effort will be made to ensure that in the future this step is not skipped. To benefit my work further, as mentioned before, if a third party was to read over an assignment before submitting, they can ensure that sentences flow and spellings are correct as even when evaluating and reading my own work it is easy to miss the mistakes due to being the one who has completed the assignment. The sense of completing and just wanting to hand it in that was mentioned at the beginning of this portfolio can also over take any sense to improve the work before the submission deadline. 
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The feedback above is from the module Education: Past, Present and Future which was completed in the first year of higher education, as you can see the assessor picks up similar improvements as in the previous snapshots. The assessor points out the need to expand on points further and use more sources and evidence to back up what has been argued or suggested.  This was also noted when a self-evaluation was carried out after the submission deadline when re-reading the work that was submitted. As an afterthought of completing the assignment I felt that I needed to connect more points and arguments with evidence. However, the deadline has passed and all that could be done was to add more and improve this on the next assignment. Furthermore, it is noted that proof reading was needed more before submission. Which as mentioned previously was something that as an academic writing I often struggled with. Additionally, the point of improvement made by the assessor of using more evidence to expand and support the arguments is one that has been consciously worked on over each assignment. Throughout year 2 feedback became less focuses on expanding and supporting arguments and more based on proof reading errors. Thus, showing that by making this effort to and choice to look back over feedback given by the tutor and to self-reflect on areas that do need more evidence it has been easier to look for and provide more evidence and arguments in future assignments. As the University of North Caroline (2021) suggests once evidence has been introduced to a text it should then be explained how this evidence supports the given argument as evidence does not always speak for itself. This is an area that has been self-identified through self-assessment and self-evaluation as an area of weakness that would benefit from further improvement. As I’m sure most people can agree it can be difficult not to get too carried away and maintain one steady stream of thought. 
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From the two snapshots above you can see how feedback started to become more positive and marks and final grades began to rise. This was as a result of the self-evaluation undertaken after receiving tutor feedback and the self-reflection that was encouraged by tutors. By focusing on self-evaluation, it can empower and motivate oneself to become and maintain being an effective and engaged learner. With time self-assessment, self-evaluation and self-reflection should become apart of the assessment and oneself can subconsciously identify and work on areas that need further improvement. As self-reflection is said to heighten ones awareness of their most effective learning strategies as well as previously mentioned pointing out areas that require more improvement in any future assignments. 

To sum up all that has been said above and bring this portfolio to an end self-assessment, self-evaluation and self-reflection are vital tools that we should all use to our advantage and take more time to develop these skills and tools further to improve in both formative and summative assessments. As Reading University (2021) explain by educators encouraging students to self-assess and self-reflect as my tutors have done over the journey through higher education. When areas of improvement are identified through self-assessment and self-evaluation it can put emphasis on a shift to a more student centre approach, where the learner wants to do well and to succeed. Therefore, allowing the student to go onto becoming and developing as an effective learner and continuously growing their mindset for the better.  (Vogels 2017) Therefore overall, self-assessment, self-evaluation and self-reflection are all vital for students to achieve a higher level of education throughout their journey through higher education. 
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n accordance with the Framework for Higher Education Qualiications, at the end of Level 6 students should have coherent and detailed knowledge and a
systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.
They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and
sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically
evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions
to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have leared to review, consolidate, extend and
apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own leamning, and to make use of
scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate
the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and
unpredictable contexts; the leaming ability needed to undertake appropriate further training of a professional or equivalent nature.

Level 6 oL MARGINAL FAIL | SATISFACTORY GOOD VERY GOOD EXCELLENT | EXCEPTIONAL
(311 Pass) (2.2/Pass) (24/Merit) | (1% Distinction) | (1+*/ Distinction)
Category 029% 30-39% 40-49% 50-59% 60-69% 70-84% 85-100%
Engagement | Little or no | Poor Engagement | Engagement | Engagement | Engagement | Exceptional
with literature | evidence of | engagement with a limited | with an ! with a wide ! with an ! engagement
(including reading and/or | with essential | range of mostly | appropriate | range of extensive range | with an
reading, reliance on ! reading. No relevantand ! range of ; research- of relevantand | extensive range
referencing, inappropriate | evidence of credible sources. | research- ! informed credible 1 of relevant and
academic sources. | wider reading. Some omissions | informed | literature, | credible
conventions and | Views and ! Reliance on and minor ! literature, ! including | literature,
academic findings mostly | inappropriate | errors ! including ! sources ! informed by the
honesty) unsupported and ! sources, and/or | Referencing | sources ! retrieved Consistently ! latest research.
non- ! indiscriminate | conventions | retrieved  independently. | accurate ! High-level
authoritative. | use of sources. | evident though ! independently. | Selectionof | application of ! referencing skills
Referencing | Heavily reliant | not always | Someover- ! relevantand | referencing. | consistently and
conventions | on information | applied ! reliance on texts. ! credible sources. ! ! professionally
1 i o i | i
used ! gained through | accurately or 1 Referencing may | Very good use of | ! applied
incoherently or | class contact. consistently. 1 show minor. | referencing, with | H
largely absent. | Inconsistent and | inaccuracies or | nolveryfew ! :
! weak use of ! inconsistencies. | inaccuracies or | '
| referencing. ; inconsistencies. ;
Knowledge | Major gapsin | Gaps in Limited I Knowledgeis | Knowledgeis | Excellent  Exceptionally
and knowledge and | knowledge, with | knowledge and | reasonably ! reasonably i coherentand ! coherent and
understanding | systematic ! only superficial | systematic ! detailed, ! extensive ! detailed ! detailed
(Coherentand | understanding of | systematic understanding of | accurate witha | coherentand | knowledge and | knowledge and
detailed the subject ! understanding. | the relevant __ good systematic ! detailed ! systematic ! systematic





image3.png
2. Knowledge and

defivering your training sesston
all approaches to best practice
for inclusivity in education for a
particular additional learning
‘need should be supported with
literature.

Appropriate use of relevant
materials referenced
appropriately and include
reference list on your last slide

You are required to produce a 30 24

Understanding Skills range of supporting materials to

accompany  your  Powerpoint.

These include  examples  of
activities that you plan to use in
Your iraining session, supporting
worksheets, tasks efc

3. Cognitive and Intellectual  Demonstrate a critical awareness 30 20

Skills

4. Practical Application Skill

of the importance of best practice
for inclusivity in education for a
particular  additional  learning
need. Your training workshop
should  focus on  primary,
secondary, further  or  higher
education and  should  be
appropriatefor  your  target
audience (vou can decide on your
target audience and this should be
stated in your presentation).

As this is a group presentation you 15 13
will be required io work as part of
a team. This should be evidenced
using your group channel that I
have created for you on Microsoft
teams. Marks in this section will
be awarded for ability 1o
cooperate  with  other  team
members, planning and discussing
the presentation and ability 1o
create a presentation together.

5. Transforable Skills for Life Marks in this section will be 10§
and Professional Practice  awarded for the fluency of your

Final grade
awarded

3%
General
comments

presentation, engagement with the
audience and the use of relevant
images and diagrams included in
your presentation.

Assessment marks are subject to ratification at the
Exam Board. These comments and marks are to give

feedback on module work and are for guidance only until

they are confirmed.

Areally good effort Leah, your presentation was well-designed
and the training workshop was presented at a level that was
appropriate for your target audience. The activities included were
well-thought of and professionally designed. You also provided a
9ood explanation of these and possible responses that you may
receive. | am impressed with your knowledge about the subject
area. Toimprove, ensure that you are supporting all key points
with a variety of reliable references rather than relying on the
same sources t00 much

Itis clear that your group worked well together and this was
evidenced in the discussion in your group channel, this was also
evident from the planning and layout of your presentation.
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Generally a good attempt at the
question Leah but it is a little
descriptive in places which you need
to try and move away from where
possible.

Try to expand upon your range of
reading and use your sources to
support your argument as much as
possible, You also need to proof
read carefully to check for errors
and work on developing your
academic writing style.




