ECAD6006 Welsh Assignment Part 2 – The portfolio.
Task 1 - The rationale
This assignment was completed on a PTE within a Year 3 and 4 mixed year group. Before reviewing the Welsh session delivered for this assignment, it is important to acknowledge the context and background of the school. Estyn detail that 42% of the children in the school are eligible for Free School Meals, far above the 19% national average, in addition to 40% of children being identified as having an ALN (Estyn, 2017a). Furthermore, “very few pupils” speak welsh at home (Estyn, 2017a: p.1).   
During the week of the session that was recorded for this assignment, the children went on an educational visit to a local Welsh environment centre. This formed part of the children’s investigation into the topic of the local area, an area of learning that strives to encourage the children to develop skills detailed in the Curriculum Cymreig, whilst also ensuring that children develop a sense of belonging to Wales and an awareness of Wales’ rich heritage, identity and culture (ACCAC, 2003). This is documented in the Education for Sustainable Development and Global Citizenship (ESDGC) document (Welsh Government, 2008a). 
As a result of this educational visit to a local area of interest, it was concluded that an effective strategy to develop the children’s Welsh as a Second Language (W2L) ability across the curriculum was to recall the events of the educational visit and discuss them in English and write a brief recount of the educational visit in Welsh. This would not only develop the children’s ability to sequence events and use subject-specific vocabulary, skills identified in the Literacy and Numeracy Framework (LNF) but would also allow the children to use the past-tense in their welsh oracy and writing for the purpose of presenting information to teachers and begin to express their opinions in Welsh. Indeed, this was the skill that was the focus of the session, as identified in the W2L curriculum (WG, 2014; WG, 2008b). Moreover, this topic follows recommendations made in the WG’s ‘One Language for All’ publication where it is argued that “pupils’ attainment, confidence and enjoyment would increase given an opportunity to explore more relevant topic” (WG, 2013: p.8).
It is significant to note that, as a result of the new curriculum on the horizon for Wales recommended by Donaldson’s influential review of the current curriculum for Wales in 2015, the school implemented a 20 minute rotation cycle for all activities and sessions experienced by the children (Donaldson, 2015). Thus, the session that was filmed for the purposes of this assignment occurred within this cycle of teaching.




















Task 2 - Video Link
For this assignment, the video was unable to be uploaded online as a result of child protection policies that are in place in the county that the author was on PTE within. Therefore, the video was viewed and marked live. Resultantly, a link to this video is not available to be viewed.
Please see appendix 1 for the lesson plan to this session.

Task 3 - Evaluation
The children were placed into three groups, according to the needs and attainment level of each child. Group 1 had a differentiated activity as a result of such needs, with groups 2 and 3 receiving a different level of differentiation as was appropriate to the learners in that group. Resultantly, group 1 required a greater level of support than group 2, who themselves required more support than group 3. All learners were challenged in the session to become the best learners that they can be as the WG outline how supporting children to become “ambitious and capable learners,” identified by Donaldson as one of the very purposes of the coming curriculum, can occur through the setting of “high expectations” in the ‘Our National Mission’ publication (Donaldson, 2015: p.29; WG, 2017: p.2).
At the very start of the session for each group, the learning objective (LO) and the success criteria (SC) was explained clearly to all of the children in the group, with each child also having a copy of the ‘skill slip’ with the LO and SC written on. Therefore, the children were aware of the desired outcome of the session from the beginning and knew what steps needed to be undertaken and completed in order to successfully achieve the LO. Indeed, Estyn state how encouraging children to be active in their learning and be aware of the steps necessary to achieve and progress is considered to be sector leading practice in Wales (Estyn, 2017b). The children go on to RAG rate their performance against the SC at the end of the session and this information allows the children to visibly see their next steps in learning. This is to make the learning visible for the learners which, as Hattie details, holds the potential to allow the children to make significant progress in their learning (Hattie, 2012). Furthermore, Black and Wiliam (1998) detail how meaningful self-assessment can increase the children’s ability to learn and make significant progress during the course of one academic year (Black and Wiliam, 1998). Indeed, clear targets and goals relating to the learning is argued to be a crucial factor for creating meaningful self-assessments by children and, consequently, this was a clear focus of the session from the beginning (Black and Wiliam, 1998: p.6).       
Group 1 was the first group to receive focussed input in the rotation. For these learners, it was essential that various physical resources were provided for the children to see and manipulate in order to make the learning a practical and engaging experience. Indeed, providing motivating and stimulating resources and learning experiences is attributed a large effect size by Hattie (2012), meaning that many children could make more than expected progress in an academic year, as well as Estyn citing motivating experiences as excellent practice in the field of developing children’s W2L skills (Estyn, 2017c; Hattie, 2012: p.252-258). Indeed, laminated picture cards of clothing items and name tags were provided to these children so that they could read simple vocabulary in Welsh and practice pronouncing this vocabulary as a group. For example, “siorts.” After the children had read their word cards, repeated them as a group and pronounced the vocabulary accurately, the children were encouraged to discuss as a group what item of clothing they think their vocabulary card related to and then place the vocabulary card onto the correct image of that item. Children then reviewed their work and compared their answers to those contained within a vocabulary bank and challenged some of their answers. This was a successful element of the session as the children were engaged throughout and demonstrated strong speaking and listening skills. This was in addition to the development of their reading of Welsh vocabulary in a meaningful context, skills as identified in the current curriculum (WG, 2008b). Finally, the children were introduced to the past-tense sentence pattern “gwisgais i” and wrote a simple sentence on their whiteboards that describe what they had worn on their educational visit to a local Welsh area. However, despite the author modelling and writing the sentence pattern onto their own whiteboard for the children to see, some of the children struggled to write the sentence pattern correctly onto their whiteboards without a high level of support. On reflection, it may have been more beneficial for these learners to have recorded themselves speaking the newly learned “gwisgais i” sentence pattern to describe what they had worn on their educational visit before writing this onto a whiteboard.      
Group 2 received focussed input after group 1 in the rotation cycle. The session followed a similar pattern to activities that group 1 engaged with. This was as a result of the children being encouraged to read and discuss the meaning of the words on their Welsh vocabulary cards and match them to the correct image of that item. However, in order to extend the learning for children in this group, children were encouraged to point to the item that the author referred to in their questioning. For example, “Ble mae esgidiau?” Perhaps a further opportunity to embed the vocabulary in the children was missed as a result of the lack of the question “Beth ydy esgidiau yn saesneg?” being asked by the author. Additionally, the children activated their prior knowledge of colours and described the colour of the items that were being discussed as a group. This occurred following the author’s question “Beth wyt ti’n wisgo?” The children responded with full sentences, such as “Dw i’n gwisgo crys-T du a legins glas.” Therefore, children demonstrated their ability to recall previous knowledge of colour and sentence patterns and apply it to a new, meaningful context, as the coming curriculum endeavours to develop (Donaldson, 2015). Not only this, but the oracy skills of the children were developed as a result of the group responding in turns to the question “Beth wyt ti’n wisgo?” through listening to the ideas and answers of other children and responding to the question appropriately and with correct pronunciation, in their turn. Furthermore, the children displayed a greater level of independence in their writing than group 1 as the children were able to transfer their knowledge of clothes and colours in order to write a full, extended sentence in Welsh that described what they had worn on their educational visit. However, for some learners, the author recorded the sentence pattern onto a whiteboard for the children to view in order to accurately construct their sentences. Some children even translated their sentence from Welsh into English and recorded this below their Welsh sentences on their whiteboards. This was a very pleasing outcome from the session for this group of learners. It is important to note that many of the children in this group RAG rated their work and performance in the session as green, meaning that they understood the session and would be confident to use these skills in the future.  
Group 3 received their focussed input during the final rotation. Significantly, these children were challenged to develop and extend their responses to questions such as “Beth wyt ti’n wisgo?” and “Ble est ti?” Children responded to these questions with the correct sentence patterns accurately, with some guidance. For example, responses followed the patterns “Dw i’n gwisgo” and “Es i i” respectively. Upon writing their responses to these questions on their whiteboards, many children were able to offer suggestions relating to how they could extend and improve the sentence, such as by stating the day that they had gone on their educational visit and who they had gone with. For example, “Ar dydd Iau, es i i…” Thus, the children used the past-tense accurately and were able to accurately present information about their educational visit to the author. This was a satisfying outcome as, after all, this was the LO of the session. This satisfying outcome was magnified further when many children were able to write about the multiple items that they had worn on their educational visit, with some recording this information in both English and Welsh. This demonstrated secure understanding of the sentence type and their ability to use the past-tense accurately.   
However, it is significant to note that, in the video the author used the phrase “Ble wyt ti’n mynd?” rather than “Ble est ti?” when asking the children to recall some of the events of their educational visit. Thus, rather than using the past-tense phrase, the author mistakenly used the present-tense phrase. Clearly, this error in the author’s language caused some confusion to the children and, after the session, the author took the opportunity to correct the error and introduce the correct question and phrase to the children. Nevertheless, this was a disappointing element to the session and, in order for the author to progress in their professional development through their Welsh language usage, it is imperative that the author revises all phrases and vocabulary prior to the session and ensures that this error is not repeated. The introduction of thought bubble displays, with the Welsh phrases and vocabulary recorded onto them, may inspire the author to continue to develop their Welsh speaking ability, whilst also ensuring that the Welsh used by the author is accurate and suitable and sufficiently challenging for all of the pupils in the class.
To conclude, despite the author’s error in their spoken language when completing the session with group 3, the session was largely successful for developing the children’s ability to use the past-tense in their writing and begin to write a brief recount of their educational visit for the teaching staff to read. This success was as a result of the author’s use of practical resources and the constant repeating of sentence patterns and questions orally before the children were to write their responses onto whiteboards. Most of the children recorded green for elements of the sessions SC in their self-assessment of their performance in the session, as recommended by Black and Wiliam (Black and Wiliam, 1998). The author recommends that the next step for children will be to refine their use of the past-tense sentence pattern “gwisgais i” before being introduced to other past-tense phrases, such as “bwytais i” and “gwelais i.” The author’s own next step in learning will be to produce thought bubble vocabulary cards and display them in the classroom clearly so that the author is encouraged to use their Welsh, but use it more accurately.  
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	Session Plan – Key Stage 2

	Name of trainee: 
	                          
	Session ref: 
	

	Personal target(s) in relation to QTS: 
	To encourage and develop Welsh in the classroom.

	Year group:               3/4
	
	No. of learners: 26
	
	ALN: 
Differentiated activities for certain groups.
	

	Additional Adults: 
	

	Learning objective(s):
-By the end of the session, children will be able to use the past tense in their writing stemming from an education visit.

-By the end of the session, some children will be able to use the past tense in their writing and provide some of their opinions about the educational visit.

	Success criteria:
-I can recall the present tense sentence structure of “Dw i’n gwisgo…” and “Es i i…”
-I can answer simple questions accurately, using correct pronunciation.
-I can listen to and understand past tense vocabulary in Welsh, specifically “Gwisgais i…”
-I can begin to use the past tense to recount part of my visit in Welsh.


	Links to previous learning: Castles and the Local Area.

	Curriculum coverage (range, skills)

Welsh Second Language:
Oracy:
-View and listen carefully responding orally, in writing and non-verbally.
-Communicate for a variety of purposes including presenting personal and imaginative experiences and straightforward factual information.

Writing:
-Choose and use appropriate vocabulary.
-Write for a variety of purposes including to present information and to express opinions.


	Literacy (LNF)

Year 4:
-Explain information and ideas using supportive resources.
-Contribute to group discussion and help everyone take part.
-Adapt what they write to the purpose and reader, choosing words appropriately.


Year 3:
-Explain information and ideas using relevant vocabulary.
-Contribute to group discussion, sharing ideas and information.
-Write for different purposes and readers choosing words for variety and interest.


Year 2:
-Express opinions, giving reasons, and provide appropriate answers to questions.
-Contribute to discussion, keeping a focus on the topic and taking turns to speak.
-Write for different purposes.


	Numeracy (LNF)

N/A

	DCF
N/A
	Thinking
Higher Order Thinking:
-Creation of new sentences using the past tense and opinions, where relevant.

Lower Order Thinking:
[bookmark: _GoBack]-Recall events of the visit.
-Discuss ideas and thoughts as a group and in partners.

	ESDGC
Identity and Culture:
Children will be recounting a visit to a Welsh heritage and environment site that they have visited as part of their topic into the local area.
	YCC
Welsh second language development.

	Key vocabulary (English/Welsh):

Es i i, dw i’n gwisgo… , gwisgais i etc. Ble wyt ti’n mynd? Beth wyt ti’n wisgo? Roedd i’n hoffi ____ achos ____ etc. Please see the key questions box.  


	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	See below
	Introduction
	RAG Rating self-assessment
Talking partners/ Talking tables.

	
	-Session will occur in a 20/20/20 minute rotation cycle. 
	

	
	
	Ble wyt ti’n mynd…
Es i i …

	
	
	

	
	
	Gwisgais i…


	
	
	Dw i’n gwisgo…


	
	
	Roeddwn i’n hoffi ___ achos…   Roeddwn i’n hoffi’r ___ achos…  
Doeddwn i ddim yn hoffi ___ achos… 
Doeddwn i ddim yn hoffi’r ___ achos…

	
	
	

	
	
	

	
	
	

	


3x20 mins
	Main activities
	

	
	
Group 1:
-Provide children with whiteboards and simple word mats and vocabulary cards.
-Children to match the correct piece of vocabulary to the correct image on their tables, as a group.
-Children will practice using the sentence type “dw i’n gwisgo…” using the vocabulary and images on the table.
-Children will be introduced to the past tense pattern “gwisgais i…” and will practice using this sentence through remembering what they wore on their educational visit.
-Children will write simple sentences on their whiteboards that show the difference between “dw i’n gwisgo…” and “gwisgais i…” 

Group 2:
-Same initial activity as above (e.g. recalling matching vocabulary cards to images and using the sentence patterns “dw i’n gwisgo…” and “gwisgais i…”
-Children will also explain what they did not wear on their visit. E.g. “wisgais i ddim …”

Group 3:
-Children will practice using the phrase “dw i’n gwisgo…” and “es i i …” as their warm-up task.
-Children will introduced to the past tense phrases “gwisgais i and wisgais i ddim…” and will write a small paragraph on their whiteboards about their educational visit.


Extension:
-If able, these learners can begin to provide opinions about their educational visit and what they liked or did not like.

	

	
	
	

	
	
	

	
	
	Gwisgais i…

	
	
	Wisgais i ddim…

	
	
	

	
	
	

	
	
	

	
	
	Resources:
-Word mats and cards
-Recount events
-Past tense phrases
-Whiteboards

	5 mins
	Plenary
	

	
	-Review the work of the children.
-Self-assessment RAG Ratings.
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