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	Targets from previous assignment
	How I have aimed to meet these targets

	Target 1
	Continue to draw on independent sources to develop a critical approach throughout.
	Engaged with different literature to draw upon strengths and weaknesses.

	Target 2
	Be aware of overly long sentences.
	Used the read aloud function to check all work.

	Target 3
	Continue to synthesise research into my writing to support key points.
	Produced different ideas and used only key points.



Written proposal for a school community project.
The Aim of this assignment is to provide a written proposal for a school community, ensuring a clear focus for the project to form positive relationships between the school, parents within the community and the wider community. 
Research shows that community engagement within a school improves and supports reform and engagement within families and communities whilst also providing a strategy for strengthening schools and pupils learning (McAlister, 2013). Community schools provide a clear commitment to equity, fairness and inclusion and plan strategically to meet the needs of many families and their communities (ESTYN, 2020). The Welsh Government (2022a) introduced the Programme for Government update which commits schools to provide high aspirations for all learners by building strong relationships with families and effectively collaborating with outside services. 
This proposal aims to focus on providing relationships and sex education (RSE) workshops to members of the community from different cultural and religious backgrounds. The implementation of this proposal could provide a more suitable curriculum for pupils of different cultures and religions by enabling an open environment for parents and educators to collaborate. RSE is a positive part of the Curriculum for Wales and provides learners with the knowledge and skills to build healthy and safe relationships throughout their lives (Welsh Government, 2021). This proposal will focus on the pupil's health and well-being whilst enabling learners to be provided with the best outcome in their education (Department of Education, 2023). Fostering strong partnerships with parents and maintaining transparent communication with all stakeholders such as parents, outside agencies and religious figures within the community will provide expertise and an understanding of specific target groups during the implementation of PSE lessons (Welsh Government, 2015). By involving the community in the decision-making process, it will supply opportunities for meaningful engagement for children’s learning and enrichment whilst also promoting educators to share best practices and support professional growth (Welsh Government, 2015). This focus will provide clarity for all parents and those of specific religious and cultural backgrounds to enable a clear integration for their child’s holistic benefit (Department for Education 2021).

[bookmark: _Int_eiuL75RL]StatsWales (2022) provides an annual population survey from 2018-2022 which identifies different religions within Wales. From this evidence, 52,000 children from the age of 0-15 are of a Muslim religion background, whilst another 73,600 children of the same age are of a different religion which does not include Christianity. From this, it is evident that from 564,300 within this age range, there are many learners from a religious and cultural background. This proposal will aim to target these learners and their community to provide an inclusive and diverse network for parents to share their experiences and strategies to implement tailored RSE learning. In support of this, the Welsh Government (2016) identifies the importance of school engagement with families and community groups can improve learner well-being and provide influence over the learner's attainment within the school. Professor Charlotte Williams (2021) produced a report discussing the key findings of Black, Asian and Minority Ethnic Backgrounds in Wales which include the need for more diverse and culturally appropriate themes to represent ethnic minorities within the curricula. Williams (2021) also identified the limited resources which lack inclusion of significant themes for ethnic minorities within the curriculum. The Curriculum for Wales aims to support learners in becoming ethically informed citizens however these aims cannot be achieved due to cultural issues within the wider society (Williams, 2012). Educators have a legal responsibility to treat all individuals fairly and promote the ability to gain full benefits of the contribution to society (Thompson, 2018) whilst also ensuring all learners foster good relations between people of different racial and ethnic backgrounds (Department for Education, 2014). 
In Wales, RSE is governed by the Welsh Governments (2022b) statutory guidance, which outlines the requirements and expectations for RSE provisions in schools. The guidance states the importance of providing inclusive and age appropriate RSE that respects the diverse backgrounds of learners and families, which also include religious or cultural perspectives (Welsh Government, 2024). However, depending on the religious and cultural context of the school, religious resources may be perceived as misogynistic and homophobic whilst excluding topics such as same-sex marriage and transgender rights (Wareham, 2022). In conjunction to this, Merched Cymru (2021) believes that RSE is not taught in a neutral and factual way which disregards unacceptable material within the guidance given. Challenges and approaches within schools are also dissimilar with the rights of girls and their boundaries for privacy, safety and dignity which need to be highlighted within the RSE code (Everyone’s Invited, 2023). Jean Piaget’s (1950) theory of cognitive development highlights the need for inclusive practices to acknowledge the importance of understanding cognitive development. Piaget’s theory also ensures the adaptation of learning and teaching strategies to accommodate various abilities and backgrounds. In support of this, the Curriculum for Wales RSE code (2021a) does state to provide an equity-based curriculum to support all learners' understandings of faith, human rights and beliefs by exercising specific age-appropriate content. However, RSE within Wales has had a low priority showing a lack of training and support for the overall subject, with no indication of the guidance or subjects that should be covered (Terrence Higgins Trust, 2024). This proposal has been heavily influenced by the current Welsh Government policies of RSE to provide an inclusive safe education for different cultures, religions and beliefs within the community.
[bookmark: _Int_aOE8hZ5v][bookmark: _Int_Q6MDkWjJ]The National Assembly for Wales (2001) identified the need for a close relationship between schools and communities to provide a support network for family support with an integral community. It was identified that every child could receive the full benefit of learning due to having a firm community engagement (The National Assembly for Wales, 2001). Parental and community engagement is considered as one of the main strategies of improvement within schools and effective community schools provide a range of advice and engagement for families with accessible support to resolve issues (ESTYN, 2020a). This proposal aims to target barriers by interacting with learners, families and outside agencies to provide an inclusive and appropriate RSE for individuals including those of faith, religion or belief. School A is of a multicultural and multifaith school in the City Centre who create a sense of belonging within the community (ESTYN, 2022), however with the introduction of the compulsory RSE this may interfere with their religion and beliefs this may present challenges such as reluctancy to engage with the school (Welsh Government, 2016). This can also begin to manifest a lack of knowledge from a parent's perspective and show fear towards the school or educators (Welsh Government, 2016). Community cohesion should be paramount to provide a sense of belonging into a diverse society by appreciating and valuing individuals’ backgrounds and circumstances (Welsh Government, 2013) whilst also aiming to provide a healthier and more equal Wales (Welsh Government, 2015a). The Well-being of Future Generations (Wales) Act (2015a) also aims to collaborate with other people and ensure that people reflect the diversity of the area they are within. By inviting parents and learners of all cultures, religions and faiths to complete an RSE workshop in the school before discussing and identifying any relevant areas for improvement, it will aim to provide co-operation for all stakeholders to provide the best inclusive strategy to target RSE lessons. This can also build an understanding of the importance of RSE and present an opportunity to address any misconceptions (Local Government Association, 2019). However, the Local Government Association (2019) discussed the protesting and opposition of RSE subjects such as LGBQT+ teachings. One case study taken from Brighton and Hove City Council identified RSE teaching is still a contentious issue which led them to adapt their practice by ensuring they delivered content which included all learners, and their family cultures and beliefs in order for them to feel represented (Local Government Association, 2019). Parental engagement in the context of RSE teaching is important in order to provide a high-quality programme for all learners, whilst also supplying them with the opportunity to ask questions about the school’s approach to the curriculum (PSHE Association, 2019).

The Four Purposes (Welsh Government, 2022c) are a focus within the proposal as the aim is to provide learners with knowledge about their community, culture and society whilst also enabling a curriculum which is accessible to all individuals. This will consider how all learners play an active part within their society and ensure all circumstances are considered for every individual (Welsh Government, 2022). This is an integral part of this proposal to build on pupils’ resilience, confidence and consideration for other citizens (ESTYN, 2022a). However, ESTYN (2022a) identifies that there can be moderate focus on individual lessons rather than a building of knowledge when considering only using the Four Purposes. 
This aim of this proposal is to provide an inclusive project to support the learning and development of learners from a wide range of cultures and religions to develop their understanding of RSE. This project will introduce workshops for learners and families to experience an RSE lesson before providing feedback and addressing any concerns which they may have to provide the best possible inclusive learning experience. The aim throughout this project will be to focus on providing information, support and resources to help parents navigate conversations surrounding relationships, sexuality and personal development with their children. This will provide parents with accurate information surrounding RSE including relevant laws, policies and guidelines and strengthen parent-child relationships by promoting open communication and mutual respect (National Education Union, 2020). Aims towards this proposal also include fostering an understanding and acceptance of diverse perspectives and experiences related to relationships, sexual identity and gender identity which may be present within the family and broader community (Welsh Curriculum, 2022b).
[bookmark: _Int_2tFM2EUW]Main objectives within the workshop will include a representation of key concepts and principles related to RSE to ensure that parents have a clear understanding of the age-appropriate topics that will be covered. Also, this will be used as an opportunity to facilitate discussions such as sharing experiences, concerns or questions within a non-judgmental environment. This project will aim to address the specific concerns or topics of interest identified by parents such as puberty, relationships, online safety and LGBQT+ issues through a targeted discussion or question and answer session (Welsh Government, 2021a). By introducing this to parents, it will hopefully evaluate the impact by gathering feedback from parents to assess the effectiveness in meeting their religious or cultural needs whilst identifying areas for improvement in future sessions. The Reggio Emilia Approach states the importance of parents being present to support the child’s natural inquisition enabling them to facilitate a positive learning environment (Hewett, 2001). By considering this approach it is important to consider the parental involvement within the learner's education by facilitating open conversations surrounding the RSE topic. By aligning the aims and objectives of an RSE workshop with the religious and cultural preferences of the community, School A can provide a valuable resource to empower parents in supporting their child’s relationship and sexuality development. 
[bookmark: _Int_ugR39aM7][bookmark: _Int_gqbmCkNo]In order to identify if the proposal is successful, it will firstly need to ensure the workshops are created to acknowledge and respect the cultural and religious beliefs of the participants, with RSE material being presented in a culturally sensitive and inclusive manner. Parents and learners who have actively engaged with the workshop activities by contributing their perspectives, experiences and questions related to the RSE topic will indicate another success of the proposal. This will show how the individuals may feel whilst ensuring that they are valued within the workshop environment. One other indicator for a successful criterion of this could be that the parents demonstrate an increased understanding and awareness of key RSE topics such as consent, puberty, sexual health and diversity whilst always considering the cultural and religious backgrounds within the community. However, over 88% of workers within the school surveyed in Wales showed a concern about the funding facing their schools (Impact Wales, 2022). Taking this into consideration, considerable funding may not be necessary when implementing this proposal. As discussed previously, this project aims to develop both the learner's development and teachers' professional development within the RSE subject, so by completing this project as a class workshop it could minimize the funding needed. This project proposal aims to provide a fair and equitable education for all learners, regardless of their ethnicity, religion or culture (Ayla, et al. 2011) whilst aiding in a diverse, cultural and religious approach to learning. 

Measuring the impact of an RSE workshop for parents and learners of cultural and religious backgrounds would require an approach which considers various aspects of attitudes, behaviors and knowledge (Sufi, et al., 2018). Kirkpatrick’s (1959) model of measuring impact includes four levels of measurement; reaction, learning, behavior and results. This could be beneficial as it requires different methods of data collection such as surveys, observations and performance indicators. However, this model requires a long-term process which can become time consuming and complex (Nawaz, et al., 2023). Measuring impact can provide a comparison to show potential improvements or adaptations for a more successful workshop for the intended individuals (Sufi, et al., 2018), this could be attained through using SMART goals by providing specific, measurable, achievable, relevant and time-bound targets within the workshop. This can provide a clear communication of the aims and expectations for the participants, creating a concept to track progress and gather results (Boogaard, 2023). However, this is not supported with empirical evidence and may not consider the specific overall goal from a lack of detailed guidance (Swann, et al., 2023). As discussed previously, Brighton and Hove City Council implemented a similar approach to engaging with parents, providing parent engagement activities. Within this method, they carried out two workshops during separate terms which ensured a review for each one through conversations and coffee mornings to measure the impact (Local Government Association, (2019). Similarly, Northumberland County Council collaborated with colleagues and parents to address concerns, including discussions and meetings on the impact of the RSE workshops (Local Government Association, 2019). 
[bookmark: _Int_kpkoiRzL][bookmark: _Int_Ny234wG2][bookmark: _Int_ailaxrVO][bookmark: _Int_HYRRa5us]Online surveys administered pre- and post-workshop could provide an assessment of knowledge, perceptions and attitudes towards RSE topics. Including questions about the understanding of key concepts and level of comfort discussing RSE with children could perceive the relevance of the workshop content (Nayak & Narayan, 2019). This can also benefit the data collection as it is easily accessible and low costing, however high participation involvement cannot be guaranteed meaning partial data would be collected (Nayak & Narayan, 2019). Another method of measuring the impact of this proposal could include conducting focus group interviews of different cultures and religions to gather qualitive feedback on their experiences of the workshop. This could provide the opportunity to explore their thoughts, insights and feelings regarding the content and facilitation of the workshop, whilst also contributing to the observation of changes in their behaviors and attitudes (McLafferty, 2004). Although this could be used as a means to observe behaviors, there could be a lack of consistency in content such as incorrect implementation or a lack of standardization (Fern, 1982). Assessing parent-child communication about RSE topics by surveying both parties about their comfort level, effectiveness and ideas could create an inclusive and broad measurement to provide possible feedback. Whilst only 18% of parents are only slightly satisfied with their school’s means to engage them (Edurio, 2022) this could improve parental engagement by providing clear guidance of their preferences providing more transparency between parents and learners (Edurio, 2022). 
[bookmark: _Int_Iopn1c7I]Within this proposal it would seem necessary to take into account the Welsh Government (2014) school development plans (SDP) which identify the effective planning methods, these include characteristics such as identifying strengths within the proposal and areas for improvement. The SDP also shows a focus for self-evaluation to raise standards to improve outcomes for all learners by creating a planning cycle of self-evaluation, strategic planning, making improvements and reviewing impacts (Welsh Government, 2024). Considering the SDP, this proposal would use a pre- and post-workshop survey for all stakeholders before planning improvements for the delivery process. In doing so, this would create an inclusive and culturally diverse workshop for all learners whilst carefully considering the needs of all religious and cultural approaches. This would then lead to a planned focus group interview including both parents and the learners to discuss any misconceptions or concerns before amending for future deliveries. As discussed before, these approaches would strategically measure the impact through qualitive and quantitative data to provide an accurate and extensive view for improvements. Due to the nature of this research, ethical guidelines would need to be considered in which all participants will have the right to withdraw from completing the surveys, whilst also remaining confidential throughout the measurement process (BERA, 2024). Whilst obtaining this information, monitoring children's well-being throughout the process would be paramount to identify the overall improvement within the educational setting by identifying learners of different cultures and religions and discussing their feelings and views surrounding RSE. During RSE workshop activities, staff and outside agencies would be able to use this as an observation method to determine if the target audience has been met, whilst discussing and collecting data surrounding parental involvement of other religions and cultures.

[bookmark: _Int_w67r5Csd]The Local Government Association (2019) provided case studies in England with similar approaches for inclusive strategies towards RSE. One strength pf providing an inclusive strategy showed a high involvement of multi-agency groups which provided information for guidance for support and feedback within schools. Conferences were also held to provide more detailed RSE topics, providing key speakers, different schools and question and answer sessions for parents. However, this was very costly and it took a wide range of multi-agency workers to implement this. Opportunities for the community to collaborate their ideas and communicate their feelings were essential and this enabled them to partake in an open session regarding RSE issues. Whilst also supporting the professional development of the educators by introducing them to the issues raised it enabled them to discuss in more confidence the topics surrounding RSE of learners of all ages. One major problem they faced with the introduction of compulsory RSE lessons was the contentious views, this resulted in protests outside schools and the removal of learners due to the teachings of same-sex marriages and transgender issues. Nottingham City Council addressed all concerns within the community with support from council leaders to engage parents and the public in celebrating inclusivity, diversity and respect. This proposal will closely link with the case study and refer to the barriers and opportunities presented to ensure a clear and concise delivery of RSE within the community and the school. Within this case study, they provided opportunities for an annual RSE day dedicated to celebrating good practice for community groups by encouraging healthy conversations surrounding relationships and positive sexual health (Local Government Association, 2019). 
[bookmark: _Int_w64ff58f]Professional Learning Communities (PLC) provide a group of practitioners who work closely to focus on a specific area of learning to improve learner development and school standards (Welsh Government, 2013a). This enables a wider expertise and improvement in learner outcomes by collaborating effectively to overcome barriers which may arise (Welsh Government, 2013a). This proposal has many strengths (see appendix. 1), such as providing a supportive learning environment for the learner and positive attitudes towards RSE topics. This project also aims to provide a sensitive and cultural understanding, fostering a diverse and inclusive approach to RSE. By providing this project it can empower learners with an understanding of sexuality, emphasizing their rights, equality and equity to reflect a fully inclusive and diverse respect (Welsh Government, 2024). However, parents from a traditional background may still oppose RSE as it does not conform with their religions and beliefs. In order to intercept this, this proposal will include talks from religious figures within the community to address any concerns, whilst identifying the importance of RSE within their child’s learning. Time constraints may also be a weakness in this proposal, so it would be necessary to provide open communication between agencies to provide an accessible workshop for all community members. External opportunities provided within this proposal include an open space for sharing information and addressing concerns about RSE. This can also be an opportunity to involve community leaders and religious figures to promote acceptance towards RSE lessons within School A’s diverse and cultural community. However, as discussed previously, this may pose an external threat which could involve backlash within the community. Without correct guidance and inaccurate resources this could also lead to a misunderstanding around RSE topics. Although there are some external threats, these can be targeted with tailored sessions and introductions to specific audiences to provide ideas to overcome these barriers. 
Building trust between parents and educators fosters a foundation for cooperation which can lead to a promotion of equity, diversity and inclusion whilst supporting progress and learners' aspirations (Welsh Government, 2023b). Schools can also use this approach to provide clear communication between families who need to address concerns or express their views by tailoring engagement activities to the needs of learners and parents (Welsh Government, 2016). Families should also be viewed as partners in their child’s learning with positive engagement throughout (Welsh Government, 2016), this proposal aims to target these areas to provide the best possible outcome for the learner. Within this proposal it also aims to produce a diverse and cultural approach to RSE by introducing religious figures and community leaders to the workshops. By doing this, it could increase attitudes towards learning and show more achieved targets (Department for Education, 2015). However, barriers of introducing outside agencies could include a rise in workload, present difficulty in sharing objectives and goals between agencies, and funding may be low (Department of Education, 2015). 

[bookmark: _Int_FZvRGTk6]Within Wales, there is a high frequency of people from religious and cultural backgrounds and this proposal aims to provide the best inclusive practice for all learners regarding RSE. Learners should be offered the best possible access to subjects within the curriculum and by being aware of these issues raised by parents and members of the community within the intended workshops, children can be provided with the opportunity to work alongside them to create an inclusive strategy to target RSE topics safely and effectively. This proposal takes into account the social justice and fundamental principles between overall health and wellbeing, whilst providing access to resources for families and communities to talk freely and openly to benefit learners' development (Ayala et al., 2011). This proposal has been underpinned by this principle to ensure an accessible education for learners of all ages, religions, beliefs and cultures to provide the best possible outcome, whilst working in proximity with the parents to create an array of resources, questions and opportunities to support them and their child’s learning.
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Appendicies
1) 
	 
	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths

· Allows for a collaborative approach in children’s learning, creating a supportive environment at home.
· Addressing parents first can provide an opportunity for educators to respect and understand cultural and religious perspectives on Relationships and Sexuality Education (RSE). Enables the curriculum to be tailored to suit this.
· Builds trust between parents and educators creating a foundation for cooperation. 
· Enables educators to address any concerns or questions which may arise. 
· Can provide parents with promotion of healthier attitudes and behaviors towards sexuality with their children.
· Introducing RSE to families of different cultures and religions can provide a cultural and sensitive understanding towards diverse perspectives.
	Weaknesses
 
· Parents from traditional or conservative backgrounds may oppose RSE lessons as it may conflict with their values and beliefs. 
· Cultural and religious beliefs may obstruct open discussion about sexuality which will challenge discussion of sensitive topics. 
·  Some parents may be unaware of the importance of RSE or misunderstand their role in supporting their child’s development. 
· Time constraints with parents work or availability may limit their participation in workshops.

	EXTERNAL 
(outside the school)
	Opportunities

· Workshops can provide an open space for sharing information and addressing concerns about RSE.
· Involving community leaders or religious figures can promote acceptance towards RSE lessons within diverse communities.
· Creating parent networks and support groups to allow parents to share their experiences and strategies for discussing RSE with their children. 
· Parents who are equipped with the knowledge and skills can empower their children to create long lasting attitudes, relationships and behaviours.
	Threats

· Introducing RSE to parents of culture and religion may face backlash within the community.
· Without proper guidance parents may use inaccurate information or outdated sources which could lead to misunderstanding around RSE. 
· Regulations regarding RSE may pose challenges when implementing guidelines and standards across diverse cultural and religious communities. 
Limited resources such as funding may hinder the implementation of RSE workshops for parents and the wider community.
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