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Section 1.

[bookmark: _Hlk30105794]Children have a right to play. Wales is the first country in world to legislate play within its framework, establishing this as a right for children under core 4 of their 7 core aims: Play, Sport, Leisure and Culture (Welsh Gov, 2014). The UNCRC article 31 states that “States Parties recognize the right of the child to rest and leisure, to engage in play and  recreational activities appropriate to the age of the child and to participate freely in cultural life and the arts” (Unicef, no date, p10). Similarly, defined as engaging “in activity for enjoyment and recreation rather than a serious or practical purpose” (Lexico, 2020, https://www.lexico.com/definition/play).
[bookmark: _GoBack]
Kilvington and Wood (2010) state, play has been defined in many ways, some of which are contradictory. Play is often believed as something to be done as a relief from work, as the above definitions imply, or a way for children to express their energy, but play can actually leave children feeling exhausted and needing to rest after (Bruce, 2004). David (2005) considers how early years educator Susan Isaac suggested that play is the work of children, to emphasise the importance of play, and though it is difficult to determine the definition of play, it cannot be denied that it is central to children’s development (Early Years Matters, 2020).

According to Tovey (2001) Froebel believed that play is an important part of children’s development, building on their energy and motivation to be active. Through exploration and collaboration, building relationships and improving social skills; learning about themselves and their surrounding world. He believed that children’s development can be disturbed if they are not given an opportunity to play. Vygotsky reiterates the role play has on children’s development and according to Hakkarainen and Brėdikytė (2014, p32) “Play is the source of development and creates the zone of proximal development”. However, Vygotsky’s approach of learning from other people, poses a risk that an adult may take over the play with instruction, therefore taking the initiative away from the child (Tovey, 2001)

Playwork Principles describe play as “intrinsically motivated, personally directed and chosen”. (Kilvington and Wood, 2010, p18) This is reiterated within the Wales – a Play Friendly Country, guidance document, that also states that play is not an act for goal or reward and is important to children’s development (Welsh Gov, 2014).

There are many types of play and Bob Hughes, identified 16 types that form part of the National Standards for Playwork (Kilvington and Wood, 2010). Play Wales (2017) suggests that practitioners can facilitate these types of play, by giving children permission to direct their own play, enabling them to feel they have ownership over their play and by providing them with the materials and opportunities to participate in different types of play. 

Self-directed play enables children to develop holistically. It gives them a chance to explore and take risks; to practice their skills within activities that they enjoy and without fear of a wrong outcome (Juster, 2015).

Children do not always conform to activities that are set for them, and challenge and change play to suit their own preferences, self-directing play to their own perceived importance. Planning should allow for play to be adapted, to enable children to develop fully, by allowing them this self-directed choice (Grindheim, 2017, pp. 624-636).

Adults may try to plan activities with an idea of what they would like to be achieved, such as the assumption that construction will develop fine motor skills, or numeracy, but holistically, if allowed to participate in self-directed play, children may choose to use the construction in other ways that have not been anticipated, therefore incorporating different play types, such as using them in a potion for fantasy play, dropping them into a water tray for exploratory play or using them to create a picture for creative play (Kilvington and Wood, 2010).

Deep play such as balancing on a wall, climbing a tree, or playing dares can be physical, mental or emotional and allows children to experience and overcome risky situations and allows for the thrill of conquering fears. Holistically if a child can self-direct their role in deep play a practitioner could also observe a child’s physical, social and language skills as they interact with their peers (Play Wales, 2017).

Messy play is sometimes thought of as an activity that children enjoy without a goal. However, research shows that it can be a useful tool for children. It can help them manage their emotions and increase well-being. Also giving children who find communication difficult an opportunity to express their feelings, and thoughts (Gascoyne, 2017, pp. 272-291).
[bookmark: _Hlk30016404]
[bookmark: _Hlk29412226]Matthews et al. (2011) state that the role of play on holistic health, can improve health and well-being for children, by participating in what they believe to be play they will increase their feelings of self-esteem, and this has a positive effect on physical, social and emotional health, leading to greater outcomes for children later in their life.

Section 2.

Young children should be exposed to risk so they can develop the skills that will enable them to assess and deal with situations they are presented with. It is believed that a decline in outdoor space in European countries and the over protection of children are hindering these developments (Lavrysen et al. 2015, pp.89-105).

It is instinctive for adults to look after the children in their care and they have a legal duty to protect children. Therefore, the types of play that promote risk taking, such as deep play can be difficult to promote as an adult. (Play Wales, 2017).

Rough and Tumble is often misunderstood as a type of play by adults and although it is perceived as aggressive, it can help children to develop a physical understanding of themselves and others and how to gauge their own strength and agility (Play Wales, 2017). Storli and Beate Hansen Sandseter (2017, pp, 838-853) argue that rough and tumble play is beneficial to social development and enables children to practice their complex social skills, such as bargaining and manipulation. Rough and tumble play is often found to be more acceptable in an outdoor area, reinforcing the need for opportunity to access outdoor play.

Inspired by Froebel’s kindergarten, Denmark follows a holistic approach with a focus on outdoor play. Risk and challenge are part of the learning environment and value is placed on children developing their self-esteem and independence. Pedagogues in Denmark are highly regarded by parents and parental involvement is high.  They support and guide the children to learn vital skills including, assessing risk, developing social skills, responsibility, independence and promoting good health. If children are to learn through experience such as feeling the heat from a fire and whittling with real knives, it is important that they manage and limit the risks with what can be learned, however it contradicts this by stating that they must fulfil their role by ensuring a safe environment (Williams-Siegfredsen, 2012). 

As stated by Ball; Gill and Spiegal 2012 absolute safety cannot be achieved and for children to learn through play, it is not necessary to remove all risk. Sensible adult judgement should be used to assess whether children are safe and benefitting from the risk and that the risk they are exposed to is not unnecessary. Gill Jones (2008) agrees that ofsted inspectors are satisfied if reasonable steps are taken to ensure safety of the children. All risks are not expected to be eliminated but practitioners should be aware of any risks through assessments. Consideration should also be given to what is a risk and what is rumour such as the possibility of germs from toilet rolls or egg boxes (Kilvington and wood, 2010). 

Play provision is governed by the Health and Safety at Work etc. Act (1974) that states risks should be reduced as reasonably practicable. The Management of Health and Safety at Work Regulations (1999) state that it is a legal requirement to carry out risk assessments. 
Health and Safety Executive (no date) state, hazards should be identified; records looked at to identify previous risks; risks should be assessed and controlled to a reasonably practicable level, and results recorded and regularly reviewed, as hazards may change over time.
It should also be considered that play does not necessarily have to be stopped if becoming unsafe, ongoing play can be assessed and adjustments made if applicable, such as replacing hard items being thrown into crowds for something softer or turning a lead for an animal into a harness that does not tie around children’s necks (Kilvington and wood, 2010). Williams-Siegfredsen (2012) and  Kilvington and wood, (2010) both state how children can also play a part in their own risk assessment, providing an opportunity to learn about their part in being responsible for themselves and maintaining a safe environment for themselves and others. 
Pace (2014) believes that there is a duty to enable children the opportunity to be involved in risky types, and that to promote this practitioners should have forest school training to underpin their knowledge of risks within outdoor play, a strong understanding of the children within their care, and to allow children to direct their play without fear of being thought of as neglectful or of litigation.
As Ball; Gill and Spiegal (2012) agree, there can be confusion over what is safe, and this can lead to a fear of risky play because of the possibility of blame and litigation, but it is estimated that there are more injuries incurred while children play more traditional games such as football and netball than through self-directed outdoor play. Although it may be new and perhaps uncomfortable to make these judgements, benefits must be considered alongside the risk for provision to meet the needs of all children.
Section 3.
Introduced in 2010, in line with the UNCRC the Foundation Phase Framework was planned to holistically meet the needs of all children, aged three to seven, focusing on their stages of learning rather than age related outcomes (Welsh Gov, 2015a). 
[bookmark: _Hlk29678414]The Programme for Children and Young People states that evidence has shown that early interventions can prevent problems later in life. The Foundation Phase Framework was revised in 2015 by an expert group to ensure all children are learning to the best of their ability, enabling children’s development to be consistent nationally with a baseline assessment at the start of Reception, tracking development until the end of year two (Welsh Gov, 2015b).
[bookmark: _Hlk29678835]The Welsh Government Foundation Phase Framework (2015a, p4) states how ‘educational provision for young children should be holistic with the child at the heart of any planned curriculum’. It aims to promote children’s feelings of self esteem and worth by providing opportunities to learn experientially through play. Allowing them a chance to practice what they have learnt and consolidate their learning in a variety of situations and environments. The skills developed should be done over seven areas of learning. The areas should work together in a complimentary approach with Personal and Social Development, Well-being and Cultural being developed across all the areas of learning and at the centre of the framework. Also, revised for the National Literacy and Numeracy Framework (LNF) are Mathematical Development and Language, Literacy and Communication Skills (Welsh Gov, 2015a).
Welsh Government National Literacy and Numeracy Framework information document (2013) states that the LNF was developed to replace the communication and number areas of learning through an advisory panel of local authority advisers in 2012 as Estyn (2011) reported that the framework should be revised as the curriculum was still being planned separately, and it was not fully realised how literacy and numeracy could be applied through all the areas of learning. It was suggested that they become the starting point for planning the curriculum and more opportunities should be provided for children to effectively practise and build these skills at their own pace and level.
[bookmark: _Hlk29927309]The Foundation Phase Profile Handbook has a baseline assessment that should be completed within the first six weeks of children beginning a setting. Children should be provided with continuous and enhanced provision that has been planned with any knowledge gained about the children and that enable the skills from the compact framework’s ladder to be observed. The results are assessed and used to inform further planning. A full profile is available for wider skill observation and to complete the assessment at the end of year two (Welsh Gov, 2017).
Papatheodorou, Gill and Luff (2012), state that while observing children, practitioner’s own thoughts and feelings could influence the recorded information and care should be taken to remain unbiased so that a more accurate assessment is achieved.
It should be considered that Estyn (2011) found that often local authorities lack understanding and have not been adequate in coordinating clusters of schools, consequently losing an opportunity to share good practice when trying to improve their skill-based curriculum. Also, while the framework has made practitioners more aware of the importance of building on children’s skills, the tracking and passing of information through the setting is poor and therefore planning is not effective for the children to improve on their skills.
Nursery World (2014), agree that practitioner interviews found that older age groups are not always following the correct methods for the Foundation Phase and practitioners can revert to older styles of learning. Believing that children will not be well equipped for exams. It also found that for children to have fair opportunity to positive outcomes a consistent approach should be followed by all classes within all schools. 
Despite this and the fact that it is stated in Nursery World (2015) that some Headteachers believe the Foundation Phase is responsible for a decline in literacy and numeracy, the majority found that they had improved and research suggested improving staff training, appropriate space and resources are beneficial to results. It cannot be denied that the Foundation Phase is something to be proud of and that the emphasis on learning through child led play is beneficial to the development of children (Pacey, 2015).
Successful Futures state that Graham Donaldson and his team, reviewed the curriculum and assessments for Wales in 2014 (Welsh Gov, 2015c). They concluded that a new curriculum will be introduced in 2022. The Foundation Phase principles will be at the centre of the new curriculum but, although there will still be an assessment to inform planning it will be redesigned from phases or stages of development (Welsh Gov, 2019). Instead learning will be described from the children’s point of view as progression steps at ages 5, 8, 11, 14 and 16 (Welsh Gov, 2015c).
Section 4.

[bookmark: _Hlk30193155]Observation enables a better understanding of children’s learning (Nutbrown, 2011). It is something that is done continuously in life. Forming ideas and understanding the world around us. It should be considered that what is seen is an individual view and this could differ to another observer (Papatheodorou, Gill and Luff, 2012). Papatheodorou, Gill and Luff (2012) states how Dewey thought that observations could become habitual or stereotypical, leading to inaccurate observations based on assumptions. He preferred experiential learning over the more traditional teacher led method of the time.

It cannot be denied that many theorists have used observation as a useful tool in understanding children’s development, though through the years it has progressed to studying children in more natural environments as seen in the work of Maria Montessori and the McMillan sisters. It should be considered that children are given a voice within observations and not just one of a number that is checked against developmental age-related outcomes (Papatheodorou, Gill and Luff, 2012).

Similarly, The Foundation Phase Profile Handbook states that children’s thoughts and feelings on their own development should be encouraged. Observation is a significant part of the Foundation Phase Framework, enabling practitioners to identify children’s needs and how to plan to develop their learning. Considering appropriate activities within the environment to provide the opportunities needed, both inside and outdoors (Welsh Gov, 2017). This allows children’s development to be observed holistically and enables them to achieve their full potential through their freedom to explore and learn through play (Bruce, 2012).

Bruce, (2004) believes children are intrinsically driven to learn; they cannot be forced, and practitioners should promote self-directed play as children who are used to being adult led will find it difficult to develop independently. However according to McInnes et al (2011), a combined approach may be the most effective. Although some practitioners do not feel comfortable joining in, and feel play is something just for the children. Siraj-Blatchford (2009 pp.1-12) suggests adults should guide children through play with sustained shared thinking enabling the children to stretch their independent thinking.

Hakkarainen and Brėdikytė (2014) agree stating that Zuckerman thought of the role of the adult as more than is described in Vygotsky’s zone of proximal development. That children learn from being shown how to do something, but with support, they can learn to work things out through their own initiative.

McInnes et al (2011), state that children are aware of what they think play is and what it is not and according to research, their well being improves if they perceive an activity as play.  For them to do this, children need to feel that they have a choice and control of an activity. Cues that enable them to decide what is play, are ones such as whether an adult is involved, or if the activity takes place on the floor or a tabletop.

It is often misconstrued that play is always pleasurable, but if a child feels that the play is not self-directed then it may not be enjoyable to them. Research has shown that positive feelings felt in play can improve children’s behaviour, enhance performance and thought processing. It can help the children to develop their skills in such areas as memory, problem solving and creativity (Play England, no date).

To conclude, research using the Leuven Involvement Scale to observe children’s feelings of well-being and involvement in what they believe to be play, gives a clearer representation of their capabilities to be recorded by the practitioner. It realised that children of both genders were more interested in their activity when it was playful, enabling them to learn at a deeper level than if the activity was set up for learning by an adult (McInnes, 2010). Bruce (2004) states that for children to feel that their play is fulfilling, adults should integrate what they had hoped to achieve from the play, at the children’s level. Ensuring that they are aware that their planning does not overtake the children’s choice of play.
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