A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in an area of learning and experience.
The purpose of this essay is to demonstrate the importance of Assessment for Learning (AfL) within education. It has been proposed by Black (2005) the practice of assessment is fundamental to raise standards of achievement for learners and professionals. The purpose of assessment stands to support progression for every learner along the continuum of learning. Being able to assess their learning immediately, allows the learners and educators to distinguish the gaps to furthermore discover the most appropriate steps for them to improve their learning and move it forward (Welsh Government, 2019). In the same way, Hattie and Clarke (2019) state, giving constructive feedback to close the gaps to reach an evident objective can lead to a progressive learning journey of amplified determination, enthusiasm and engagement. 
There are six Areas of Learning and Experience (AoLEs) within the draft curriculum, which consists of Expressive Arts, Health and Well-being, Humanities, Language Literacy and Communication, Mathematics and Numeracy and Science and Technology (Donaldson, 2015). Each area of learning and experience guidance and learning is structured by ‘what matters statements and progression steps. These statements articulate central characteristics of learning which define what matters in an area of learning and experience (Welsh Government, 2019 ). Progression steps are points to scheme learning and teaching, containing an assessment, and can be used as a continuing foundation to observe how learners are improving at the specific pace and speed of progression, to conclude progression steps distinguish where interventions are required (Welsh Government, 2019 )
I have generated three cross-curricular learning episodes constructed on Mathematics and Numeracy, Language Literacy and Communication and Expressive Arts. Donaldson (2015) explains the requirement for adjustment when addressing singular subject areas as a syllabus defined by separate subjects reduces cross-curricular, learning which results in a constricted repetitive set of experiences. I needed to create learning episodes that children would engage and inspire in, but additionally to apply their learning to real-life situations. Consequently, I will integrate additional AoLEs throughout each learning episode to meet cross-curricular objectives. To show an example, Health and Well-being, Digital Competence, Curriculum Cymraeg and Humanities. Welsh Government (2019 ) enlighten the fact each AoLEs are devised to function together as a holistic curriculum and not separate subject areas. 
My learning episodes are in a year six class. This entails selecting progression steps three and four to meet and challenge requirements for development. Whariki explains teaching and learning should be grounded completely on the children's curiosities and research, in contrast to teaching the exact content of the curriculum (Pound, 2006). Therefore, they selected the topic of Harry Potter to drive and scaffold their learning around the AoLEs. Research suggests topic-based learning has a positive impact on the learner's attitude and enjoyment towards that subject area, not only will this have a great influence on behaviour and engagement but crucially to raise standards (Flutter, 2007). Furthermore, (Piaget 1896-1980) states, children should have control over their learning to construct passion in their knowledge and understanding (Pound, 2006). 
The opening learning episode focuses on mathematics and numerical reasoning. I produced this lesson as a challenge for the learner’s current abilities, according to (Vygotsky 1896-1934) the Zone of Proximal Development is crucial when planning to meet the learner’s educational needs. The project consists of the children creating their own Harry Potter cushions and will last approximately two weeks, however, if I perceive the children require extra time then I will extend and adjust my planning to suit the needs of the learners. I will provide the pupils with a real-life problem to discuss at the start of the activity. ‘The shop owner at In-Fabrics in Haverfordwest needs to know how much fabric we need in metres and the total cost’. Hence, the main focus is to calculate the amount of material needed and the total cost. The children need to understand which operation is necessary to solve the problem. Throughout the lesson, I will be scaffolding their understanding by questioning and demonstrating, however, I will also encourage the children to model and teach each other.  
The following learning episodes link together as a way of reflecting on the children's prior knowledge to using their outdoor experiences in the classroom. The school trip will be located at Freshwater West. This is where a section of Harry Potter and the Deathly Hallows was filmed when the character Dobby dies. The aim is to allow the children to explore their natural environment to create a beach shelter for Dobby. The children will be working in small mixed ability groups; therefore, they need to use their communication and language skills to work successfully. Whilst the children are building their shelters it is important for them to constantly assess what they are doing, why are they using that material and what else could they use to improve. 
This lesson allows the children to use prior knowledge to produce their creative writing passage based on Dobby’s viewpoint of Freshwater West. Welsh Government (2019) clarifies the experience and knowledge children gain from an educational activity should be used for formative purposes to support the progression for all learners. Therefore, it is essential as the teacher to integrate several AfL strategies throughout the learning episode in comparison to marking it at the end. Hattie (2019) states, giving verbal feedback throughout the lesson allows the learners to respond to their work, improve and make progress immediately. This, in turn, allows the learners to continuously assess for success and positively impact their learning progression. 
	Assessment is a fundamental part of education and enables learning to move forward. The two areas of assessment are summative and formative. The central practice of summative assessment is the decision which summarises all evidence collected from a certain point, this concluding point will become the final judgment can have diverse consequences on the outcome (Taras, 2005). Black (2004) explains formative assessment refers to an expansive variation of approaches that teachers use to manage feedback to modify their teaching approaches to meet the learner's needs and progression. The use of AfL appropriately can double the degree of learning. This suggests all practitioners must incorporate effective strategies to give meaningful feedback through particular assessment resources and techniques (Donaldson, 2015). 
There are many dimensions proposed within the new curriculum for Wales, Successful Futures' suggested transforming phases and key stages to a continuum of learning for young learners aged three to sixteen years old (Welsh Government, 2019). Current teacher assessments grounded on levels and platforms of learning will be substituted with Progression Steps as part of the new curriculum, they relate broadly to expectations at ages five, eight, eleven, fourteen and sixteen years of age (Welsh Government, 2018). Progression Steps aim to structure the progression and attainment of young learners effectively to understand the pace of progress (Donaldson, 2015). Not only are Progression Steps used for educators, but it allows pupils to become active learners. It allows learners to understand their strengths and areas for growth, which will assist them in planning for the next steps of progressive learning (Welsh Government, 2019). 
AfL is not simply aimed at young learners but is essential for teachers to improve their professional development, knowledge, understanding, learning needs and subject areas. Research shows teachers develop their progression through; teacher workshops, core representation, shared notebooks and teaching, teacher feedback cards, reflective notes and child-led feedback proformas (Welsh Government, 2018 ). Throughout my learning episodes, I decided to use child-led feedback proformas. Research has displayed, allowing children to evaluate the lessons and teaching through feedback forms like ‘text message student feedback’ improves the overall relationship between the teacher and student but additionally, it allows the teachers to understand the perspective of the students themselves, this could include what they have enjoyed within the lesson or project and what the teacher could do to develop future lessons (Hattie and Clarke, 2019). 
According to Black and Wiliam (2009, p. 3), the use of formative assessment is targeted on five main principles, "sharing success criteria, classroom questioning, comment only marking, peers and self-assessment and formative use of summative tests". Research confirms the quality of effective questioning is a leading factor grounded upon fostering pupil's attainment (Aloisi, 2014). There are several AfL strategies teachers use within the classroom environment in order to ask purposeful questions, to show an example, question bubbles, learning partners and question trees (Welsh Assembly Government, 2010) Furthermore, many professionals use the Blooms Taxonomy model in order to encourage progression in questioning, additionally it allows children to practice an advanced level of thinking (Forehand, 2010) (Appendix 1). Questioning remains crucial in developing rational within the classroom environment, children are competent enough to think critically which results in high-quality communication (Welsh Assembly Government, 2010). Conversely, Lemov (2017 ) states in a blog published by Teach Like a Champion, the framework of Blooms Taxonomy is generally used incorrectly as teachers visualise the pyramid and expect the lower level questions begin at the bottom, in comparison to the higher-level questions at the highest point of the pyramid.  
Formative and summative assessments are very different; consequently, some argue the need to keep them separate. To show an example, some teachers believe training pupils to a specific test standard absorbs valuable time and subsequently, pupils learning becomes manufactured and irrelevant. However, it is impractical to expect professionals and pupils to practice this divide (Black, 2004). For example, Garrison (2007) clarifies the need for national testing as it permits the teacher to gauge the pupils’ learning in connection to the national standards; without testing standardisation of scores will be limited which could conclude to pupils not achieving their full potential. Similarly, Black (2004) agrees with the requirement for testing, however, most pupils are assessed too late as many examinations are given at the end of a specific module or topic. As a result of this, the use for feedback purposes is lowered which results in no opportunity to use their results to improve the pupil’s performance. To conclude this argument, Black and Wiliam (1998) express that minor, frequent tests develop an enhanced impact on the children’s knowledge in contrast to extensive infrequent ones, for example, tests specified within the classroom or as homework are equally as important and vital in order promote purposeful feedback. 
Ensuring learners are aware of a criteria, positions a vital role in their education, this allows them to take responsibility for their progression as independent learners. But also, to assess their work carefully, successfully and attentively (Welsh Assembly Government, 2010). Hattie and Clarke (2019) argue, although simply providing pupils with a success criteria may be less time consuming, it is regularly disregarded or misunderstood. Therefore the use of a success criteria should not be required by the teacher, but the priority should be to allow children to produce their criteria. Co-constructing success criteria have many positive outcomes, to show an example, students take ownership of their learning and therefore develop independence, this links to the four purposes address of Successful Futures. Black and Wiliam (2004) explain every criterion must be visible to learners, enabling a strong understanding of learning intentions and how to achieve it. Many analysts now argue that the strategy of sharing the success criteria is not as successful as it could be if used effectively. Didau (2014), explains many criteria are fundamentally insignificant and illogical, therefore, pupils are not using it to gain their full potential as they are uncertain of the significance. As a result of this more time should be devoted to critiquing exemplars and modelling what a good one looks like (WAGOLL). Concerning the professional teaching role, teachers also require visual examples to understand expectations. To show an example, in connection with assessment within the new Curriculum 2022, many professionals were compassionate on the emphasis of formative assessment, however, many required more information and visual guidance to achieve the AfL outcomes (Burgess et al. 2019). 
	The connection between formative assessment and self-assessment is inevitable.  Black and Wiliam (1998) state, there are three areas young learners need to understand to be able to perform this strategy effectively to improve their learning. Acknowledgement of the required ambition, understanding of their existing position and a mindset on how to close the learning gap. Welsh Government (2019) explain peer and self-assessment as making sense of the success-criteria in the beginning to understand the concept of the task.  
	According to Black and Wiliam (2005), learning is driven by the teacher. It is essential to plan purposeful lessons to ensure each child is inspired, engaged and confident. Putting these factors into consideration, my ambition is to generate lessons that serve a real-life purpose and instantly engage learners. I want the learners to become “ambitious and capable learners, healthy confident individuals, enterprising, creative contributors and ethical, informed citizens” throughout each lesson (Donaldson, 2015, p. 31). I have selected three AoLEs; Mathematics and Numeracy, Literacy, Language and Communication and Expressive Arts and have constructed each activity in connection to the appropriate what matter’s statements and progression steps. I am aware of the broad perspectives of diverse AfL strategies, I have selected three for each lesson episode and will discuss them in further detail. 
I intended to incorporate aspects of the four core purposes within the outdoor learning environment, primarily using Expressive Arts for this learning episode. Estyn (2011) state outdoor learning has various values, it permits children to become imaginative in their learning and development, which results in a positive mindset which allows children to deepen their knowledge and understanding. Children are immersed in their Welsh environment but, Montessori’s (1870-1952) research demonstrates children who investigate the natural world develop their artistic responses concerning their creative assertiveness (Pound, 2006). Therefore with regard to the, What Matters statement, I selected, “this area of learning and experience will give learners opportunities to explore genres, techniques, tools, materials and practices which in turn will enable them to become both curious and creative individuals” (Welsh Government, 2019, p. 6). 
The class theme is Harry Potter which links to the location of Freshwater West in Pembrokeshire where a Harry Potter scene was filmed. The learning objective was; communicating as a group, to share ideas and views, explore the natural environment, using the different materials and to make a safe shelter for Dobby, and to justify why you have made the decisions. “Learners need to understand how to take responsibility for different aspects of the creative process” within the creation of Dobby’s shelter (Welsh Government, 2019, p. 68).
Throughout the trip, I have incorporated several AfL strategies which allows me to observe the learner’s interaction, language, knowledge and understanding within their environment and physical activity. I need to plan to the needs of each pupil to gain maximum impact. However, this learning episode is primarily led by the children and how they use their language to discuss and reason with each other. 
	Having created a shelter for Dobby, a compare and contrast activity will take place, this called a ‘walking gallery’ and consists of the children observing their peers’ sculptures and discussing interpretations. This feedback-rich strategy relates to progression step four "I can reflect on decisions made during the creative process, offering solutions for improvements or alternative ways of working”. According to Wiliam (2016) tasks evolving feedback enables a child to move their learning forward through critical thinking. All children need to listen carefully, considering their peers’ views, ideas and opinions and to observe and develop a deeper level of thinking and understanding. The purpose of comparing and contrasting sculptures is to recognise positive and negative achievements and make appropriate amendments. These progression proficiencies are not exclusively targeted to a singular activity but all through their lives. Donaldson (2015) explains good teaching and learning means engaging with various methods containing those that encourage problem-solving and critical thinking as this activates powerful learning in young learners.  
	Following a trip to Freshwater West (appendix 2), I have constructed a learning episode based on the AoLe Language, Literature and Communication. The task consists of the children extending their vocabulary, comparing and contrasting, using imagination and creative writing as Dobby stranded on the beach of Freshwater West. This associates with the What Matters statement “In all, the experiences offered in this area of learning and experience will spark learners’ imagination and creativity and help to build a lifelong love of literature” (Welsh Government, 2019, p. 68).
	There are two sections to this learning episode. The initial part will be a ‘cold task’, where there will be no input from myself. A ‘hot task’ will follow with the further provision and thought to progress their understanding, skills and knowledge. I decided to use hot and cold task procedures as it demonstrates great progression in the children’s learning on completion (Corbett and Strong, 2014).
Before the independent ‘cold task’ I will inform the children of the need to write about their experiences of the school trip from Dobby’s point of view. The time allowance for this activity is going to be twenty minutes only. Setting a cold task allows me to observe pupils as writers, which indicate learning needs. 
Following the cold task, I initially planned to ask the children to create a success criteria of what they think will make their writing successful. However, Hattie and Clarke (2019) explain although a success criteria is required, the strategy does have many implications on learning and teaching. If teachers are only concentrating their feedback on the success criteria then they will ignore examples of excellence, which reduces the impact on learning. This limits expectations, learning and progression. Whereas, Bandura and Walter’s (1977) theory explains learning from observation and modelling is significant when capturing attention and allowing pupils the opportunity to visually understand objectives. I will ask the children to stop where they are and to listen carefully while I read my exhilarating passage. Creating my passage acts as a WAGOLL and allows them to understand the objective without being monotonous and ineffective, bit inspirational.
 Purposeful questioning is a vial, for example, ‘turn to your learning partners and discuss your opinion on what did you think about my creative passage, what did you like, what you did you not like?’ Gall and Gillett (1980) explain teachers regularly assess the success of a discussion in the classroom from the degree to which pupils’ discourse, unfortunately, many learners do not enjoy contributing to whole-class discussions and feel too cautious to communicate their perspective. This is the reason not to ask the whole class what they liked about my passage but to turn to their learning partners. Throughout this small discussion task, I will observe the interaction and conversation between pupils, this, therefore, allows me to assess the current understanding of pupils creative writing. This will help inform conclusions assist a decision when to stop the discussion, and the subsequent follow-up question, therefore leading the learning pathway forward. 
Whilst the children are on task, I will incorporate regular ‘pit stops’. This AfL strategy allows me to assess and share it with the class as positive reinforcement. Assessing children’s work at the end of a lesson often fails to give guidance on how the children can improve their work, instead marking emphasises underachievement and under expectation by being too substantial or imprecise (Hattie and Clarke, 2019). Similarly, once the children get to recite the feedback, the moment of learning has often disappeared and the learners have disregarded the purpose of the task (Black, 2004). Therefore, assessing the children's work at that moment permits the teacher to incorporate Sadler’s three-point strategy on ‘closing the gap’. This strategy allows the teacher to understand “where the learner is going, where the learner is right now and how to get there” (Hattie and Clarke, 2019, pp.10). Conversely, using ‘pit stops’ as an AfL strategy is said to be avoided, according to Black and Wiliam (1998). They explain feedback should only be grounded on the abilities of their work with guidance on what is required to progress their learning, in comparison to comparing their work with other pupils as this lowers all learning standards. 
Towards the end of the learning episode, the children will be able to compare and contrast their cold and hot tasks. This provides a visual progression throughout their learning. This teaching strategy effective is for learners; it also allows me to evaluate the needs to be addressed, the next steps and how I can advance learning.
	My final learning episode is a stimulating Mathematical and Numerical reasoning lesson grounded on the costing of creating individual Harry Potter cushions and material required for the class (appendix 3). The What Matters statement I have expended is, “numerical thinking is essential for reasoning, modelling and solving problems in mathematics and a wide range of real-world contexts, including technology and finance" (Welsh Government, 2019, p. 28). In relation to real-life contexts, Donaldson (2015) explains the requirement for children to explore a range of mathematical experiences and to operate them in realistic situations. Young learners need to experience active learning as this scaffolds them to make sense of their world and to put their skills and knowledge into practice for their future lives (Pound, 2006). 

For this task, I have decided to construct groups of ability to differentiate the needs of each learner. Pestalozzi (1746-1827) thought children should be educated in their specific groups of ability (Pound, 2006). Therefore, I planned for groups of eight children, they will be set into groups of higher, middle and lower ability, however, they will be labelled in groups named by Harry Potter characters and not labelling them by ability. Labelling children by their ability constructs a low self-confidence which consequences teaching and learning standards to fall severely (Black, 2004).  

	Initially, children need to listen and observe the central question cautiously as there is a complicated methodical process. Think, pair, share is a strategy used to enhance students critical thinking. According to Kaddoura (2013) Think, Pair, Share was developed by Professor Frank Lyman in 1981, the strategy has a three-step approach to get the learners to think about a question or observation,  communicate with their pairs on their judgements and finally to distribute their thinking with the rest of the group. Critical thinking is a purposeful judgement, which results in “clarification, investigation, evaluation and interpretation. Therefore, allowing the children to collaborate their rational in three systematic steps enables and develop a deeper level of thinking. Additionally, whilst the children are conversing, I can observe understanding and adapt my planning to meet individual needs. 

During the learning episode, I will allow the children to provide modelling for peers; this will allow them to take pride in their understanding which enables them to teach other children by sharing methods. Collaborative teaching involves a high standard of communication and allows children to become confident and independent learners who enjoy challenging situations. This links with the AoLE Language, Literacy and Communication. For this lesson, I have aimed for progression step four “I can respond in group discussions to the ideas of others in thoughtful and considerate ways, including seeking clarification through appropriate questioning (Welsh Government, 2019, p. 50)”. During this modelling process, I can observe understanding of the methods and mathematical rules to underpin where the misconceptions or gaps arise. Additionally, I can probe the children’s learning through questions that will enable them to acquire a deeper level of thinking.

	Hattie and Clarke (2019) state it is essential for teachers to receive feedback from pupils. This allows teachers to discover misconceptions and understand how to fill gaps and advance learning. I have included a cross-curricular method from the Digital Competence Framework (DCF), which involves the children using I-pads to access an app called Flipgrid which is a social learning platform (Microsoft, 2019). The app involves creating “grids” to facilitate pupils voice through a video discussion. Their viewpoints can be shared with the class based on their opinions on their learning, teaching time, reflection and positive or negative concerns. This DCF tool permits learners to use technology to reflect and provide feedback enabling me to adapt and inform planning as appropriate to individual learning requirements. According to Donaldson (2015) embracing digital competence within the learner’s education, it is continuously evolving and will become a great function in their future lives.  

	To conclude Donaldson (2015) states, good teaching and learning means engaging in assessment for learning principles throughout the teaching profession. Delivering consistent, purposeful feedback and adjusting teaching resources and styles to meet the individual needs which are both fundamental in raising standards. Throughout this essay, I have addressed various factors regarding AfL and understand the benefits of the learning environment and process. For AfL to be most effective within the classroom environment it is essential to develop a culture of success and achievement, supported by belief and a positive growth mindset (Black and Wiliam, 2005).

 Concerning questioning, Didau (2012) explains the use of ‘hinge questioning’ and the subsequent impressive results on learners understanding within a lesson, in comparison to traditional methods of questioning. Therefore, to progress my professional teaching knowledge and skills I intend to carry out my research and investigation to understand the process and physical effects hinge questions have within the classroom. 

Putting my research into consideration I have carefully planned ambitious and creative lessons to ensure I meet the learner's needs and inspire them to become independent and capable learners, who feel confident in everyday situations and ready to learn throughout their lives. 
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Appendix 1 - School Trip Lesson Plan 

	Student-teacher
	Emily Wonnacott
	Class:
	Year 6 

	AoLE or Subject
	Expressive Arts/Humanities
	Date:
	01/11/19

	Lesson Focus:
	Harry Potter Theme - This learning journey will take place at a beach called Freshwater West in Pembrokeshire and will last 2-3 hours. The aim is to allow the children to work in a group of 5 to create their own house for Dobby to live in, using different natural materials.

	Meaningful links to Curriculum 
	Expressive Arts - This area of learning and experience will give learners opportunities to explore genres, techniques, tools, materials and practices which in turn will enable them to become both curious and creative individuals. 
Humanities - They will learn also how experiencing the wonder of the natural world can contribute to their spiritual development and well-being and cultivate a sense of place and sense of belonging. 
Language Literacy and Communication - Learners will be given opportunities to interact, explore ideas, express viewpoints, knowledge and understanding and build relationships. 
Progression Step 5 - Learners should experience - Stimuli that inspire and enthuse exploration, discovery, questioning and challenge sparking their curiosity and imagination.
Progression step 4 – I can reflect on decisions made during the creative process, offering solutions for improvements or alternative ways of working.

	Meaningful links to:
Cross-Curricular Responsibilities
	DCF – Taking photographs of their learning
LNF – Discussing, working as a group and discussing their opinions and views on the task.

	Personal Targets (Linked to QTS and identified in weekly review)










	Learning Objectives (focus on Learning- use accessible vocabulary): 

	The pupils will learn to:
· Communicate as a group, to share ideas and views.
· Explore the natural environment, using the different materials.
· To make a safe shelter for Dobby, and to justify why you have made the decisions.





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I can work safetly and fairly as a group. 
· I can explore natural beach materials to create/sculpt a house for Dobby.
· I understand why I have made these decisions and chose specific materials. 





	Discussion - Holding discussions to discuss progress, targets and any peer or self- assessments that have been made to inform next steps in learning. 
Questioning – Throughout the lesson, many questions will be asked to assess their learning, understanding and evaluation.  
Feedback – During the task giving continual feedback either to individuals or with a focus group, asking open questions and enabling children to reveal and develop their understanding. 
Observing – Watching children and listening to their discussions to assess their learning as it is happening. 

No hands up – This allows all childern to chance to answer a question and to ensure they are listening.

Compare/contrast/Improvements – Assessed by their peers 

Ask the children for feedback at the end of the learning episode. 





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	A Health and Safety brief will be given to the children to inform them on what to do and what not to do to keep them safe whilst out of school premises.

· Stay away from water
· Do not touch sharp objects
· Do not touch dogs

Once the children have had their safety briefing. A short extract from Harry Potter and the deathly hallows will be read to them. This sets the scene for the children and allows them to use their imagination:
How was dobby feeling?
How would you feel if you were on this beach all alone? 
Did he have any shelter? If so what could he use?



	The opening phase will last 15 – 20 minutes. The pupil's role is to listen, observe, answer questions, ask questions and discuss with peers/teachers their opinions.

Names of groups – I will be using this as a way to split the children into mixed ability group. 6 groups of 5 children – 6 different shelters
Ron
Harry
Hermione
Voldemort
Dobby
Dumbledore



	First aid kit
Wellies
Waterproof clothes
Harry Potter Book


	

Teaching & Core Learning
	Explain to the children the aim is to work as a group to create their own house for Dobby. But remember at the end you need to justify why have you used those materials?

No hands up – does anyone know what the word justify means?



Throughout the lesson, I will take photographs of the children sculpting and creating to use their for their following lesson.


	The main activity for the childern – This is a child-led activity, they are abel to explore the different objects from the beach in order to work as a team/communicate and create their own house for Dobby.
· Fun 
· Enjoyable 
· Hands on 
· Visible 
· Real-life





	Stones
Sticks
Sand
Logs
Grass
Seaweek
Shells
Litter
Driftwood
Rope
Fishing wire
Waterproof coat
Wellies


	

Plenary
	Walking Gallery – This allows the children to chance to talk and communicate their ideas about their house, 
why have they done this?
Why have you use this material?
Why don’t you have a roof?
What is your favourite part, why?
What do you think you could improve on?

It also give the children a chance to look at their peers sculptures, to give their opinions in a kind mannor. 

What advise would you give them? 
How could they improve?
Why?



	Walking gallery – this allows the children to walk around the different shelters, they are able to observe what they like/dislike and what they think they could improve on. 

This part of the activity is language rich in communication and progression. 




	

































	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	A Health and Safety brief will be given to the children in order to inform them on what to do and what not to do in order to keep them safe whilst out of school premises. 

· Stay away from water
· Do not touch sharp objects
· Do not touch dogs

Once the children have had their safety briefing. A short extract from Harry Potter and the dealthy hallows will be read to them. This sets the scene for the children and allows them to use their imagination: 
How was dobby feeling?
How would you feel if you were on this beach all alone? 
Did he have any shelter? If so what could he use?



	The opening phase will last 15 – 20 minutes. The pupils role is to listen, observe, answer questions, ask questions and discuss with peers/teachers their opinions.

Names of groups – I will be using this as a way to split the children into mixed ability group. 6 groups of 5 children – 6 different shelters
Ron
Harry
Hermione
Voldemort
Dobby
Dumbledore



	First aid kit
Wellies
Waterproof clothes
Harry Potter Book


	

Teaching & Core Learning
	Explain to the children the aim is to work as a group to create their own house for Dobby. But remember at the end you need to justify why have you used those materials?

No hands up – does anyone know what the word justify means?



Throughout the lesson I will take photographs of the children sculpting and creating in order to use their for their following lesson.


	[bookmark: _GoBack]Main activity for the childern – This is a child led activity, they are abel to explore the different objects from the beach in order to work as a team/communicate and create their own house for Dobby. 
· Fun 
· Enjoyable 
· Hands on 
· Visible 
· Real-life





	Stones
Sticks
Sand
Logs
Grass
Seaweek
Shells
Litter
Driftwood
Rope
Fishing wire
Waterproof coat
Wellies


	

Plenary
	Walking Gallery – This allows the children to chance to talk and communicate their ideas about their house, 
why have they done this?
Why have you use this material?
Why don’t you have a roof?
What is your favourite part, why?
What do you think you could improve on?

It also give the children a chance to look at their peers sculptures, to give their opinions in a kind mannor. 

What advise would you give them? 
How could they improve?
Why?



	Walking gallery – this allows the children to walk around the different shelters, they are able to observe what they like/dislike and what they think they could improve on. 

This part of the activity is language rich in communication and progression. 




	































Appendix 2 - Lesson Plan Creative Writing 

	Student-teacher
	Emily Wonnacott
	Class:
	Year 6 

	AoLE or Subject
	Language, Literacy and Communication – creative writing 
	Date:
	01/11/19

	Lesson Focus:
	Harry Potter Theme - The aim is to deepen their imagination and extend their vocabulary by imagining they are Dobby stranded on the beach of Freshwater. 

This learning episode will last a week (if the children need it). 

	Meaningful links to Curriculum 
	Language Literacy and Communication 
In the Languages, Literacy and Communication Area of Learning and Experience, learners will be given opportunities to speak and write in order to be effective as they interact, explore ideas, express viewpoints, knowledge and understanding.
In all, the experiences offered in this area of learning and experience will spark learners’ imagination and creativity and help to build a lifelong love of literature. 
Progression step - 

	Meaningful links to:
Cross Curricular Responsibilities
	DCF – Using i-pads to create their own Morfo as the Dobby character.

	Personal Targets (Linked to QTS and identifed in weekly review)










	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· To include suspense in their writing. 
· Show and not tell – (e.g “The hair on the back of his neck stood up” instead of “she was scared”).
· Short sentences to build suspense - (e.g “The waves were bitter. Lapping ferociously”.
· Put their five senses into consideration - sight, touch, hear, taste, smell.
· Keep some things secret or unrevealed – (e.g “She could hear something scratching”).










	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning) How will you know if they have learnt something

	What do you need in order to write an effective paragraph?

· I can explain in detial why I made changes or corrections. 
· I can use a wide range of vocabulary and idiomatic language effectively to convery meaning and to engage the audience.
· I can demonstrate the use of my 5 senses through creative sentebces. 
· I know what suspense means, and how to create it. 
· I have used ‘show and not tell’ technique to enhance my writing. 



	· WAGOLL – Teachers paragraph of what a good one looks like. 
· Questioning – what do you think? What do you like about it? What do you not like about it?
· Lolly Pop Sticks – This ensures all children are listening. 
· Creating their own success criteria of what they think excellent writing consists of. The children can refer to this throughout the lesson as it will displayed on the white board and printed for their tables. 
· Pit stops – this allows the childen to stop what they are doing and listen to an example. This can generate further ideas to add to their writing.
· At the end of the learning episode the children will be able to compare their cold task with their hot task. This enables them to show progression of their own learning.
· 




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Activity 1
Cold Task 
Without any imput from the teacher the children will be asked to write a paragraph based on their trip to Freshwater West. “Imagine you are Dobby, how do you feel and what can you see?” 

	Cold Task 
This task is simple and staright forward as the children have 15 minutes to contruct their own paragraph without any imput from myself or their peers.

	Book
Pen
Imagination


	

Teaching & Core Learning
	Hot Task 
Once the children have finished their cold task explain to them you have also written your own creative paragraph based on Dobby’s point of view of Freshwater West. 


WAGOLL – ‘What a good one looks like’. This allows the children to generate ideas and areas they could include in their own writing. This will include: adjectives,  effective sentence structures, correct use of punctuation.

It is important for myself to read enthusiastically in order to grab their attention and create suspense.

BLOOMS TAXONOMY - QUESTIONING

What do you like about it?
What would you use in your paragraph?
How could I improve? Why?

I will now introduce the learning objective to the children.
Can anyone give me an example of what I mean by show and not tell?
The use of short sentences, what does this do?
How does this make the reader feel?
What does the word suspense mean?
What could you hear? 
What could you taste?
What could you see?
How would you feel, being abandoned on the blustery beach?

Creating group discussions leads to a deeper level of thinking, especially as they need engaged and enthusiastic.

Activity 2 – creating own success criteria 
Ask the children - What do you think makes writing creative? Use Lolly Pop sticks to pick out names at random, this ensures all children are listening as they know their name could get picked out at any time. 

Creating their own success criteria – what do you need to write creatively? Talk to your learning partners. 



Activity 3 – starting creative writing 
Visual Learning - Each table will have 5-10 photographs taken from the school trip, in order to prompt them visually. This allows them to remember the colours, textures, tastes etc.

The childern now have a clear visual idea of what they need to include to make their creative writing in order to make it effective and fascinating for the reader. 
It is essential for the children to constantly refer to their learning wall which is full of useful adjectives, punctuation, success criteria, photographs in order to activate prior learning.

	Hot Task 
The childern will be seated in mixed ability groups. Therefore, if the children need help and cannot ask me the question straight away, they are then able to ask their peers. 


The children’s role is to listen carefully to myself, to enagage in the sentences structures, adjectives and similies. 




The children will then have a chance to answer questions in order to show understanding. 






















The children are now able to create their own success criteria in order to be in control of their own learning and understanding.

Ask the children to share their own ideas, this could possibly be: adjectives, metaphors, short snappy sentences to builld suspense. If needed scaffold the childrens learning by drop hints and reading out examples. 






Throughout the this section of the learning episode the children will have the chance to usedictionarys and thesaurses in order to help them if needed. 



	Dictionary 
Learning wall 
Success criteria
Books 
Pen
Imagination 
WAGOLL
Photographs 

	

Plenary
	Formative Assessment - Throughout the lesson I will be checking children’s work and doing pit stops to show: This give the children a sense of pride for the work they have created and can help other children and possibly give them ideas for what they can include to improve their work. 
· Improvements 
· Good tecnniques 
· Positive reinforcement 

Activity 4 
To finalise the lesson after the chidlrens creative paragraphs have been checked against the success criteria, imporved and perfected. They will then move onto a DCF activity. Create their own Dobby morfo on the ipads and ready out their creative paragraphs. 

Feedback – turn to your learning partners, ask them to listent to your morfo. 
What do they like about it? Why?
What is similar with the WAGOLL?


	
What do you like about your work? Why?
What do you think you need to do to improve?
Have you checked against your success criteria?


The children wil have to opportuinity to express their creative paragrpah by using the app morfo and sharing it with their peers to ask for critical feedback. 

	Ipads
Morfo app 
Creativeness.




















Appendix 3 – Mathematics and Costing Lesson 

	Student-teacher
	Emily Wonnacott
	Class:
	Year 6 

	AoLE or Subject
	Mathermatics and Numeracy 
	Date:
	01/11/19

	Lesson Focus:
	Costing the amount of fabric needed to make Harry Potter cushions. 

	Meaningful links to Curriculum – What matters statements 
	Mathematics and Numeracy - Numerical thinking is essential for reasoning, modelling and solving problems in mathematics and in a wide range of real-world contexts, including technology and finance
Expressive Arts - This area of learning and experience will give learners opportunities to explore genres and practices which in turn will enable them to become both curious and creative individuals.
Language, Literacy and Communication - Learners will be given opportunities to speak and write in order to be effective as they interact, explore ideas, express viewpoints, knowledge and understanding and build relationships. 
Progression Step 3 – p.44 – Mathematics 
Throughout experimental learning I can solve problems in real-life and abstract contexts. 

Progression step 4 – p.50 – LLC 
I can respond in group discussions to the ideas of others in thoughtful and considerate ways, including seeking clarification through appropriate questioning.

	Meaningful links to:
Cross Curricular Responsibilities
	DCF – concluding their learning by giving feedback using i-pads (Flipgrid). This is a social network which allows childern to video themselves to show their discussion. 

	Personal Targets (Linked to QTS and identifed in weekly review)










	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· Discuss what the problem is about, and decide which operation is needed and what you need to do first in order to solve the problem.
· Figure out how much material they will need in order to calculate the cost of fabric needed to make cushions. 








	I can find out the amount of material I need for one cushion by working methodically. 

I can figure out how much material I need for each cushion a prefered method. 

I can take charge of my own learning and disucss my ideas and throughts clearly with my peers. 

I understand why the answer needs to be correct in order to proceed with the project. 



	FORMATIVE ASSESSMENT - Throughout the activity I will be interacting with the children, ensuring them are they feeling confident and able proceed with their learning. If they are confused, stuck or have made a mistake I will assist them with help and guidance, or they could turn to their learning partners and ask for help.

Marvellous Mistakes - It is important for children to understand that making mistakes are good in order to move on from that mistake you show a higher level of understanding and progression. 

Traffic Light - At the end of the session the children are to assess their own learning – red, amber, green. Colour in the box. How did you feel? Did you find it a challenge? What did you find easy? What did you find hard? What do you want to work on to get better?

Text me your feedback – I will give each child a print off of a mobile phone with a blank screen. I want them to write myself some feedback on what they liked about my lesson and what they can I could do next time to improve. 

Formative Feedback - Throughout the activity I will be interacting with the children, ensuring them are they feeling confident and able proceed with their learning. If not, I will assist them with help and guidance, or they could turn to their learning partners and ask for help.

Learning Partner – This allows the children to share their ideas and views. Have they got the same? If so, could it be correct? If not, what have they done differently?

Allowing the children to model instead of the teacher– This allows the children to take pride and drive their own learning and independence. 

Thinking Time – Increasing thinking time allows the children enough time to come to terms with their thoughts and make their own understanding of it before discussing with the class. Also, if they are unsure it gives them enough time to contemplate other possible answers. 












	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)

5-10 minutes
	Prior learning - Explain to the children we are going to be carrying on from the previous lesson. (Previously the children will have designed and made their stamps, now it is time to figure out how much fabric they need and how much it will cost).

Turn to your learning partners and discussion what you think is the next step for the project?

Can anyone remind me where we finished off? 
What do you think we have to do next? 
What do we need to make the cushions?

Ask a child to read the main question to the group of children (will be clearly written on the board): The shop owner at In-Fabrics in Haverfordwest needs to know how much fabric we need altogether in metres ande total cost.  

What does this mean?
How could we solve this problem?
What methods could we use?
30 seconds turn to your learning partners to see what they think.

Time to share some ideas. When questioning the children allow the children thinking time of 10 seconds if needed to express their thoughts and methods. 


	Differentiation – there will be three groups of 6 -8 children. 
Green - Higher
· Red =£2.99 Per Metre
· Black = £1.99 P/M
· Yellow = £3.00 P/M

Amber – Medium The prices are going to be different for this group. Instead of 99p they will have 50p instead.  
Red Cotton - £3.50
Black Cotton – £2.50
Yellow Cotton - £4.50

Red – Lower When adding, multiplying and subtracting these numbers are going to be whole one. This makes it suitable for their level and meets the learners needs. 
Red Cotton - £3.00
Black Cotton - £2.00
Yellow Cotton - £4.00




Within the opening phase the children are engaging in several AFL strategies:
Talking to your learning partners
Increase thinking time
Recapping on Prior Knowledge


	Key question is visible on the whiteboard.
Blank tally chart 
Pencils
Rubber




	

Teaching & Core Learning

30 minutes 
	To start the learning process the children, need to total up how many children are making cushions, how many of each colour they need. 

Ask them could they plot some data in a tally chart which they have previously gathered themselves from the previous lesson: Red material – 12 people
Yellow material – 9 people
Black material – 7 people

The children then need to understand that 1 metre makes 1 ½ cushions. How much does 2 metres make?
This will be written on the whiteboard for the children to visually follow. Following that I will write in order to scaffold their learning:

1m = 1 ½ cushions
2m =____cushions?

I want you to turn to your learning partner and ask/tell each other ‘how can we work that out?’ – 40 seconds to discuss. If I can see children are engaging in the discussion extend the time.

Child Led Modelling – Instead of me talking at the children and explaining how I would do it. I will ask one of the pupils ‘would you like to come and show everyone how you got that answer?’ 

Does everyone understand?
Would anyone else like to have a go?
How many cushions do we actually need to make?

It is important for the children to understand they need 12 cushions. This is the highest amount not the whole total. 
Red material – 12 
Yellow material – 9 
Black material – 7 

Higher ability children might be able to understand this instantly. However, lower/medium might need some guidence/scaffolding. 


Once the children have figured out that they will need 8 metres of red cotton fabric. Allow them to figure out they can now find the cost for the red fabric by – 12 x 2.99 = £35.88

Throughout this process I will be observing the children, communicate, disuss, work out, follow methods and check their answers. 

If the group are finding it difficult I will step in and model some methods to work this out. 
	Filling in tally chart data (should take 2 minutes, easy task) I have already made empty tally charts for the children to fill in (save wasting time).
















Again, the children will engage in discussions with their learning partners. This allows me to observe and assess their knowledge and understanding. 


Allowing the children to model visually their method of working out on the whiteboard allows them to become independent learners and to take pride in their understanding. 

Once the children have figured out a method this is what their working outs should look like:



1m = 1 ½ cushions
2m = 3 cushions
3m = 4 ½ cushions
4m = 6 cushions

From this the higher ability/medium children can work out that 8m = 12 cushions (by multiplying 4m x 2 = 8 and 6 cushions x 2 = 12

8m = 12 cushions

When working out the children can select their own methods this could be - mentally, rounding, long multiplication or box method. Just as long as they get the correct answer. 

Once they have found out the first answer, they can then follow the same procedure for the other colours of material. 

Once they have figured out the total for each cushion, they need to add them all up together to find the final cost so that I can go to buy the material tomorrow.  

Extension Task
Give the children a craft catalogue and shopping list, we will also need: 20 needles, 2 rolls of thread, red/white/black/navy paint. How much will this be altogether. 

If the children think they have the correct answer, allow them to use a calculator and assess their own learning. 
	Resources

Rulers
Print off success criteria
Key Question
Cushion
Measuring tape
Paper
Pencils
WAGOLL
Whiteboard




	

Plenary

10 minutes 
	At the end of the session we need to check as a group of everyone has the correct amount. 
How can we check this?
Compare and contrast your work with your learning partner?
If your answer is the same, could it be correct?
If your answer is different, how can you check? Could it be wrong?

DCF Feedback / evaluation - Using the Flip grid app I want you tell tell me in a short video. 

Allowing the children to assess their own learning allows me to spot the gaps, understand where they need filling and then plan to fill them in the following lessons. 



	The plenary consits of the children checking their answers to make sure they are correct/incorrect. If so what can they do to solve the problem independtly?

They will use an app called Flipgrid to record their discussion. 

Example:
I have rag rated myself: 
Red – need more help
Amber – I kind of understand
Green – I understand

what did you enjoy?
What do you think I could have done more to help you?
How could I improve my lesson?


I need to improve:________________________________________







	



