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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  6th May 2025 

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).


The objective of the observation was to arrange and chair two separate Family Network Meetings (FNMs) for 3, a child looked after by the Local Authority, with the purpose of developing a safety plan around supervised contact with their parents. 3 had become looked after due to concerns that both parents were unable to meet their needs or safeguard them appropriately, which had placed them at risk of emotional harm and neglect. The FNMs were designed to give 3 and their family a structured space, supported by the Signs of Safety model, to explore strengths and worries and develop their own plan for safe contact.
The geographical context is a rural town in Wales, where families often face challenges in accessing services due to distance and limited resources. The meetings were undertaken in line with the Social Services and Well-being (Wales) Act 2014, which emphasises well-being, safeguarding, and partnership working, and Section 47 of the Children Act 1989, under which the child protection concerns were assessed.
Parental conflict meant that the meetings had to be held separately, with each parent and their respective network present. This decision reflected a systems theory approach, recognising that separate networks could better contribute without conflict, and reduced the risk of emotional harm to 3. 3’s foster carer, advocate, and school representative were also involved, to ensure that their daily experiences and wishes were represented.
Consent was obtained directly from 3 in person, and they were reassured that their voice would be central. Both parents gave consent by telephone, and professionals were informed via email, with no objections raised. Consideration was given to the impact of being observed, with reassurance offered that the observer’s role was to support my learning. The Active Offer was made in line with More Than Just Words (2012), and all participants chose English.
Word count: 303







	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 

1300 (+/- 10%: include your actual word count at the end of each section).

Critical Reflection on Communication
Introduction
Communication is a central component of social work, shaping how we engage with individuals, support networks, and professionals to achieve positive outcomes. My observed practice involved chairing two Family Network Meetings (FNMs) to create a safety plan for supervised contact between 3 and their parents. The meetings brought together parents, family members, foster carers, advocates, and professionals. In this reflection, I will critically analyse my communication methods, drawing on person-centred values, the Social Care Wales Code of Professional Practice, and the principles of cultural and linguistic sensitivity, including the Active Offer and More Than Just Words (Welsh Government, 2012).

Preparation and Assessing Skills
Before the meetings, I reviewed case notes to understand family history and the risks leading to 3’s care status. This preparation allowed me to anticipate sensitive issues and identify potential communication challenges, such as parental conflict and differing expectations around contact. I discussed the planned observation with my supervisor, which helped me reflect on my existing communication skills, including negotiation, motivational interviewing, and chairing meetings.
Engaging with 3 before the meetings was crucial. I used direct work to capture their wishes and feelings about contact and developed a written plan together. This gave me confidence that I had the necessary skills to support their voice being heard and reassured me that my role was not only to facilitate but also to advocate for their perspective.

Communication with 3
Working with 3 required a person-centred approach, respecting their identity and rights. I avoided labelling them as “a child looked after,” recognising this could feel stigmatising. Instead, I focused on 3 as an individual with their own strengths and aspirations.
I used age-appropriate communication by simplifying language and avoiding jargon. I checked their understanding regularly, for example by asking them to repeat back what they felt the plan meant for them. I also worked closely with their advocate, ensuring 3 had independent support to express their views. This reflected Article 12 of the UNCRC, which guarantees children the right to participate in decisions that affect them.
3 expressed relief that the meetings would be held separately for each parent, which I acknowledged and validated. This reinforced trust and demonstrated that their feelings directly influenced the process.

Communication with Parents and Networks
Managing communication with both parents separately required careful balance. The meetings could easily have become adversarial, but by structuring them around Signs of Safety (Turnell & Edwards, 1999), I created space for all voices to be heard. I set clear ground rules at the start, using calm and neutral language to emphasise respect and confidentiality. As one parent reflected, “It felt like we were finally listened to without being judged,” which reinforced the importance of creating a safe and respectful environment. Research highlights that clear boundaries and a structured approach can reduce conflict and promote collaboration in child protection work (Munro, 2011).
When parents expressed frustration, I used reflective listening to show empathy without colluding. For example, when a parent criticised professionals, I acknowledged their feelings (“I can see you feel unsupported”) before redirecting focus back to 3’s needs. This approach prevented escalation while ensuring the discussion remained child-centred.

I applied motivational interviewing by asking questions such as: “What do you think 3 needs from you during contact to feel safe and supported?” This empowered parents to generate their own solutions, rather than me imposing them. Similarly, I used negotiation skills when networks proposed unrealistic plans, reframing ideas collaboratively until consensus was reached.

Chairing the Meetings
Chairing FNMs required me to balance authority with facilitation. I was conscious not to dominate the conversation but to guide participants in creating their own plan. Turnell and Edwards (1999) highlight that small increments of respectful interaction build cooperation, and I kept this principle in mind throughout.

I structured the discussion around strengths, worries, and safety goals, which made the process transparent and accessible. Visual aids such as flip charts supported understanding and ensured everyone’s contributions were recorded. I regularly summarised key points, checking that participants felt accurately represented.

Non-Verbal Communication
My non-verbal communication played a significant role. I maintained eye contact to signal attentiveness, used open body language, and positioned myself so that all participants felt included. I moderated my tone to remain calm, even when tensions rose.
I also monitored others’ non-verbal cues. For example, when a parent folded their arms and looked away, I slowed my pace and invited them back into the discussion gently, without confrontation. When 3 appeared restless, I acknowledged their need for a break. These adjustments demonstrated sensitivity to the emotional climate of the meeting.

Cultural and Linguistic Sensitivity
All participants lived in Wales, and I ensured that the Active Offer was made in line with More Than Just Words (2012). I explained that the meeting could be conducted in Welsh, and written documents produced bilingually if preferred. While all participants chose English, the offer demonstrated respect for linguistic rights and reduced potential barriers to participation.
I was mindful not to make assumptions about culture or identity. For example, I considered how rural isolation impacts families, including limited access to services and reliance on extended networks. Acknowledging these challenges during the meeting validated parents’ experiences and showed cultural sensitivity.

Ethical Considerations and Professional Standards
My communication throughout the Family Network Meetings was underpinned by the Social Care Wales Code of Professional Practice (2017), which emphasises respect, dignity, integrity, confidentiality, and the promotion of rights. I ensured both parents were treated equally despite their conflict, reinforced the child’s rights by supporting their advocate to share their voice, and maintained trust by clarifying that information shared in one meeting would not be repeated in the other. I also explained the observer’s role transparently to avoid any perception of hidden agendas.

Integration of Theory
Theories such as systems theory, Signs of Safety (Turnell & Edwards, 1999) and Family Group Conferencing (Hudson et al., 1996) gave structure and meaning to my practice. These approaches supported me in recognising the wider network’s role, maintaining a strengths-based focus, and empowering families to generate their own plans. By drawing on these frameworks, I was able to balance professional authority with empowerment, ensuring the meetings remained safe, constructive, and centred on the child’s needs.

Challenges and Learning Needs
Reflecting critically, I identified challenges. At times I struggled to manage silence, feeling pressure to fill gaps rather than allowing participants to reflect. I also found it difficult to balance neutrality with ensuring 3’s needs were prioritised; occasionally I intervened more than necessary to redirect discussion.
Additionally, while I made the Active Offer, my limited Welsh language skills meant I could not model bilingual practice confidently. Developing my conversational Welsh is therefore a learning need to strengthen my cultural competence.
Finally, chairing two separate meetings required stamina and focus. I recognise the need to continue building confidence in managing group dynamics while maintaining a child-centred focus.

Conclusion
This observation highlighted the complexity of communication in social work, particularly in contexts of conflict and safeguarding. I demonstrated skills in active listening, motivational interviewing, negotiation, and person-centred practice, while embedding cultural sensitivity and the principles of the Active Offer. I confirmed that I had the necessary skills to engage effectively, but also identified areas for growth, including managing silences, enhancing my Welsh language, and balancing facilitation with neutrality.
Overall, the observation strengthened my understanding of communication as both a technical and ethical skill, central to supporting families to create their own solutions while safeguarding children.


Word count: 1,243









Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	Rachel arrived on time and was organised, which gave me confidence in the meeting from the start.


	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes, Rachel explained in advance that an observer would be present for her learning. She asked for my permission and made sure I was comfortable with this.

	Were you clear why the social worker met with you today?

	Yes, Rachel explained that the meeting was to agree a safe plan for K’s contact. She made sure I understood this before the meeting started.

	How well prepared do you think the social worker was for his or her meeting with you?

	Rachel was fully prepared for the meeting. She had clearly read the case background and had thought through how to manage the challenges. This made the meeting run smoothly.

	  How has the social worker listened to you and respected your views and wishes?

	Rachel listened carefully to what I said and respected my views. She gave me time to talk and made sure my ideas were written down so they were included in the plan.

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	Yes, Rachel spoke clearly and avoided jargon. She checked I understood as we went along. She also asked about language needs and offered Welsh, but I was happy to continue in English.



	How has the social worker’s involvement met your expectations for this visit?

	The meeting was difficult because of the history of conflict, but Rachel managed it well. She kept the focus on me and reminded everyone of the ground rules. This met my expectations and helped me feel more positive about the process.

	Are there any other comments or suggestions that you would like to make?
	Overall, I was very satisfied with how she chaired the meeting.
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