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Baker (2000) identifies bilingualism as a person who can speak two languages and multilingual as a person who speak more than two languages. Furthermore, Baker (2000) disputes that bilingualism exists as a possession of an individual and multilingualism can be developed due to the environment and society surrounding the child. This is supported by Bronfenbrenner’s ecological system’s theory (1929 cited in Rogoff, 2003:45) which highlights that children are affected and influenced by intimate, social and cultural environments. As well as Vygotsky (1978 cited Mooney, 2013:100) hypothesised that a child’s reality is shaped by their families, communities, socioeconomic status and education.
Moon, Zernzach and Kuhl (2012) carried out extensive research that found in the last trimester of pregnancy foetuses can listen to speech and natural rhythms of the mother due to the sound processing part of the brain being active. Babies born to bilingual mothers can accommodate two or more languages through natural exposure. In addition, Chomsky (1957 cited Cook, 2008:247) believes that children are born with an inherited ability to learn any language as they have a certain linguistic structure they use accurately that must already be imprinted in their minds. Furthermore, Chomsky goes on to state that every child has a language acquisition device or ‘LAD’ which is a hypothetical tool hardwired into the brain that helps children rapidly learn and understand language. Chomsky hypothesised that due to every child having a natural LAD that during a child’s lifetime they can acquire a language at any time considering a rich and enabling environment with a positive and supportive teacher. This can be supported by Vygotsky’s (1978 cited Mooney, 2013:101) theory the Zone of Proximal Development where child can lean with help and guidance from a more knowledgeable other but cannot do independent. Furthermore, Vygotsky believed that social and cognitive development work together to build and strengthen on each other.  
In contrast Lenneberg (1967 cited Gass and Glew, 2008:278) disputes that learning any language must be attained before the age of puberty or the ability to learn language decreases, due to the brain becoming less receptive to new information. He called this the critical period hypothesis. Similarly, Lenneberg agrees with Chomsky that language is innate to every baby. 
Bialystok (2017) discusses the cognitive and neurological benefit of being multilingual extends from early childhood to old age, as the brain is more efficient in processing information and delaying the onset of Alzheimer disease. Furthermore, Bialystok (2017) highlights the cognitive advantages of being bilingual by having an ability to improve metalinguistic awareness, this means to understand language is a system of communication that can be explored and manipulated. Additionally, gaining a better memory, a higher abstract reasoning, being more creative, better problem-solving also gaining a higher performance in spatial perception. McLeod at al. (2016) highlights that children gaining the ability to communicate effectively in more than one language lay the foundations for future social and academic success. Furthermore, they express that, children who experience multiple languages and speech during early childhood are linked to literacy, numeracy and social outcome at school which provides a platform for participation in society as adults. Both Bialystok (2017) and McLeod at al. (2016) discuss that although in the past there was widespread believe that bilingualism was detrimental to children’s linguistic and intellectual development, much research has now reported better performance both in nonverbal and verbal tasks by bilingual children than monolinguals. 
With over 60% of the world’s population being multilingual, many countries have more than one official language for instance South Africa has 11 official languages (BBC, 2016). There are many factors to why countries have been influenced by different languages, one main factor is colonisation during the Victorian era where European ways of living and language where enforced onto indigenous people. This tragicality resulted in many cultures losing their languages (BBC, 2014). With the United Kingdom having many families immigrating from all over the world most of these families are learning English as an additional language. Practitioners must be aware and understand the importance of inclusion in every aspect of learning. There are many different meanings to the word Inclusion, Petriwskyj (2010) highlights the broad spectrum of inclusion including race, gender, disability, integration, sense of belonging. He states that children have the right to be treated fairly no matter what their religion, abilities or race. Lambert (2012) identifies, the importance of communication within the setting but also having a positive and supportive relationship with the families also celebrating diversity and different languages.  Maslow’s hierarchy of need’s (Lester,2013) is a fundamental example on what steps need to be taken in ensuring each individual child needs are being met. Furthermore, Maslow’s pyramid of hierarchy expresses the importance of completing each need from bottom to top. On the bottom of the pyramid is the basic physical requirements a child needs such as sleep, warmth, water. Secondly, is safety and security of a child this follows UNCRC (UNICEF,1999) right of the child in article 19 + 24 state that each child need to be protected also each child has access to health care and clean water. Thirdly, the needs become more about the emotional and social needs of a child, the need of love and belonging. Fourthly, the need of a child’s personal esteem and the feeling of accomplishment. Finally, after each need had been met, a child then has self-actualization which is a process of developing and growing as an individual to achieve personal potential (Lester,2013). 
The Welsh Government (Department for Children, Education, Lifelong Learning and Skills, 2008) are truly passionate and committed in having a bilingual Wales. By having a key principle in making all children in Wales have a sense of belonging also in experiencing the Welsh language and culture. This is supported by UNCRC (UNICEF, 1999) article 6 + 7 every child has a right to a nationality and government must do all they can to ensure the survival and full development of a child. Subsequently, the Foundation Phase (Department of Education and Skill, 2015) contributes to the Curriculum Cymraig in ensuring children from the ages 3 to 7 are having the opportunity in developing an understanding of the cultural identity unique to Wales. They are doing this by making sure all areas of learning are incorporating Welsh culture, heritage or language through an integrated approach. Also, the Foundation Phase (DoES, 2015) having the Welsh Language Area of Learning means children learn the language at their own pace and naturally through first-hand experiences, being supported and encourage in a respectful and sensitive manner also having a rich and lively environment with fun and enthusiasm. 
The Curriculum Cymraig (Welsh Government, 2003) was created to ensure children can apply knowledge and understanding of the cultural, economic, environmental, historical and linguistic characteristics of Wales, these are five aspects the Curriculum Cymraig identifies as common requirements. 
Cultural.
Understanding and acknowledging a person’s own community, values and traditions also celebrating the extraordinary cultures and languages of Wales while respecting the values of other cultures and languages.  Exploring creative arts and Celtic traditions through music, craft, dance and sport. Furthermore, gaining knowledge about past and present political views of Wales also the links between Wales, the UK, Europe and worldwide. 
Economic.
Learning how the development of technology and resources can change life in Wales, understanding the Welsh industry and agriculture in shaping the economic, political and culture of Wales. Acknowledge new business enterprise and economic changes in local areas of Wales through media and use of it. 
Environment. 
Learning about the sustainability development in Wales and of the wider world, understanding the current issues that affect the lives of Welsh people. Learning and understanding the relationship between the environment and Wales and the effect it has on Welsh people’s day to day life’s.  
Historical. 
Learning how lives have been affected by the history in Wales and by the political, social and cultural aspect.  Appreciating and visiting historical sites, understanding how over time these have changed. Learn about relationships of Wales and the rest of the UK today and past.
Linguistic.
Being aware of Wales as a language and its links with English and foreign languages, using the Welsh language with access to all. Crating a school ethos that reflects the schools position as a school in Wales.
The Foundation Phase (DoES, 2015) and the Curriculum Cymraig (Welsh Government, 2003) are simultaneously working to achieving that each child in an Early year’s settings in Wales are experiencing the welsh language through day to day use. Majority of children in Early years setting in Wales are from English speaking homes here practitioners need a gradual approach in teaching Welsh. There are wade range of resources in Early years setting to promote Welsh cultural, economic, environmental, historical and linguistic characteristics of Wales. For example, a wide range of welsh nursery rhymes, reading welsh books  that are individual to Wales, exploring Wales outdoor environment also learning about Welsh traditions such as Eisteddfod.
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