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	What do you consider to be the best aspects of this work?
	[bookmark: _GoBack]I have included honest, personal reflections about my journey on this course. 

	Which aspects do you consider could have been improved in this piece of work?
	More detailed analysis of the pupils’ skills. I struggled with this and found it hard to record and analyse in a busy session with learners who needs a lot of support. I would have liked more time covered on this during the days. 

	What have you found most satisfying whilst undertaking this submission?
	Understanding the theory behind movement and motor skills. A deeper understanding of childhood development. 
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I work in Cwm Glas primary situated in the East side of Swansea in the Bon-y-maen ward. Currently our school is ranked 17th of 148 Lower Super Output Areas in Swansea. On roll this academic year we have 270 children fulltime and a further 34 attending part time nursery. We are made up of 46% children who are entitled to free school meals. We have 38% of learners who have been identified with additional learning needs (ALN) and have or are exploring a diagnosis. We have a large number of children diagnosed or exploring autistic spectrum disorder (ASD)and or attention deficit hyperactivity disorder (ADHD). There are also a number of children who are receiving speech and language support, have hearing impairments as well as children with sensory issues. We also have 13.5% of pupils who are learning English as an additional language (EAL). 
Our recent School Health Research Network (SHRN) survey was carried out in May 2023 with year3-6 pupils. The findings tell us only 38% of pupils take part in regular physical activity outside of school. Whilst 84% of pupils own a laptop/tablet/computer, 63% own smartphones and 95% pupils watch videos, TV or play computer games. Whilst I recognise that this survey was completed by the older part of the school and not the children who participated in these sessions; it certainly provides an invaluable insight in to the home life of our pupils, and what they may observe older siblings, cousins and friends doing. 
My aim as Health and Well-being lead and as a parent, is to ensure that children have the opportunities to be physically active and develop skills in order for them to lead healthy, energetic lives. 
If children cannot proficiently run, jump, catch, throw etc., then they will have limited opportunities for engagement in physical activities later in their lives because they will not have the prerequisite skills to be active. 
(Stodden et al, 2008, p. 291)

I can relate to this wholeheartedly. As someone who is did not have opportunities to participate in a wealth of physical activities in my childhood, physical activity does not come naturally to me now. I am not confident nor comfortable participating in sports and games. This is not want I want for my learners or my own children and hence why I have chosen to participate in the Successful Kinaesthetic Instruction for Pre-schoolers (SKIP) Cymru course.
The group of children I worked with for this module are pupils selected from the wider department of the Foundation Phase and not my own class, ranging from Reception to Year 2. Colleagues have selected these children for intervention and feel they could benefit from support with their gross and fine motor skills. This group is made up of 5 girls and 7 boys.  One of these learners is being supported by a Qualified Teacher for Visually impaired and is awaiting a referral for Cerebral Visual Impairment (CVI). There are several learners who have been referred to the Neurodevelopmental team for exploration of ASD and or ADHD. A few children are being supported by the Educational Psychologist or the Behaviour Support team, and some are receiving speech and language input. Working with such a small group did mean, however, that I was the only adult and did not have a someone available to support. 
The children all enjoyed coming to work with me and mixing with children from other classes. They often found the sessions very exciting, but were fussy with poor listening and attention skills. 
The warm up activity was a positive start to the session. The children were familiar with coming to the hall and able to find a space, with little support. I introduced the Mr. Men game with four characters. I tried to include a variety of characters, that would give opportunities for children to explore different levels, dynamics, space and movements.
The first four characters encouraged children to work with different dynamics and introduced a different level.  It was clear that very quickly into the warm up the children all ran around in one circle following the same direction. I paused the game and introduced the next character to encourage children to think about moving in a different direction. Davies (2003) recognises the importance of children moving in different pathways. “Challenging children to move in particular pathways implies considerable knowledge on their part and understanding in this sphere of movement comes about slowly” (Davies, 2003, p. 22).  Whilst this game required them to change direction, I could adapt this game and the characters so that the children moved in straight, curved, twisted and zigzag pathways. 
Throughout this activity, I observed that children were able to increase/decrease their speed, stop and make a small shape on the floor. This consisted of all children curling up in a ball on the floor. Reading Davies (2003), I recognise that I did not provide opportunities for the children to move at different levels, but rather remain static at this level. Whilst the children were encouraged to make a small shape for Mr. Small, and a big shape for Mr. Tall, there was no movement encouraged here. In the future, I would be asking the children to move in a small or tall way and using high and low levels.
Observing the children, most fell into the stage 3 and 4 of running, where they were demonstrating long strides and arm leg opposition with elbows bent. However, when we introduced galloping far more found this challenging and were more “slow-moderate tempo, choppy rhythm” (Goodway et al, 2019, p. 221-222). At this point, I stepped out of my comfort zone to demonstrate a gallop. 
We continued to play this warm up over a number of weeks and gradually introduced different characters. This has been a firm favourite and is often requested by the children.
The throwing and catching activities that I planned were carried out in 2 smaller groups of 6. This is because I did not have an available adult to support a second garden. I did not feel confident yet to introduce an independent garden with the significant needs of the learners, but something that I would consider in the future. 
The catching activity I designed was to work with a partner and to ask them to catch coloured equipment from a partner and to eventually swap colours. I selected a range of equipment available and tried to include various size and different objects. The PE equipment available is unfortunately limited and not in the best condition. I set up the garden so that each child faced opposite their partner with a hoop of equipment. 
 With the catching activity, I am disappointed that I did not consider nor react to the different stages of catching, and instead set up the task equal for all i.e. I set the garden up with all hoops the same distance apart. I also set the garden up so that all pupils were parallel to each other. From further discussions on day 2 and 3 of the training, I would now consider having the partners in a staggered approach, so that learners are not as aware of what their peers are doing. Meaning that if I did suggest to a pair to roll the ball on the floor, or increased the distance between another pair, the adaptions that I made are less obvious. 
In the future I would be more confident to take some of the children back to rolling on the floor. For example, the learner who is currently exploring CVI, is someone who struggles with the distance and tracking of moving objects. Most of the learners, were at stages 1, 2 and 3 of catching (Goodway et al, 2019). Goodway et al (2019) suggest that there are many prerequisites to catching including eye-hand co-ordination, ability to track objects visually, finger manipulation and anticipation. Going forward, I would allow plenty of opportunities for these. 
The throwing activity that I set up, also was set up in identical parallel fashion for all learners. There were several benches in the hall with various targets placed on them. I provided pairs with a selection of balls and beanbags to throw at the targets on benches. I then asked the children to run and put the knocked down equipment in a hoop behind the bench. 
I recognise now that I set up this activity so that learners were using the width of the hall. This meant that I was inadvertently encouraging children to “chop” or “sling throw” (Goodway et al, 2019, p. 183). From discussions on day 3, I now recognise that by increasing the distance from the children to the targets; I would have provided the children with opportunities to practise, develop and refine their throwing skills. Furthermore, I feel I have overcomplicated this activity by asking children to put the targets in the hoop. This took away from the teaching point of throwing and I would not include this in the future. 
My own teacher training focussed on teaching games rather than the skills and how to teach children to become proficient throwers, catchers and kickers. Naïvely, I had never thought about how to teach catching, throwing or kicking and including opportunities to develop these pre-skills such as tracking a ball and rolling game opportunities. I now recognise that children must have plenty of opportunities to explore with a wide range of equipment.  “It is vital that children have a broad base of Fundamental Motor Skills (FMS) during early to middle childhood”. (Goodway et al, 2019, p. 178). Goodway et al. (2019, p.178) also suggest that “the ability to move easily in various combination of FMS is compromised if children do not acquire basic motor competence during the early years.” By providing children plenty of opportunities to kick balls of different shapes, sizes and weights will develop a repertoire of movement patterns. They are then able to draw on these when needed in further sports.  
As an experienced Foundation Learning Phase teacher, I have definitely adapted and evolved my classroom practice since completing the SKIP training. Whilst I have a well-established ‘finger gym’ area in class to allow children opportunities to improve their dexterity and fine motor skills, with activities such as threading and using tweezers. I had never considered having a physical space with large equipment such as balls, hoops, balance logs and river stones. I have since redesigned my outdoor area to now include these, providing opportunities to develop their FMS. This is supported by Goodway et al (2019, p.178) who suggest that “Developing FMS could be considered analogous to learning the letters or characters and sounds of the alphabet.”
The principles of the SKIP course have also influenced the wider school PE practice. Motivated and influenced from discussion that occurred on the first day of SKIP training, I returned to school and led discussions with the wider health and well-being team. We reflected about the usual sports days we hold, where it is usually 6 runners at a time who run in a straight line. Every child competes in the running race, 6 at a time, whilst the rest of the school watch. There is then a second race with traditional activities such as a sack race, egg and spoon, three legged etc., again with only a small number of children competing whilst the rest of the school watch. 
On reflection and considering the idea of the majority of children waiting and only one skill, running, we decided that we needed to take action to change this and improve sports day for all. Our priority was to ensure that it is inclusive, provides opportunities for other FMS (throwing, catching, kicking etc.) and allows plenty of opportunities for children to achieve. 
We therefore designed 6 gardens or zones with a different activity in each. We designed fun, energetic activities to encompass more skills such as throwing and kicking. We then randomly mixed the children into houses. Each team rotated through the gardens and had 5 minutes to complete the activities. With this concept, we tried to ensure that as many children were being active as possible and participating in each garden for the entire event. We also felt that this event encouraged teamwork. The houses had to work together to score as many points as possible in 5 minutes. There is an element of competitiveness as each house competes, but not directly between pupils.
From completing the SKIP course, I have had the opportunity to learn about motor development and childhood development. I now recognise and provide opportunities for children to refine these skills. The children all engaged well and made visible progress over the sessions as well as developing their confidence and listening and attention skills. As the Health and Wellbeing lead, and a member of the Senior leadership team, I will be recommending an investment in the equipment and resources for both PE sessions and for teachers to create a physical space within their class provision. Furthermore, I would also be advising that more Teachers and teaching assistants undertake the level 3 and 4 modules next year so that we can truly embed SKIP principles and encourage physically active lifestyles in our school. 
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