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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.                                                              (4075 words) 

This assignment will focus on ‘who I am teaching’, looking at the needs of students in a classroom and the theories behind these needs. I have decided to look particularly at a critical incident which I observed while on my bridging experience, it involved one student in particular with a well-being need. I will link it to the four purposes in the new curriculum for Wales, for this incident I have decided to focus on ‘healthy, confident individuals’ possibly also touching on ‘ambitious, capable learners’. (Donaldson, 2015) I will also discuss how the new curriculum puts emphasis on students ‘Health and Well-being’ and the importance of this and we as practitioners support students needs. 

I will also look at three in-depth research topics around the incident these will include, well-being including how staff support pupils’ well-being and communication. How building positive relationships with students support their well-being and learning. As well as the impact a heavy workload can have on a teacher and how this affects the support, they can give a child. Throughout the report I will be using some aspects of Gibbs’ Reflective Cycle (1988) cited at The University of Edinburgh (2019) which is a model of reflection. I will be referring to my critical incident and describing what had happened (this can be found in Appendix Eight). I will be analysing the date collected and evaluating the current research around these topics I have decided to delve deeper into. Reflecting on feelings is also an aspect of Gibbs’ Reflective Cycle (1988) however I will not be discussing my personal feelings although I will touch on bias within my report and this will explain why I will not be reflecting using my personal opinions. 

To start I firstly looked at Successful Futures which reports that ‘children and young’ adults require ‘social, emotional and physical well-being’ experiences to succeed. Donaldson report that ‘The Health and well-being Area of Learning Experience’ supports young people building and developing ‘positive … relationships’. (Donaldson, 2015) I will look at the current research around these topics and theories that are imbedded including Maslow’s Hierarchy of Needs (1943) and how these affect a student and how school support these needs. I will also be looking over the research collected and will develop my own teaching styles and moving forward what I will be taking from my findings to ensure I become a better practitioner. I will also look at the methodology around observations and any limitations that could arise or anything that noticed while observing. I will be using Gibbs reflective cycle to reflect, evaluate and develop my next steps in evolving my own teaching practice. Finally, I will develop a sort of action plan and reflect on my own practice and how I wish to develop my own teaching and to finish I will conclude my findings.

The observation was undertaken in an English-medium Comprehensive School in the county on Bridgend. The school is a mixed school of pupils aged eleven to eighteen years old. The last school inspection was in 2016 where at the time there were 1,121 pupils on roll, however after attending the school and talking to staff it is clear that the school is currently oversubscribed as many area of the school are now being used as classroom as before they were ‘free’ work spaces and even the library is now being used as a classroom. At the time of the last inspection there were ‘around 13.6% of pupils are eligible for free school meals’ and ‘approximately 19% of pupils have special educational needs’. The majority of pupils are from a ‘white British background’ and ‘very few are from other ethnic groups’. Estyn (2016, p.1) It has to be acknowledged that this report was written four years ago, and the community of the school may now differ in relation to additional learning needs and race that was reported in 2016. As already suggested, there has been an increase in the number of pupils enrolled at the school. 

The BERA considerations considered for this assignment have been to keep the anonymity of the school and I will be refereeing to the school without discussing the name and area of the setting. I will also be keeping the names of the students involved in the case studies undisclosed to ensure their safety, considering child protecting, safeguarding and data protection policies. 

Firstly I was asked that we observe a critical incident in an educational setting and critically reflect on it. In the first instance we needed to establish what was meant by a critical incident. Tripp (2011) states that these are not one specific incident that is a critical incident but in fact everything that happens is a potential critical incident however it is the role of the observer to accumulate the data and analyse and produce a critically incident. The critical incident that I picked out was in relation to a year nine student with an injury to their hand which impacted their ability to write with their hand, however the student did not seem to tell any member of staff during her morning at school. This incident made me consider the reasonings behind this, including, was there anyone this child could talk to, could they talk to anyone, was there no-one available to talk to or did someone not have time to talk to them on that morning; I will discuss these further as we go on. To read further details regarding the critical incident please see Appendix Eight. 

However, we must discuss the considerations that need to be taken when observing children and young adults. As suggested by Jaggar and Smith-Burke (1985) the notion of observation children is not new and derives from ‘the concept of kidwatching’ (sic) a study of children that spiked ‘in the 1930s’ providing greater awareness of progression in children. To begin I was assigned two half days in the educational setting without any previous knowledge of the pupils including their needs or abilities, therefore what I observed was a quick snapshot of the pupils’ school day and there may have been many aspects that lead to the critical incident. It has also been documented by Kazdin (1981) and Mash and Terdal (1988) cited in Frick and Barry and Kamphaus (2010) that it is ‘well-documented that a person will change’ their behaviours when they are ‘being observed’. Therefore, it needs to be taken into consideration that behaviours may be different than usual during observations. It needs to also be said that due to there being student teachers at the setting maybe staff were preoccupied that morning with preparing for our arrival and were temporarily distracted and this might not be the norm. 

Observers need to consider many aspects when observing and one of the main aspects to consider is personal bias, this meaning that a person will identify critical incidents that have a personal interest or are meaningful to themselves. this also means that personal judgement, feeling, religion, beliefs and background may all play a role in a person’s judgement and view on an observation. This is reiterated by Riddall-Leech (2005) who suggests that each person will analyse observations in contrasting ways, and this will depend on a persons’ community and background. These elements can influence how a person feels and thinks about a situation. Despite is being difficult to keep all personal feeling out of a situation as I observed I unsured that I kept professional, however, there is always a reason that a curtain situation will stand out to a particular person and maybe not another.  

Triangulating the data could support the data collected; triangulation is where data is collected using different methods or looking at different aspect of the students being observed. For example, create a pen portrait to get to know the student better or develop a task for then to complete and this would then become a controlled observation and I would be looking for an outcome. Flick (2018) expresses that there are different types of triangulation however it allows a researcher to gain ‘concrete’ information by using a variety of research methods to collect data and achieve results. However, this assignment is of a small scale and this is not appropriate nonetheless it is something that can be considered in the future. 

While we can see that observing children has its advantages and disadvantages, we also know that it has a place in education and the classroom as it supports teachers planning and knowledge of the children they are teaching on a daily basis. However, we must now consider new aspects while observing children these include children’s knowledge development, well-being and becoming a valuable member of their community and these aspects come from the new curriculum and successful futures written by Donaldson (2015) who explains that there are four purposes to the new curriculum for Wales, these include for ‘all … children and young people to be’; firstly, ‘enterprising, creative contributors’, developing student’s creativity skills and to use their previous knowledge to ‘take … risks’ and ‘solve problems’ and encouraging students to ‘grasp opportunities’ and work as part of a team. 

Secondly, ‘ethical, informed citizens’, giving students the skills to become a full member of their community and to be able to build relationships with others by understanding their beliefs, cultures and needs. Being passionate regarding the environment around them and having an understanding that their actions have an impact on others including the community and the environment. (Donaldson, 2015)

Thirdly, ‘ambitious capable learners’, meaning that children will develop a wealth of knowledge and skills, including numerical and communication skills and have the ability to ‘apply that knowledge in different context’. (Donaldson, 2015) Communication skills plays a factor in my critical incident. 

Finally, ‘healthy, confident individuals’, ensuring that our students develop the skills to become health and consider their own needs and make their own decisions regarding their personal well-being, beliefs and health, also building ‘positive relationships’ and ensuring their own safety as well as others. 

Two of these aspects of Successful Futures written by Donaldson (2015) fit into my critical incident these being ‘health, confident individuals’, as this area concentrates on well-being which is the main factor to my incident. We all have an understanding of how important well-being is to everyone, Donaldson (2015) expresses that practitioners have a responsibility to deliver learning opportunities that consider students ‘social and emotional’ development, to support pupils’ development and knowledge of their own well-being and where to find support if needed. 

We now have a much better understanding of children and young people’s well-being, however early intervention and ‘talking about wellbeing … can help’. (Action for Children, 2020) This was supported throughout the schools Estyn report where I found information relating to the research topics, I wish to undertake deeper research. The report states that the ‘there are good links with parents who feel comfortable about approaching the school’ and feel ‘well informed about … their children’s wellbeing’. This gives the impression that parents are highly involved in their child’s education at the school. There is a large emphasis on well-being throughout the report, stating that there is a variety of professionals as well as heads of year that support student’s well-being ‘exceptionally well’. Estyn (2016) After attending the school there is a real feel of positivity from staff and students, the staff enjoy teaching and feel that the students make good progress. However, staff do feel that the well-being of their students is not their concern or priority within the school as there are specialist staff who deliver PSE (Personal and Social Education) sessions and senior members of staff including councillors that will usually deal with any well-being issues that arise. However, well-being to some is considered all practitioners responsibility, regardless of their role within the school, all staff should be prepared if a child chooses them to confide in and report an issue. Welsh Assembly Government (2010) states that young adults suggest that having someone to talk to is one of the biggest impacts on their emotional well-being. This does not state that a member of staff needs to be trained in a particular way to support pupils, young people will turn to a person they feel comfortable with and this could be anyone. It could be said that some teachers and practitioners have more responsibility that others, including student’s personal tutors and heads of years as these usually have more of a pastoral role for the students. Effective communication starts with key members of staff including the student’s personal tutors who see them in the morning to welcome them into the school day and ‘check in’ to support any issues and their teachers who see them develop and know them.
This is identified by Marland and Rogers (1997, cited in Purdy, 2013) who states that the role of the personal tutor is to support pupils in their own personal development. Nonetheless the school in question feel that the responsibility is down to a select number of staff members. NAPCE News (2020) suggesting that ‘Pastoral care’ in Britain’s education system is said to be ‘critically linked to the academic and personal-social development of young’ adults. For these reasons it is clear to see that student thrive on good positive pastoral support within their school setting, and it should be everyone’s responsibility to ensure that every child has the opportunity to be listened to and supported to the highest standards. 

As we can see well-being is now at the heart of the new curriculum and plays a large role in every aspect of a children’s school day (Donaldson, 2015). Donaldson (2015) also goes on to talk about communication and how children developing communication skills is vital to their success. Ensuring that children not only know how to communicate but how to communicate effectively with a wealth of different people in a variety of methods, the skills learnt by learning to communicate effectively will support a pupil for their whole life. 

Communication is important also important to develop positive relationships with students as these relationships can have an impact on children and their well-being, having positive relationships can also support good behaviour in the classroom. According to Weare (2015) school should embrace a ‘whole-school’ approach, developing an environment where pupils feel supported, listened to and respected to encourage ‘social and emotional well-being’. National Children’s Bureau (no date) also agrees with a ‘whole school approach’ stating that ‘wellbeing and mental health’ is ‘everyone’s business’ including, ‘the … community: staff, pupils, governors, parents and external services’. There are a number of benefits to developing a ‘whole school approach’ to deal with well-being that are suggested by National Children’s Bureau (no date) these include, enhanced well-being and social and emotional interventions for staff and students, better learning experiences and ‘improved behaviour’. 

Building positive relationships with students also support well-being as seen in an incident that is spoken of by Woodard (2019) stating that she had an encounter with a pupil who was not following school guidelines regarding uniform; Woodard was asked by another member of staff to address the situation and approach the pupil and ask her to remove the prohibited item of clothing. Woodard (2019) goes on to state that the pupil did so without objection after a brief discussion regarding what would be acceptable within the school dress code; and that this conversation was made easier due to the positive relationship she had built with the student. Suggesting that having good relationships with students supports positive and open communication. This shows us the importance of building these relationships with our students. Gavoni (2015) states that effective communication can promote good behaviour within the classroom. Positive behaviour, effective communication and well-being have a link, and all contribute to a child’s learning experience. According to Gutman and Vorhaus (2012) young people ‘with better emotional wellbeing … are more engaged in … school’. This shows us how we talk and communicate to a child impacts on their well-being that can then affect their behaviour, this can also be said for the experiences they have within school and at home. However it is not only how to talk to a child that has an impact it is also how practitioners share information about a child. Newcastle Safeguarding Children Partnership (2010) states that it is vital that the teachers around the child communicate effectively in order to support individual children’s needs. If there is an issue with a particular pupil then these details need to be shared so that the child is cared for, protected and to ensure their needs are being met. 

This leads me on to Maslow’s Hierarchy of Needs (1943) cited in McLeod (2020) who discusses the importance of five aspects that a person needs to thrive and that when one need is met that they move up the pyramid and the next aspect can be met. These five aspects include, firstly, ‘psychological needs’ these are necessities that every person needs to survive including ‘food, shelter and sleep’. These are mainly provided by the persons home setting; however school does play a role in providing food for students. Secondly, ‘safety needs’, this ensures that a person feels safe and cared for, that they have order and ‘order … and control in their lives’. This can be supported by school and education as a person then has routine, they know they are safe and being cared for at the time they are in school. Next would be the need of ‘love and belonging, this ensures that a person feels a sense of belonging and community, being a part of a team, having friends and developing positive relationships and feeling accepted. This can be supported by attending school clubs, building friendship groups and positive relationships with teachers and being a part of the school community. At level four ‘of Maslow’s hierarchy’ of needs is ‘esteem’. This ensured that a person feels respected, has a desire to achieve and be independent. Education develops these skills in young people, they learn to be independent and have expectations of themselves to achieve, education is also a place to learn to respect others and yourself. Finally, the ‘highest level’ of need according to ‘Maslow’s hierarchy’ is ‘self-actualization’, suggesting that to complete this stage a person should understand their potential and aspires to achieve ‘personal growth’, to experience those light bulb moments and to have pride in what they do. Students are given these opportunities in school, learning to take pride in their work and to share ideas and accomplishments. The school setting also give students many opportunities to develop themselves including school excursions, mock interviews, PSE lessons and university open days to name a few. 

Nevertheless, schools are under a great deal of pressure to provide these levels of need to support every child and sometimes it is not always possible. As previously stated, the school is currently oversubscribed by pupils meaning that teachers have more classes to teach and a heavier workload. Purdy (2013) suggests that the role of the teacher is ever growing, with more demands on teachers now more than ever before. In a day a teacher is responsible for planning, preparing and delivering fun and engaging lessons which are also differentiated for student with additional learning needs, deal with poor or difficult behaviour, ‘liaise with … professionals’ and parents, prepare children for exams as well as pastoral duties such as ‘supporting pupils’ with academic struggles or even personal issues. Prospects (2020) Despite all of these things, as well as now dealing with the additional pressures of COVID-19 and the issues that brings with home learning and safety. However, it can be said that teachers are in a ‘good position’ to be giving pastoral support as they have built positive relationships with their students. According to Weale (2019) ‘around one in fine teachers’ are expected to resign within two years of qualifying due to enormous pressures and ‘workload’. Therefore, some would say we are asking too much from our teachers. Consequently, Mason (2019) states that with a lack of teachers ‘good education’ will be at the shortfall. The answer to keeping educators in the classroom could be a better work-life balance. According to Education Support (2020) educational practitioners can work up to ten hours more than their contacted hours in a week and this can have an impact on a healthy ‘work-life balance’, this then having an effect on the individual’s personal well-being. These issues that a practitioner can feel could impact the effectiveness of their communication with students, the delivery of the lessons that they give and also the support they are able to provide students with. 

In my reflection I will be using Gibbs Reflective Cycle (1988) cited at The University of Edinburgh (2019) to develop a type of action plan to support my future development if a similar situation was to arise. I can see that a part of my role in becoming a good practitioner is to be an effective communicator and to support children with their well-being. Well-being may not be my key role in the school setting however the way I communicate can have an impact and open up door of effective communication. To do this I wish to carry out some professional training and courses on effective communication with others and student well-being. If I was to become a personal tutor to a class, I would ensure that they knew they could talk to me and ensure I ‘checked in’ with them regularly to ensure that everyone felt heard and respected. I think I would enjoy developing a well-being area where children could speak to a member of staff or develop an ELSA (Emotional Literacy Support) group. ELSA is a way for children to express their feeling and emotions in a safe and caring environment. (ELSA Support, 2020) This intervention not only supports children’s well-being, but it also supports effective communication with others; supporting and ensuring that children have what they need to succeed, this could be used as a whole school approach in developing a better understanding of good well-being and effective communication; and if children succeed in having these components then this can also supports Donaldson (2015) Successful Futures of ‘healthy, confident individuals’. 

To conclude this report titles ‘Who am I teaching?’ we have established what is meant by a ‘critical incident’ and how to establish an incident that can be made critical. BERA considerations were taken into account and the name of the school and any pupils involved where kept anonymous to ensure the safety of pupils and to adhere to safeguarding policies. 

It was discussed how observing children is a valuable resource for teacher to develop an understanding of their students however there were implications of students acting differently when they are being watched and this could have an impact on the results, personal bias was also reviewed and ensured that is did not impact the observations and the writing; my personal feelings regarding the matter where left at bay to ensure that only reliable sources where used and not my own personal thoughts and beliefs. I also discussed how triangulating the data collected with other data around the child’s needs for example a pen portrait as well as the data collected could create more of a whole picture of the child and establish their needs better. 

I also discussed Maslow’s Hierarchy of Needs (1943) and how these need to be met to support all learners within an educational setting, I also discussed the role of the teacher in supporting some of these needs including well-being. It was also discussed how effective communication can support children’s well-being and behaviour, including the role teachers play in supporting these. Staff well-being was also considered and a teachers work-life balance and whether this can have an impact on students. It was also argued that staff may be under too much pressure to deal with students’ well-being even though they are in the best position to support pupils as they know them best. 

Another factor discussed was the whole school approach in supporting pupils needs and this can be supported through ELSA a project I am passionate about and supports children’s healthy well-being and effective communication. Finally, I believe that it was established that well-being is everyone’s problem and staff need to take responsibility in supporting their students however, practitioners need to be given time to do this so that they can support children’s needs effectively. 
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Appendix One

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

	Date and time, year group:   

29th September 2020, Lesson One (9am) Physics with Year 9 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Twenty-four students in the class. Spacious classroom however the classroom was a geography classroom and not science – this is due to Covid-19 and how the children move around the school – safety. Students came into class quietly and took their seats. Topic of the lesson was circuits – a practical lesson was done late last week, and this lesson was to now write up what had been learnt. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

The students seemed quiet to me. Some were engaged in their learning, asking lots of questions and others seemed disengaged sitting and listening. While there were a small number of students completely disengaged and talking, didn’t seem to be working on task. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Children were going over what they had learnt last lesson during the practical session. Pupils were developing their understanding by drawing a diagram and writing about it. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

As mentioned, the environment was a geography classroom and therefore there were no wall displays to support the learning. The teacher however did have a PowerPoint presentation to support learners with visual support. 
Nothing in the classroom stood out as any other support such as how to write, punctuation or marking posters. 
On times the teacher would set a task but not ask if everyone understood or if anyone had any questions about the work and some pupils looked a little lost and were unsure of what to do and where therefore asking each other. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

At one stage a pupil asked a question and the teacher says gives some additional information that he was not intending to teach but as the students had asked the teacher explained. This showing good understanding from some students and developing their knowledge on the topic further but may have been too much for some students to understand. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Teacher used a random name generator to ask students answers to questions. Teacher also went over homework in the lesson which asked student questions regarding the topic of work. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· One student kept standing up at the back of the classroom to take photos off the whiteboard as he couldn’t see it. 
· A student missed the lesson the day before due to being in isolation.
· The homework – AfL
· The students at the back of the classroom that were not engaged, were talking and looked like they didn’t do any work in their books all lesson. 
· Pupils asking eachother for clarification of the work as there was little explination or there was no opportunity to ask questions on the set task. 



















Appendix Two

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29th September 2020, Lesson One (9am) Physics with Year 9 

The teacher gives a task to the whole classroom to draw a table and fill it in with the numbers he will give once they have completed the table. 
There are two students at the front of the class sitting side by side one understands the task the other does not.






	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
I observed the child who did not understand the task look over and ask the pupil sitting next to them for guidance on what to do. 

This got me thinking if the task was clearly set out for the students, whether there could have been an opportunity to ask questions about what was expected, could there have been an example on the board of what the teacher wanted, if there could have been an opportunity for students to use an assessment for learning tool to show that they understand or need further support. 

How important is peer support?
Could there have been an opportunity to ask students if they understand the task?
Could the teacher have used an AfL to support here?
What would I do differently?
Could this have been an opportunity to have pupils discuss in pairs and then feedback to the whole class? 
Could this have been an opportunity to share ideas? 
Would have it been easier to show the students what was expected of them as a visual on the board? 

· Ambitious capable learners 
· Healthy confident individuals 
· Assessment for learning 
· Peer support 



















Appendix Three

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

	Date and time, year group:   

29th September 2020, Lesson Two (10am) English with Year 9 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Small, cramped classroom with lots of desks and chairs – not enough room for students they were all sitting very close together. When the pupils came into the class they were asked to stand behind their chairs until the teacher stated that they could sit down. Ability range seemed mixed – some students participating well, one student in particular disengaged. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Students were chatty when not on task, when a task was set the pupils worked silently. The teacher used a hand up and a count down from five approach to gain the attention of the students who were talking.  


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Pupils were working from a booklet answering comprehension questions on a piece of text. Around forty minutes into the hour session the learning outcome was written on the board and students were asked to write it into their books. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Students were given worksheets to support their reading as well as a visual on the whiteboard. The teacher also had pupils share ideas with the other students in the classroom and the students could then write these in their books – this helps the students expand their ideas and knowledge. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

At one stage a pupil asked a question and the teacher says gives some additional information that he was not intending to teach but as the students had asked the teacher explained. This showing good understanding from some students and developing their knowledge on the topic further but may have been too much for some students to understand. There were posters on the walls to support students learning however some were small, and I wondered how they would be used and how much support they are giving students?


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Teacher would ask questions to the students and they would raise their hand if they knew the answer. Pupils shared ideas with each other during a class discussion. Teacher stated that she would usually have the children up moving around the classroom having a debate however due to Covid-19 this was not possible. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· One student kept disrupting the lesson – talking, tapping his pen, sitting incorrectly – dissengaged. 
· Having pupils stand behind their chairs as they came into the classroom and waiting for the teacher to tell them to sit – respect. 
· Hands up approach to answering questions – AfL
· Sharing ideas as a class and expanding on their knowladge. 
· Writing the learning outcome in their books – do they know what they are learning/ why they are learning something? 
















Appendix Four

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29th September 2020, Lesson Two (10am) English with Year 9 

Students line up outside the classroom and the teacher greeted them at the door, she allowed they students to enter the classroom but reminded them to stand behind their chairs. When the teacher entered the classroom she then allowed the children to take their seats. 



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Each pupil walked into the classroom one by one and stood behind their chair – some get their equipment out and placed it on the desk ready to learn. Some students where chatty however still followed the rules, not a single student sat at their desk until instructed by the class teacher. 

How important is respect?
Why did the teacher ask the student to stand behind their chairs?
Why did the students comply?
What would have been the consequence if they hadn’t have done so?
Do the students know why they are doing this? 
What are they learning from doing this? 
Does following the rule allow them to come into class ready to learn?
Is there a theory behind this? 

· Ethical informed citizens
· Respect 
· How we act and treat others
· Following rules

























Appendix Five

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

	Date and time, year group:   

30th September 2020, Lesson One (9am) Mathematics with Year 9 (middle ability class)


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Classroom was spacious with room for all students to work comfortably. Students were working on a topic of work that seemed familiar to them – they have done previous work on this topic. Teacher had informed me before the lesson that the students were of a middle ability. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

A group of girls came into the classroom very disruptive; they did not settle the entire lesson - taking, checking their phones, throwing lolly pops, talking over each other. They did not seem ready to learn, however other students were engaged in their learning. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Pupils were working from a booklet answering comprehension questions on a piece of text. Around forty minutes into the hour session the learning outcome was written on the board and students were asked to write it into their books. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The topic of the work was ‘find the Highest Common Factor and Lowest Common Multiple’ – the teacher tried to ensure that the examples given were relevant to his students. There was very little of what I saw in the classroom regarding helpful wall displays to support teaching and learning. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The student who were chatty were encouraged to engage in the lesson by participating their answers, it was clear that these students did not want to work. I observed the student in front of me asking the pupils next to her for the answers to the work as she did not want to do the work herself. Another student finished his work and asked the teacher what to do next and the teacher told him to ‘sit there for a sec’ – could this have been an opportunity to challenge that student and give an extension task to develop his skills and knowledge?


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Teacher used an opportunity where a pupil did not understand what to do to answer some of the questions as a class. Pupils shared how they worked out the LCM and HCF this allowed students to support each other’s learning and development. Allowing students to explain to other students also helps their understanding.  


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Group of student kept disrupting the lesson – talking, throwing items, checking their phones – dissengaged. 
· Student complaining that it was ‘too early’ – is there an optimal time for learning?
· Choose students at random to answer questions – AfL
· Sharing understanding to the class and expanding on their knowladge – peer support. 
· A pupil had finished his work but there was no extention task provided. 
· Students were asked to mark their own work – AfL – could this have been an opportunity to set targets for themselves? 














Appendix Six

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
30th September 2020, Lesson One (9am) Mathematics with Year 9 (middle ability class)

Students were given a task to complete twenty mathematic questions and write the answers in their books along with the working outs. 



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
One pupil finished that task asked of him and raised his hand and asked what he was to do now that he had finished. The teacher told him to sit for a second while it give other students time to catch up and then the teacher could go over the questions on the board and students would then mark their own work.

Could this have been an opportunity for an extension task?
Should I always be prepared that some students will need to be challenged?
Could I compile challenge cards for my early finishers?
How do we challenge pupils?
Why should we challenge pupils? 
How could that pupils have been challenged? 
Could the pupil been given something to focus on?
Could this have been an opportunity to support peers? 

· Ambitious capable learners
· Challanging student
· Extention tasks to further their development
· Supporting peers – does this support learning?




















Appendix Seven 
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

	Date and time, year group:   

30th September 2020, Lesson Two (10am) History with Year 9 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Pupils came into the lesson at staggered times and not altogether. Topic seemed familiar; pupils had a booklet they had been working on for the topic. Teacher is a head of year and seems busy/ distracted with other responsibilities at times. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Pupils seemed ready to learn. Many pupils were contributing well to the session. The class had a debate where they were able to move around the classroom depending on whether they agreed or disagreed with the topic of work.  


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

At the beginning of the lesson the teacher had the students writing down the learning objective for the session, supporting that pupils knew what they were leaning and why. There were posters on the wall regarding marking – however how much are these used? 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The students were actively involved in the lesson – moving around and contributing. They were all given reading pieces before deciding whether they agreed or disagreed and they all shared ideas as a class. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

All pupils were given the same written document to read and therefore there was no differentiation that I could see. However, some of the students interpreted the information differently and this came across when they were feeding back to the class. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Pupils were asked to share ideas with the classroom and they teacher would write these ideas on the board, giving all students an opportunity to develop their ideas. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· The class teacher was a head of year and was dissengaged with her own lesson as there was an incident that had to be deal with – this meaning that she left the class a number of times – did this impact the learning?
· One student had injured her hand and was unable to fully be involved in the lesson.
· Studnets chosed at random to answer questions – AfL – althought the same children kept putting up their hands. 
· Sharing ideas as a classroom allowing everyone to expand their ideas. 
· Allowing pupils to move around the classroom ensured angagement and the pupils seemed to enjoy the session. 
· Learning outcome was written on the whiteboard for student to know what they were learning. 


















Appendix Eight 
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
30th September 2020, Lesson Two (10am) History with Year 9

10 Minutes into the session when the teacher was handing out some documents for the pupils to read the teacher noticed that one pupil had her fingers strapped up and was unable to write. 

· After the session I spoke to the teacher and asked in the student in question would have said that she was unable to write if the teacher hadn’t have noticed and the teacher said no the pupil would not have said anything. 

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The teacher noticed that one student had injured her hand and her fingers were strapped up and asked if she would be able to write, the student said she would try. The teacher asked what she had done for the first lesson and the student replied, ‘not a lot’. The teacher offered to try and get a laptop for her to work on. The teacher rang the resource centre but could not get one despite telling the staff member that the student was in GCSE year and needed it. The teacher then offered to scribe for the student, but the student said she is happy to use her left hand.
The teacher then asked if I wouldn’t mind scribing for the student therefore, I sat with the pupil and worked with her through work – she would tell me what she wanted to write, and I would then write it down for her. 
While working with the student I asked her whether she had told her personal tutor in the morning regarding her hand and that she was unable to write, and she said no. 

Why hadn’t the pupil told her personal tutor?
Why hadn’t her parents informed the school – provided a note?
Was this a well-being issue?
Why wasn’t there additional support available?
Was there the capacity for a member of staff to support her in other lessons? 
How did the teacher know what knowledge I had on the topic? 
Should the student be offered support?
Why didn’t the personal tutor check the student’s well-being at the beginning of the day/ or ask if there was anything they needed to know? 
Did the student feel that they could share this information? 

· Ambitious capable learners
· Healthy, confident individuals
· Student well-being
· Classroom support 
· What is the role of the personal tutor?
· Trust between student and staff 
· Sharing information 
· Parental involvement 
· Personal knowledge on the topic
· Differentiation 
· Additional needs 
· Peer support/ scaffholding 
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