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Introduction:
This reflective journal is not only to fulfil  my requirement for the course Developing and Supporting Physical Development in Early Childhood.  But more importantly, it is for me part of my Continues Professional Development (CPD) as I strive to improve myself as Physical Education (PE) practitioner.  Reflecting and evaluating my profession not only  informs my planning in supporting pupils learning  but also generate pedagogical insight to improve my profession (Bolton, 2014,).   
It may have taken a global pandemic to do it but thinking alternatively and creatively about Physical Education (PE) becomes a norm during the lockdown (Kirk,2020). But how ever you deliver PE, virtual or real, the importance and relevance of   health, exercise, being active, and movement is highlighted important to everyone’s lives young and old. But especially with children, we know  how physical activity are essential in their developing lives.  And being  physically active can help a pupil lead a healthier and happier life (Harris,2020).  I am fortunate to work in the same school for the last 15 years as a PE teacher , Subject Leader and Sports Coordinator. I teach PE lesson timetabled during teachers planning, preparation and assessment (PPA ) time from Reception to Year 5.   My Borough I believed is one of the few remaining Boroughs in the country who still maintains a high quality competitions   among its family of primary school lead by Competition manager. For years , I always love the thrill and excitement of the competitions. But during the lockdown, all our 68 ( we don’t participate all of them!) competitions in the Borough were cancelled because of the government covid guidelines.  There were few virtual events offered but not every school took part including our school.  As Pearson ( 2020) puts its aptly, “the restriction of movement during lockdown brought attention to the aims, purpose and content of PE” ( Pearson, 2020, pg.89). I absolutely agree with Pearson especially after my first two session with the Successful Kinaesthetic Instruction for Pre-schoolers (SKIP) course.  
My reflection journal will have two parts. The first part explains my context and the second part was  my experiences and continued reflections when I started my  SKIP “garden” program.  


First Reflection: my context
Although I made sure that I cover most strands of the PE curriculum ,I reflected after the SKIP course that my lessons was  more focused gearing towards sports competitions. Consequently, the bulk of my PE lesson and equipment are all related to specific sport.   I understand why other PE teachers will suggest its easy to teach.  But just being easy was not our reason.  Reflecting on why sports specific in the context of our school has two-fold objectives. First, “peer” pressure. Every primary school pays set fee for the sports partnership to organized events and so there is pressure in the Borough to participate in the competition.    But when you have  our reality that out of  59 (Year 6 )  in the registered and only 1 plays football outside of the school.  Schools like us are left with little option but to utilize every PE lesson in to be able to come up with a team.   Like any team sport you need to provide experience and exposure to get result.  Second, our pupils are mostly from a diverse and deprived backgound .  We also have a high number of “transient” pupils. These are children from family who moved in the area and will then moved once they found they think is a much  convenient school for them. Socially and economically most of our pupils are coming from disadvantage background. Pupils who are supported by the Pupil Premium (PP) is at 27.83 % as against the National 15.4 %. This additional funding known to be eligible for free school meals is 22.27% in this school compared to only 15.4% nationally.  Our EAL and SEN are also all above  in numbers compared to the national  level.   Inspired by the words of Nelson Mandela “ sports has the power to change … it has the power to inspire”  we too hope that in our context prioritising sports or football skills for example and developing a football club/team , incentivise children to be inspired and motivated.  This is also in line with the government PE mandate to ensure pupils participate in any sports competition.  However, after attending the SKIP programme, it has opened my thoughts to a much better pedagogical approach as PE subject lead and practitioner.  This was evident coming back from my first two days session. I had Year 5 lesson and I played simple traffic light game for warm up.( Another wonderful idea from SKIP incorporating play in all activities ).  I found out that children I thought who are able children ( football players and/or sporty) struggle to skip contralaterarily when they travel. They look awkward and frustrated.  Skip or skipping is one of the developmental sequences of five locomotor skills, to include Run,Hop, Long/broad and Gallop ( Goodway, Ozman & Gallahue, 2021). Contralateral movement refers to any movement coordinating opposite sides of the body and often crossing the anatomical midline.  The compelling aspect of this observation is that individuals should be able to move with contralateral ease by the age of six years old in a research by Bekos (2010). This was established by Wellman in 1938 and substantiated by Frego in 1998 that the inability to elicit fluid contralateral movement beyond this document motor age suggests a developmental motor patterning delay which can be corrected if support is provided.
Several models of motor development emphasize the importance of FMS in relation to participation in sports and ordinary lifetime activities (Clark and Mecalfe 2002; Gallahue et.al 2012; Goodway and Banta 2013).  Motor skills proficiency was once thought to naturally progress as children age; however, many recent empirical evidences have suggested that even a well-equipped free play is not sufficient to adequately promote the development of child’s FMS (Livonen and Saakslathi 2013, Gallahue et al 2012, Stodden et.al 2015.). It has been shown that many children do not obtain mastery levels of competency in FMS in one meta-analysis study after being assessed with a gross motor skills test, especially object control and ball handling skills  such as throwing, catching , and striking (, Espinel et al  2012, Hardy and Reinten-Reynolds 2015 cited in Burns et.al.  2016).  I personally believed this will be the direction of my PE programme.  To develop and focus on SKIP programme to develop FMS which will greatly contribute and impact a child’s skills, enjoyment and confidence in  moving ( Wainwritght, et.al ,2019) Being competent with most FMS enables a child ( same is true with an adult ) to participate in a wide variety of recreational activities that most likely to continue to enjoy a long life of physical activity throughout their life (Holfelder & Schott, 2014)
My understanding of Newell’s model of dynamic system theory ( see Figure1 )  that the individual constraints are often considered as structural (e.g. weight, height) and functional (e.g. motivation, attention) that the person uniquely possesses (Haywood, 2004). The environmental constraints point to everything that exists outside of an individual for example weather, surface of the ground and space or surroundings. And finally, the task constraints encompass everything involved in the action itself which include object of the movement – slow or fast; or equipment being used (Galen and Getchell, 2006).
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Figure1: Newell’s model of dynamic system theory.

As experienced PE teacher, but a developing researcher and SKIP practitioner, I will collaborate with Newell’s model because it seemingly has a better and simpler perspective to understanding the complexities of human movement.  In understanding that one constraint influences another to allow for movement to emerge, by adjusting or modifying task or the environment, as a PE practitioner and aspiring  researcher I can create a situation for a more appropriate motor movement to develop whereby coordination for a process-oriented perspective ( Rink,2014) will be achievable. 


Second Reflection: Garden experience

.My first  face-to-face SKIP sessions was on the 8th  &  9th of September in Newport.  There was so much to take.  But there was a good balance of lecture and practical that as a Kinaesthetic ,dyslexic  ( and E.A.L.)  learner myself , the practical session gives meaning and sense to inciting terms like fidelity , ipsilateral and contralateral that otherwise to me like “huh??”.  Driving back to school (or Southend) , I felt like a child coming out from a candy store with a handful of good stuff.  I was so looking forward to apply the  “new” knowledge/information to  ALL of  my PE lessons especially the warm up games.  For the last 15 years  with the school ( plus  12 years of teaching abroad ) I have always called – a group or base – to split the class into different activity.  So the idea of going into “garden” was like a fairy tale setting which shock most of my pupils! They all thought I was bitten by the Welsh dragon imagining about a “garden” in our lock-land school with no field! 
I also started a small  (10) group on my focus group of  Year 1 children which meets every Tuesday and Friday during my PPA time.  This is over the 2 hours of PE lesson a week. Following the suggested structure, I always start with a warm-up game and then I split them into two or three gardens.  If the main lesson I spend about 3-5 minutes before I will rotate to a new garden , with my smaller group its shorter because there is no que or sharing of equipment’s.. This also to minimized them being bored in the garden.   A good practice that I continue to employ especially for lower KS1 or reception pupils, I always make sure I split them into coloured bibs, just to help children not to be confused which group they are supposed to be when they move to the next garden which can be a possible source of stress.
In my final demo video , it was the second lesson of the group.  For my warm up, we were playing Splat the Frog to develop spatial awareness.  But I have added instructions on ways of travelling can only be done in running or slow jug, hoping alternative left and right legs, skipping, galloping, jumping and side stepping.  Then the participants help me gather the spot for the main garden.  The first garden was crawling.  In the previous weeks during normal PE lesson, I know that all ten ( 9 in video as 1 is off-sick) struggle to do contralateral activity between left elbow and right knee and opposite.  I found that crawling is the most fun strategy of learning the skill and at the same time enjoying what they were doing.  I put different constraints each week to make the challenge more difficult when crawling but they love it.  I was hoping this group with extra two sessions will inhibit the delay faster than the rest of the group.  The second garden was object control – catching.  I first use the beach ball and a slightly ligher ball but I found out there is always a temptation to overthrow it or kick the ball. And so by providing like scarf and bean bags their timing was better, the tracking and eye-hand coordination has much better result.  Reflecting on the next garden, I should never put kicking and catching ball on the same garden set.  The third garden is object control this time using the legs - kicking or dribbling the ball. The hoping warm up exercise had probably benefited their balance because the first week it was just frustrating for some.  Some children even lost their balance once they attempt to lift their legs to kick the ball.  There was one instance that child attempted to lift his right leg to kick only to realized that he is left footed.  In dribbling the ball, some children finds it difficult to control the ball after two weeks. And applying the Newel’s principle , I replace the ball with a big dice to help overcome the constraint.  Practice and exposure surely made some fantastic result.

Like all other courses, application is the challenge. But with SKIP programme I thought is easy to adapt, adjust and constantly reflecting on what transpired during the session. Kids always love their PE lesson but the SKIP format it was the best PE lesson in the world according to one reception child.
To finish my journal ,  I would like to say big Thank you to the  team and Dr. Wainwright for accepting me in the course. Because on the midday of the 20th September ,we received an unexpected phone call.  Our school will have an OFSTED inspection on the following day,   21st  and 2nd September 2021.   I had two previous OFSTED experiences before and I know that my PE lesson will not be observe.  Who cares about PE lesson other than my colleagues who needs PPA time? I will always say.  
But then on the second and final day, the unthinkable happened.  By Royal appointment ,I was observe by Her Majesty’s Lead Inspector accompanied by my Headteacher (HT) who happen to pass the hall intrigue by the lively noise of Reception children.   I had four gardens:  1. Object control using scarfs 2. Locomotor skill playing hop ( like a version of hop scotch) 3. Locomotor skill – crawling 4. Object control – throwing using fluff balls to a target.  It was the longest “short visit” he ever done according my HT.  He was impressed looking at the children tracking the scarf before it reaches the ground.  And because of the material they not only have fun but above all success in catching the scarf.  The other main point in his evaluation to me is that everyone was engage and because they rotate in the “garden” , young children didn’t feel bored.  




[bookmark: _GoBack]When the final report came out, just few weeks ago, our school Overall effectiveness: Requires improvement.  But I am very please will quote this section which I thought will not  be possible without my attendance and support during the course. 
What does the school do well and what does it need to do better?
“Leaders have planned a well-structured curriculum. In all subjects, they plan how pupil’s learning should build on what they already know. In some subjects, such as science and physical education, this ensures that pupils develop deep knowledge and skills in these subject areas.”
                                                                  Inspection report: xxxxxx  Academy
                                                                     21 and 22 September 2021
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