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1. Introduction 
According to Gabrielatos, ‘The ELT community, still faces the pressing question of appropriate methodology.’ The author in that article wanted to illustrate that there is not only a single method while teaching English. When people try to select the ELT methods, aims of English Language Teaching should be considered before that. In this essay the author would like to discuss the aims of ELT and its methodology. Then for achieving those aims, the methods’ assistance for teachers and learners are also introduced as follows.

2. A discussion about aims of ELT
2.1  The aim of ELT is to let learners have abilities of using language well.
These abilities include reading, writing, speaking and listening. This aim is the fundament of teaching English, whatever the purpose of learning English, these four elements always appeared while teaching
However, there exist some situations that one or two of its abilities outweigh the others. For example, EAP (English for academic purposes) should concentrate more on academic writing than speaking. Moreover, BE (Business English) focus more on English in commerce. Even learners’ willingness of learning English is different, the aim for English Language Teaching does not change, which is to make their students gain abilities to use language well.

[bookmark: _GoBack]2.2 The aim of ELT is to have intercultural communication.
While teaching English, the intercultural communication should be covered, teaching language not only means to transmit knowledge, but also the culture behind this language. Teachers of English are encouraged to search for research journals and dedicated to ‘intercultural communication’… and also when people have business transaction or diplomatic negotiations, they not merely focus on language structure or grammar, but communicating properly and in the right moment.(Nunan, 2005) So it is important for teacher to transmit culture to their learners, especially for those who need to have intercultural communication.
By discussing above aims, the ultimate aim of ELT, obviously, is communication.

3. A discussion about methodologies of ELT
The development of teaching method has a long history, which starts from the traditional one to a more creative and modern method. Before talking about teaching method, to clarify the concept of method is necessary.

3.1 The Difference between Approach and Method 
Approach: In the Cambridge Dictionary, approach means ‘a way of considering or doing something’, and it always shows theoretical basis. Harper explained  approach makes a description of how language is used, which offers a model of language competence.(Harmer 2007: 4)
Method: The Cambridge Dictionary defines that method is ‘a particular way of doing something’, ‘A method is the practical classroom realization of an approach…’(Harmer 2007: 4). 
In conclusion, teaching method is actually what teacher does in a class. An approach is a more theoretical definition that guide the teaching methods. One approach may lead to several different methods.

3.2 Trace of ELT methods.
The timeline of teaching method began in the 19th century, Grammar translation emerged, and the direct method appeared at the end of 19th century, which was reacting the restrictions of grammar-translation. In the 1920s, audio-lingual method came out when Behaviourist theory been popular. After these methods are explored, community language learning, total physical response, communicative language learning and task-based learning are tend to be modern English teaching methods, but it does not mean those methods in the past is out-of-date. On the contrary, those developed methods sometimes fit in learners’ different demands of studying English, so adapting various methods to teaching English is a necessity. However, there still exist language schools which use only one particular method (Gabrielatos, 2002). Therefore, to make clear what teaching aims are and find its exclusive methods may become possible.

3.3  The ELT methods which suit for the aims mentioned above.

3.3.1 Communicative Language Teaching (CLT)
‘One of the principal strands of CLT was a shift away from a focus on how language was formed to an emphasis on what language was used for.’ (Harmer 2007: 4). This means that CLT pays more attention on the usage of language, which is suit for the communication purpose. Moreover, Harmer pointed out that the CLT marked out from ‘traditional’ methods to another essential belief—‘language is communication’, thus students are supposed to concentrate on meaning-based communicative tasks. When teachers adapt the method, role-play and simulation are popular. Especially in China, the English text books offer a specific part which focuses on dialogue practice. The teacher always divides their students into small groups, then, the teacher organize a discussion (eg. What is your favourite TV shows?) to ask students imitate and create their own sentences. During this activity, students have opportunities to talk about their topic in their own words. Here is the activity in Chinese compulsory education English text book (Go For It!):
2d Role-play the conversation.
Grace: What did you do in class today, Sarah?
Sarah: We had a discussion about TV shows. My classmates like game shows and sports shows.
Grace; Oh I can’t stand them. I love soap operas. I like to follow the story and see what happens next.
Sarah: Well, I don’t mind soap operas. But my favourite TV shows are the news and talk shows.
Grace: They are boring!
Sarah: Well, they may not be very exciting, but you can expect to learn a lot from them. I hope to be a TV reporter one day.
As a consequence, the CLT method is quite useful to reach the goal of communication because of its authentic communication environment, and it is obviously mainly focus on the listening and speaking abilities. To gain such abilities, another method is also available.

3.3.2 Audio-lingual method
Audio-lingual method, which uses the stimulus-response-reinforcement model, adapts this positive reinforcement to cultivate good habits in language learners (Harmer, 2007: 4). It is actually try its best to avoid mistakes completely. The purpose is to have constant repetition of correct sentences, so that they could get positive reinforcement by teachers’ encouragement. Audio-lingual method is quite useful for teaching beginners or elementary learners. In Bill’s lesson, he asks his students to repeat after him to learn past simple (Sample sentence: What did you do last night?), which students reacted actively through repeating the sentences. 

3.3.3 Grammar-Translation
For other two abilities, reading and writing, this method is always available. It just as what the term says, students used their own language to explain individual points of grammar, then they were given several sentences to exemplify these points. These sentences are translated from the target language to students’ first language (Harmer, 2007: 4). Grammar-translation as a traditional method which had been regarded as the main teaching method for decades, but its ignorance of speaking exercises became the weakness. However, for reaching specific teaching aim, for example, to teach learners for academic writing or reading, this method is the primary choice.

3.3.4 Task-based Learning (TBL)
The definition of task-based learning, according to Harmer, is sometimes seen as task-based instruction (TBI) or task-based language teaching (TBLT), which performs the meaningful tasks as the centre of the learning process. According to Nunan, he defined that in contrast to form-based approaches, TBL does not include a sequence of language points, but pays attention to a sequence of communicative tasks to be carried out in the target language (Nunan, 2001). As Jane Willis asserts that, task-based learning is divided into three basic stages: the pre-task, the task cycle and the language focus. 
On the one hand, TBL could set a task focus on the structure of English, which engage learners’ abilities of listening, speaking, reading and writing. On the other hand, the aim for intercultural communication also suits for this method. For instance, during the English Countries’ Culture class, the teacher sets a topic (British politics and parties) to discuss, and introduces some new words and background. After that, the students are allowed to work in groups and make slides to present the topic. Finally, when the presentation is over, the teacher would like to comment language points and correct errors during the presentation. When having such culture-related class, TBL is the most effective method, because learners can not only acquire a country’s culture, but also learn new vocabulary and phrases.
In real teaching, methods are sometimes mixed to adjust the class and both two aims are achieved in a class. Teachers offer their students chances to gain the abilities of communication first. Then they would like to introduce some cultural elements in that. For example, I once took participated in an American summer camp in Savannah, Georgia. The teacher in Savannah State University taught speaking and listening class, she set a topic (Watch a baseball game) at the beginning, after teaching us some new words, she introduced the way to play baseball. After introducing those things, the teacher organized us to watch a real baseball game to experience the baseball culture. When the game show was over, she also asked us some questions about the games. During this class, it became more meaningful, because we not only learnt the vocabulary of baseball games, but also knew the baseball culture in Savannah.
To sum up, those methods could be utilized flexibly and students learn language points and culture knowledge at the same time. Intercultural communication and grasping the language abilities for basic communication could teach in one class. The most significant, that is, teaching methods all serve for the ultimate goal of English Language Teaching--communication.

4. ELT methods’ assistance for teachers and learners.
For achieving such goal, teachers and learners are required to make efforts together by using those teaching methods. 

4.1 How teaching methods assist teachers.
Despite of the common things which teachers should do, however, inside classroom, teachers need to make decisions about the following steps on the basis of what is happening at that very moment (Harmer, 2007: 7)
Under such teaching methods, the teacher is also suggested to use different teaching materials, recently a research illuminates that using interactive whiteboard could support a positive effect on teaching method (Waters, 2012: 4). This means that the teacher is supposed to demonstrate a classroom variously, if one only depends on the contents of the textbook will not attract learners’ interests. 
Through using these teaching methods, teachers are also supposed to be leaders who guide their students acquire knowledge independently, just as Kahlil Gibran claimed in The Prophetthat teachers do not need students to enter their house of wisdom, by contrast, to guide students to the threshold of their own mind (Gibran 1991: 76). During the class, to encourage students and build their confidence of learning English is of importance.
In other aspect, teachers are able to treat different groups of students. For example, students in different ages or types are asked teachers to find different methods to teach. Those specific methods could help teachers teach their students clearly and correctly.  

4.2 How the teaching methods assist learners.
As for learners, these methods require them not only concentrating on performing well during the class, but comprehensive preparation of getting extra learning resources before and after class. Nowadays there are plenty of ways to study outside classroom, evidence are showed that ‘the ubiquity of web-based language learning resources has the potential to redistribute the balance between teacher-led and learner-based interaction.’(Waters, 2020: 8). Waters also pointed out that most textbooks are accompanied by e-resources, which lead learners study independently and make teaching methods become more differentiated than at present. In addition, mobile electronic devices, however, would have further benefits owing to its exponential spread. Learning materials for learners are of variety, they are allowed to gain chances to learn English in different ways. While having a class, the preview of textbook and its extra information investigation is learners’ task, which is time-efficient for teaching and learning. Additionally, some teaching methods such as ESA (Engage, Study and Activate) help students being active and keeping motivated to learn new things. 
In a word, teachers and learners are not isolated in ELT methods, they are tightly connected with each other. Those methods build a connection to encourage and engage themselves reaching the ultimate goal of ELT.

5. Conclusion
Some scholars pointed that ‘to define ELT methodology has become increasing depended on the discovery of SLA studies.’ Things has been changed until Ur (2011) recommended that second language teaching involves not only SLA process, but also learners’ socio-cultural background… so the exploration of ELT method could not always theory-based, situational realities should be more included in the future research. As a result, for exploring ELT methods, it should concern more kinds of aims, these aims can be very specific and plenty, in this passage only two of them are considered, which I believe are the general aims of ELT, but the ultimate aim (communication) of ELT is never changed. What is more, the ELT methods discussed in this passage assist teachers and learners for achieving the communicative goal. 
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