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Aseiniad ECAD6008: Rhan 1
	Templed Profiad Proffesiynol 1:
	

	Safon Addysgeg
	Asesu ar gyfer dysgu

	Beth wnaethoch chi a pham?

	Roeddwn i moen ymchwilio ac arbrofi efo ffyrdd gwahanol o asesu ar gyfer dysgu er mwyn weld os oedd effaith ar ddysgu’r plant. Cymerais i’r cyfle yn y trydydd wythnos o PAP1 i dreialu amryw o strategaethau i asesu ar gyfer dysgu. Gweithredais y gwahanol ffyrdd o asesu ar gyfer dysgu gan gynnwys hunan asesu ac asesu cyfoedion. Un wers wnaeth sefyll allan oedd y wers lle wnes i ddefnyddio dull hunan asesu yn bennaf mewn gwers lluosi. 

Ar ddechrau’r wers gofynnais i’r plant i asesu eu hyder efo lluosi gan ofyn iddyn nhw sefyll ar bwys lliwiau goleuadau traffig sef, (1) gwyrdd os oedden nhw’n hyderus, (2) oren os oedden nhw’n ansicr a (3) coch os oedden nhw angen llawer of gymorth. 

Roeddwn i wedi eu gwahaniaethu yn seiliedig ar grwpiau gallu a hyder y plant yn ystod yr hunan asesu goleuadau traffig. Ar ôl gorffen y gwaith gofynnais i’r plant i ddefnyddio’r system hunan asesu sef sticer ‘Mr Men’ lle mae’r plant yn dewis sticer i gynrychioli sut aeth y gwaith y neu barnau eu hun. Wrth i’r plant dewis sticer wnes i drafod efo’r plant y rheswm am pam wnaethon nhw ddewis y sticer yna a beth fydden nhw’n gallu gwneud yn y dyfodol.

Wnes i defnyddio hyn fel cyfle i wrando ar y dysgwyr i weld beth allwn i newid iddyn nhw fel unigolion yn y dyfodol ynglyn ar lefel o waith ac beth bydd yn ychwanegu at ei profiadau dysgu nhw. 

	Beth rydych chi wedi’i ddysgu?

	Darganfyddais bod hunan asesu eu hun ar ddechrau’r gwersi hefyd yn effeithiol er mwyn mesur cynnydd y plant erbyn diwedd y wers. Fel enghraifft, roedd un plentyn wedi dewis golau traffig coch ar ddechrau’r wers ond erbyn y diwedd wedi dewis sticer ‘Mr Hapus’. Bydd hyn dim ond yn gweithio os ydy’r dewis o golau traffig y plant yn cael ei nodi ar y daflen waith sut oedd y plant wedi asesu ei hun ar y dechrau i'r diwedd fel bod tystiolaeth gadarn o unrhyw gynnydd. 
Mae asesu yn rhoi gwybodaeth feirniadol i addysgwyr, rhieni a theuluoedd am ddatblygiad a thwf plentyn. Gall asesu: (1) ddarparu cofnod o dwf ym mhob maes datblygiadol sef iaith, cymdeithasol-emosiynol, ac ymagweddau at ddysgu. Yn sicr mae asesu yn hanfodol yn addysg plentyn a bydd dadansoddi'r gwahanol fathau i defnyddio yn y dyfodol yn hollbwysig.


	Beth nesaf?

	Mae asesu ar gyfer dysgu yn offeryn allweddol mewn addysgu y bydd angen ei adolygu'n gyson yn fy ngyrfa. Bydd e’n buddiol i mi dadansoddi hunan asesu ac asesu cyfoedion er mwyn datblygu hyn ymhellach i weld os oes pethau gallwn i weithredu i wneud y techneg yn fwy effeithiol. Un maes byddaf yn ymchilwio ymhellach yw pa mor dibynadwy yw hunan asesu oherwydd er enghraifft, ar sail y wers yma er fod  hunan asesu edrych yn effeithiol, rwy’n ymwybodol o’r ffaith bod yna gwnedidau yn hunan asesu fel dull achos efallai bydd y plant ddim yn dweud sut mae nhw yn wirioneddol yn teimlo wrth hunan asesu. Hefyd mae’n anodd gwybod os oedd y plant wedi dysgu unrhywbeth ychwanegol wrth asesu ei hun ar dechrau a diwedd y wers. 



	[bookmark: tblHere]Templed Profiad Proffesiynol 2:
	

	Safon Addysgeg
	Profiadau dysgu cyfunol

	Beth wnaethoch chi a pham?

	Fe wnes i greu gwers yn seiliedig ar ddysgu am batrymau o fewn brofiad dysgu cyfunol gyda thechnoleg lle'r oedd y plant yn sganio codau QR er mwyn darganfod siapiau ac yna gweithio allan y patrwm ar ôl i bob siâp cael ei darganfod. Roeddwn i’n frwdfrydig i arbrofi efo profiadau dysgu cyfunol yn bennaf i weld os oedd y profiad yn enyn diddordeb y plant i ddysgu ac os oedd hyn fel canlyniad yn cael effaith ar eu ddysgu.

Er mwyn gwneud y dasg yn fwy cyffrous, wnes i guddio’r codau QR o gwmpas yr ysgol (tu fewn ac mewn ardaloedd tu allan) a gadael i’r plant  gweithio allan ‘cliwiau’ i symud ymlaen i’r cod QR nesaf i ddarganfod y siâp tu ôl i’r cod QR.

Ceisiais greu awyrgylch mwy cyffrous gan wisgo lan fel ditectif a defnyddio propiau a dweud bod tasg yn un cyfrinachol. Hefyd, wnes i greu cymeriad o’r enw ‘Dylan y Ditectif’ i gyflwyno pob siâp ar ôl iddyn nhw sganio’r codau QR.  Wnes i hefyd creu tystysgrif ‘Ysgol Ditectif’ wnes i roi i bob plentyn ar ôl iddyn nhw weithio allan y patrwm fel tîm. Wnaethon nhw i gyd mwynhau llawer a dysgu am batrymau ar y daith! Roedd y wers yn llwyddiannus iawn a byddaf yn sicr yn gwneud rhywbeth yn syml yn y dyfodol gan ddefnyddio profiadau dysgu cyfunol. 

Wnes i roi'r plant, mewn grwpiau gallu cymysg a gwahaniaethu trwy roi’r rôl i blant mwy abl a thalentog yn ymddwyn fel ‘capten’ o’i thimau er mwyn arwain y tîm ac yn darllen allan cynnwys y codau QR i weddill y grŵp. Roedd y capten yn dewis  aelodau o’r tîm i sganio’r codau QR a dal propiau. Roedd y plant gallu is yn darllen testun llai o faint.


	Beth rydych chi wedi’i ddysgu?

	Roeddwn i yn sicr wedi llwyddo i enyn diddordeb y plant! Sylweddolais fod os oes gan y plant ddiddordeb mawr yn y pwnc a'u bod yn dysgu heb hyd yn oed sylweddoli eu bod yn dysgu! Roedd rhai o’r plant ddim yn gwybod sut i sganio codau QR ac roedd y plant yn dysgu ei gilydd. Mae hon yn dechneg hynod effeithiol i ennyn diddordeb y plant yn y dyfodol a helpu nhw dysgu gan ddefnyddio technoleg sydd yn dod yn fwy a fwy pwysig.

Mae profiadau dysgu cyfunol gan ddefnyddio technolegau gwahanol yn darparu gwybodaeth hawdd ei deall ac yn benodol, dysgu cyfleoedd hwyl i fyfyrwyr ymarfer yr hyn maen nhw'n ei ddysgu. Yn ychwanegol, mae'n galluogi myfyrwyr i archwilio pynciau newydd a dyfnhau eu dealltwriaeth o gysyniadau anodd, yn enwedig ym maes mathemateg (fel y dasg patrymau). 


	Beth nesaf?

	Byddaf yn ystyried trwy gydol fy ngyrfa fel athrawes pa fath o wahanol brofiadau dysgu cyfunol gallaf gynllunio yn fy ngwersi yn enwedig pan mae defnyddio technoleg gwybodaeth yn dod yn fwy a fwy cyffredin yn y dyfodol. 





	Templed Profiad Proffesiynol 3
	

	Safon Addysgeg
	Cyd-destunau dilys bywyd go iawn


	Beth wnaethoch chi a pham?

	Yn ôl Lev Vygotsky mae plant yn dysgu’n effeithiol wrth ddysgu o’i gilydd ac o athrawon yn enwedig mewn cyd-destun bywyd go iawn. Roeddwn i’n awyddus i roi profiad bywyd go iawn i'r plant yn gymysg â phwnc craidd er mwyn weld os oedd hyn yn wir i’r dosbarth roeddwn i’n dysgu.

Yn anffodus, gyda’r cyfyngiadau corona firws nid oedd yn bosib myn ar blant allan i’r gymdeithas leol felly wnes i ail-greu banc lleol yr ysgol yn yr ystafell ddosbarth ar gyfer chwarae rôl i ddysgu am arian mewn cyd-destun bywyd go iawn a hefyd i ddysgu am beth yw banciau. Ceisiais ei wneud mor ddilys â phosibl gydag arwyddion ‘gwisgo mwgwd covid’ a pheiriant ATM! Roedd gen i adnoddau eraill gan gynnwys tag enw ar gyfer y cynorthwyydd cwsmer a waled gyda cherdyn debyd ac arian i'r cwsmer ac wrth gwrs cyfrifiadur. Defnyddiais dil a llawer o arwyddion ‘Banc Lloyds Blwyddyn 2’ hefyd. Roedd y plant wrth eu boddau â'r dasg hon a chwarae rôl. Fe wnaethant hefyd fwynhau fy ngwylio yn actio enghraifft cyn rhoi cynnig arni eu hunain yn eiddgar. Wnaeth y plant helpu eu gilydd a dysgu o’i gilydd ac yn ymarfer tablau 5 a 10 heb sylweddoli can adio a thynnu i ffwrdd y nodiadau £5 a £10 gan feddwl am gwestiynau i ofyn eu gilydd ‘os ydw i’n tynnu £10 allan o’r banc faint fydd ar ôl?”.


	Beth rydych chi wedi’i ddysgu?

	Gwnaethom drafod bod gan y plant ddiddordeb mawr yn y pwnc a'u bod yn dysgu heb hyd yn oed sylweddoli eu bod yn dysgu! Mae hon yn dechneg hynod effeithiol i ennyn diddordeb y plant yn y dyfodol. 

Yn yr un modd, darganfyddais bod y plant wedi deall y dasg yn ddyfnach na chysyniadau haniaethol. Roedd yn hynod effeithiol ar gyfer addysgu a dysgu.

Wrth chwarae rôl o fewn cyd-destunau dan arweiniad disgyblion, gwelais y disgyblion yn dod lan efo’u syniadau'n eu hun oedd yn bwydo i mewn i ddatblygiad yr amgylchedd dysgu. Dysgais fod y plant yn wynebu’r heriau yn frwdfrydig mewn cyd-destun bywyd go iawn ac roedd hyn wedi caniatáu cyfleoedd i ddatblygu sgiliau sylfaenol fel iaith yn gwrando a defnyddio sgiliau llafar wrth chwarae rôl.


	Beth nesaf?

	Yn sicr daw dysgu disgyblion yn gyfoethocach wrth iddynt allu defnyddio profiadau eu hunain a’u bydoedd dychmygol. Nid oes arnynt ofn rhoi cynnig ar bethau mewn ffyrdd newydd, gan ddysgu o'u camgymeriadau yn enwedig mewn cyd-destun bywyd go iawn. Mae disgyblion yn trosglwyddo eu sgiliau mathemategol i weithgareddau annibynnol yn dda ac nid ydyn nhw ofn gwneud camgymeriadau ac archwilio gwahanol ffyrdd o fynd i'r afael â her.

Mae cyflwyno cyd-destunau cyffrous newydd ar gyfer dysgu yn enwedig mewn cyd-destunau bywyd go iawn yn rhywbeth y byddaf bob amser yn rhoi cynnig arno trwy gydol fy ngyrfa wrth ystyried sut mae'r plant wedi ymateb yn y wers yma. 






	Templed Profiad Proffesiynol 4
	

	Safon Addysgeg
	Themâu traws-gwricwlaidd


	Beth wnaethoch chi a pham?

	Fel myfyrwraig y cwrs TAR rydw i wedi clywed yn gyson am gyfleoedd dysgu mae gwersi trawsgwricwlaidd yn cynnig, hynny yw, i ddatblygu sgiliau rhyng-gysylltiedig. Ar sail hynny wnes i feddwl am wahanol ffyrdd diddorol gallwn i weithredu gwers trawscwriclaidd er mwyn gweld y manteision yn fy nosbarth i.

Ar ôl ymchwilio, fe wnes i gynllunio gwers ymarfer corff yn seiliedig ar y gem ‘Cerflun’. Wnes i gynllunio’r wers yma er mwyn cyflwyno meysydd dysgu gwahanol i wers ymarfer corff fel bod y plant yn ehangu ar eu dysgu wrth gadw’n iach. Wnes i ffocysu ar y meysydd dysgu iechyd a lles, y dyniaethau ac ieithoedd, llythrennedd a chyfathrebu.

Yn gyntaf, wnes i gyflwyno pwerbwynt i’r plant cyn y wers er mwyn rhoi cyd-destun i’r gem i ysbrydoli’r plant efo siapiau i greu gyda’i chyrff a cheisio magu hyder ynddyn nhw i arbrofi. Hefyd roedd hyn yn sicrhau bod y plant yn deall beth yw cerflun a hanes bras o gerfluniau (yn y maes dysgu'r dyniaethau) ac rodden nhw yn barod yn gwybod rhai cerflun enwog er enghraifft y ‘Cerflun Rhyddid’ yn Efrog Newydd. 

Yn fras, roedd y gem cerflun yn gweithio fel hyn:

Yn gyntaf, dewisais i un plentyn i ymddwyn fel y ‘cerflun’. Rol y cerflun oedd i sefyll o flaen y dosbarth a chreu siâp diddorol efo’i chorff (bydd y plant ddim yn edrych ar hyn). Yna rhannais y dosbarth mewn grwpiau o 2-3 gallu cymysg. 

Roedd un o’r plant yn y grŵp yn y graig ac 1 neu 2 yn gerflunydd. 

Roedd rhaid i’r graig yn y grŵp o 2 neu 3 sefyll gyda’i chefn i’r cerflun a’i llygaid ar gau fel bod nhw ddim yn gallu gweld.  

Roedd gan y cerflunydd y gwaith anodd o egluro ar lafar sut mae angen i'r graig symud ei chorff sef ei dwylo a choesau a gweddill y corff er mwyn copïo’r  siâp y cerflun.

Roedd rhaid i’r graig gwrando’n astud ar y cyfarwyddiadau i geisio ail-greu'r cerflun.

Wnes i gylch droi'r plant fel bod pob person yn cael y cyfle i ymddwyn fel craig/ cerflunydd a rhai o’r plant y cerflun.

Er mwyn gwahaniaethu dewisais i’r plant mwy abl a thalentog i fod yn y cerflunydd ac annog nhw i ddefnyddio geirfa Cymraeg cywir am rannu o’r corff e.e.. penelin, pen-glin ac yn y blaen. Dangosodd hyn elfen trawscwriclaidd bellach gyda’r defnydd o iaith lafar a gwrando o’r mae dysgu ieithoedd a llythrennedd a chyfathrebu.

	Beth rydych chi wedi’i ddysgu?

	Roedd y wers yn llwyddiannus am nifer o resymau. Yn benodol, gwelais i blant oedd fel arfer yn swil yn tyfu mewn hyder wrth iddyn nhw weithio gyda’i chyfoedion trwy symud eu corff a gwrando ar gyfarwyddiadau a llwyddo fel tîm ac wrth gwrs roedd gan hyn y fantais ychwanegol o alluogu’r plant i ddysgu mewn 2/3 meysydd ar yr un tro. Mae gwaith trawsgwricwlaidd yn cynnig ffordd greadigol i ddatblygu gwybodaeth, sgiliau a dealltwriaeth plant wrth eu cymell i ddysgu trwy bynciau gwahanol yn yr un wers.

	Beth nesaf?

	Byddaf yn arbrofi gyda gwersi trawscwriclaidd trwy gydol fy ngyrfa fel athrawes. Byddaf yn ofalus i beidio gor cymhlethu gwersi trawscrwiclaidd er mwyn sicrhau bod y plant yn dysgu yn effeithiol.






Ychwanegwch eich targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	[bookmark: cysill]Targed/Target 1
	Continue to reference correctly and use a wide range of literature.

	Targed/Target 2
	Try and integrate more of a critical voice within the literature review  

	Targed/Target 3
	



Professional and Pedagogic Studies:
Leading the Learning: What, how and why am I teaching? Module Code: ECAD6008

Part 2: A critical reflection

Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. Identify one of these pedagogical principles as an area for development and justify the next steps in your development.

I. Introduction

During my first intensive month of teaching and lesson planning I have sought to implement an array of strategies in order to enrich the learning experience of pupils. In Part 1 of this assignment, I have set out four examples of lessons that I have taught during which, I have sought to implement four of the twelve pedagogical principles (“the Pedagogical Principles”) noted by Donaldson (2015) in a paper entitled ‘Successful Futures’ within which he undertook a ground-breaking review of the Welsh Education system. These include: Assessment for Learning (“AfL”), blended learning experiences, real life authentic contexts and cross-curricular themes. Owing to a restrictive word count in Part 2, I refer the reader to Part 1 of this assignment for further information relating to the lessons which I have taught, and I will not therefore repeat the same in Part 2. It is important to note from the outset that I have learned that utilising the Pedagogical Principles is vital for teachers as the ‘Successful Futures’ paper formed the basis of the key upcoming changes to the Education system in Wales which will see a new curriculum for Wales implement in all school by the start of the school term in the year 2022 (“the New Curriculum”) (Welsh Government, 2020, p. 52).

One of the Pedagogical Principles that I have found particularly useful is using AfL to accelerate progress and learning. In the first experience template in Part 1 to this assignment, you will see that I sought to use elements of AfL through pupil self- assessment at the beginning and end of the lesson in order to measure pupil progress and engage the pupils with their work. I sought to trial this strategy as Donaldson (2015, p. 80) encourages pupil self-assessment as a means of helping pupils take responsibility for their own learning and helping them develop reflective skills which in turn, will enable them to be increasingly independent. In my lesson, I noticed that the pupils seemed to engage with their work better by self- assessing at the conclusion of the lesson and that it for the most part, induced a meaningful discussion about what they had achieved and so that they could set their own future next steps to progress. 

That said, in the space of one lesson, it was difficult to tell whether self-assessment had a major impact on the pupil’s progress in that lesson. Generally, I observed that self- assessment seemed to work better for more confident pupils. I found that pupils who struggled with the task in the lesson did not like to discussion the work subsequently at the end of the lesson. Moreover, I was acutely aware that the pupils were exercising their subjective views of the lesson and that they may have been influenced by peers particularly when selecting a ‘traffic light’ at the beginning of the lesson (see Part 1). On that basis, I have decided that it would be beneficial for my future practice development to undertake an analysis of self- assessment as a form of AfL in order to unlock its full potential for all pupils.  Although the focus of this part of the assignment will predominantly be on self- assessment I will draw on other strategies of AfL however owing to the restrictive word count, I will not investigate them in-depth.

Firstly, in this assignment I will seek to define what is meant by AfL in order to set a foundation for the points that follow. Secondly, a critical analysis of one of the models at the heart of AfL, that is self-assessment will be undertaken with reference to relevant literature. Finally, based upon the critical analysis, a review of next steps will be undertaken by establishing what techniques I can take forward to refine my approach and ultimately accelerate the learning of my future pupils. 

II. What is AfL?

In order to form a contextual basis for a critical analysis, we need to consider what is meant by AfL. Since the publication of Black and Wiliam’s pioneering pamphlet ‘Inside the Black Box’ published in 1998 (“the AfL Review”) AfL has skyrocketed in significance in the Education system. The AfL Review summarised the findings of a wide range of evidenced based research from over 250 sources dated up to 1997 using a range of qualitative and quantitative data. The AfL Review found that innovation in AfL can lead to improved student engagement and learning potential. It found that AfL is particularly helpful for lower attainers as well as succeeding to lift standards overall. 

As an initial point, notably, Black and Wiliam initially refer to ‘Formative Assessment’ in the AfL Review and in a later publication draw a subtle difference between ‘Formative Assessment’ and AfL in that they state that the term AfL speaks about the purpose of the assessment, while the term ‘Formative Assessment’ refers to the function that it serves (Wilaim 2009 p. 9). For the purposes of this assignment, the term AfL will be used in place of Formative Assessment. Crucially, AfL is defined broadly as activities undertaken by teachers and students in assessing themselves and that these are carried out to provide feedback to modify the teaching and learning activities within which they are engaged to meet the needs of learners (Black and Wiliam, 1998, p. 2).  


The AfL Review suggests four ideas for AfL these are: Questioning, feedback, sharing criteria and self-assessment. These are often referred to as the pillars of AfL. As noted above, this part of the assignment centres on self-assessment as a means of progressing pupil learning. In a further pamphlet released in 1999 entitled ‘Assessment for learning: beyond the black box’ Black and Wilaim emphasise the important of self-assessment as a powerful tool in the AfL portfolio in that it involves the pupils in their own learning to provide them with the information about how they are doing and to guide their future learning. 

III. Critical discussion of chosen aspect

Before analysing potential mechanisms to incorporate self-assessment, it is necessary to consider what evidence exists that self-assessment in particular is effective. 

Black and Wiliam (2003) highlight one of the studies analysed in the AfL Review in a later publication. One study that used self-assessment took place in an experimental project in Portugal where 25 teachers trained in self-assessment methods and at the same time a control group of 20 teachers undertook a separate education course (“the Portuguese Study”). The teachers taught children aged between 8-9. Both the experimental and control groups saw an increase in student learning however, the experiential group’s mean gain was double the gain of the control group. 

In terms of the validity of the findings, the Portuguese Study drew from a hybrid of qualitative data including, transcripts of interviews with teachers and teacher notes and also quantitative data, that is, data that can be measured for example, test results. On the face of it, the findings are therefore reliable. However, the dependability of even the more historically reliable quantitative data needs to be questioned in the context of ‘in classroom’ studies given that there are a number of variables that can take place when teaching occurs in different classrooms, for example, the teachers in the experimental group may have been better teachers and/or the environment that they created may have been more conducive to learning. In reality, this can be said of any classroom research study given that it would be impossible to impose completely controlled circumstances given that the realities of being in the classroom are that things are variable, unpredictable and prone to unexpected change. On balance, the findings of the study are as reliable as they can realistically be in the circumstances.

Based on the outcome of the Portuguese Study the use of self- assessment in the experimental group markedly improved learning and so it is important to consider what the experimental group implemented to produce such results so that these can be replicated in the future. Interestingly, in addition to the students completing daily self-assessment tasks, the students were taught to understand the assessment criteria and learning objectives by being afforded the chance to select their tasks and set their own learning outcomes. To that end, the study went above and beyond simply introducing self-assessment tasks at the beginning or end of a task indicating that it is beneficial to incorporate other pillars of AfL in order to maximise its effects. Arguably, based on these findings, pupils can better assess themselves when they have knowledge of the targets their learning needs that need to be met and they will have better knowledge and understanding of these targets if they are included in setting them. 

Clarke (2008, p. 134) highlights that although end-point evaluation that is, affording children the opportunity to self-assess at the end of a task is useful (and indeed is the only method of AfL that was completed in the lesson in Part 1 of this assignment), it comes too late for any worthwhile improvements to be made. She emphasises that evaluation should be constant and conducted in the moments that learning is happening such as questioning the children to ascertain their learning and understanding during a task. This means that new approaches can be adopted while the work is in progress as opposed to retrospective reflection. Such techniques could involve including the children in setting tasks. Crucially, this overlaps with the finding of the Portugese Study and of course introduces another of the pillars of AfL again indicating that a holistic approach to incorporating AfL strategies will make usinhg self- assessment more effective. 

In order to refine self- assessment further, Clarke goes on to suggest integrating techniques of self, peer and whole class evaluation in order to encourage independent reflective learning (Clarke, 2008 p 135). An example of whole class evaluation would be to select one pupil’s work to be reviewed by the class at the conclusion of the lesson. The link between self, peer and whole class evaluation is interesting as the interconnection between the concepts is clear given that a whole class evaluation can lead to the pupils self- assessing and reflecting on their own work compared to their peer’s work that is being analysed by the class. 

Taking the concept of peer assessment further, Black et al (2003, p. 50) states that peer assessment is possibly a prior requirement for effective self- assessment in that it gives pupils the opportunity to discuss their work with each other in language that they understand and can relate to. By way of an example, Black et al state that using a ‘traffic light system’ of children self-assessing themselves and then asking them to explain their decision to a group can be effective as they begin to work in collaboration and such an open discussion provides for transparency and for the pupils’ voices to be heard. This in turn would draw upon the importance emphasis in the New Curriculum of hearing the students voice and improving communication (Welsh Government, 2020 p. 23). 

Further, research presented by Rosenshein[footnoteRef:1] (2012, p. 19) supports the notion of effective peer assessment in that it was found that it promotes cooperative learning where students help each other when they study and review one another’s work which consequently promotes engagement in learning. Interestingly, Rosenheim presented a total of 10 research-based principles of instruction with all other elements of the four pillars of AfL highlighted such as the effectiveness of questioning to help them practice new information and connect new material to prior learning. Again, indicating that a holistic approach to the four pillars of AfL by using the pillars simultaneously in lessons reaps rewards in accelerated pupil learning.  [1: ] 


In terms of the validity of the research, Rosenhein (2012, p.12) states that the findings are valid owing to the fact that they stem from three sources that support and complement one another, that is, (1) research in cognitive science (2) research on master teachers (3) research on cognitive supports. Although there are flaws in the use of some of these finding such as the subjective views of ‘Master Teachers’  for example, the fact that the evidence is consistent from all sources means that there is on balance, a solid evidence base to support the findings. 

Briggs (2008, p. 48) suggests that adopting a ‘whole school’ approach to assessment including elements of AfL will lead to better consistency and consequently increased pupil learning (Briggs, 2008, p. 155). This is vitally important in the context of the Education landscape in Wales as the need for a whole school approach to assessment (that could include incorporating AfL strategies including those on self-assessment, peer assessment and whole class assessment techniques) is enshrined in Part 4 of the Curriculum and Assessment (Wales) Act 2021 (“the Act”). Specifically, section 56 of the Act places a duty on schools to make provision regarding assessment arrangements showing the progress of pupils, the next steps in their progression and the teaching required to enable the learning progress to take place. To that end, adopting a whole school approach to AfL and assessment generally is not only beneficial for the pupils it is a legal requirement indicating AfL’s current significance to the Education system.

In order to successfully incorporate a whole school approach, it is important to build an environment in the classroom that will enable pupils to thrive. The need to create a supportive environment in order to effectively teach was recently highlighted as one of four ‘Best Bets’ in a review by Coe et al where the ‘Great Teaching Toolkit’ the others being: (1) understanding the content, maximising opportunity to learn and activating hard thinking (“the Best Bets”) (Coe et al, 2020). AfL strategies are entrenched within 17 elements attached to the Best bets and include suggestions such as (1) assisting pupils to monitor their own learning which could be achieved through self- assessment, (2) utilising questioning to promote pupil reflection and (3) providing actionable feedback to the students to direct their learning. Coe et al state that if these elements are incorporated into classroom practice standards will be raised and learning will improve. 

Notably, the four Best Bets together with the 17 elements differ from Donaldson’s 12 Pedagogical Principles referred to above. That said, there is an overlap in that AfL strategies are  referred to in both and so in practice, a hybrid combination of both the Best Bets and Pedagogical Principles should be implemented. However, Spendlove (2009, p. 50-52) rightly highlights that using a series of strategies to work towards AfL may not achieve AfL. To that end, AfL can be a double-edged sword in that the strategies can have a detrimental effect on learning if for example, the self- assessment affects the pupil’s confidence in the future if it is not implemented correctly. In order to create the environment for AfL to succeed Spendlove echoes many of the suggestions noted in ‘the Great Teaching Toolkit’ and ‘Successful Futures’  in that it is important to: (1) involve the learner in the journey by engaging them in the criteria for assessment, (2) listen to the learners’ voice, (3) allow the learners to self-evaluate to develop as reflective learners. 

Ultimately, it is evident from the literature review above that there is no quick solution to improving learning and progress with AfL. Rather, implementing different strategies and using the same over time will allow AfL techniques to work effectively and enable informed subsequent planning and teaching.

IV. Conclusion

My understanding of AfL has increased significantly since teaching the lesson noted in the first section of Part 1. I now understand that whilst students learning is enriched by self-assessment at the beginning and end of lesson, it is artificial to consider self- assessment as a single technique of AfL and look at it in isolation. In reality, the AfL pillars can be interwoven and elementsof each of the pillars can be selected to strengthen AfL practices to give substantial learning gains. 

Moreover, AfL needs to be incorporated over time with students becoming increasingly familiar with and confident in its use including self, peer and whole class assessment. This will certainly be the case for the pupils in my class who I initially did not think responded well to self- assessment. As noted above, Wiliam and Black found that AfL works best for lower attainers when it is incorporated properly. To that end, given time to get used to the concept and gains in pupil confidence, I can see that this can be an effective technique for all learners. Reviewing  my AfL lesson in Part 1, a practical way that I could improve the use of traffic light self- assessment system in the future would be, as Wiliam and Black suggests, to ask the pupils to explain orally why they have selected this option given that as Black and Wiliam note above, this will help increase transparency, accountability and provide a rich insight into the pupils voice.

In terms of what I else I will use for planning, preparing and teaching lessons in the future, taking a holistic approach to AfL by drawing on all four pillars when necessary in order to strengthen its effects will be key. For example, including the pupils in setting the learning criteria (which is vital in order to engage them in the learning process) and questioning throughout the lesson in order to assess understanding to ascertain whether the lesson needs to be modified. These techniques will help strengthen the students self- assessment at the end of the lesson. I will also consider the Pedagogical Principles and Best Bets including the wider learning environment in order to maximise the effects of AfL. 

Based on the research noted above, I have learned that being innovative with an approach to AfL and taking a holistic approach to the pillars will likely improve educational outcomes for young people and is something that I will continue to invest time in sustained professional development in this area in order to fine tune my skills.  This is vital given that AfL is now is now incorporated in the Professional Standards for Teaching and Leadership in Wales (“the Standards”). In particular, the ‘Assessment’ descriptor which appears in the Pedagogy standard (under ‘Refining Teaching’) states that assessment should be used effectively used to target the needs for all learners (Welsh Government, 2019, p. 24).

Suffice it to say that AfL has taken the Education landscape by storm and as noted above, is even reflected in the New Curriculum, legislation and the Standards.  It is becoming frequently important to significant strategy in raising pupil achievement and standards which in the long term, links inextricably to individual quality of life and economic growth. Any teacher who is committed to raising standards and learning needs to be honing on their AfL repertoire and that is certainly what I will seek to do in the future using the methods noted above to make me. I will continue to be a thoughtful and reflective practitioner in order to further explore teaching methods to improve student learning.  
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