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Detail of Workshops Attended

Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	22/11/2024

	2
	11/02/2025

	3
	08/04/2025

	4
	08/07/2025



Notes 


Mentor’s report
[bookmark: _Hlk524429051]
	With reference to the 3 learning outcomes please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner at the outset of the programme in Task 1 (Part a) and the later perspective given in Task 1 (Part b). Where you have seen or discussed feedback from individuals in need of care and support and/or their carers with whom the learner has worked, you are encouraged to comment on this with regard to the learner’s development and their future development.


	
Over the course of the CPEL, Rebecca has shown clear and thoughtful development across all three learning outcomes. Her reflections show a strong commitment to learning, self-awareness, and a growing confidence in her professional role.
 
1. Applying Analysis in Assessment to Inform Interventions
At the start of the programme, Rebecca recognised that she felt anxious when making decisions under pressure, particularly in situations involving immediate risk. She was aware that this could impact her ability to apply analysis effectively and wanted to build confidence in this area.
Since then, she has taken proactive steps to address this. She’s attended safeguarding training, shadowed colleagues, and taken the lead on complex Section 47 cases. These experiences have helped her better understand thresholds and the importance of timely, evidence-based decisions. Her use of supervision to reflect on her decision-making has been a key part of this growth.
Rebecca now demonstrates a much stronger ability to analyse complex situations and make informed decisions, even when under pressure. She’s also shown a clear understanding of how systemic pressures can affect practice and has used research and supervision to strengthen her resilience and critical thinking.
 
2. Working Collaboratively with People in Need of Care and Support, Their Carers, and Other Professionals
Rebecca initially found it challenging to manage professional disagreements, especially when advocating for decisions that weren’t universally supported. She was particularly concerned about how to remain confident in her judgment while working collaboratively with other professionals.
Her development in this area has been impressive. She shared an example of advocating for a child’s de-registration from a child protection plan, despite opposition from other professionals. Although the outcome didn’t go her way, she stood firm in her evidence-based assessment and communicated her reasoning clearly and respectfully.
Through training, supervision, and reflective practice, Rebecca has strengthened her ability to navigate complex multi-agency dynamics. She’s learned to balance assertiveness with collaboration and continues to prioritise building trust with families and professionals alike.
 
3. Intervention and Application of Professional Judgement in Increasingly Complex Situations
Rebecca has taken on increasingly complex cases during the programme, including those involving parental learning disabilities, domestic abuse, and substance misuse. One particularly powerful example was her work with a mother with severe learning disabilities during care proceedings. Rebecca advocated for a reassessment, adapted her communication to meet the mother’s needs, and maintained a compassionate, non-judgemental approach throughout.
This case clearly demonstrates Rebecca’s ability to apply professional judgment in a thoughtful, ethical, and person-centred way. She has drawn on research, supervision, and collaboration with other professionals to inform her practice and ensure that her interventions are both legally sound and emotionally sensitive.
 
Feedback from Individuals and Carers
Rebecca has also shown a strong capacity to learn from feedback. One carer expressed feeling hurt by a lack of communication during a legal process, which prompted Rebecca to reflect deeply on the importance of transparency and trust. This feedback has clearly shaped her approach, reinforcing her commitment to relationship-based and trauma-informed practice. Rebecca has also received very positive feedback from the families she has worked with. They have consistently highlighted her determination and commitment, noting that she never gives up and works hard to build meaningful relationships with them. Families have shared that Rebecca puts in all the support she can, is always available at the end of the phone, and most importantly, genuinely cares about the children and their families. Her approach has made a significant difference in how supported and understood families feel.
 
Future Development
Rebecca has made excellent progress throughout the programme. She’s shown that she can reflect critically, act on feedback, and apply learning in real-world situations. Her development has been supported by supervision, training, and research, and she’s now well on her way to becoming a confident, ethical, and skilled practitioner.
Looking ahead, Rebecca is keen to continue developing her skills in trauma-informed practice, inclusive assessments, and conflict resolution. She will also continue to gain wider experiences with a wealth of experiences in her current role and an increased confidence in her decision making.











	Note for Mentor – Please ensure that you provide a signature of verification of this report in the section titled ‘Signatures and Line Manager Verification’




Learner Details

Learner details, Signatures and Line manager verification.

It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio.

Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner: Rebecca Leanne Jefferies

2. Learner’s University Number: 171636

Address for Correspondence:
2 Park Close, Pontardulais, Swansea, SA4 8NU



Telephone Number: 07963036551

E-mail address: rebeccajeff9567@gmail.com // 17016363@uwtsd.student.ac.uk

Date of Professional Qualification: 15/12/2023

Date of registration with Social Care Wales: 14/09/2023



3. Name of Learner’s Agency 

Agency Contact details: Swansea Council

Name: Nia Walters

Address: Guildhall, St Helen’s Road, SA1 3PE



Telephone Number: 01792 636111

E-Mail address: nia.walters@swansea.gov.uk


Swansea Council, agency contact details: Nia Walters, Guildhall, St Helen's Road, SA1 3PE, tel: 01792 636111/ email: nia.walters@swansea.gov.uk
 


4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English 		English only 


Mentor’s details

5. Mentor’s details 

Name: Jenna Bennett

Address: Guildhall, St Helen’s Road, SA1 3PE

Telephone Number: N/A

E-Mail address: Jenna.Bennett@swansea.gov.uk


	6. Observer details 

Name: Jenna Bennett

Work Address: 
Guildhall, St Helen’s Road, SA1 3PE

Professional Qualification and date of qualification:

Telephone number: N/A

Email address: Jenna.Bennett@swansea.gov.uk





Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner.

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, individuals in need of care and support and/or their carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

[image: A screenshot of a computer

AI-generated content may be incorrect.]Signed:  			(Learner)

Date:        03/10/2025





Feedback and comments from an individual using services, their family and/or carers (Task 2) - to be completed by the Observer.

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments above from the individual in need of care and support and/or their carers are about the same piece of practice that I observed on the date given.


[image: A black line on a white background

AI-generated content may be incorrect.]Signed:     
(Observer)

Date:        03/10/2025 




	Mentors Report (to be completed by the mentor) 

I can confirm that I am a registered social worker and that in my role as mentor I have provided a written report of the learner’s progress over the duration of the programme.
[image: ]
Signed 
 (Mentor)

Date 03/10/2025







 Line manager verification.
Guidance: This section must be completed and signed by the learner’s line manager and/or senior practitioner. Where the line manager is not a registered social worker, verification must also be provided by a social work practitioner in a senior position (this could be the mentor) who is familiar with the learner’s work and can verify that the learner has been involved with the safeguarding case evidenced in Task 3 of the portfolio and that the learner has met all the required criteria listed below.  

In this section, please confirm that you have seen sufficient evidence of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers who the learner has worked with. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner;
1. learning and development undertaken; 
1. reading and personal research undertaken;
1. level of knowledge and skills demonstrated; 
1. understanding shown of the Code of Professional Practice and National Occupational Standards; 
1. core values of the learner; 
· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice; 
1. completion of accurate, cogent, coherent and analytical recording skills;
1. Line manager to verify the learner has been involved with safeguarding.
1. Mentor’s report, and that it provides evidence of observations of Professional Practice that has been undertaken over the duration of the Graduate Certificate in the Consolidation of Social Work practice pathway (work-based practice which is equivalent to 7,000 words).



I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER:             MEGAN ALLEN
SIGNATURE OF LINE MANAGER:  _ _ [image: IMG_4823.jpg]_ _ _ _ _ _ _ _ _ _ _  _ _ _ _ _ _ _ _
DATE:                                                03/10/2025



REGISTERED SOCIAL WORKER’S VERIFICATION (WHERE THE LINE MANAGER IS NOT A REGISTERED SOCIAL WORKER, THIS CAN BE THE MENTOR).

NAME OF SOCIAL WORKER:             _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF SOCIAL WORKER:  _ _ _ _ _  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
POSITION:                                            _ _ _ _ _ _  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE:                                                   _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

Learning Agreement 


PORTH AGORED AND UNIVERSITY OF WALES TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Rebecca Jefferies

	
Name of Team/Agency 
	Valley

	
Name of Mentor 
	Jenna Bennett

	
Name of Line Manager 
	Megan Allen



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, four Consolidation Workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three-year) period of registration as a Social Worker. This applies to social workers who qualified after April 2016.

Study Leave 

The employer undertakes to support the learner by providing time within their normal contract of employment to attend all agreed mandatory elements of the programme which include; induction day and four Consolidation Workshops. Additional time may be provided for programme evaluation meetings and any training agreed as a requirement of the programme. 

Three further study days will be provided by the employer as a contribution towards the time involved in personal research and developing the portfolio for submission.  The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. Where the learner works less than 37 hours a week, mandatory days and study leave will be approved in accordance with the employer’s local policies. 


Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook, from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. There is also an expectation that as it is a professional development programme, learners will take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 


The employer’s training department agrees to: 

· Collect, process, store, analyse or disclose personal data in accordance with it’s obligations under the UK GDPR and Data Protection Act 2018.
· arrange for eligible staff to join the programme; 
· pay course fees directly to the University;  
· pay Porth Agored partnership fees for each learner;
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources;
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor;
0. providing programme induction and Consolidation Workshops; 
0. providing learners with guidance and support about programme requirements and portfolio completion;
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers. 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme;
· identify with manager/mentor appropriate internal training and arrange to attend these courses;
· seek support from UWTSD Student Services when appropriate in relation to matters of learning support.
· attend induction and four Consolidation Workshops. These are mandatory components of the programme; 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales; 
· make and keep agreed appointments with mentor/line manager;
· ensure they are prepared adequately and obtain all necessary consent for observed practice;
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop;
· liaise with their line manager/mentor to confirm study days and use their own time in addition for self-directed study, research and portfolio preparation;
· take personal responsibility for preparing and completing all work necessary to submit their portfolio;
· act at all times in accordance with the Code of Professional Practice and the employer’s and University’s policies, procedures and processes;
· ensure that they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales. (Qualifying after April 2016).
· allow their employer and Porth Agored (or any of their commissioned providers), the University of Wales, Trinity St David and Social Care Wales (or any of their commissioned providers) to share with each other, any and all information that comprises the application form or any other data provided as and when appropriate, including, but not limited to, information about progress on the programme, results or comments about the portfolio. Such data may be processed, stored, shared, analysed and reported for administration, monitoring, review and quality assurance of the Graduate Certificate programme or ongoing professional registration purposes.

NB. Data Protection: We need to process your personal data because gaining this qualification is a mandatory part of maintaining your registration with Social Care Wales. Employers have linked this to your contract of employment. Using and sharing your data between your employer, Porth Agored and the University of Wales Trinity Saint David is therefore necessary for performance of the contract between you and your employer. We will not disclose your data to any other organisation other than those mentioned above without your permission, unless we are required by law, or Social Care Wales regulations to do so. We will tell you if this happens, unless we are legally prevented from doing so. We will ensure that our collection, processing and storage of data is as transparent as possible and in accordance with Data Protection principles. We produce a comprehensive Privacy Statement which will be made available to all learners on Moodle.




Line Manager/Mentor agrees to: 

Line-manager/mentor can be one in the same person or the role can be undertaken by two separate people. The mentor must be a registered SW with a minimum of 3 years post qualifying experience. 

· attend an induction meeting to become familiar with the requirements of the programme;
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team arrange to provide these elsewhere within the Service;
· guide and support the learner for the duration of the programme;
· release the learner for the programme induction and the four Consolidation Workshops, and any internal training courses agreed as being appropriate to meet agreed learning needs;
· agree with the learner, use of up to 3 additional study days over the whole duration of the programme, as an employer contribution towards time needed for personal study, research or portfolio development;
· ensure that regular formal supervision is provided to the learner by their line manager in line with organisational policy (line-manager);
· ensure that mentoring sessions are provided in line with Social Care Wales First 3 Three Years in Practice guidelines. Mentoring sessions, where possible, should be arranged as a separate event from supervision. A full record of when mentoring sessions are undertaken must be kept. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-ordinator. It is the learner’s responsibility to inform the university if they are not going to meet the submission deadlines. 

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.
[image: A screenshot of a computer

AI-generated content may be incorrect.]
Signed: Print Name: Rebecca Leanne Jefferies Date: 01/11/2024
[image: A black line on a white background

AI-generated content may be incorrect.](Learner)

Signed:   Print Name: Jenna Bennett  Date: 01/11/2024 
(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….
(Mentor, if different to above)


PLEASE FORWARD A SIGNED COPY OF THIS LEARNING AGREEMENT TO YOUR TRAINING COORDINATOR WITHIN ONE MONTH OF YOUR INDUCTION.
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